
NEAR EAST UNIVERSITY
FACULTY OF ARTS AND SCIENCES

DEPARTlvlENT OF ENGLISH LANGUAGE AND LITERATURE

-~ ! /,' 

'THE TEACHING OF
ENGLISH

IN SECONDARY
SCHOOLS

"IN THE TRNC

UNDERGRADUATE THESIS

Prepared by : Ziya Tunac
Supervised by : Assoc. Prof Dr. Gül Celkan

TRNC
1996 -



Preface 

This graduation thesis has been written to be eligible for a BA degree in
English Language and Literature. It discusses the place of English in
Cyprus during the period between 1960 and 1996, aims and objectives in
language teaching, how, English is taught, and the problems which affect
the teaching of English in the Turkish secondary schools in Cyprus and
how we can maintain a better and higher standard of English.
I should like to thank my tutors for all the valuable teaching that I have
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received during my education.
I am especially indebted to my supervisor and head of the department

Assoc. Prof. Pr Gül Celkan for giving guidance and advice in completing
the graduation thesis.
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- Chapter I-
In this chapter Ill try to give a brief summary of the place of English in

Cyprus. This, can be divided into three periods.
1. The situation before the independence in 1960.
2. The situation after the independence, 1960-70.
3. Present situation, 1971 - 96.

I. In the past, English was the most important subject in the curriculum of
the secondary schools in Cyprus.

Eight periods a week were given to the teaching of English in each class
of our secondary schools. This forms nearly a quarter of the time
allocated to all other subjects. Before independence English was much
used by the islanders. It was the official language and very valuable
means of communication between the Turkish and Greek communities.
To enter Teachers Training College in Nicosia, a candidate had to pass the
Ordinaıy and Distraction examinations in English. In order to get a job in
the government service both the Turks and Greeks had to pass either
English lower or English Higher examinations which were set by the
government every year. No matter how good one might be at the other
subjects, his school certificate or diploma would not be sufficient when he
applied for a post in any of the government offices. Above all, there were
better chances for those who knew better English. They could easily get
promoted and earn higher salaries.

For all the above mentioned and some other reasons, English was the
comer stone of the school examinations, certainly, these highly motivated
the pupils to learn the language. There was really a remarkable standard
of English all over the island.
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II. The Situation After 1960.
With the foundation of the Republic of Cyprus, on 16th August,

1960, which was shared by the Turks and Greeks, English began to lose
its importance in Cyprus. The new government abolished the English
Examinations which were held for the graduates and non-graduates every
year. The number of English classes in the secondary schools were
reduced from eight to four. English became an optional subject in all the
secondary schoolsjn the island; and attracted fewer of our pupils. Many
of our students preferred to take less demanding subjects as Biology,
philosophy, History etc.,. A candidate who knew very little English could
easily enter the teachers Training College, because fewer marks were
allocated to English.

The'same situation prevailed in the civil service, too. The ability to
speak good English was no longer required in the government services. A
large number of post-secondary school students began to go to Turkey for
higher education. In most of the institutions of higher education they
went to, little or no English was needed, with the exception of the middle
East Technical University of Ankara and the English Language
Departments where all subjects are taught in English.

During this time English had lost its relative importance as a school
subject. The situation went from bad to worse. Consequently and

{ Unfortunately the above stated sad facts had negatively affected the
motivation toward the learning of English in our students. And obviously
for all these reasons the standard of English had dropped all over the
island. However hard the secondary school teachers of English tried to
Express the importance of English to their pupils and help them to make
progress- in this field, they were too young to appreciate their efforts and
advice. Most of the students were satisfied with the lessons they had with
their tceohers at the English periods . From time to time they neglected
doing their homework or studying their English lessons at home.



- 3 -

ill Present Situation.
There have been some important developments in the teaching of

English in Turkish Cypriot schools in the past few years but before I take
these up, I thought it might be of interest to readers if little information
was also given about our system of administration, structure and
organisation, curricula, teacher training and education establishments.

SYSTEM OF ADlv1INISTRATION
Turkish - Cypriot education system is administcrs'by the Turkish

Ministry through its office of education. The Director General of the
Ministry of Education is the chief administrative officer who assists the
Minister of Education in co-ordination and supervising the various
sections of the ministry. These sections include, apart from the
Educational services, a cultural relational, and technical services. In
charge of the educational services of the ministry and working closely
with the Director General is the Directors of Education who is assisted in
his administrative and educational work by the heads of departments for
the school system dealing respectively with primary education, secondary
and higher education and technical education.

The primary, secondary and technical departments each have their
own bosses of inspectors. A chief inspector in each of the primary and
secondary departments establishes guidelines and co-ordinates activity.
There are two tapes of primary.inspectors: those assigned to districts-for
general subjects and those assigned to special subjects. Secondary
inspectors are all specialists and shared with technical departments.
However there are technical inspectors who are responsible to the head of
that department. The primary function of the inspectorate is to report to
the ministry on schools, whether for example they have reached a
minimum standard of efficiency but they are also expected to help the
teachers by comment and suggestions. Other equally important
responsibilities of the inspectors are to give professional advice to the
ministry conduct courses for serving teachers, prepare advisory pamphlets
and advice on the prescription of books.

I 
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The system of education being centralised, the inspectors are also
required to assess the work of individual teaohers and advioe the

'I

Educational Service Committee on their promotion and transfer.
The Education Service Commission is the authority employing

eachers and inspectors. It is or entirely independent Committee of five
members appointed directly by the president for a three-year period. The
hairman of th~s'1~wyer of high standing while the members are ex­
eachers conversant with the problems of schools and teachers.

Public education is financed by government grants, some foreign aid
and local funds. Local funds include educational taxation. That levied
tor primary schools is a property tax tor urban areas and a personal tax on
adult inhabitants for rural areas. Secondary schools taxation is charged in
proportion to the parents means. Registration and tuition fees are also
collected from secondary schools.

Funds are allocated to the ministry of Education by the House of
Representatives from the annual budged. The ministıy of Finanoe must
approve any further allotments needed. As 8 year education is
compulsory students cannot leave school before they finish middle
school.
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TRUCTURE AND ORGANISATION.
The academic year for the students, extends from the middle of
tember until the end of June. Staff starts five to fifteen days earlier

d continues two to ten days later; those in secondary education starting
e earliest and finishing the latest. There are about Seventeen holidays.

dents have on the average a five hour day for five days a week.
condary and primary schools have 40 minute - periods. Pre-schools
ucation is mostly private although a few model public pre-schools have

eerı established as an incentive.
The primary school is usually a unified a co-educational five-year

· titution. Secondary education consists of two three-year cycles. The
ower secondary school is a period of general education offering a
ombination of academic and physical activities aimed at intellectual

emotional and physical development.
The senior secondary schools provides for a more diversified education.
After the first three years of secondary education the school branches off
· to departments each with a bias towards one particular branch of

owledge. At present there are depaıtments of classical studies, science
d mathematics, technical and agricultural commercial and foreign

languages schools. The first three departments or a combination of two of
em can function under one headmaster in the same building as parts of
e school. At the end of the first year or at any time during the first year

·' the three year course pupils can transfer to another department without
.. placement examination if for any reason they wish to do so. Transfer

mes difficult if not impossible once the second year of the course has
ed.

ional and technical education is offered in both the lower and upper
·~·es. Students may attend a vocational technical course, a vocational
mmercial course, a catering and house keeping course, and a hotel

e. The duration of these course vary from two to three years. The
.itutes for Hotel and catering personnel founded after 1974 in Kyrenia
Famagusta, train high level personnel for the tourism industry.
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Turkish, English religion knowledge, mathematics,
natural soience, history, geography, physioal
education handwork and art, music, agricultural
subjects and domestic science.
Turkish, English, German, '. mathematics, natural
science, history geography, music art and physical
education.
The classical stream emphasises humanities, the
science stream mathematics, physics and chemistry,
In addition to commerce and economics, the
commercial stream emphasises the foreign languages
English, French and German.

The Hotel school curriculum includes General studies in Turkish English,
French, German , geography and civics.

TEACHER TRA.INING
Students who have completed the upper secondary schools my sit

e entrance examination to the Teacher training College in Nicosia ,in
order to become primary school teachers. The normal course lasts four

ı:

•.·ears and students receive monthly allowances and pay no fees.
Secondary and technical school teachers attend universities or other

ools of higher education, in Turkey, Britain or on the TRNC, but not
of them receive professional training.
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,UCATIONAL ESTABLISHMENTS

The 1960 Constitution of the REPUBLIC of Cyprus reiterated and
nfirmed the freedom of the Turkish education on the island which dated
ck to 1571. All matters realty to the education, culture and learning of
e Turkish community on the island has been the sole responsibility of
e Turkish Cypriot Administration through the Turkish Office of
ucation.
There are 9~ primary schools in the TRNC. These offer an opportunity

or an education of a five year duration to students and between the ages
.. seven and eleven there are 15.524 students and 1.505 teachers in the

elementary level, English as a second language is taught in all elementary
in the fourth and fifth classes. The amount of time devoted to English in
ese two classes is five hours a week.
There are 67 middle schools in the TRNC. All graduates of our

rimary schools are admitted to the middle schools if they so desire
ithout an entrance examination. In these schools children between 11
d 14 receive general secondary education for three years. English is
ught in all three classes for seven hours a week each of 40 minutes.

I,. 
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Turk Maarif koleji (Formerly Turkish English College) has a normalin

English-Medium, and, at one time, had a large proportion of British
achers. The ex test as the use of English as a medium of instruction is

educed because of the administrative requirements of the school: it is
xpected to prepare students tor 'o' level, but also tor the normal

iversity exams and the lyric graduation certificate.
In our secondary schools. we have.I 22 teachers of English. The

eachers Training Coilege, now in Nicosia, the only institute for the
ining of elementary school teachers on the island offers a four year
ogram.

( 
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To sum up I can say without hesitation that in the past three or four years
much has been done to improve the competence of our teachers, the
quality of the materials that they use and to extend the time at their
disposal. There is still a lot to be done in the way of in-service training
and also in providing the necessary motivation for our students who want
to learn English. Although our teachers do their very best to maintain the
interest of their students English is like an optional subject on the final
diploma examination and English is not required for University entrance
in Turkey. Turkish Cypriots become more and more involved in
international affairs. No one can doubt that this greater involvement is
inevitable
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CIIAPTERII

- AThı1S AND OBJECTIVES IN LANGUAGE TEACHING -

It is quite obvious that language is first seen in its primary function as a
means of communication between people for the benefit of mankind and
understandably between people each person has a right to a bilingual
education.

There is no short cut to learning how to teach English as a second or
foreign language effectively, but if helps very much if the teacher oan
begin to be aware of the language from the point of view of his pupils. He
needs to become aware of the language he teachers, and above all hear it
in is entirely new way. The language awareness is the basis of all teachers
work.

Methodology does not tell us what to do; its purpose is to help us to
understand why in particular circumstances it may be wiser to do one
thing rather than another. There is no perfect method which fits all
teachers and classes. But it is possible to state and explain certain
principles which may quid a teacher in shaping his techniques to the
needs of his pupils., These principles depend partly upon what we know
of the nature of the subject, and partly upon what we know about how
that subject may be learned best. It is important for the teacher to know
what sort of thing a language is. These are the facts that should control
our methods.

In language teaching there is a variety of skills to be taught. We teach
how language cab be spoken; how one person can convey his thoughts,
his feeling and so on to another person by speech we teach how the
language oan be written down, and how various ways of writing can have
various effects on the minds of those who read. \Ve teach our pupils how
to read so that they can understand what the writer intended to say when
he wrote . We train them to listen so that they can understand what the
speaker wishes to say we want our pupils to think logically so that they
will express their thought clearly. \Ve want them to think deeply so that
they will appreciate their own feelings and the feelings of others.
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Language is not only a means where by we make statements and
express our thoughts and ideas about things. Language is more than that.
We actually think by means of language. Our ability to think, as well as
our ability to use language. Our power of understanding the thought of
others is limited by our ability to use language ourselves. In addition,
language is one of the means with which we express our feeling. Thus,
our aim in teaching a language must always be adjusted to the levels of
emotional and intellectual development of the students we are teaching.

In our time there are a lot of facilities in learning and teaching a
language. Especially the English language offers enormous quantities of
material of all stages and of all levels of thought and feeling. So enormous
that every individual teacher of English is really able to select the material
which will suit not only the students he is teaching, but also himself I
will undoubtedly say that one of the most important skills of the teacher
will be found in the ability to select the material which is suitable too
group of students at a particular time and of their particular level of
development.

Young minds must not be frightened. They must be made to love their
subjects. Especially if the new subject is a second or foreign language
which is quite different from the other subjects the pupils study. In such a
case the role of the teacher is really very important. I-Ie must act as a
stimulator, as a quite and as a refining agent for the pupils own thought
ideas, feeling and imagination. The teacher must be able to inspire trust
so that will readily express their own thought and feeling without
hesitation. Because pupils, as adults are shy of revealing themselves and
will refuse to do so to anyone who is of all distant or antipathetic. He
must be able to teach his pupil as a class, and yet appreciate each pupil as
an individual with separate emotions and thought. Pupils must be
encouraged to act and respect freely in the class. We must not fail to be
concerned with the emotional life of the pupils. And we must also bear in
mind that their feeling matter and must be respected.



-12 -
Whatever objectives the foreign language teacher may have in mind, he

should also be aware of the fact that objectives in the foreign language
teaching may be changing and his teaching may have become irrelevant to
the pupils he teaches. And these changes vary from country to country
and from period to period what is learnt in initial training gets rapidly out­
of-date now a days. Therefore, I would say that it is the experienced
teacher who best appreciates the relevance of the new studies, having felt
in the class room the need for new insights. I quite agree with Wilga 1\,1.
Rivers who has said "It is objectives that the trainee teacher must
consider first." (\ıy,jlga Rivers p,.8) the aim of the teacher must be focused
on the four objectives of the following language teaching: Listening,
speaking, reading and writing. Since these are the particular items in
learning a language, he must try to make sure that they are learnt by the
pupils he teachers, His lesson or sequence of lessons must include these
four items which are the most usual objectives of foreign language
teaching.

Before we conclude let us see what Wilga M. Rivers has to say about
aims and objective in teaching of a foreign language. They come under
the following headlines; (Wilga M. Rivers P. 8.9.)

1 . To develop the students intellectual power through foreign language
study.

2. To increase the students personal culture through the study of the
great literature and philosophy to which it is the key.

3. To increase the students understanding of how language functions
and to bring him, through the study of foreign language, to a greater
awareness of the functioning of his own language.

4. To teach the foreign student to read the foreign language with
comprehension so that he may keep abreast of modern writing,
research ana information,

5. To bring the student to greater understanding of people across
national barriers by giving him sympathetic insight into the ways of
the life and the ways of thinking of the people who speck the
language he is learning.
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6. To provide the students with the skills which will enable him to
communicate orally and to some degree in writing with the speakers
of another language and with people of other nationalities who have
also learned the language.

She points out that it is a useful exercise for teachers or trainee teachers
to set down in sae order of priority their long rage objectives in the
teaching of a foreign language. She goes on six main categories of aims
which will usually be found in any list of aims drawn up by a fair-sized
group of teachers, pointing out that the emphasis and priority in dealing
with these aims vary from country to country and from period to period.
She states them down as follows;

She says that (1) and (2) were particularly to find a place in the
curriculum at the expense of the prevailing study of the classical language.

Aims (3) to (6) are those which currently receive the stress in relation
to the needs of today's world. It is noteworthy that understanding of how
language functions is now considered an important aim, particularly for
teachers in training, since understanding of the nature of language is basic
to a methodology which develops effective communications skills.

- THE GENERAL AilvfS IN OUR SECONDARY SCHOOLS -
The general aims of teaching English as a foreign language as stated in

the official curriculum of the secondary schools in TRNC are as follows:
1 . As w,e do not have the possibilities of training bilingual students, we

aim to teach our pupils to maintain as high a level of English as possible
while they are at school.

2. To be able to understand the language when it is spoken by the
native speakers.

3. To acquire the ability to read as fluently as possible.
4. To be able to speak the language intelligibly.
5. Integrator with the other subjects the language intelligibly

curriculum to contribute to the development of the pupils personality
both whilst they are at school and in after life.
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The majority of our secondary school graduates seek their
future education in the other countries or in Cyprus. And for
these students the ability to understand and speak English is a
greater advantage. And especially the students who would go to
study where English happens to be the subject of study need to
have a sound knowledge of all four language skills, that is to say,
understanding, speaking, reading and writing. The better they
know these skills the more they will succeed in their studies.
Some of them may like to start a business of their own. For this
group the spoken form of the language is most important. Others
may like to join the Civil Service. And still others may like to
work in banks or with business firms. These two groups need to
know how to write accurately.

All the first year classes are mixed grill, and most important
difficulty in teaching English is with the first year students. For
one reason or another these students who come from the town
school are far better than the ones who come from the village
schools. In such a situation, some of the students in these mixed
classes are really very fast and some of them very slow. One who
knows the real situation of these pupils will undoubtedly see that
this sad fact of the new comers is due to the lack of the trained
teachers of English. Another difficulty with the teaching of
English is that our pupils are not trained bilingually. They do not
have the oppoıtunity to speak the language anywhere but in. the
classroom where they have their English lessons. Despite al the
disadvantages the teacher are expected to cover the syllabus.
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- HOVı/ \VE CAN ACHJEVE THESE AThAS - 

vVe must focus great attention on the teaching of the first year
students. Since we know that some of them had hardly studied
any English at the primary schools and since they are to have
their English lessons with the faster students, I would suggest that
at this early stage it would be wiser to leave the syllabus aside
and start to teach these mixed classes from the very beginning.
By doing so we shall be giving a .chanoe to the slow ones to catch
up with the rest of the class. Doing so we will also help the
teacher to discover the weaknesses.

After the first years work that is to say in the next following
two years of the middle schools, the teacher of each class should
be in touch with the teacher of the class he has taken over, in
order to have a good idea of the weak and strong points of the
class. There even be some points belonging to the previous years
work to which pupils have not yet, perhaps through lack of time,
been introduced. We do not have remedial teachers for the
weaker pupils. Therefore the teacher of the first and second year
students should take this point into account, and try to keep the
class together, encouraging the quicker ones to help the weaker
and giving extra help himself Otherwise there will be a
discoy.ragement and a sense of failure, and the class will tend to
break up. Of course, if the gap between the most advanced and
the weakest pupils is already wide, it may be necessary to teach in
sections.
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If this is done, the back-ward pupils should be given extra oral
activities while the relatively advanced pupils do extra reading
and writing, During this stage care should be taken not to go to
fast, leaving more and more pupils behind. There are many social
activities, especially games and drama fixation, in which both
strong and weak pupils can simultaneously and easily take paıt.

Most of our middle schools pupils began to learn English full
of eagerness and enthusiasm. This interest tends to diminish as
time goes by and there is no surer way of killing it than by going
to fast and leaving the pupils with a vague awareness that there
are things they have only half grasped. By contrast, plenty of fun
and games, and careful step-by-step progress ate a speed suited to
the class, are sure ways of keeping it alive.

Text books Hotline, Operi Doors, New Generation and records
of cassettes/videos are all planned and co-ordinated to achieve
the aims we have stated above. As we shall see in the next
chapter, the most important characteristic of this course is that
throughout the course and especially at the beginning of the work
is done ora11y. At the later stages when reading and writing are
also introduced to the pupils the teacher should have to
incorporate all the four language skills in his lessons. I would
also suggest that a effort should be made to ensure that pupils do
not forget vocabulary introduced at the earlier stages, but of
course the more words they meet with, the more difficult it
becomes to keep on re-introducing old vocabulary. One thing
that can be done , however is to go back every now and then and
revise a former step, together with the pages or chapter of the text
book based on it by means of oral work. On the whole all the
new words should be introduced orally before being given in their
printed or written forms and in the context of meaningful
sentences rather than in isolation.

•-ıs./ I I, 
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Finally, I would like to suggest that our most important and
most useful objective as teachers of English should be to revive
motivation in our pupils. Above all it is quite obvious that there
is an increasing need for all our young men and women to know
English.

I,. 
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CHAPTER Ill 

HOW ENGLISH IS Ti\UGHT
The teaching of English in middle schools in the TRNC is

intended as intended as the first stage of learning English during
which most of the basic structures are taught, as well as a
sufficient vocabulary as about 1500-1600 to enable the pupil to
cany out an eveıyday conversation. The teaching of this stage is
very important, for if the pupils are not well taught they will have
a lot of difficulties at the second part of the secondary school
(lycee) where they will have to take another three-year course in
English. Teachers are expected to cover the syllabus by the end
of the term, but they are also free to choose, after add to or
deduct from the set syllabus. The work in the text books is
planned in steps or groups of steps, rather than lessons in order
not to tie the teacher down more than necessaıy. Teachers of
English find great advantage in giving a preliminary period of two
or three months of teaching completely oral lines.

The child hears its mother-tongue during much of its waking
life and its understanding of the spoken word grows from day to
day. At the same time it struggles with increasing success to
express itself in speech. Later when it has reached school age, it
begins to learn the other two skills of reading and writing. The
oral approach which the child makes naturally comes first, for
language is primarily a means of communication by speech, a
means which is extended by reading and writing. It seems right
and natural that the first approach to a foreign language should
also be oral, and most teachers agree that they should begin
teaching prally.
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During the whole course oral work is always kept ahead of
reading and writing. New structures and usage's are not with and
practised orally before being seen in print. On the whole, new
vocabulary too is brought in orally first. This does not, of course,
mean that the ability to read and write English is necessarily of
less account than the ability to speak English. Ready ability is of
major importance. But the main advantage of letting oral use take
the lead are that it is easier to contextualize the structures and
usage's taught and to make them meaningful to the class by oral
means than any other way, and that it is easier to bring the
language to life, to show it in action as a living means of
communication between people and to sustain the children's
interest in learning it Apart from all this, oral activity must be
given a big place because it is time-saving means of ensuring
ample and varied use of what has to be acquired.

The structures, patterns and usage are selected and
progressively graded Hotline, picture books, Open doors writing
books and records supplements and reinforce the teachers work in
class. The early pattern and usage are those which are easiest to
contextualize and bring to life in the classroom. The pupil do not
simple look and listen: they speak a great deal and also move
about and perform actions. They participate fully in the language
material presented to them. In the early stages vocabulary is
limited until the students begin independent reading. The
vocabulary selected is related to the activities and interest of the
pupils.

I,, 
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ORi\L WORK

I strongly believe that throughout the English course, it is
necessary for the teacher to stimulate and hold the pupils interest
in learning a foreign language. Now let us see how oral work is
done at these early stages. The teacher brings into the classroom
a number of simple and familiar objects , but they are all things
which, because they are not normally seen in the classroom, will
excite pupils' curiosity and interest "Look what he's brought :
what' she going to do with them? Fancy bringing a lemon into a
lesson '' They may not sat those things but at least most will be
full of interest to see what is going to happen. The lesson plan
provides for a good deal of simple activity by the pupils. The
pupils are allowed to handle various teaching aids that are
brought by the teacher. They come out of their places and show
or point to the pictures on the blackboard and they may
sometimes be asked to draw some pictures themselves, and act as
a teacher. In these activities, each child who is chosen has the
excitement of wondering if he is going to get it right and pleasant
feeling of success when he does. Those who are watching share
his excitement and no doubt enjoy his success. And they are all
learning all the time.

At the beginning the pupils do not speak any English at all.
They Just listen to English spoken by the teacher. At this stage
careful listening must come before speaking. If the teacher is not
sure what the words or sentences sound like he can provide
opportunities for his pupils to listen to correct English. He brings
records or tapes into the classroom. But just to sit and listen is
not enough. The pupils must be given the opportunity to listen
with understanding. That is why the teacher has to use may
teaching aids like lemons, spoons, forks, knives etc. to enable
himself to give his pupils understandable English to listen to.



- 21- 
Seeing the objects helps the child to better associate the word
with the thing being taught.

He asks them to do things to show that they have understood
what they have heard.

Suppose that the teacher is going to teach some words such as
lemon. horse, house. spoon, fork, etc. He puts these objects on a
high place where all the pupils can easily see. He has at least one
or more of these objects in a box, in a drawer or someother place
out of sight. Of course, he has to decide in what order he will
introduce these objects and have everything before hand. Then
the teacher picks up one of these objects from the table and holds
it up so that every pupil in the room can see it, and say : " This a
lemon" he says this sentence several times. Then he gets the class
to repeat in chorus. If it is a large class he divides the pupils into
three or four groups or teams and gives a name to each team, such
as The Lions, The Tigers, The foxes, etc., or simply names each
team as the first team, the second team, the third team, and the
fourth team. Then he says and' points to the first team and the
first team repeats. When all the teams have repeated in tum he
puts the lemon on the table and picks upanother object. He does
the same with all the things he has brought with him. He speaks
clearly sp that everyone in the room can hear him. I-Ie also speaks
normally and simply. He does not for example, separate each
word in the sentence: This/is/a/man, in the hope that pupils will
hear and remember the separated words. That is not important at
this early stage. He must also becareful to use the unemphatic of
the word a/ I; the emphatic pronunciation of this word a /ei/ is
rarely used in ordinary speech and should be taught much later in
the course.

.,
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Equally he should not give special emphasis to the word lemon
(This is a LElvION). He should speak as one would do in an
ordinary friendly conversation. This rule should apply to all the
things teacher will say at these early stages. For the teachers of
the objects which can not be brought in to the classroom, the
teacher brings a wall chart or he can just simply draw pictures of
them on the blackboard. Next the teacher picks up the second
Lemon, shows it to the class and a again says : "This is a Lemon"
He does the same as above with all the other things he brought to
the class.
As I have stated at the beginning of this thesis, the pupils are

supposed to have studied the first book of the course in the
primary school. But for one reason or another some of the pupils
I these mixed classes may not know any English at all. This
probably one of the reasons why the teachers prefer to spend a
long time on completely oral work at the beginning of the course.
So the teacher has to take this point in to account and not to call
upon these weak pupils to speak individually yet. He would
rather call upon the quicker and bolder pupils. He touches or
holds up the objects and says "What is this?" Eveıyone who
thinks he can answer will put up his hand and the teacher will
choose the quicker and bolder ones to answer. He asks some of
them to come to the table to pick up an object and show it to him
and to the rest of the class. Meanwhile, he also asks some of the
pupils to come to blackboard and draw the pictures of some of
the objects.

•~./ I I,. 
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By this time pupil will be able to answer the questions/what's
this? what is that I without the teachers help. Now he call a few
pupils in tum to take his (the teachers) place and ask each other.

When this exercise is completed all the pupils should be back
in their places and what is needed is a complete change of
activity. Now, the teacher can give them some simple comments
which require simple actions. The teacher puts a chair in a
convenient position and stands in front of it. Then, pointing to
himself and slowly sitting on the chair, says : "I am sitting down".
Then, still pointing to himself and slowly standing up saying : "I
am standing up". He does this several times and drills it as above.
Then he says to the whole class: "Stand up". To help them
understand he makes an upward movement with his hands, he
gives the command: "Sit down". He does this once , and then
repeated it once or twice more without moving his hands, so that
the pupils are doing the actions in response to the words only.
Action exercises such as " stand up", "sit down", "come here",
"clean the blackboard", •• Open the door" etc., are first done by
the teacher him self he acts with the pupils as he gives directions.
Later he directs only. There are many values in simple action
exercise. They provide ear training and speech practise. They
allow variety in these early lessons, when the lesson content is so
small that there is a danger of a loss of interest. And not the least
value is that young children need and enjoy activity.

Collecting speaking ensure that every students speaks a lot
during the lesson-period. Collective and individual work will
alternate throughout the oral work, and how much there is of the
one and how much of the other dependence to great extent on the
teachers skill and judgement.
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The teacher must make sure that the pupils, in speaking
collectively, neither shout nor speak in an unnatural sing-song
manner. He should keep the oral work going briskly, so that
there is no opportunity to be idle or bored and hardly any-time
for mental translation. The dialogue between teacher and pupil
should be as pleasant, cheerful and lively as possible. All these
depends on the preparation of the lesson. If the teacher has really
prepared his lesson properly the lesson should go with a swing.

Drawing is also very useful at this stage as a means of providing
relief form intensive oral activity. The teacher can make use of
sketches on the blackboard, e.g. of trees, house, trains, aeroplanes
and so forth, The teacher says draw a car, a bicycles, a house,
etc.,
making hand movement of drawing to show what he means, and
perhaps drawing another car or object on the blackboard him self
I-Ie can go round the class while the children are drawing, and ask
individuals quietly about there sketches : /what's this ?/. It is
convenient at that point to bring in adjectival THIS and THAT,
though the term itself should not be used. As we are not teaching
English in its full complexity we have to simplify and there fore to
select. At the beginning of a language course the situation "Look
at this thing and 1 will tell you its name" is appropriate, and this
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circumstances THIS and THAT are more appropriate, than IT in
an initial statement. The answer to /what is this ? I could be/ this
is + a noun I or I that is a + noun/ , according to the situation,
but in any case can be I It is + noun/ . Use of the /It is a I Type of
answer leaves the teacher free to make use of a variety of objects,
wherever they may be in room or in the picture, without
introducing the difficulty of the THIS/TRt\ T alternation into the
answer itself
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Strictly to be avoided, in any case, is the answer/ This is a ~o
noun/, to I what is this?/ when the object is at a distance form the
answer.

New vocabulary should also consist of the same typeof items
as those taught in the first lesson-work. It should thus consist of
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names of familiar concert things (Counting animals as things)
which are present or can be bought into the classroom or shown
by pictures or blackboard drawings. It is for teachers to judge
how many words of this kind their classes can digest, but they
should 'understand that the main purpose of this concrete
vocabulary is for use in the structures which are being introduced.
In teaching a language the structures may be imagined as the walls
and rooms of the language house which is being built. The
vocabulary is the furniture and the fittings . Looked at this way
isolated words are seen to have a relatively subsidiary position.

The names of uncountable things such as water, sugar, money,
air, paper, wood, etc., should not be included at this stage. If
they are introduced, the mistake "a money", " a water", etc., will
be bom and once bom the mistake takes a stubborn hold of life. I
quite agree with P. Gurrey who says that at these early stages the
oral work should be carefully controlled · the pupils should
not be free to choose any words they please, or any grammatical
forms or constructions. The control will often be determined by
the type of exercise that is to be carried out.
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An exercise that requires answers to such questions as "who
. ') h . ') H '? 1. . thıs ı w ere ıs ı or ow many............ ımıts e
pupils to the use of grammatical forms and constructions: "he is a
................... , It is the , It has "P. Gurrey
further suggests that this type of work is excellent, for beginners
must not be given the chance of using a wide variety of forms and
structures: otherwise the door to a wide variety of mistakes is
open.

The teacher should always lead up to a new step through what
is already familiar. He must first have practice at the beginning of
the lesson - period, with /whats this I that? Ifs a , Yes
ifs a , etc, The following structures should be
introduced before reading.

Structures /,. 
What is this
Is this a ?
Have I a ?
H ')ave you a .
Has he (or she) a ?

Answers 
name of the object
yes or no
yes or no
yes orno
yes or no

Pupils should now try to ask questions, and other pupils
should answer shortly. In addition, pupils should try to make the
statements: This is a , I have a ,
You have a , He (or she) has a , but not
in answer to questions for the following reasons. First and most
important, it puts too heavy a loud on young beginners to expect
a full statement as : Yes, you have a in reply to :
Have 1 a . . . . . . . . . . . . . . . . ? They can cope with the interrogative and
affirmative verb forms when they are kept apart, but they will be
confused if they are brought together and if they are combined
too quickly. Secondly, the full statement seams less natural than
a simple yes or no,
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later expanded to I yes , you have I or I no, you have not
(Haven't},'. Thirdly, a full answer to : what is this ? requires the
pupil in his answer to choose between "this" and "that" It seams
preferable that the first expansion of the short answer should be :
It is a . . . . . . . . . . . . . . . . . , which is equally correct whether "this" or
"that" is required. Pupils may also be now taught the expansion:
My name is .

During the latest stages the main feature of teaching English
continues to the oral approach. Because if it is neglected,
standards of pronunciation and spoken fluency which are a
established at the beginning can not be maintained. Secondly, a
great deal of material can more readily be brought to life and
given meaning and interest by oral activity than by any other
means of practice. It is time saving : in forty minutes or whatever
the available time is , the number. of sentence the pupils can speak
is vastly in excess of the number they can write, especially with
group repetition.

As 1 have formally said, from time to time the teacher brings
records to the classroom. The recordings are of authentic
pronousiation of the standard English. This enables the students
to hear various native voices and helps in the promotion of the
listening skill. After the recordings have been played, a
conversation based on the context of what the students have
heard may follow.

/,,'
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Guided conversation is closely guided by the teacher so that the
students may use the material which they have been practising in
their answer. In this type of conversation the main aim is to
provide opportunities for pupils to use and consolidate the
structures, the volcaburlaıy and phases taught in meaningful and
interesting contexts offers in the passages. And these passages
may be useful and helpful for composition and comprehension
later on.

I'. 

In free conversation exercises the pupils use their linguistic
imagination, and they are also being encouraged to speak without
any hesitation or shyness. The students give brief dicriptions,
express their opinions on the topics in which they are interested.
They also produce passages which they have read or heard of. In
this type of conversation the main aim is to help the peoples
acquire the correct use of the language. The mistakes are quickly
corrected by the teacher and no reason are asked about them.
The teacher does not interrupt the pupils a great deal.
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READING

l\s a matter of fact, it is harder to interpret written language
than spoken language. When we are listening to somebody
speaking we have great deal more than his mere words to help us
understand his meaning; there is the tone and emphasis of his
voice, the look on his face and the gestures he may make with his
hand, as well as the immediate physical situation in which we are
as much involved as he is.

But in interpreting a piece of written or printed language we
have only the words themselves, to help us. We may be a little
helped by the use of marks of pronunciation and capital letter and
any italics in printing and underlining in the writing. But none of
these things is as helpful as the sound of someone's voice or he's
appearance and actions while he is talking to us. Indeed,
interpreting a piece of written or printed language is a much more
difficult skill than many people suppose, -. even when what we are
reading is written in our mother tongue. ·it is more difficult still
when it is written in a foreign language which of necessity we
know less well. ·-;· · / ,

When a ohild is learning to read his own language, he's usually
given books written with words and sentences that he already
knows in the spoken language. As he struggles to read with
understanding, therefore, what he is reading trying to do is to
recognise the written forms of words he already knows and uses
in speech. When he has identified a written word or phase as
being a particular word or phase already known to him in the
spoken language, he is able to understand ifs meaning, because
he has been led to expect that the meaning of a written word or
phase will be the same as the meaning of the corresponding
spoken word or phase.
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Therefore in teaching the pupils the skill of .reading in a foreign
language, we should make their task and our much easier if the
first words and sentences which they are asked to read with
understanding ate identical with words and sentences which they
have already heard with understanding and already spoken with

- meaning. This is one reason why it is a good thing to teach a
number of oral lessons before reading for understanding is
introduced into the foreign language course.

The sentence method is used to introduce reading. We keep as
close as possible to the material that they already heard and said
in the earlier oral lessons. By the time the pupils are introduced
to reading they learn a great deal of structures and vocabulary and
are able to use them in their oral form. We do not present them
with material continuing words and phases arranged in an
unfamiliar way. We start by building up the pupils confidence
that written language even though it is a foreign language, can
convey meaning to him, by giving him sentences to read who's
meaning he already knows. We do not aim to face pupils with
puzzles at this early stage of reading.

The main point to keep in mind is that a class should not be
rushed over the initial stage of working with a reader. Leaming to
read a new language even with a good knowledge of the meaning
of the spoken language is a first a serious difficulty for many
children ..

The old proverb is specially opposite here "make haste slowly.
(P. Gurrey, P .83 ), we approach reading through flush cards.
The flush cards can .be bought, or they can be made by the
teacher. If they are made by the teacher, each card should be
made of strip or strong white cardboard.
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Each strip should made of a strip of strong white cardboard. Each
strip should be long enough to contain necessary word or
sentence, and should be written on the cards in large letters in
print script, or in the form of writing which normally taught in the

I

schools.' One of the best ways of writing the words on the flash
-cards is by using an ordinary water-colour paintbrush dipped in
dark ink, preferably. but not necessarily black. Another point to
be noticed is that the sentences which are written on the flash
cards are not quite the same as those taught orally. For example,
we talked taught the pupils to say, Ifs a box; but the
corresponding reading card sentence is, It is a book (or box). We
taught pupils the question forms, what' s this ? what' s that 7 ; but
the corresponding questions of the reading cards are, what is
this? and what is that? we taught the oral answer, No, it isn't : but
on to flash cards the answer is, No it is not. The beginning of
reading for understanding is a convenient point at which to
introduce the pupils to forms of this kind.

In actual practice the differences do not normally cause the
learner a great deal of difficulty. But the avoidance of difficulty
and confusion depends upon the views of the reading cards in the
way described in the lesson plans. Moreover, the learner of this
difference and distinctions is a necessary part of learning a living
foreign language. Few languages, if any, are written exactly as
they are spoken, or spoken as they are written. What is important
is to teach our pupils correct habits in both forms of language
from the beginning, and to accustom them to these difference at
the outset.
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Flash-cards carry words and sentences which are flashed before
the students. First, the teacher points to each sentence inturn and
reads it aloud. He repeats this three or four times. Then he gets
the students to repeat in chorus. After he has done this with all
the other flash-cards that he has brought to the class he points to
one of the sentences, and says "Read this aloud". The pupils put
up their hands and the chosen pupil reads the sentence. The
teacher shows a reading card to the class for about ten seconds.
Then he puts it down and the pupils put up their hands again.
The chosen pupil says the sentence from the reading card. The
teacher repeats this with other sentences and with different
pupils. It is always best to begin with simple commands. This
from the very beginning care is taken that the pupils grasp
meaningfully an9, .silently from the printed of written piece of
paper the main aim of reading. This ability gradually develops.
Shortly after, the pupils will be able to obey them collectively
without any words from the teacher. They learn to respond to the
visual stimulus alone. After a lot of collective response the
teacher may proceed with individuals. This is the time for
patience. Of course, we can not expect everyone of the pupils to
learn at the same rate.

Another approach to reading is through songs that children
have learnt. At a later stage flash-card may be used for various
language games, too.
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In reading with understanding, sentence patterns are just as
important as they are in other parts of language learning. It is just
as important to be able to recognise the 'Written or printed shape
of a sentence pattern as it is to be able to recognise the written
shape of the words. This is why in the early stage of reading for
understanding we give the pupils groups of sentences whioh are
all of the same pattern. They are learning the printed shape of the
pattern:

It is a .
Just as later they will learn the printed shape of the pattern:

I have a .
and

He has a .
So our choice of sentences has two advantages. One is that,

because in any one reading card lesson if we introduce examples
only of the same pattern, the pupils have the opportunity to
recognise that pattern. The other is that because a few different
words are fitted into this pattern. the difference between these
words are emphasised - when the pupils look at the sentences: I It
is a book / It is a box, It is a . . . . . . . . . . . . . . . because it is repeated, and
they learn to recognise the words book, box and lemon because
they are clearly contrasted with each other.

After a good practise with flash-cards the pupils are introduced
to their readers which are supplemented with papers prepared by
the teacher. At later 'stages flush-cars may be used for various
language games.

If all the work has been done, the pupils will find no difficulty
with reading. No,N, let us see what the teacher does at the
reading section.
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(a) - He lets the class read the whole lessons silently.

(b) - He reads first two or three lines aloud himself: as a model.

(c) - When the class has finished reading silently he reads the
whole lesson loudly.

(d) - He calls on separate pupils to read aloud.

'
(e) - He never blames any pupil who cannot read well; he always

helps them.

When the reading of the whole lesson is completed he gets the
class to read the lesson again, but this time in a different way. He
asks the pupils questions such as:
(a) - To find and read the first sentence which contains the word

~ or are, etc.

(b) - To find a sentence which contains the word not. and so on.

(c) - Then he asks questions about the lesson and gets the pupils
to answer individually.
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WRITTEN WORK

The first step in written work is the copying of script from the
teachers model on the blackboard.

At this step the teacher uses the sentence patterns which have
been thoroughly practised and taught in the previous lesson.
From my past experience 1 can definitely say that students who do
a lot of coping from the blackboard and from their rough books to
their fair copybooks during the early stages surely end up as good
at spelling. Copying is also closely related with dictation.
Somehow, some teachers regret any time spend in copying
sentences from the blackboard. They consider it a waste of time
and try to avoid asking their pupils to do it, which in my opine is
a very valuable useful exercise. Let us see what Wilga Rivers says
about ooping.

•~.' I r), 

The first stage, coping (sometime called transcription) is often
despised by language teachers as a unworthy and unchallenging
occupation for adolescent students. This attitude is unfortunate
and ignores the fact that there are many aspects of another
language which are very strange to the students and with which
he needs to familiarise himself very thoroughly if he is to write the
language confidently. Where there is a script to be learned, this
attitude is not so prevalent, because the necessity for accurate
copying for purpose of recognition and production is too obvious
to be ignored. (\V, Rivers, P. 245-46).
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The class will then pass on the copying from the text book.
But there is no need to say the pupils to copy directly what is in
the book. For example, if the sentences to be taken from the
books are:

This is John.
John is a boy.

The teacher can tell the pupil to write their own names instead of
John. Besides, this type of exercise comes very close to dictation
and if is obviously more interesting to the pupils than plain
copying. One of the most advanced exercises is copying
sentences from a simple substitution table which either given in
the textbook or written by the teacher on the blackboard. At first
the pupils will only select their own sentences from the table as
given, and then they can make a simple substitution of their own
in one of the columns.

During the later stages written work in out middle schools
includes.

(a) Dictation and description of pictures from the picture
book.

(b) Exercise in the writing books.

(c) Guided composition exercise.

(d) Real composition exercises.

I' 
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One of the most important problems which affects the teaching
of English in our schools is the insufficient training of the teachers
of English. In fact, most of those teachers are hard-working and
conscientious teacher, and they are anxious to do their best. All
the teachers of English, both in the primary schools and secondary
schools, can be divided into three groups:

(1) Teachers Training College graduates.
(2) Graduates from Universities in Turkey.
(3) Graduates from the Universities in the TRNC.

Now, let us,,see what the teachers of English in our scho
need:

( 1 ) Specialised study of English.
' (2) Specialised training in how to teach English.

(3) Adequate knowledge of linguistics (gives a u~·...ı..w..
understanding of what language is, its na
development.

(4) Adequate knowledge of psychology (ne__
understanding of the relation of lang _
procession of thought, and the way ,e: w tı
learn languages, both foreign and·

(5) Adequate knowledge of socio
understanding of all the funcnoes ---

(6) Professional training in mid~ccrfiı
who have received initial tr:- cıı" •
always big changes an
technological change
equipment and its as.s;ıc; 7 R
classroom.
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There tore language teachers of today need specialised training in
the use of tape - recorders, use of films and line-projectors,
language laboratory, and so on. Further professional training or
advanced study in mid-career is essential for experienced teachers
because what is learnt in initial training gets rapidly out of date
nowadays. It is also the experienced teachers who best appreciate
the relevance of the new studies, having felt in the classroom the
need for new insights. I am also of the opine that both the
experienced and inexperienced teachers whenever possible,
should attempt to make themselves familiar with relevant recent
studies and researches on the nature of language, how it works
and how it is acquired. In order to raise the standards of English
in our schools, short and long term in-service training courses
should be continusçl for the te~~her of English. This should be
done by the collaboration of the office of Education and the
British Council. More and more teachers should be sent to
England for training and more money should be devoted by the
responsible authorities.

1

As 1 have mentioned at the beginning of my dissertation, we do
teach English I our primary schools, but unfortunately, I would
say that it is simply a waste of time. This is because primary
school teachers most especially (because of the likelihood of their
being posted to one of the many 1, or 2 teachers schools) are
caught in the vicious circle of lack of English in the community,
poorer English in schools poorer English of the Teacher training
College students and poorer English taught in schools. Due to the
lack of trained teachers on the one hand, and the limited number
of teaching periods devoted to the learning of the foreign language
on the other, the standard attained is so low that the middle
school teachers have to go over the same material again.



I, 

-39- 

This created a lot of problems and a lot of time is spent in
supplementing and consolidating the first year material.

In order to maintain a better and higher level of English, first of
all both in our primary and secondary schools, the number of
teaching periods must be increased to eight, which in my opine is
effective minimum for foreign language learning. Secondly, in our
primary and secondary schools, English must be taught by the
specialist teachers of English. Thirdly, the children who coı:ıı-e
from primary school to middle schools must be streamed
according to their abilities. Fourthly, proper textbooks must be
provided for all the classes. 'And finally, classes should be kept
small and children should be given the opportunity to come into
contact with as many English-speaking people as possible.
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