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ABSTRACT
Reading is often referred to as the most important of the four language skills for EFL learners as it enables them to gain exposure to the target language and receive valuable linguistic input to build up language proficiency. However, sometimes in ESL/EFL classrooms teachers can witness the fact that their learners experience difficulties with reading or lack motivation in reading. There are several different factors which can cause lack of motivation.
This study investigated the students’ opinions about using pre-reading activities in the classroom. The aim of this study was to raise the awareness about the benefits of the pre-reading activities when teaching reading and draw teachers’ attention to the ways that they can make their teaching more effective. 

The principal aim of this study was to see how far students agree with the application of pre-reading activities to improve the effectiveness of reading studies. To find out about the opinions of students, a questionnaire was administered to the students of the English Preparatory School of the Near East University. The questionnaire itself consisted of twenty sections. In the questionnaire, a Likert-type agreement and preference scale was used to obtain students’ opinions about questions. 
The results of the research demonstrate that it is a shared belief among the students that pre-reading activities, which were used by the researcher during a term, are beneficial and such activities motivate students to read in English and participate actively in the lesson.

The results also show that pre-reading activities helped student feel more confident in their learning abilities and encouraged students’ learning process. Students’ preferences in types of pre-reading activities were also closely investigated. Students’ gainings were assessed by exposing them to test which includes grammar, vocabulary, reading comprehension and writing sections. The overall achievement of students are considered, without paying attention to their achivement over sub-sections mentioned above. Therefore, this study was based on obtaining students’ opinions about the pre-reading activities rather than comparing their reading outcomes with other skills or knowledge-based linguistic gainings. The overall results of this study show that students who were engaged in this study pointed out that they believe in the benefits of pre-reading activities in their reading studies, and support the use of pre-reading activities at the beginning of the reading studies. 

At the end of the study some suggestions are put forward  in order to improve the methods of teaching reading skills. It is suggested to teachers to create more balanced lesson plans aiming to raise the awareness of students about the reading topic, raise the enthusiasm and improve the motivation of students. 
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CHAPTER I

INTRODUCTION

1.1 Presentation

      This chapter presents the background and the motivation of the study followed by the aim of the research and the research questions. This chapter also includes the limitations of the study. 

1.2 Background of the study 

              During the last few decades, the world has undergone rapid changes in terms of education, communication and technology. These rapid changes had both positive and negative effects. As one of the positive effects, the important changes in the field of language teaching and learning can be mentioned.  The majority of educators finally agreed that learning a foreign language is more than just learning grammatical and semantic rules; it is learning how to communicate and being able to use language skills to their fullest. Acquiring excellent language skills is paramount for students because it enhances not only their abilities to communicate, but also their confidence and credibility. Students may have a good knowledge of grammar and pass examinations, but they may experience serious difficulties in the real life outside the classroom. Taking this fact into consideration nowadays, greater emphasis is made on learners and learning rather than on teachers and teaching in language education.
      The negative effect of the rapid changes mentioned above is that with the development of the technology learners nowadays spend considerably less time than before on mastering such language skill as reading. It is a well-known fact that when there were no television or computers, reading was a primary leisure activity. In the past people would spend hours reading books and would have a passion for reading as it was an exciting and most of the time the only way to acquire  new information.  Nowadays, in the world there are a lot of ways to receive new information via radio and television however, none of these exciting and thrilling options have the ability to educate us as well as reading. By constantly choosing the above mentioned options to acquire new information, young people neglect reading more and more even in their mother tongue. This in fact is not very desirable because reading offers a productive approach to improving vocabulary and word power which helps students to be more successful academically and increase their overall literacy level.  

      Researchers Rabel, Ralph, Haker and Krashen (2004) support these ideas and state the following benefits of reading for learners:
1. Reading develops a learner’s creativity. Unlike movies where everything is determined by the producer, writer and director, books allow students to create in their minds how a particular character looks like or imagine how a scene plays out. Reading a book therefore, allows a student to exercise and cultivate her/his creative thinking skills. 

2. Developing good reading skills can improve students’ ability to comprehend concepts and ideas.

3. Reading develops critical thinking, thus, ensuring that students will be able to think and make good decisions for themselves. 

4. Students’ fluency in a language and, consequently, communication skills are improved by reading. 

5. Reading introduces students to new things and has the ability to broaden their interests. 

6. Reading regularly increases the vocabulary knowledge. 

7. Reading also improves students’ writing skills as they are able to “subconsciously acquire good writing style.”  

8. One of the main problems of today’s students is their inability to concentrate on their lessons. According to studies, reading increases a student’s ability to concentrate.
      The lack of motivation of students to read in English has been observed lately. This fact might be due to various reasons such as the lack of interest to the subjects of reading text or feeling anxious about reading if students lack understanding of the details and what the text is about. It might also be due to the fact that learners feel bored and not motivated enough to read even in their mother tongue.  As a result, it affects overall learning process inside and outside the classroom. Inside of the classroom lack of interest means that students do not take an active part in the lesson, and because of that, do not have an opportunity to fully benefit from reading lessons and gain a necessary competence at the end of the course. The fact is that getting students to read is a big challenge for teachers nowadays, however, getting students to read in English is even a bigger one. That is why finding and implementing new methods of motivation into the lesson are essential in order to enhance students learning process, give them a reason to read and prepare them for the reading activity.
1.3 Aim of the study

      The aim of this study was to increase the awareness of the benefits of the pre-reading activities when teaching reading and draw teachers’ attention to the effective ways of improving them. 

1.3.1 Research Questions

            In order to reach the general aim of the study, the following research questions were designed:

1. What are the students’ opinions about reading in English? 

2. What are the students’ opinions about pre-reading activities?

3. What are the effects of pre-reading activities on students’ motivation?

4. What are the students’ preferences in pre-reading activities?

5. What are the differences between responses of groups concerning pre-reading activities?

1.4 Significance of the study

      This study is significant because using pre-reading activities in the language classroom as the main part of the independent reading lesson is quite new for NEU Preparatory School. This study is based on the opinions and preferences of students. The primary objective is to investigate and convey information to teachers of NEU Preparatory School that will assist them in their efforts to design more effective reading lessons as well as to improve the policies for teaching reading skills at the NEU Preparatory School in the future.

1.5 Limitations of the study

      This study is limited to one source of opinion-based questionnaire and application of pre-reading activities with a group of students studying English at the English preparatory school of NEU. Although it was planned to do so, it was not possible to reach the reading test results of students who graduated in the previous terms. If it was possible to obtain the work of students graduated in the previous terms, the reading results of students who were engaged in this study would be compared with the results of students who graduated before them.  Reaching to these test results would provide us with an opportunity to compare the work of the students who studied reading with pre-reading activities and those who did not. 

CHAPTER II

LITERATURE REVIEW

2.1 Presentation

      This chapter presents the definition of reading provided by different researchers and compares the definitions of reading in the early works of the researchers with the new concepts of defining reading nowadays. Moreover, it talks about motivational aspect of preparation for reading activity based on implementation of pre-reading activities into the reading lesson. Apart from definition of pre-reading activities and their kinds, it discusses their benefits for learners. It also explains the integrated approach. 

2.2 Reading

      Reading is an important part of our lives. We use it to get new information, knowledge in reading materials.  Many people think that reading skill is something that can be naturally acquired or taught once and for all. Berardo (2006) states that nowadays reading is very much taken for granted and generally assumed to be something that everyone can do because it is something we do everyday. However, reading is a complex process and it is not easy to define it.

      There are numerous definitions of reading given by different researchers. According to Gu, (2003) reading is the most important of the four language skills for EFL learners as it enables students to gain exposure to the target language and receive valuable linguistic input to build up language proficiency. Alderson (2000) in his turn describes reading as an enjoyable, intense, private activity, from which much pleasure can be derived, and in which one can become totally absorbed. Anderson (1999) believes that reading is an active, fluent process which involves the reader and the reading material in building meaning.

      Learning to read in English is very important and useful for many purposes. According to Jeremy Harmer (1998, p. 68):

1. Reading provides an exposure to English;

2. Reading texts provide good models for English writing;

3. Reading texts provide opportunity to study language: vocabulary, grammar, punctuation, and the way we construct sentences, paragraphs and texts;

4.  Reading can introduce interesting topics, stimulate discussions, trigger imaginative responses;

      The main purpose of teaching reading in English is to provide students with the ability to read English in the written form and understand the text. Understanding a written text means extracting the required information from it as efficiently as possible. 

      In the early works the reading text and the reader were viewed independently. It was considered that the meaning of the text lies in the text itself and is not connected to the reader and one’s knowledge and personal experience. Karakas (2005) adds that difficulties in second language reading and reading comprehension were viewed as being essentially decoding problems, deriving from the print and that it was thought that while reading, readers ought to be able to construct a meaning from which they could assimilate the original meaning of the author. She also noticed that the instruction itself was very teacher – centered rather than learner -centered. 

      Later on the researchers started addressing this issue in a different way. They came to the conclusion that reading is not a passive skill.  It involves a reader, a text, and a writer. Harmer (1998) suggests that in order to be successful readers, students have to understand what the words mean, understand the arguments, and work out if they agree with them. If students do not do it or are not able to do it, they just scratch the surface of the text and quickly forget it. Carrell (1982) stressed the importance of the interaction between the graphemes on the page and the schema in the reader’s mind which means that reading is an interactive process as the reader tries to interpret the text through his/her own experiences which may differ from the writer’s experiences. That is why lack of shared views may cause serious problems in reading.

      Several researchers like Steffensen, Joag-dev, and Anderson (1979), Johnson (1981), and Carrell (1982) pointed out that readers’ knowledge of the world may be influenced by their culture. Considering the fact that the content of the text is based on author’s cultural background readers have to analyse different kinds of information in order to understand the author’s meaning (Goodman, 1971). It can be also suggested that having the same or similar cultural background knowledge both by the author and the reader, makes it easier for the reader to understand the meaning of the text implied by the author compared to the content of the text which is written by the author with a background knowledge which differs from reader culture. Researchers Adams and Collins (1979) and Rumelhart (1980) support this idea by stating that comprehension is an interactive process between the text and the reader’s prior background knowledge and that reading is closely linked with meaning. Everything in the reader’s background knowledge has a significant role in reading comprehension. Students build up their expectations and understandings about a text before they actually begin reading it. 

      The importance of the readers’ background knowledge and its effect on text comprehension was pointed out by Goodman (1971) as well. He believed that when reading a text, the reader does not use all the information available to him, but chooses from the available information only enough to select and predict a language structure which is decodable.  Karakas (2005) adds that good readers have an idea of what is normal (linguistically and conceptually) and of how the world works, therefore when reading they make use of existing schemata and then modify them with any new information. 

      Berardo (2006) observed that very often in ESL/EFL classrooms teachers can witness the fact that their learners experience difficulties with reading or lack motivation and purposes to read a text. These problems may be caused by different factors. For example, according to Alderson (1984) poor reading in a foreign language is due in part to poor reading in the L1. Hosenfeld (1977) believes that less successful foreign language learners go for the overall meaning, guessing or skipping language or information.

      Harmer (1998) points out that lack of interest in the topic of the text may cause the lack of purpose in reading it and that getting students interested in the topic of the text is essential because if readers are not interested in the topic of the text, they do not get much from it. He suggests that students should be encouraged to response to the content of the text not only to the language. 

      So, how to teach the reading in the most efficient way? There have been many studies carried out on this issue. It is commonly believed that students need a reason to read.  Students have to be interested in the topic of the text in order to have a purpose to read it. It has to be something students have an idea about and could relate to as well. Willis, J. (1981) states that in real life when we pick something up to read, we usually know roughly why it was written and what it is going to be about. He believes that reading passages in language textbooks are mostly taken out of their normal contexts, so students have fewer clues as to what passages are about which makes it more difficult for students to understand them. That is why, activating prior knowledge is extremely important for readers who do not feel completely confident of their ability to read in the target language. 
      Another important issue is students’ active engagement in the classroom activities. Wolf King, and Huck (1968) noted that  because of the teacher-centered reading lesson rather than learner  - centered students are becoming more and more dependent on the teacher while dealing with fewer and fewer activities in the classroom. In this kind of classroom teachers are doing most of the work for their students. As a result, students are not actively engaged in the lesson because they are bored, students do not have enough motivation and interest in the task they are given which effects overall comprehension of the text, development of language skills and linguistic competence  as students are not interested in the task they are given.

2.3 Pre-reading activities

      Taking time to prepare students properly before they read can have a considerable effect on their understanding of what they read and their enjoyment of the reading activity itself. Colorado (2007) noted that English language learners have a great difficulty jumping into new texts without any background support and claims that students should know at least something about the topic before reading in order to develop relevant background information. Park (2005) suggests some pre-reading text adjuncts such as pictures, definition lists, or text structure information related with the texts to help students understand the reading passage.

      There are many definitions of pre-reading activities provided by various researchers like Lazar (1993), Chen and Graves (1995), Taglieber, Johnson and Yarbough (1988), Moorman and Blanton (1990). However, all of them share the same opinion that pre-reading activities are very important in students’ preparation for reading and should be implemented into the reading lesson. Lazar (1993) for example, states that pre-reading activities help students with cultural background, stimulate student’s interest in the story, and pre-teach vocabulary. Chen and Graves (1995) consider pre-reading activities devices for bridging the gap between the text’s content and the reader’s background knowledge.  

       The pre-reading activities may be beneficial for reading preparation in several ways as they (NCLRC, 2004):

1. assess students' background knowledge of the topic and linguistic content of the text 

2. give students the background knowledge necessary for comprehension of the text, or activate the existing knowledge that the students possess 

3. clarify any cultural information which may be necessary to comprehend the passage 

4. make students aware of the type of text they will be reading and the purpose(s) for reading 

5. provide opportunities for group or collaborative work and for class discussion activities 

      So, the main functions of pre-reading activities are activating students’ background knowledge, seeking students’ involvement, interest, and motivation, as well as providing language preparation. Taglieber, Johnson and Yarbough (1988) point out the motivational aspect of pre-reading activities as well.  According to them, pre-reading activities activate or develop prior knowledge, provide knowledge of the text structure and also establish a reason for reading. Johnson (1982) has also shown that pre-reading activities are very important in terms of incorporating the learner’s background knowledge and that reader’s comprehension of the text directly depends on one’s familiarity with the subject of the text.

      Dorit Sasson (2007) stresses the importance of using pre-reading activities in the ESL/EFL classrooms as they motivate and set purposes for reading, activate and build learners’ background knowledge, relate the reading to learners lives, pre-teach vocabulary and concepts. Colorado (2007) agrees with her and states that pre-reading activities may be designed to motivate student interest, activate prior knowledge, or pre-teach potentially difficult concepts and vocabulary. This is also a great opportunity to introduce comprehension components such as cause and effect, compare and contrast, personification, main idea, sequencing, and others.

      Harmer (1998) claims that pre-reading activities are very important as they help students to wonder and prepare them to reading by giving an insight, an idea about the text. He believes that teachers need to choose good pre-reading tasks and do it very carefully because even the most interesting text can be undermined by boring pre-reading activities and the most usual passage can be really exciting with the help of creative and challenging pre-reading activities.

      Pre-reading activities are used to improve students’ comprehension, give them a reason for reading and ensure their active participation in the lesson by making it a fun and enjoyable experience. 

      Colorado (2007) points out the importance of pre-reading activities in the preparation for the reading activity and strongly recommends teachers taking seven to ten minutes to build word and background knowledge before reading a selection aloud or before students read a text because it should increase all students' comprehension of the text. He suggests teachers to begin the lesson by reviewing the selection and identifying the main concepts they want to teach. Colorado (2007) also points out that teachers should take into account their students' potential knowledge of these concepts and decide how they might best make these concepts relevant and accessible to all of their students.

      There are several types of pre-reading activities. Lazar (1993) lists previewing, providing background knowledge, pre-questioning and brainstorming pre-reading activities and states that they are used to activate readers’ background knowledge or provide knowledge that the reader lacks. 

      Karakas (2005) describes the previewing activity as an activity which is appropriate for situations in which texts are difficult and may contain unfamiliar concepts not existing in the students’ working schemata as it (previewing) contains introductory questions and statements and definitions of vocabulary. She believes that providing background knowledge activity is particularly suitable for culturally unfamiliar passages. That is why the duty of the teacher is to activate and enrich students’ background knowledge prior to reading in order to achieve a better understanding of the text for students later on because if the readers are totally unfamiliar with the subject of the text they will fail to understand it.

      The pre-questioning activity plays an important role in reader’s preparation for reading as questioning itself plays an integral role in learning about the world. According to Carrell (1988) the aim of the activity is to motivate students to read and to gain the necessary information to answer the question. He especially stresses the importance of the motivational aspect as it helps students in the process of reading. He also adds that pre-questioning activity helps students to predict within a context area what the text will be about and makes them aware of what they wish to learn about the topic. Moore (1989) points out that teacher generated questions promote active comprehension through self-questioning and allow students to become independent readers.  However, student generated questions allow readers to become more motivated and actively involved in the understanding of the text. He believes that students have to be guided by the teacher on questioning through modeling and guided practice. 

      Wallace (1992) describes brainstorming as one of the most popular pre-reading activities.

Brainstorming pre-reading activity has many advantages for the students as it enables students to bring their own prior knowledge and opinions into the learning process and gives a chance for every student in the class to participate and express the opinion on a topic. 
Langer (1981) came up with the three- step pre-reading plan based on utilizing and analyzing students’ background knowledge. The following three steps are:

1. brainstorming

2. reflection 

3. reformulation of students’ own ideas

He believes that by using this pre-reading plan students will be able to access what they know about a topic prior to reading and will enable the teachers to help students make connections between the new and the known to form new ideas.

2.4 Integrated approach

      Using other skills apart from reading in the integrated manner the setting might become more beneficial and authentic for the students because in real life, when people communicate, the skills are not used independently.  Nowadays, communication is the major aim for learning a foreign language and in daily life these skills are seen in integration. 
That is why in the classroom, the activities should be taught in integration in order to arrive at ease in communication.  

      Pre-reading activities which integrate all four skills take both linguistic competence and communicative competence as an inseparable part in language teaching and learning. So, an integrated skills approach enables the students to develop their ability in the use of two or more of the four skills within real contexts and in a communicative framework.

      In reality most of the ESL/EFL programs offer classes that focus on language skills separately as it is considered easier to teach courses or because it is believed that it is instructionally impossible to concentrate on more than one skill at a time. According to Oxford (2001), even if it was possible to fully develop one or two skills in the absence of all the others, such an approach would not ensure adequate preparation for later success in academic communication, career-related language use, or everyday interaction in the language. In this case, neither language teaching nor language learning can be considered successful as its non-communicative approach does not help learners to get ready to use the language in real life.
Jacobs and Farrell (2003)  state that  the key points of the approach, which differentiate it from the other approaches are: focusing greater attention on the learning process rather than the products that learners produce; focusing greater attention on the social nature of learning rather than on students as separate individuals; focusing greater attention on diversity among learners and viewing these differences not as impediments to learning but as resources to be recognized, catered to and appreciated; along with this emphasis on context comes the idea of connecting the school with the world.

       This approach allows teachers to track students' progress in multiple skills at the same time. Integrating the language skills also promotes the learning of real content, not just the dissection of language forms. Finally, the integrated-skill teaching can be highly motivating to students of all ages and backgrounds.  Integrated-skill teaching can be found in two main kinds of instruction: content-based or task-based language instruction. Krahnke (1987) defines content-based teaching as “the teaching of content or information in the language being learned with little or no direct or explicit effort to teaching the language itself separately from the content being taught. The role of content in language learning cannot be underestimated as content is the vehicle which holds the lesson or the exercise together. Content-based teaching starts from a different starting point. Decisions about content are made first, and other kinds of decisions concerning grammar, skills, and functions are made later. So, content is the starting point in planning the lesson.

      With careful reflection and planning, any teacher can integrate the language skills and strengthen the way of language teaching and learning. It mostly depends on his creativity. However, it shouldn’t be forgotten that during the integration of skills, the notion of “smoothness” should be provided. That is, activities should be chosen so correctly that the transition between activities should be smooth. Again according to Finocchiaro (1973) a good teacher recognizes the importance of integrating discrete language skills in the communicative situations, which simulate or duplicate the real life situations in which students will need to use the foreign language. When reading is practiced through other skills in an integrated way as in real life, it will become more interesting, motivating and effective for the students.

CHAPTER III

METHODOLOGY

3.1 Presentation

      This chapter presents the research design of the current study and gives the details about the participants that took part in this study. It also tells about the questionnaire used to collect the data. Finally, the chapter presents data collection procedures and the data analysis.

3.2 Research design

      This quasi-experimental study is based on a process of practice and evaluation about the effects of pre-reading activities on learners’ motivation at the NEU Preparatory School. The findings of the study are mostly quantitative and data collection process took place in four classrooms in which independent reading lessons were carried out once a week, occupying two academic hours (90 minutes) per week. 

3.3 Participants

      The participants of the study were the students of the English Preparatory School of the Near East University in North Cyprus. In total eighty students were engaged in this research. No background information about their nationalities, native languages, ethnic origins, or so on was required from students. Students were only required to state the number of the group they belonged to. In the Preparatory School each group consists of approximately 20 students. Students engaged in this study belonged to groups whose proficiency level was considered to be at the intermediate level. 

3.4 Instruments

      For this research study, a questionnaire (see Appendix A) carefully designed by the researcher was used to find out the attitudes of students concerning pre-reading activities. The questionnaire was written and presented in English. The questionnaire consisted of twenty statements. Statements from 1 to 4 aimed to obtain students’ opinions about reading in general. Statements from 5 to 19 involved the issues relevant to pre-reading activities. Question 20 focused on the reading activities preferred by students. All of the items of the questionnaire aimed to find out students’ opinions about reading in English, about pre-reading activities in general as well as the activities preferred for individual and pair work also. It was also aimed to find out the types of pre-reading activities that students consider more beneficial than others.

A Likert Scale of agreement was used to obtain the responses of participants for questions 1-19.  

1 = strongly disagree

2 = disagree

3 = neutral

4 = agree

5 = strongly agree

The responses of participants for question 20 were also obtained according to the Likert scale.

1 = least preferred pre-reading activity

5 = most preferred pre-reading activity

3.5 Reliability and Validity

In order to ensure the reliability of the questionnaire, the repeated-surveys method was used and the agreement coefficient was calculated as 0.83. According to this result, the questionnaire was found to be reliable. For validity, the questionnaire was checked and approved by language experts. 

3.6 Procedures

      The Strategic Reading book (Cambridge University Press, 2003) was used by the reading teachers of NEU Preparatory School to teach learners reading at the intermediate level. However, the researcher felt that the supplement of the book she applied, was needed to prepare students for reading activity and make the whole process more enjoyable for them. Taking this into consideration, I have designed the actual lesson plans with the pre-reading activities of different kinds to supplement the book. The activities were designed according to the research I did.

      In order to carry out the research, firstly, lesson plans were prepared with the pre-reading activities to support the reading short passages in the curriculum. Then the above mentioned integrated pre-reading activities were presented during the first hour of the reading lesson in order to make the learners familiar with the topic of the text and motivate them to read the text during the second hour of the reading lesson. 

      At the end of the experiment, which in fact was a quasi-experimental process, a questionnaire which consisted of 20 statements was administered to the members of these four classrooms to gather their opinions about the effectiveness of pre-reading activities. (See appendix) The total number of the participants was 80. Then, the findings were analyzed and presented in descriptive terms.

     The questionnaires were administered to the respondents to be completed during the class hour in case respondents had any inquiries. In total, 80 samples of questionnaire were administered and 80 samples were returned in the time given for completion. No problems or difficulties were encountered during the process administering the questionnaire. None of the students refused to fill in the questionnaire or made a criticism or a comment about the content of the questionnaire. No comprehension problems were reported as well. After the respondents completed the questionnaire, they (the questionnaires) were collected and the data was entered to the computer by using Statistical Package for Social Sciences (SPSS) spreadsheet for analysis.
3.7 Data Analysis

      The statistical analysis was conducted by using the SPSS software. The descriptive Statistics was used to find out the mean, the standard deviation and the mean difference values. 

      The One-Way Analysis of Variance (One-Way ANOVA) test was used to find out the significant differences of the responses between groups. 

CHAPTER IV

RESULTS AND DISCUSSION
4.1 Presentation

      This chapter presents and discusses the findings grouped under five categories as in the research questions.

4.2 Students’ opinions about reading in English

      The respondents were asked whether they liked reading in English or found reading in English boring (Statements 1 and 2). The results  provided in Table 1  indicate that mean value of responses for  statement 1 center around “agree” and “not sure” almost in an equal proportion with the accumulated mean value of responses 3, 6750. 

Table 1: Students’ opinions about reading in English

	Question  
	N
	Mean
	St. Dev.

	1.I like reading in English.
	80
	3,6750
	1,08820

	2. I find reading in English boring.
	80
	2,8000
	1,22629


The responses about whether reading is boring however are between “not sure” and “disagree” closer to the “not sure” with the accumulated mean value of responses 2,8000. 

       The researcher observed that not all students were willing to read in English during the lesson. It seemed that they did not enjoy the process itself. Some students supported her observation by stating that they did not always enjoy reading in English and sometimes found reading in English boring. This could be due to several reasons and the students stated them. Some students claimed that they did not like reading in their mother tongue as well. Other students mentioned that they needed motivation and preparation for reading. 

4.3 Students’ opinions about pre-reading activities
      The respondents were asked to express their opinions about pre-reading activities. The results revealed that respondents had a positive attitude towards pre-reading activities in general. As it can be seen in Table 2 the mean values obtained from the responses center around “agree”, except for one statement which is 19. Statement 19 claims that pre-reading activities are a waste of time. The mean of responses to this statement is 1,8750 which is between “strongly disagree” and “disagree” closer to “disagree”, and it could be confidently suggested that respondents disagree with this statement. The result of this seems to be due to the fact that respondents like pre-reading activities and find them beneficial. The responses to the other statements provided in Table 2 support the idea that pre-reading activities are not a waste of time and state the benefits of pre-reading activities.  

Table 2: Students’ opinions about pre-reading activities 

	Question  
	N
	Mean
	St. Dev.

	5. Doing pre-reading activities before reading the text is beneficial
	80
	4,2375
	,78343

	6. I enjoy pre-reading activities more than I enjoy reading the text itself.
	80
	4,0125
	,83429

	9. Pre-reading activities give me an idea about the topic of the main text.
	80
	4,3125
	,75630

	12. Pre-reading activities provide a reason for reading the text.
	80
	4,2250
	,72871

	14. Pre-reading activities activate my background knowledge of the subject.
	80
	4,0000
	,95467

	15. I find pre-reading activities useful because they link new information to my prior knowledge
	80
	3,9000
	,94935

	16. Pre-reading activities help me to relate reading subjects to my life.
	80
	  3,7875
	,93719

	17. Pre-reading activities are more personal and relevant to my culture than sometimes the text is.
	80
	4,0000
	   ,87149

	18. Pre-reading activities are very useful when the new vocabulary is introduced for providing background to the reading text
	80
	3,9125
	,97037

	19. I think pre-reading activities are a waste of time
	80
	1,8750
	,89124


      The highest mean value of the responses was accumulated from statements 5, 9 and 12.  Statement 5 suggests that doing pre-reading activities before reading the text is beneficial, all respondents  either agree or strongly agree. The accumulated mean value of responses for this statement is 4,2375. This indicates that pre-reading activities are indeed beneficial for preparing the learners for the subsequent reading study. 

      According to the responses, the main reasons for finding pre-reading activities beneficial seem to be the fact that they ( pre-reading activities) give students an idea about the topic of the main text (statement 9) as well as provide a reason for reading the text (statement 12). The accumulated mean value of responses for statement 9 is 4,3125 and the mean value for statement 12 is 4,2250. The mean values for the above mentioned statements are the highest compared to the other statements in the table and center around “agree” and “strongly agree” closer to “agree”.  It also has to be mentioned that respondents claim that pre-reading activities activate their background knowledge of the subject (Statement 14) and help to prepare them for reading activity. The accumulated mean value of responses for this statement is 4,0000 which is “agree”.

      An important finding was that respondents actually enjoyed pre-reading activities more than they enjoyed reading the text itself. The mean value of responses for this statement was 4,0125 which is “agree”. The reasons for that might be that pre-reading activities are more personal and relevant to respondents’ culture than sometimes the text is (Statement 17). The mean value of responses for this statement is 4,0000. It might also be because pre-reading activities help participants to relate reading subjects to their own lives (Statement 16). By relating subjects to their own lives not only do respondents understand the subject better, but also they get motivated to read in English.

      It was also found out that participants find pre-reading activities useful because pre-reading activities link new information to their prior knowledge (Statement 15). The mean of responses for this statement is 3,9000 which center around “agree”. It has to be mentioned that pre-reading activities are also very useful for participants when the new vocabulary is introduced for providing background to the reading text. The mean value of responses for this statement is 3,9125. The main reason might be that by this way respondents feel more confident and motivated when they are familiar with the vocabulary used in the reading as it was introduced in the pre-reading activities. As it is evident in the responses, the respondents mostly agree that pre-reading activities are beneficial and valuable for them in many respects.  

      According to the researchers’ observation students had a very positive attitude towards pre-reading activities. During feedback sessions and informal interviews students were asked to express their opinions whether pre-reading activities were beneficial for them. Respondents claimed that pre-reading activities were very useful and beneficial for them in many respects. Not only did pre-reading activities make them more familiar with the text and prepared them for reading, but they also helped to make reading more personal, complete experience for students by allowing them to relate reading subjects to their own lives. 
      Students also mentioned that pre-reading activities had a great impact on their learning process in general either by helping to activate their background knowledge of the subject and connect the things they already knew with the new things or by being a great help with the new vocabulary. Overall, respondents were very satisfied with the pre-reading activities more than they enjoyed reading the text itself. 

4.4 Effects of pre-reading activities on students’ motivation

      The aim of this part of the questionnaire was to find out the effects of pre-reading activities on students’ motivation. The respondents were asked to express their opinions on this matter. The results obtained from the respondents indicate that mean values of responses center around “agree”. The highest mean value of responses is accumulated in statement 13 compared to other statements in the table below. It accumulated the mean value of 4,3750 which is  between “agree” and “strongly agree” closer to “agree”. Statement 13 claims that pre-reading activities make respondents feel more confident with their ability when reading in English.  It can be due to the fact that pre-reading activities help respondents to understand the text better (statement 11). The mean value of responses for this statement is 4,2000 which is the second highest  mean value of responses in this table. It can be concluded that better understanding of the text encouraged by pre-reading activities makes students more confident during the reading activity as well. It is an important finding considering the fact that respondents claimed they felt anxious about reading if they did not completely understand the details and what the text was about (statement 3). The mean value of statement 3 is 3,7625.

 Table 3: Effects of pre-reading activities on students’ motivation 
	Question 
	N
	Mean
	St. Dev.

	3. I feel anxious about reading if I do not completely understand the details and what the text is about.
	80
	3,7625
	1,18261

	4. It is important for me that the text should be about something that I am interested in otherwise I do not feel motivated to read it.
	80
	4,1750
	,82332

	7. Pre-reading activities help to bring fun, enjoyment and motivation into the lesson
	80
	3,9750
	,76266

	8. Doing pre-reading activities in groups and pairs allows all students to participate and express their opinions.
	80
	3,9750
	,89972

	10. Being engaged in group and pair-work games motivates my learning process
	80
	3,9750
	,96751

	11. Pre-reading activities help me understand the text better
	80
	4,2000
	,70081

	13. Pre-reading activities make me feel more confident with my ability when reading in English
	80
	4,3750
	,70036


      It was found out that participants believe text should be about something that they are interested in, otherwise they do not feel motivated to read it (Statement 4). As the mean value of the responses for this statement is high (4,1750) it can be concluded that it is an important issue for the respondents. In order to make students interested in reading itself, the pre-reading activities can be used as they (pre-reading activities) help to bring fun, enjoyment and motivation into the lesson (Statement 7). Respondents agree with that as the mean value of responses for this statement is 3,9750 which is “agree”. 

      The responses for statements 8 and 10 indicated that pre-reading activities had a very positive effect on student class participation and collaboration. It is clear that respondents like doing pre-reading activities in pairs or groups and find it beneficial due to several reasons. Statement 8 claims that doing pre-reading activities in groups and pairs allows all students to participate and express their opinions. All respondents agree with that as the mean value of responses for this statement is 3,9750. Respondents also claim that being engaged in group and pair-work games when doing pre-reading activities motivates their learning process (Statement 10). The mean value for this statement is 3,9750 which means that respondents agree with it. As is clear in the responses, the respondents agree that pre-reading activities have a positive effect on their learning process and bring fun, enjoyment into it.

      Researcher’s observation of students during the class indicated that pre-reading activities had a profound effect on students’ motivation. Researcher herself noticed that by doing pre-reading activities students felt more confident when reading in English, could understand the text better and therefore did not feel anxious about reading. This observation was supported by the students’ opinions as well. 

      The researcher also observed that apart from motivating students’ learning process pre-reading activities brought fun, motivation and enjoyment to the lesson as well. More specifically, students were eager to participate actively in the lesson then taking a passive listener’s role. It was noticed that students especially enjoyed doing pre-reading activities in groups or pairs. This collaborative process motivated them to express their opinions and to be actively involved into the learning process.

4.5 Students’ preferences in pre-reading activities

      This part of questionnaire aimed to focus on students’ preferences. The results indicated that respondents liked pre-reading activities in general as the results were quite consistent without significant differences in respondents’ preferences. 

      According to the results displayed in table 4 most preferred pre-reading activities among respondents are answering personal questions and predicting. They accumulated the highest mean values: 3,6375 and 3,6250 accordingly. The main reason for that might be that students are familiar with these pre-reading activities more than with the other ones.  

Table 4 : Students’ preferences in pre-reading activities.

	Question 20:  My favorite pre-reading activity is
	N
	Mean
	St. Dev.

	a) picture describing
	80
	3,4875
	1,16916

	b) answering personal questions
	80
	3,6375
	1,28520

	c) predicting
	80
	3,6250
	1,25663

	d) brainstorming
	80
	3,4750
	1,36850

	e) pair work
	80
	3,4375
	1,14564

	f) group work
	80
	3,4250
	1,30989

	g) acting out
	80
	3,5625
	1,16753

	h) other_______________


	0
	________
	________


With a slight difference in mean value acting out, picture describing and brainstorming pre-reading activities follow the mentioned above favorite ones.  Acting out pre-reading activity accumulated 3,5625 mean value of responses followed by picture describing and brainstorming with the mean values of  3,4875 and 3,4750 accordingly. Even though there are only slight differences in mean values of the responses in the statements of question 20 it has to be mentioned that least preferred pre-reading activity is group work. The mean value of the responses for this activity is 3,4250. The results also indicated that respondents prefer pair work to group work. It might be because respondents feel more comfortable working in pairs rather than in groups. None of the respondents mentioned the alternative pre-reading activity in the “other” section. 

      In order to make lessons more effective the interview sessions were held with the students in order to get a feedback on the pre-reading activities they liked the most and the activities they would like to be implemented in the lesson more than the other ones. The feedback gathered during the interview sessions revealed that students enjoyed pre-reading activities in general, however preferred answering personal questions the most. It indicated that students liked the personalized approach. This might be due to the fact that they are different individuals and like to share their personal experiences.  The researcher noticed that it was quite difficult for the students to express their preferences in pre-reading activities as they liked all of them and found them almost equally beneficial.  

4.6 Differences between responses of groups
       For the sake of reliability of the overall research the results of each group were compared. It was found out that there were not a lot of significant differences between responses of groups.

      The results of comparative statistics indicated that the mean differences between groups were not significant for all statements except statements 7 and 16. For statement 7, the mean difference between G1 (4,2500) and G4 (3,5000) is significant in statistical terms. Statement 7 claims that pre-reading activities help to bring fun, enjoyment and motivation into the lesson. The mean difference is significant at p = 0,009 which is below 0,050. However, although there is a significant mean difference between these groups, both groups responded positively, though Group 4 responded in a less positive manner.

Table 5 : Significant differences between responses of groups

	Group
	N
	Mean Difference
	Significance

	G1-Q7

G4-Q7
	20

20
	,7500
	0,009

	G1-Q16

G3-Q16
	20

20
	-,8000
	,039


*the mean difference is significant at the 0.05 level

Another significant difference between the mean values was spotted between G1 (3,3000) and G3 (4,1000) for statement 16. Statement 16 claims that pre-reading activities help respondents to relate reading subjects to their lives. The mean difference is significant at 0,039 which is below  p = 0,050. However, although the difference between the mean values of groups is significant in statistical terms, it could be suggested that this difference did not occur as a result of contradictory opinions of groups. Considering the result, it could be suggested that one group has less positive belief on this statement.

CHAPTER V

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

5.1 Presentation

      This chapter presents the summary of the study and its major findings followed by conclusion and recommendations for further research.

5.2 Summary

      The aim of using pre-reading activities is to activate the reader’s background knowledge, to prevent failure, and to support the reader’s interpretation of the text. Ur (1996) emphasises that the aim of pre-reading activities is to provide anticipation and activate reader’s schema. The purpose of including these activities is to develop a better self-awareness of the relationship between the reader’s meaning and the author’s meaning; and to help readers understand the teacher’s expectations and views. Accordingly, researchers have emphasized the need for schema activation before reading.

      Throughout the analysis of data it was found out that opinions of the respondents were quite consistent. Despite the fact that there were slight differences in the opinions between groups, though these differences were not contradictory, the majority of the respondents did not consider pre-reading activities to be a boring process, but they believed that such activities were very  beneficial for them before starting reading the text itself. The respondents pointed out that such pre-reading activities provided them with an idea about the topic of the reading text they were going to read, and motivated them as well as providing a reason for reading the  main text. This finding is especially important in the sense that some students do not enjoy reading, especially in English very much, and a policy of teaching reading with the help of pre-reading activities may be a solution for this reluctance. 

      Another important finding was that the respondents pointed out that they did not only enjoy pre-reading activities but also they enjoyed them more than they enjoyed reading the text itself. It has to be mentioned that according to the respondents’ opinions pre-reading activities made them feel more confident in their learning abilities as they (pre-reading activities) helped to make the study topics relevant to their lives, linked new information to their prior knowledge and activated their background information about the subject.  Respondents either disagreed or strongly disagreed that pre-reading activities are a waste of time, and this was an expected result. This finding is an evidence that students were honest and consistent in their responses.  On the contrary, it was stated by the respondents that pre-reading activities were more familiar and relevant to their lives, and their culture than sometimes the text itself was.

      Analysis of the results also showed that pre-reading activities motivated respondents to read and brought out fun and enjoyment into the lesson. This is a very important finding because the majority of the respondents stated that they did not feel motivated sufficiently to read unless the text was about something they were personally interested in. Apart from motivating them to read, respondents noted that pre-reading activities made them more confident and helped them to understand the text better. The role of pre-reading activities is especially important as the majority of respondents stated that they feel anxious about reading if they did not completely understand the details and what the text was about.

      The majority of respondents claimed that the pre-reading activities were especially beneficial when done in groups and in pairs as they allowed all students to participate in the learning process actively, let them express their opinions, motivated them, and consequently enhanced their learning process.

      As for the results of comparative statistics, regarding the synthesis/analysis and motivation sections, outcomes showed that the mean differences between groups were not significant except for two statements. The first statement, where statistical significance occurred, claims that pre-reading activities help respondents to relate reading subjects to their lives and the second one claims that pre-reading activities help to bring fun, enjoyment and motivation into the lesson.

       Although the difference is significant in statistical terms, it did not occur as a result of contradiction between opinions of groups as all groups responded positively. As for the preferences of participants about the pre-reading activities, all four groups had slightly different preferences. The results of comparative statistics indicate that respondents did not have big contradictions between their opinions about their preferences of pre-reading activities.

5.3 Conclusions
       This research demonstrated that the majority of the participants had a positive attitude to pre-reading activities. It can be stated that the answers to the research questions were obtained at a satisfactory level.

       Analysis of the findings concerning students’ opinions about reading in English revealed that students consider reading activities boring unless these activities are made more enjoyable for them. Once the activities are made more enjoyable for them, students claim that they benefit from reading activities more and study more willingly.  

     It was apparent from the findings about pre-reading activities that pre-reading activities relevant to the main teaching topic made students more motivated and enhanced their reading skills. Also, pre-reading activities linked to their personal lives made the process of reading studies more enjoyable. 
      Analysis of the data about the benefits of pre-reading activities indicates that pre-reading activities improve students’ achievement in reading studies as well as providing them with valuable feedback and background about the rest of the lesson. Also, once the pre-reading activities are carried out in groups, students believe that they are given the chance to be active participants throughout the process. It was also observed during the study that students motivated themselves to be active participants. 

    Data analysis about students’ preferences in pre-reading activities reveals that students prefer to study with pre-reading activities which are relevant to the main topic of the lesson and they also like pre-reading activities which are made relevant to their daily lives. It was also observed that they liked to collaborate during the pre-reading especially when sharing personal information and life experiences with their classmates. 

      The majority of the respondents found pre-reading activities very beneficial as they made respondents more confident in their learning process, encouraged them to participate in the lesson, and motivated them to read the text even if the topic of the text was not really interesting to them. In terms of success of this study,  it was important to find out that pre-reading activities did not only motivate students to read and ensure better understanding of the text but they also brought fun and excitement into the lesson, which was very important when some respondents’ lack of interest in reading in English was considered. The preference of different pre-reading activities for the lesson was predictable considering different likes and dislikes (in terms of personalities) of the respondents. However, it has to be mentioned that there were not any contradictions in the responses. The differences of the responses were due to the different level of the preferences in benefiting or enjoying pre-reading activities among the respondents, and these differences were not presented in the negative or contradictory way. 
      The findings of the current study appear to confirm other studies in implying the importance of pre-reading activities for learners’ preparation for the reading activity. Phillips (1984), for example talks about the pre-teaching/preparation stage as an extremely important one by stating that it is based on the premise that what the reader brings to the text is of primary importance in comprehending it. Phillips believes that pre-reading activities provide learners with the essential skills for reading and that learners should build expectancies for the material about to be read. So, rather than approaching the reading with the lowered level of expectations, students can benefit from the pre-reading activities in order to bring more background knowledge to the reading. 

      The overall findings were important because they gave researchers the feedback not only about respondents’ preferences but also about the quality of work teachers do. It was found out that teachers might need to alter or review their teaching policies when teaching reading, and try to support the process with some pre-reading activities which will make the further process of study more enjoyable and effective. 

      It is strongly believed that   the overall results revealed by this research will help language teachers and researchers to improve the quality in the development of pre-reading activities which will motivate students and prepare them for reading. 

5.4 Recommendations

     From the conclusions of the study it is clear that engaging students into pre-reading activities is very beneficial. In more general terms, these findings demonstrated that respondents themselves found out the beneficial sides of pre-reading activities and were more eager to participate in the lesson more actively when doing pre-reading activities. Considering this result, it can be suggested for teachers to create more balanced lesson plans which aim to raise the awareness of students about the reading topic, raise the enthusiasm and improve the motivation level of students. 

      Another step towards raising the level of classroom communication and motivation could also be achieved by reducing the amount of “teacher talk” and increasing the amount of “student talk”, in other words, making students use the language more actively by activating their verbal skills might improve the level of communication and motivation of students. 

      The results of the study showed that even though respondents liked doing pre-reading activities and found them beneficial, they had a slight difference in the level of preference of pre-reading activities between the groups. Therefore, in order to improve the motivation level of learners and encourage their participation in the lesson, it can be recommended for teachers in the future to pick the pre-reading activities according to learners’ needs, preferences and learning styles more. Only that way the learners will be able to benefit the most from the pre-reading activities as they will be interested in the lesson, and will enjoy the learning process itself and will be eager to participate in the lesson rather than just being present in it. 

      In order to put this suggestion into practice some important factors should be considered. One of them appears to be relatively short time of teaching reading skills independently (as a separate lesson) from grammar and vocabulary teaching at NEU Preparatory School. Due to that, reading teachers may have a lack of knowledge about creating or implementing balanced pre-reading activities which consider students’ learning styles and preferences in each group. Therefore it could be suggested to include more courses on teaching reading into the curriculum of teacher training programs, so the future language teachers would have more knowledge on the subject upon their graduation.

       As for the actual teachers, it would be unrealistic to expect that becoming competent about teaching reading skills could happen without an investment of resources both in terms of professional development and institutional support. That is why it could be suggested to organise in-service training for teachers in order to broaden teachers’ repertoire of teaching techniques. It could also be suggested for teachers to have moderation sessions which involve teachers coming together on a regular basis to discuss and share the ideas, experiences as well as to collaborate in creating balanced lesson plans, and new pre-reading activities with respect to the learning styles and preferences of students. These moderation sessions are very helpful as they play an important role in teachers’ professional development in teaching reading.
      Some suggestions could be made to improve the quality of reading activities. First of all, teachers should explore ways to use different authentic materials to make pre-reading activities more interesting. Pair and group work should also be used more frequently as well in order to encourage students to collaborate and make a very good use of lesson time, especially considering the fact that respondents found pair work and group work activities very beneficial. Apart from creating a productive atmosphere, sense of community and interesting activities in the class, it can be suggested for teachers to provide students with a selective and useful feedback.

5.5 Recommendations for further research

      This study aimed to investigate the opinions of respondents about using pre-reading activities in preparation for reading. The overall results of this study evidently showed that learners greatly benefited from using pre-reading activities before main reading activity as it was expected by the researcher, and supported by  previous research carried out by Taglieber, Johnson and Yarbough (1988,p.456) in which they pointed out the motivational aspects of pre-reading activities and stated the benefits of pre-reading activities as they (pre-reading activities) activate or develop learners’ prior knowledge, provide knowledge of the text structure and also establish a reason for reading.  However, further research is needed in this area to investigate not only the motivational aspect of using pre-reading activities before reading but also the rate of academic success of the learners who use pre-reading activities before main reading activities.

       Further studies can also be conducted with bigger amount of respondents or the respondents from the different universities’ preparatory schools in order to gather broader results and explore this matter more in detail.
Another study can be carried out in order to find out how to incorporate the pre-reading activities into lesson more effectively, which materials should be used and how the lesson should be constructed.

      In this study the researcher supported Johnson’s idea (1982) who believes that comprehension and recall of reading passages depend upon the reader’s familiarity with the subject and that pre-reading activities are basically a means of incorporating the learners’ knowledge of the world, linguistic knowledge, ideas and opinions, before checking them against the text. The researcher proposed that the amount of unknown vocabulary in the text tends to decrease learners’ motivation and aimed to find out if pre-reading activities were useful when the new vocabulary was introduced in order to provide a background to the main reading text and also make learners feel less anxious about reading even though they did not understand all words in the text. As the findings reveal, learners feel less anxious and more motivated to read if they are familiar with the topic and the vocabulary of the text to ensure understanding during the main reading activity. That is why it can be suggested that further research can be conducted to explore the pre-reading activities which generate vocabulary related to the topic of the text and aid vocabulary development. 
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Appendices

Appendix A,

Questionnaire

Dear Student,

Please, take your time to answer the following questions about pre-reading activities. Thank you in advance for your cooperation.

Please circle your group.

Class:  PS 29

PS 4

PS 5

PS 7

Please, put a tick “√” next to the appropriate answer.

	
	Statements
	Strongly

Agree
	Agree
	Not sure
	Disagree
	Strongly disagree

	1.
	I like reading in English. 


	
	
	
	
	

	2.
	I find reading in English boring. 


	
	
	
	
	

	3.
	I feel anxious about reading if I do not completely understand the details and what the text is about. 


	
	
	
	
	

	4.
	It is important for me that the text should be about something that I am interested in, otherwise I do not feel motivated to read it. 


	
	
	
	
	

	5.
	Doing pre-reading activities before reading the text is beneficial. 


	
	
	
	
	

	6.
	I enjoy pre-reading activities more than I enjoy reading the text itself. 


	
	
	
	
	

	7.
	Pre-reading activities help to bring fun, enjoyment and motivation into the lesson. 


	
	
	
	
	

	8.
	Doing pre-reading activities in groups and pairs allows all students to participate and express their opinions. 


	
	
	
	
	

	9.
	Pre-reading activities give me an idea about the topic of the main text. 


	
	
	
	
	

	10.
	Being engaged in group and pair-work games motivates my learning process. 


	
	
	
	
	

	11.
	Pre-reading activities help me understand the text better. 
	
	
	
	
	

	12.
	Pre-reading activities provide a reason for reading the text. 


	
	
	
	
	

	13.
	Pre-reading activities make me feel more confident with my ability when reading in English. 


	
	
	
	
	

	14.
	Pre-reading activities activate my background knowledge of the subject. 


	
	
	
	
	

	15.
	I find pre-reading activities useful because they link new information to my prior knowledge. 


	
	
	
	
	

	16.
	Pre-reading activities help me to relate reading subjects to my life. 


	
	
	
	
	

	17.
	Pre-reading activities are more personal and relevant to my culture than sometimes the text is. 


	
	
	
	
	

	18.
	Pre-reading activities are very useful when the new vocabulary is introduced for providing background to the reading text. 


	
	
	
	
	

	19.
	I think pre-reading activities are a waste of time. 


	
	
	
	
	

	20.
	Put the following reading activities in an order of preference. Give 1 least  preferred one, and 5 to the most preferred one. Put a √ into the box of your preference


	
	
	
	
	

	
	My favorite pre-reading activity is 


	1
	2
	3
	4
	5

	
	a) picture describing
	
	
	
	
	

	
	b) answering personal questions
	
	
	
	
	

	
	c) predicting
	
	
	
	
	

	
	d) brainstorming
	
	
	
	
	

	
	e) pair work
	
	
	
	
	

	
	f) group work
	
	
	
	
	

	
	g) acting out
	
	
	
	
	

	
	h) other_______________


	
	
	
	
	


Appendix B,

Lesson Plan 1.

Professional Athletes 

Duration: 45-55 minutes

Level: Intermediate

Main aims: 

By the end of the lesson SS will get ready to read a passage. During the lesson SS will have an opportunity to practice language skills, especially speaking.

Pre-reading Activity 1.

Procedure: Put students in pairs and give them the list of personal questions. Ask them to answer the questions. Then the answers will be shared within the class. 

Time: 10 minutes

Personal questions:

1. Do you like sports? (watching or doing)

2. What is your favorite sport?

3. What is the difference between professional athletes and amateur athletes?

4. Do you think professional athletes earn a lot of money?

5. Who is your favorite athlete? Do you know how much he or she earns?

6. Who is the most highly paid athlete in your country?

Pre-reading Activity 2.

Procedure: Students work in pairs. They are provided with the list of famous people’s names and people of different professions. The students’ task is to put those people’s names in order according to their earnings, starting with the person who earns the most. Then the answers are discussed in the class. Then teacher gives the answers.

Time: 10 minutes

List of names:

M. Sharapova                        President of Turkey                 Firefighters

H. Avsar               D. Becham              Michael Schumacher 
        teachers

Doctors               President of the United States               Police Officers             Ronaldinio

Pre-reading Activity 3.

Debate.

Preparation: students are asked whether they think professional athletes deserve a lot of money or not. Then students are instructed about the rules of the debate, especially focusing on turn taking rule during the debate.

Procedure: Put students into two groups taking into consideration their opinions. SS discuss their ideas within the groups. They will need to come up with 3 reasons to defend their idea.

Group1 will represent the idea that pro athletes deserve the millions of dollars they earn. 

Group 2 will represent the idea that pro athletes do not deserve the millions of dollars they earn. 

Some guidelines can be given by the teacher.

Time: 10 minutes for the discussion within the groups.

Time: 15-25 minutes for discussion between the groups.

Appendix C,

Lesson Plan 2.

Dangers in shopping

Duration: 55 minutes

Level: Intermediate

Main aims: 

By the end of the lesson SS will get ready to read a passage. During the lesson SS will have an opportunity to practice language skills, especially speaking.

Pre-reading Activity 1. Warm-up

Procedure: Teacher puts students in pairs and asks them to come with as many words and phrases associated with shopping as they can within five minutes (action, place etc.). The pair, which comes up with the highest amount of words wins. Teacher times the students. Every pair has got 5 minutes to complete the task. When the teachers say “Stop!” students calculate the words, the winner couple is announced. Then the answers are compared in the class and teacher writes the answers on the board.

Time: 10 minutes

Example:                     shopping centre 

Pre-reading Activity 2. 

Procedure: Students work in pairs. Their task is to complete the diagram sorting shopping places according to their size. The smallest one kiosk in the centre is given as an example.

Then the answers of the students are compared in class. The difference between department store and mall is particularly paid attention to.

The list of the words: kiosk, mall, department store, supermarket, market, shop.

Time: 5 minutes


[image: image1]
Pre-reading Activity 3.

Procedure: Teacher asks students questions.

Time: 15 minutes

Questions:

1. Do you like shopping?

2. Why do you shop?      

· __________________________

· __________________________

· _________________________

      3. Shop till you drop. Meaning:_________________________

The questions are answered and the answers are discussed.

Students are asked to complete the following sentence:

Shopaholic is the one who___________________________________________________.

Why do shopaholics shop?   1._____________________________

                                              2._____________________________

                                              3.______________________________

Pre-reading Activity 4.

Role-play

Time: 25 minutes

Procedure: Ss work in groups. They prepare a questionnaire with the title “Are you a shopaholic?”.  Sample questionnaires from the magazines are given to each group prior the task. Sample questionnaires are read and discussed within groups and then between the groups in the class. Ss have to come up with 7-10 questions of the questionnaire. Then groups exchange questionnaires and compare the questions. The most successful questionnaire is chosen by Ss. 

Appendix D,

Lesson Plan 3.

Workaholic

Duration: 75 minutes

Level: Intermediate

Main aims: 

By the end of the lesson Ss will get ready to read a passage. During the lesson SS will have an opportunity to practice language skills, especially speaking.

Pre-reading Activity 1.

Procedure: Put students in pairs and give them the list of questions. Ask them to answer the questions. Then the answers will be discussed in the class. 

Time: 10 minutes

Personal questions:

1. Why do people work?

2. How many hours do usually people work in your country?

3. Why do some people work more than they have to?

4. Why is it good to work more than you have to in some cultures?

5. Workaholic is the one who….

Pre-reading Activity 2.

Procedure: Ss work individually. Their task is to create a big pie chart (on the A4) of their lives in the future (when they have a job) in order to understand how balanced their lives will be. 

Time: 10 minutes

Example: My work day



6 hours visiting friends and family

11 h sleeping 

Time: 15 minutes

Procedure: After the charts are completed, SS are placed in 4-5 groups to compare their charts. SS discuss the charts, their similarities and differences, paying special attention to details. Finally, Ss in each group choose the most balanced chart. 

Time: 5 minutes

Before handing the charts teacher asks some questions about the charts of each group. 

Possible questions:

1. Who will have the least sleep?

2. Who will work least or most?

3. Who will spend the most time with the family and friends?

The team which has more correct answers and answers questions the fastest wins.

Time: 5

Procedure: Teacher collects one most balanced chart from each group and places them on the board. Ss discuss and choose the most balanced chart in the class.

Pre-reading Activity 3.

Role play

Procedure: Ss work in pairs. The task is to come up with five recommendations/solutions to help workaholic with his/her problem. Those recommendations/solutions have to be written in a form of a dialogue between the doctor and a workaholic patient (doctor/workaholic role play).
Preparation time: 15 minutes

Then students perform their dialogues in front of the class. Peer evaluation.

Appendix E,

Lesson Plan 4.

Love on the Internet

Duration: 60 minutes

Level: Intermediate

Main aims: 

By the end of the lesson Ss will get ready to read a passage. During the lesson SS will have an opportunity to practice language skills, especially speaking.

Pre-reading Activity 1. Warm up

Time: 5 minutes

Without mentioning the topic of the passage teacher asks class a question:

What is the best way to meet people? How did you meet your friends, girlfriends, boyfriends?

Ss list the places and teacher writes those down on the board. 

Example:

Café

School                                       Internet

Disco

Street

When Ss mention the Internet, teacher writes it down separately. Then asks Ss why it is written separately. 

Pre-reading Activity 2.

Procedure: Ss work in pairs. Their task is to list at least 3 advantages and 3 disadvantages of meeting people, making friends and dating over the Internet. Then the answers are discussed in the class.

Time: 10 minutes

Advantages                                                                             Disadvantages

1.                                                                                              1.

2.                                                                                              2.           

3.                                                                                              3.

Pre-reading Activity 3.

Procedure: Teacher asks Ss if they had an experience of online dating or know someone who did. Then teacher shows the print outs of several dating sites and asks Ss about the necessary things in order to date online.

Words: profile, register, user etc. can be pre taught.

Then put students in two groups and give them a hand out (the same one to each group) of real profiles, printed out from the one of the Internet’s dating sites. Ss read those profiles, discuss them and choose the one they have liked the most within the groups. Then Ss discussed chosen profiles between the groups, explaining the reasons due to which they have chosen their profile. 

Time: 15 minutes.

Pre-reading Activity 4.

Option1. Debate.

Procedure: Ss work in groups. 

Time: 25 minutes

Group1. It is a good idea to look for love on the Internet.

Group2. It is a bad idea to look for love on the Internet.

Option 2. Writing profile.

Procedure: Students work individually. They write their own profile in order to date online (meet people, make friends).

Guidelines:

Title

Personal information (3sentences):  I am…………

Information about the person they look for (3 sentences):  I am looking for………

                                                                                             I want to meet………….

After Ss have finished writing their profiles, they read those in the class and choose the best one.

Pre-reading Activity 5.

Procedure: In order to sum up previous activities Ss work in pairs to complete the sentence.

Love on the Internet is ____________________________.

 Time: 5 minutes.                                  

Appendix F

Descriptive Statistics Test Results
	Question  
	N
	Mean
	St. Dev.

	1.I like reading in English.
	80
	3,6750
	1,08820

	2. I find reading in English boring.
	80
	2,8000
	1,22629

	Question 
	N
	Mean
	St. Dev.

	3. I feel anxious about reading if I do not completely understand the details and what the text is about.
	80
	3,7625
	1,18261

	4. It is important for me that the text should be about something that I am interested in otherwise I do not feel motivated to read it.
	80
	4,1750
	,82332

	5. Doing pre-reading activities before reading the text is beneficial
	80
	4,2375
	,78343

	6. I enjoy pre-reading activities more than I enjoy reading the text itself.
	80
	4,0125
	,83429

	7. Pre-reading activities help to bring fun, enjoyment and motivation into the lesson
	80
	3,9750
	,76266

	8. Doing pre-reading activities in groups and pairs allows all students to participate and express their opinions.
	80
	3,9750
	,89972

	9. Pre-reading activities give me an idea about the topic of the main text.
	80
	4,3125
	,75630

	10. Being engaged in group and pair-work games motivates my learning process
	80
	3,9750
	,96751

	11. Pre-reading activities help me understand the text better
	80
	4,2000
	,70081

	12. Pre-reading activities provide a reason for reading the text.
	80
	4,2250
	,72871

	13. Pre-reading activities make me feel more confident with my ability when reading in English
	80
	4,3750
	,70036

	14. Pre-reading activities activate my background knowledge of the subject.
	80
	4,0000
	,95467

	15. I find pre-reading activities useful because they link new information to my prior knowledge
	80
	3,9000
	,94935

	16. Pre-reading activities help me to relate reading subjects to my life.
	80
	  3,7875
	,93719

	17. Pre-reading activities are more personal and relevant to my culture than sometimes the text is.
	80
	4,0000
	   ,87149

	18. Pre-reading activities are very useful when the new vocabulary is introduced for providing background to the reading text
	80
	3,9125
	,97037

	19. I think pre-reading activities is a waste of time
	80
	1,8750
	,89124

	20. My favorite pre-reading activity is
	
	
	

	a) picture describing
	80
	3,4875
	1,16916

	b) answering personal questions
	80
	3,6375
	1,28520

	c) predicting
	80
	3,6250
	1,25663

	d) brainstorming
	80
	3,4750
	1,36850

	e) pair work
	80
	3,4375
	1,14564

	f) group work
	80
	3,4250
	1,30989

	g) acting out
	80
	3,5625
	1,16753

	i) other_______________


	0
	________
	________


Appendix G

Analysis of data between groups

	Group
	N
	Mean Difference
	Significance

	G1-Q1

G2-Q1
	20

20
	,0500
	1,000

	G1-Q1

G3-Q1
	20

20
	,2000
	1,000



	G1-Q1

G4-Q1
	20

20
	,4500
	1,000

	G2-Q1

G3-Q1
	20

20
	,1500
	1,000

	G2-Q1

G4-Q1
	20

20
	,4000
	1,000

	G3-Q1

G4-Q1
	20

20
	,2500
	1,000

	G1-Q2

G2-Q2
	20

20
	,1000
	1,000

	G1-Q2

G3-Q2
	20

20
	-,2500
	1,000

	G1-Q2

G4-Q2
	20

20
	,1500
	1,000

	G2-Q2

G3-Q2
	20

20
	-,3500
	1,000

	G2-Q2

G4-Q2
	20

20
	,0500
	1,000

	G3-Q2

G4-Q2
	20

20
	,4000
	1,000

	G1-Q3

G2-Q3
	20

20
	-,5500
	0,839

	G1-Q3

G3-Q3
	20

20
	-,7500
	,272

	G1-Q3

G4-Q3
	20

20
	-,1500
	1,000

	G2-Q3

G3-Q3
	20

20
	-,2000
	1,000

	G2-Q3

G4-Q3
	20

20
	,4000
	1,000

	G3-Q3

G4-Q3
	20

20
	,6000
	0,646

	G1-Q4

G2-Q4
	20

20
	-,5500
	0,210

	G1-Q4

G3-Q4
	20

20
	-,1500
	1,000

	G1-Q4

G4-Q4
	20

20
	-,4000
	0,736

	G2-Q4

G3-Q4
	20

20
	,4000
	0,736

	G2-Q4

G4-Q4
	20

20
	,1500
	1,000

	G3-Q4

G4-Q4
	20

20
	-,2500
	1,000

	G1-Q5

G2-Q5
	20

20
	,4500
	,418

	G1-Q5

G3-Q5
	20

20
	,4500
	,450

	G1-Q5

G4-Q5
	20

20
	,1500
	1,000

	G2-Q5

G3-Q5
	20

20
	,0000
	1,000

	G2-Q5

G4-Q5
	20

20
	-,3000
	1,000

	G3-Q5

G4-Q5
	20

20
	-,3000
	1,000

	G1-Q6

G2-Q6
	20

20
	-,0500
	1,000

	G1-Q6

G3-Q6
	20

20
	,0500
	1,000

	G1-Q6

G4-Q6
	20

20
	-,0500
	1,000

	G2-Q6

G3-Q6
	20

20
	,1000
	1,000

	G2-Q6

G4-Q6
	20

20
	,0000
	1,000

	G3-Q6

G4-Q6
	20

20
	-,1000
	1,000

	G1-Q7

G2-Q7
	20

20
	,2500
	1,000

	G1-Q7

G3-Q7
	20

20
	,1000
	1,000

	G1-Q7

G4-Q7
	20

20
	,7500
	0,009

	G2-Q7

G3-Q7
	20

20
	-,1500
	1,000

	G2-Q7

G4-Q7
	20

20
	,5000
	0,186

	G3-Q7

G4-Q7
	20

20
	,6500
	0,330

	G1-Q8

G2-Q8
	20

20
	-,1000
	1,000

	G1-Q8

G3-Q8
	20

20
	-,6000
	0,214

	G1-Q8

G4-Q8
	20

20
	-,2000
	1,000

	G2-Q8

G3-Q8
	20

20
	-,5000
	0,472

	G2-Q8

G4-Q8
	20

20
	-,1000
	1,000

	G3-Q8

G4-Q8
	20

20
	,4000
	0,948

	G1-Q9

G2-Q9
	20

20
	-,2000
	1,000

	G1-Q9

G3-Q9
	20

20
	,0000
	1,000

	G1-Q9

G4-Q9
	20

20
	-,0500
	1,000

	G2-Q9

G3-Q9
	20

20
	,2000
	1,000

	G2-Q9

G4-Q9
	20

20
	,1500
	1,000

	G3-Q9

G4-Q9
	20

20
	-,0500
	1,000

	G1-Q10

G2-Q10
	20

20
	,1500
	1,000

	G1-Q10

G3-Q10
	20

20
	,0500
	1,000

	G1-Q10

G4-Q10
	20

20
	,3000
	1,000

	G2-Q10

G3-Q10
	20

20
	-,1000
	1,000

	G2-Q10

G4-Q10
	20

20
	,1500
	1,000

	G3-Q10

G4-Q10
	20

20
	,2500
	1,000

	G1-Q11

G2-Q11
	20

20
	-,2500
	1,000

	G1-Q11

G3-Q11
	20

20
	,1500
	1,000

	G1-Q11

G4-Q11
	20

20
	,1000
	1,000

	G2-Q11

G3-Q11
	20

20
	,4000
	,441

	G2-Q11

G4-Q11
	20

20
	,3500
	,698

	G3-Q11

G4-Q11
	20

20
	-,0500
	1,000

	G1-Q12

G2-Q12
	20

20
	,2500
	1,000

	G1-Q12

G3-Q12
	20

20
	,0000
	1,000

	G1-Q12

G4-Q12
	20

20
	,2500
	1,000

	G2-Q12

G3-Q12
	20

20
	-,2500
	1,000

	G2-Q12

G4-Q12
	20

20
	,0000
	1,000

	G3-Q12

G4-Q12
	20

20
	,2500
	1,000

	G1-Q13

G2-Q13
	20

20
	-,3500
	0,686

	G1-Q13

G3-Q13
	20

20
	,1000
	1,000

	G1-Q13

G4-Q13
	20

20
	-,0500
	1,000

	G2-Q13

G3-Q13
	20

20
	,4500
	0,261

	G2-Q13

G4-Q13
	20

20
	,3000
	1,000

	G3-Q13

G4-Q13
	20

20
	-,1500
	1,000

	G1-Q14

G2-Q14
	20

20
	,0000
	1,000

	G1-Q14

G3-Q14
	20

20
	-,3500
	1,000

	G1-Q14

G4-Q14
	20

20
	-,2500
	1,000

	G2-Q14

G3-Q14
	20

20
	-,3500
	1,000

	G2-Q14

G4-Q14
	20

20
	-,2500
	1,000

	G3-Q14

G4-Q14
	20

20
	,1000
	1,000

	G1-Q15

G2-Q15
	20

20
	,1500
	1,000

	G1-Q15

G3-Q15
	20

20
	-,0500
	1,000

	G1-Q15

G4-Q15
	20

20
	-,1000
	1,000

	G2-Q15

G3-Q15
	20

20
	-,2000
	1,000

	G2-Q15

G4-Q15
	20

20
	-,2500
	1,000

	G3-Q15

G4-Q15
	20

20
	-,0500
	1,000

	G1-Q16

G2-Q16
	20

20
	-,5000
	,507

	G1-Q16

G3-Q16
	20

20
	-,8000
	,039

	G1-Q16

G4-Q16
	20

20
	-,6500
	0,155

	G2-Q16

G3-Q16
	20

20
	-,3000
	1,000

	G2-Q16

G4-Q16
	20

20
	-,1500
	1,000

	G3-Q16

G4-Q16
	20

20
	,1500
	1,000

	G1-Q17

G2-Q17
	20

20
	-,2000
	1,000

	G1-Q17

G3-Q17
	20

20
	-,5500
	0,281

	G1-Q17

G4-Q17
	20

20
	-,0500
	1,000

	G2-Q17

G3-Q17
	20

20
	-,3500
	1,000

	G2-Q17

G4-Q17
	20

20
	,1500
	1,000

	G3-Q17

G4-Q17
	20

20
	,5000
	0,421

	G1-Q18

G2-Q18
	20

20
	-,2500
	1,000

	G1-Q18

G3-Q18
	20

20
	,0500
	1,000

	G1-Q18

G4-Q18
	20

20
	-,2500
	1,000

	G2-Q18

G3-Q18
	20

20
	,3000
	1,000

	G2-Q18

G4-Q18
	20

20
	,0000
	1,000

	G3-Q18

G4-Q18
	20

20
	-,3000
	1,000

	G1-Q19

G2-Q19
	20

20
	,3500
	1,000

	G1-Q19

G3-Q19
	20

20
	,6500
	0,128

	G1-Q19

G4-Q19
	20

20
	,5000
	0,447

	G2-Q19

G3-Q19
	20

20
	,3000
	1,000

	G2-Q19

G4-Q19
	20

20
	,1500
	1,000

	G3-Q19

G4-Q19
	20

20
	-,1500
	1,000


*the mean difference is significant at the 0.05 level

