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ABSTRACT 

THE EFFECTS OF USING COLLABORATIVE LEARNING ACTIVITIES IN 

SECOND LANGUAGE LEARNING 

The purpose of this study was to investigate the effects of using collaborative learning 

ivities in second language learning. The participants (PF 16), therefore, followed a 

ified syllabus structured by the researcher to facilitate more cooperation. Before 

operating collaborative learning activities in the classroom, the researcher informed 

students about the different practices of collaborative and traditional learning. 

During the study, the optimal group size consisted of three or four members. After 

ight (8) weeks of instruction and observation, the participants were interviewed to 

· cul ate their opinions on the application of collaborative learning activities to 

ianguage learning. The careful analysis of the "interviews and the observations 

-ealed that through cooperation activated by the use of collaborative learning 

.ities, participants benefited more than traditional language instruction. It was also 

parent that participants became more motivated and confident during the study and 

ed that they were able to practice four language skills without any fear of making 

stakes. 
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OZET 

iSBiRLiKLi OGRENiM AKTiviTELERiNiN iKiNci DiL 

OGRENiMiNDEKi ETKiLERiNi 

Bu arastirmarun amact isbirlikli ogrenim aktivitelerinin ikinci dil ogrenimindeki 

ilerini arasnrmaktrr. PF 16 simfindaki ogrenciler, arastrrmaci tarafmdan yenilenmis 

gitim prograrmru takip ederek daha fazla isbirlikli ogrenim etkinliklerini 

llanmalan saglanrmstir. Isbirlikli cahsrna etkinliklerini suufta uygulamadan once, 

astirmaci, ogrencilerine isbirlikli ogrenim ve klasik ogrenim yontemleri arasmdaki 

farkhhklan anlatrmstir. Arastirma suresince ideal grup sayisi u9 veya dort uyeden 

usmaktadir. Sekiz ogrenim ve gozlern haftasmdan sonra, kauhmci ogrencilenn 

biri isbirlikli ogrenimin dil ogrenimi uzerindeki etkileri konusundaki fikirlerini 

lirtmek uzere mulakata ahnrmsnr. Daha sonra gerek gozlern gerekse mulakatlann 

ikkatli incelenmesi sonucunda kaulrrnci ogrencilerin isbirlikli ogrenim 

· vitelerinden, klasik ogrenimde oldugundan daha fazla faydalandiklan ortaya 

cikmistir. Aynca kanhmci ogrencilerin isbirlikli ogrenim aktivitelerini kullamrken dil 

ogreniminde kullamlan dort ayn yontemi tam motivasyon ile, kendilerine guvenerek, 

re hicbir hata yapma kaygisi tasimadan geryekle~irdikleri de acikca gorulmektedir. 
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CHAPTER I 

INTRODUCTION 

1.0 Presentation 

This chapter presents the background of the study, the aim of the study, the problem 

statement and research questions. It also introduces the limitation of the study and 

provides definition of terms that will be used throughout the study. 

1.1 Problem 

According to the Cognitive code theory, learning a second language can be very 

different from learning a first. One of the main differences is that an adult second 

language learner is able to consciously learn the rules of the language by trying to 

understand the language system. 

The learner's motivations, preconceptions, mental abilities, everything the learner 

rings with him/her are very important while learning a second language. 

_ ;owadays, a large number of adult learners have a desire to learn a second language 

· order to communicate with other people or to complete their education. One reason 

or learning a second language is that, it helps learners to have knowledge about 

obalization. Another striking reason to learn a second language is to find a ~­ 

satisfying job for a preferable life standard. 

Adult learners can not properly learn a second language by themselves because of too 

any reasons. If these reasons are to be noted, it can be said that anxiety plays an 

portant role within the process of second language learning such as: when a student 

orks individually he/she can not understand his/her mistakes, but if they work in a 

_ oup they can correct each others mistakes and they can learn from each other. 

fost of the students at Near East University Preparatory School at elementary level 

ve difficulties in using English fluently. Therefore, at the end of the elementary 

urse, they are still not able to use English fluently, 

1 



Thus, the students' perceive needs and interests through using Collaborative learning 

second language learning need to be analyzed. Collaborative learning environments 

ve received increasing attention in classrooms due to its potential for improvement 

achievement. The expectation in all instances though was that the members of the 

__ oup were to help each other, promote each other's learning, accept responsibility for 

activity they were working on together and get help from other group members 

ore getting help from the teacher. 

at is to say, using collaborative learning in second language learning is more 

lpful because teachers encourage students' use of their own knowledge; ensure that 

snidents share their knowledge and their learning strategies. We are social beings who 

each day deal with people helping, helped and coping with problems. That is why it is 

important to work in teams, in order to socialize, discuss likes and dislikes and 

__ ether find the best solutions for the problems because more ideas and points of 

· ew will help to develop complex idea than the simple idea of one experience . 

. erefore, collaborative learning principles should be carefully applied to SLL and 

results need to be discussed throughly. 

1.2 Aim of the Study 

e aim of this study is to investigate how Collaborative learning activities are used 

English Language classrooms. 

order to achieve the aim, the researcher has attempted to find the answers of the 

·· Ilowing research questions. 

1- Are there any differences between the role of the teachers and learners in a 

collaborative learning classroom and traditional learning classroom? 

2- Are learners personal factors significant in a collaborative learning classroom? 

3- What are the advantages and disadvantages of working with others? 

4- What are the educational results of collaborative learning classrooms? 

2 



J Significance of the Study 

- hoped that the findings will contribute to the improvement of Adult learners' 

'-"=Ail performance on how they can learn a second language and raise the awareness 

procedures for effective teaching and learning in a second language classroom. 

·~ hoped that the research results will be taken into consideration at preparation 

~., school of foreign languages for improving the classroom techniques in terms 

using collaborative learning in second language learning for the advantage of the 

learners. 

Limitation of the Study 

study was carried out in the 2004 fall semester at Near East University 

eparatory school. It was limited to PF 16 class at Elementary level and their teacher 

bing elementary level classes. The interview questions were administered to thirty 

students. 

oughout this research study, all the activities were prepared both in Collaborative 

-ming and Traditional learning. Traditional learning activities focused on grammar 

,ics of the elementary syllabus and Collaborative learning activities focused on 

.riting, reading and speaking skills of the elementary syllabus. However, the 

searcher sometimes used both of the activities on different kinds of skills as they 

ere shown in the elementary syllabus. 

1.5 Definition of Terms 

Collaboration: Literally, consists of working together with one or more others. 

Collaborative learning: An instruction method in which students work in groups 

oward a common academic goal. 

Cooperation: Refers to the practice of people or greater entities working in common 

with commonly agreed-upon goals and possibly methods, instead of working 

separately in competition. 

3 



rative education: Is a structured method of combining academic education with 

· cal work experience. 

lopmental psychology: Deals with the development of mental, emotional 

.• chology and social behavior in individuals, particularly from birth· to early 

hood . 

. ndual learning: An instruction in which students work individually at their own 

and rate toward an academic goal. 

tt self evaluation: Both process and product, a form of narrative writing in 

· .... h students describe their learning in a particular course of study and make 

native judgments about it. 

: Second language learning. 

tional learning: Traditional approach to learning is focused on mastery of 

ent, with less emphasis on the development of skills and the nurturing of 
'\ 

· · ng attitudes. The current system of education is teacher centered, with the 

er focused on giving out information about "what is known." Traditional 

· g focuses more on learning about thing. 

4 



CHAPTER II 

REVIEW OF LITERATURE 

entation 

- •. apter presents, collaboration, theoretical background of collaborative learning, 

4ffii1ion of collaborative learning, definition of cooperative learning, definition of 

CIIIAlborative learning and traditional learning classrooms, methods of cooperative 

ian&ng.. the importance of the collaborative learning, theoretical perspectives on peer -..ug promoting effective helping behavior in peer-directed groups, specific 

.-.c-gies for promoting effective help-seeking and help-giving behavior, instructional 

Jlhpses; of collaborative learning, structuring cooperative group work in classrooms 

fits of collaborative learning. 

C,ollaboration 

'-.cua.ouration is something that human beings have been experiencing from early 

and applying in all their daily life. Hiltz underlined this when she stated, "the 

process of developing shared understanding through interaction is the 'natural' 

_ for people to learn" (1984, cited in Kreijns et al., 2002, 4). 

Collaboration means working together and cooperating. Through Collaborative 

~u.1.11g; learners participate more, they learn how to giving up of certain demands 

h side in a dispute, so that an agreement may be reached which satisfies both to 

extent, they negotiate meaning, and they become better risk takers and more 

· ent self monitors and self evaluators. 

aboration involves the more direct working together of the two sides, language 

bject, to prepare students for particular tasks or courses. In collaboration the 

angu.age and subject teacher work together outside the classroom. Collaboration 

.,;;illl~ students to be much more involved in the teaching/learning process and much 

e helpful through peer and self-correction. 

5 



· ctionary definition, "Collaborate" is described with phrases like "to work 

iD!!"iher. especially in a joint intellectual effort". In most simple manner, 

GJl&lbOration refers to activities that pair of individuals or group of people performs 

Fox and Bleich (1994), define Collaboration as an underlying social 

«zUarion in which the participants share a general sense of purpose and orientation, 

· scernible set of roles. 

&ascbelle and Teasley (1995, 70) define collaboration as follows: "Collaboration is a 

WJIUlwnated, synchronous activity that is the result of a continued attempt to construct 

aintain a shared conception of a problem". 

(2001, l) defines collaboration as "interaction among two or more 

iduals that leads to better and faster competition of work" . 

•• l,IUI;). ( 1991, 1) defines collaboration as a process to reach goals that cannot be 

·ed acting singly (or, at a minimum, can not be reached efficiently). The author 

~u,,,c: that "Collaboration includes the essential elements such as jointly developing 

agreeing to a set of common goals and directions, sharing responsibility for 

maming those goals, and working together to achieve those goals, using the expertise 

each collaborator". 

Dillenbourg (1996, 21) argues that collaboration can not be a treatment that has 

positive effects on participants. Collaboration is a social structure in which two or 

more people interact with each other and, in some circumstances, some types of 

· meraction occur that have a positive effect. 

1 is to say, if we take all these together we can see that all the literature seems to 

that col1aboration is a synchronous activity of parties with diverse skills and 

Is ;;k, contributing those skills and resources in an atmosphere of trust, respect 

I J Ji1y, in order to achieve shared goals and objectives. 

6 



Theoretical Background of Collaborative Learning 

to develop appropriate Collaborative Learning activities in Second language 

Imming, there is a need to make a theoretical review of Collaborative Learning to 

its characteristics as mentioned in research questions. 

- theorists in the 1990s have written about collaborative and cooperative learning 

roaches for second language instruction. The terms collaborative and 

~ve are used somewhat interchangeable among practicing teachers. However, 

~-'=", make slight distinctions between the terms. Rebecca Oxford ( 1997) defines 

aborative Learning" as being most closely related to the philosophy or approach 

ction and "Cooperative Learning" as series of structured ideas that direct 

'lCldlers in using group work in the Kindergarten (K from now on) 12 classroom. 

Panitz (1996) defines "Collaborative Learning" as a personal philosophy, not just 

oom technique. In all situations where people come together in groups, it 

ests a way of dealing with people which respects and highlights individual group 

er's abilities and contributions. There is a sharing of authority and acceptance 

esponsibility among group members for the group's actions/ the underlying 

· se of collaborative learning is based upon consensus building through 

peration by group members, in contrast to competition in which individuals best 

group members. Collaborative learning practitioners apply this philosophy in 

classroom, at committee meetings, with community groups, within their families 

generally as a way of living with and dealing with other people and on the other 

d he defines "Cooperative Learning" as a set of processes which help people 

eract together in order to accomplish a specific goal or develop an end product, 

ich is usually content specific. It is more directive than a collaborative system of 

_ .ernance and closely controlled by the teacher. While there are many mechanisms 

group analysis and introspection the fundamental approach is teacher centered 

hereas collaborative learning is more student centered. 

order to understand the theory behind Collaborative Learning, we should look back 

o experiential learning, which is based on idea from cognitive theory, humanistic 
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hology and developmental psychology. It promotes the idea that the learner is at 

centre of the learning process and that learning is a process of self-discovery. The 

lmeher' s role is that s\he decides on the group size according to such factors the type 

·· being asked of the students and the teacher is the giver of knowledge in front of 

classroom and the learner's role is that learners work in groups and each member 

team is responsible not only for learning what 'is taught but also for helping 

-.:nmates learn. In their groups learners learn social and communication skills as 

.' become aware of their classmates' learning strategies. They learn the importance 

ocess rather than just the product. All of these skills are very important as they 

· up and work in business and the community . 

. Collaborative Learning consists of more than just group work. It includes the 

· on of an atmosphere of support, and careful establishment of relationships 

· the classroom. Teachers should structure the activities to the learners in order 

.•. good results since the learners do not automatically know what to do or how to 

·· in groups. May be the activities that they are going to do are new to both 

~rs and learners so, they will take some practice. However, they will work 

~rative learning will become a powerful tool in teaching language for the 

-.:hers who use it regularly. 

Definition of Collaborative Learning 

'-AJU4l}Vrative learning is a philosophy, working together, building together, learning 

~r, changing together, and improving together. That is to say, collaborative 

~1ng is for all learners to learn all the material together. It is a philosophy that fits 

_.- · s globalize world. 

e are different definitions of collaborative learning in literature. The broadest 

aamition is that collaborative learning is "a situation in which two or more people 

to attempt to learn something together". 

istin Gerdy of Brigham Young University once wrote that "Learning is enchanted 

it is more like a team effort than a solo race. Good learning like good work, is 
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