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ABSTRACT
Classroom Management Strategies Used By the Secondary

School English Language Teachers

Aysel Yeşildağlı

MA programme in English Language Teaching

Supervisor: Asst. Prof. Dr. Mustafa Kurt

December 2008, 116 pages

This study examined and reported on the classroom management strategies of the secondary school English language teachers in North Cyprus. It analyzed the responses of teachers (n= 59) who are currently employed as English language teachers both in private and public secondary schools. It aimed to find out the types of strategies that teachers use to deal with misbehaviour in class.
The study has two research questions: What are the strategies that teachers use to deal with misbehaviour in class? And is there a significant relationship between the gender, age, years of experience of the teachers and the cities of the schools with the used strategies? A questionnaire was used to find out the types of strategies that teachers used to deal with misbehaviour in class. The results of this survey are discussed in this thesis.
The findings of the survey revealed the most and the least frequently used pro-active and reactive strategies. Furthermore, the findings also revealed that there was a significant relationship between the gender, age, years of experience of the teachers and the used strategies and also between the the city of the schools with the used strategies.
Key Words: Classroom Management, Classroom Management Strategies, English Language Teaching.
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ÖZET
Ortaokul İngilizce Öğtermenlerinin Kullandıkları
Sınıf Yönetimi Stratejileri
Aysel Yeşildağlı

İngilizce Öğretmenliği Yüksek Lisans Programı
Danışman: Yrd. Doç. Dr. Mustafa Kurt

Aralık 2008, 116 sayfa

Bu çalışmanın amacı, Kuzey Kıbrıs’taki ortaokul İngilizce öğretmentlerinin sınıf yönetimi konusundaki stratejilerini araştırmaktır. Özel okullar ve devlet okullarında görevli 59 öğretmenin ankete verdikleri yanıtlar incelenmiş olup rapor edilmiştir.


Bu tez iki konuya değinmektedir: Öğretmenler sınıf yönetiminde hangi stratejileri kullanıyor? Ve öğretmenlerin cinsiyet, yaş, tecrübeleri ve okulların bölgeleri ile kullandıkları sınıf yönetimi stratejileri arasında bir ilişki var mı? Öğretmenlerin sınıf içerisindeki istenmeyen davranışlarının önlenmesinde kullandıkları stratejilerinin araştırılması için bir anket kullanılmıştır. Araştırmanın sonuçları bu tezde tartışılmıştır.


Verilerde elde edilen sonuçlara göre, öğretmenlerin en çok ve en az kullandıkları önlemsel model ve tepkisel model stratejileri tespit edilmiştir. Bunun yanında öğretmenlerin cinsiyet, yaş, tecrübeleri ve okulların bölgeleri ile kullandıkları sınıf yönetimi stratejileri arasında bir ilişki olduğu tespit edilmiştir.
Anahtar Kelimeler: Sınıf Yönetimi, Sınıf Yönetimi Stratejileri, İngilizce Öğretmenliği.
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CHAPTER I

INTRODUCTION

This chapter presents detailed information about the background of the problem, the aim of the study and the statement of purpose. It also introduces and gives details about the research questions, significance and limitations of the study.
1.1 Background of the Study

“What makes a good teacher?” was the question asked to some teachers of English in the UK, Spain and Finland and some students of different nationalities studying at private language schools in Britain and secondary school students studying at Cambridge comprehensive school. The respondents  gave various answers concerning their perception of the personalities, abilities, experience and qualifications of teachers and their relationship with their students. Among the answers they provided, the significance of classroom management and discipline in education was avowed.

Classroom management is the ability to control the disruptive behaviour in class and it is one of the fundamental skills of teaching. In addition to developing and organizing the curriculum, the teacher’s role involves the efficient management of the classroom. Classroom management is one of the primary areas of concern expressed by both beginning and experienced educators (Johns, MacNaughton, & Karabinus, 1989; Long & Frye, 1989; Weinstein, 1996; Weinstein & Mignano, 1993; Willower, Eidell, & Hoy, 1967). As it is concerned from the students’ perspectives, in a meta-analysis of factors influencing student learning, classroom management was identified as the most important factor (Wang, Haertel, & Walberg, 1993), so creating the best learning environment is the primary focus of a teacher’s responsibilities. Research demonstrates that teachers’ skills in creating safe, supportive classrooms are major factors influencing students’ motivation, achievement and behaviour. 

DiGiulio, R. (2000) states that for many teachers, classroom management means planning for both the instruction and all the non-instructional routines that are important for a smooth-running classroom. 

There are two kinds of classroom management: proactive and reactive. Proactive is about being prepared and in control. It is about knowing what is going to happen and when and thus preventing misbehaviour before occurring. On the contrary, reactive is the response by the teacher after a student misbehaves in class. In recent years, there has been an increase in the disruptive behaviour of the students in class towards their teachers or towards their peers. Both novice and experienced teachers face with this problem and they try to overcome it by applying some reactive or proactive strategies. For instance, Cotton (1990) mentions the kinds of misbehaviour which disrupt the flow of classroom activities and interfere with learning and he points out the loss of the instructional time by the discipline problems in American classrooms. Furthermore, Kutlu (2004) made an investigation about teachers’ beliefs about unwanted behaviours of students, their techniques for preventing these behaviours and preventing unwanted behaviours before existence in 21 primary schools in Melikgazi, Kayseri in Turkey. As misbehaviour occurs in class, teachers respond differently. Every teacher has his/her own teaching approaches and has different methods to respond misbehaviour in class. Therefore strategies used in class in order to respond misbehaviour    need to be thoroughly investigated.

1.2 Aim of the Study

The present study aims to find out the types of strategies that teachers use to deal with misbehaviour in class. The study also aims to provide some suggestions based on the findings to the field of language learning and teaching. In order to reach the general aim of the research, the study considers the following research questions:

· What are the strategies that teachers use to deal with misbehaviour in class?

· Is there any significant relationship between the gender, age, years of experience of the teachers and the cities of the schools and the strategies used by the teachers?

1.3 The Significance of the Study

Behind this study lies the belief that this study will provide the strategies that teachers could use to deal with misbehaviour in class. It would be useful not only to the experienced teachers but also to the inexperienced teachers and to the class administration. The main objective of this study is to investigate, search and convey the mostly and the least used pro-active and reactive strategies that teachers use to deal with misbehaviour in class. Through the means of a questionnaire, it was aimed to find answers to the mentioned questions from  the secondary school English language teachers.

1.4 Limitations

Although this research study aimed to investigate secondary school English language teachers’ strategies used to deal with misbehaviour in class, the data will be limited to the English teachers in two public and one private secondary schools in three cities in North Cyprus: Nicosia, Girne and Gazi Magusa . 
CHAPTER II

LITERATURE REVIEW

This chapter focuses on the importance of classroom management in the teaching/ learning environment. Focused topics are the definition of the term “Classroom Management”, the definition of misbehaviour, possible reasons of why students misbehave, the important factors in managing a classroom that are the teacher and the conditions of the learning environment, ways to prevent management problems and ways to react misbehaviour. 

2.1 Definition of the Classroom Management
Classroom management can be defined as the provisions and procedures necessary to create and maintain an environment in which teaching and learning can occur (Duke, 1987, p. 548). Classroom management means a great deal more than discipline or making students behave. It means that the teacher gets things going, keeps things moving, keeps students safe and runs the show well enough to be able to actually teach and have students learn (Digiulio, 2000, p. 11). According to Digiulio, classroom management is creative because it creates the best situation in which students can learn and the teacher can teach. To Ellis, G. a well-managed classroom is the one where the teacher establishes a secure, non- threatening environment with certain routines. To Tileston, classroom management refers to all components necessary to assure that there is a sense of order in the classroom and the classroom is a kind of place where students learn at an optimum. A good management requires teachers to plan not only for the known but also for the unknown. 

Teachers are afraid of losing control if students have increased autonomy. Control is an issue that many teachers have struggle. Having control of the class, in other words managing the classroom, is a common problem among teachers especially for the novice teachers that is caused by the misbehaved students.

There are two types of classroom management; reactive and proactive. They can also be stated as reaction and pro-action. When the classroom management viewed as reactive, the teachers react after students misbehave. In other words it is dealing with problems as they occur in class and the emphasis will be on using discipline to control misbehaviour in classroom. On the other hand, in the 1970s, the research by Kounin shifted attention from reactive strategies to proactive or preventive views of classroom management. Proactive is about being prepared and in control. It is about knowing what is going to happen and when. By the proactive strategies, the teachers react before any student misbehaves and it occurs as the teacher establishes the physical and psychological environment with certain routines. When the classroom management is proactive students’ misbehaviour can be prevented by establishing the physical and psychological environment in the classroom. The other aspect for the proactive management is establishing classroom routines in which the teacher expresses his/her expectations from the students in terms of how they should behave in the classroom. 

2.2 Misbehaviour


Student misbehaviour is any action that the teacher perceives as disruptive to the order of the classroom (Bellon et al., 1992). Cangelosi (1993) classifies student misbehaviour in elementary and secondary schools as inappropriate talking that is excessive talking or talking out of turn and inappropriate movement. Some examples for common misbehaviour are tardiness, cutting class, inattentiveness, verbal and aggressive acts. By responding to student misbehaviour, the teacher helps them to behave properly in class. 


There is no single way of correcting misbehaviour. In order to respond students’ misbehaviour effectively, the teacher should consider the context of misbehaviour and the students’ motivation before deciding how to react.

2.3 Why Students Misbehave

To Abraham Maslow (1968) (as quoted in Jones, V.& Jones, L., 2004, p. 39) for students to have energy for learning, first of all their basic personal needs must be met. So far motivational is concerned, healthy people have sufficiently gratified their basic needs for safety, belongingness, love, respect and self-esteem so that they are motivated primarily by trends to self-actualization. In addition to this Nicholas Long and William Morse (1996)      (as quoted in Jones, V.& Jones, L., 2004, p. 40) pointed out that more students enter the public schools without their parents’ support and guidance. They get hurt from the effects of poverty, neglect, abuse, divorce and drugs. Consequently, they do not easily trust to adults and they do not develop skills necessary for group instruction and personal learning. Thus, the students have low frustration tolerance, misperceive social interactions and have limited attention spans and low self-esteem. Their social and emotional needs dominate their behaviour and disrupt the learning process. 


These major needs that dominate students’ behaviour and disrupt the learning process are investigated by Brendtro et al. (1990), Coopersmith (1967), Kohn (1993) and Glasser (1990) (as quoted in Jones, V.& Jones, L., 2004, p. 40). All four researchers share the belief that the most important need of the students is having positive relationships (belonging, significance, collaboration and love) with others in the school environment. Secondly, Brendtro (1990) and Coopersmith (1967) pointed out mastery and competence as needs for academic accomplishment and finally all four researchers indicated students’ need for independence, power, choice and freedom to influence their environment. Glasser (1990) added the issue of fun as an important need in the learning environment.


Similarly, Tropper, Williams, Leo, Hamilton and Fox (1994) (as quoted in Jones, V.& Jones, L., 2004, p. 40) provided the needs and wants of the students in the light of their review of the research and interviews with students. 
Students need:
· friends who care them,

· fun and challenging things to do,

· having choices and learning how to make choices,

· status and a “cool” reputation,

· unconditional love, someone who will always support them. 

To sum up, all researchers are in the same view that students need to have positive personal relationships that is having mutual caring and support, an opportunity to demonstrate mastery and competence and a chance to learn and use their own decision making skills and to influence their environment. It is important for teachers to realize that each student comes to school with different abilities necessary for engaging to the social life of the classroom and being receptive to adults’ attempts. Some children may have bad life experiences that might let them to view relationships as less supportive and adult behaviours as negative and unsupportive. Therefore, some students may need more time in a positive, supportive classroom environment in order to learn to trust their friends and adults.  

Moreover, some theorists also have written about the importance of students’ needs. They are Abraham Maslow and Rudolf Dreikurs (as quoted in Jones, V.& Jones, L., 2004, p. 42,43).

Abraham Maslow

Abraham Maslow is one of the theorists who believe in the humanistic approach in education. The humanistic psychology first started to develop in 1970s and 1980s which gives importance to learners’ feelings and ideas. In this psychology, the basic concern is the development of the human potential. In the humanistic approach, the first important concept is the self or the individual. Educators give importance to learners’ emotions and feelings. The feelings and concerns of the learners are taken into account while presenting the materials. Another important concept in the humanistic approach is the idea of self- actualization. It is learning for the self- development. Maslow (1968) explained hierarchy of human needs that must be taken into account while educating an individual. 


The seven steps of the Maslow’s hierarchy of human needs are:

· Physiological needs: They are the basic needs such as hunger, thirst, shelter etc.

· Safety needs: They are the desires for security and safety. 

·  Needs for belonging and love: They cause people to seek warm and friendly relationships.

· Needs for esteem: Self-esteem needs involve the desire for strength, achievement, mastery, confidence and independence.

· Needs for self actualization: They are the needs of developing one’s potential and the use of talents, capacities.

· Needs to know and understand: They are needs to satisfy curiosity and to seek knowledge.

· Aesthetic needs: They are the desire for order and symmetry. 

Maslow distinguished the first four needs in the hierarchy from the later ones. The first four are the deficiency needs which depend on other people and the last three are the growth needs which depend more on one’s self. The physiological needs are the basic ones that must be satisfied before going through the higher needs. In other words, only when the lower needs are met is it possible to fully move on to the next level. This is especially important when they come to school and face with the learning environment. The one whose lower needs aren’t met, cannot have good relationship with his/her peers and cannot be motivated for learning.

Rudolf Dreikurs


Rudolf Dreikurs is another theorist who has written about the importance of students’ needs. To Dreikurs, students’ basic need is to be socially accepted. “We should realize that a misbehaving child is only a discouraged child trying to find his place; he is acting on the faulty logic that his misbehaviour will give him the social acceptance which he desires” (Dreikurs& Cassel, 1972, p. 32). He also added that “When a child is deprived of the opportunity to gain status through his useful contributions, he usually seeks proof of his status in class through getting attention” (1972, p.34). 

Furthermore, according to Dreikers, Grunwald and Pepper (1982) (as quoted in Jones, V.& Jones, L., 2004, p. 43)  there are four basic reasons for students to misbehave. The reasons are:

1. to seek attention

2. to seek power

3. to seek revenge

4. to seek isolation

Some of the students often behave in inappropriate ways to gain attention of the other students. Those students who do not get the attention they want, they exhibit attention-getting behaviour to accomplish their goal. Being late for class, speaking out without permission, making noises, talking out of turn, getting up from their desks or chairs to walk around and breaking the rules of the class are some of the behaviours of students who want attention.  They need others’ attention to show that they are in the class. Moreover some students often see the teacher as a barrier to gain attention of the other students in class so they can misbehave to weaken the authority of the teacher. Those students who want power demonstrate anxiety, have an authoritarian attitude and try to control the teacher or the others in the classroom. Also misbehaviour can be done for revenge in response to the teacher’s behaviour. The student can be embarrassed in front of his/her friends and thus he/she may want to take the revenge. These students are argumentative, snobbish, often question and may do things in their way instead of the way that was assigned. According to Dreikurs, if adults are ineffective at responding to the attention getting behaviour, the students will seek power. If this response is prevented by the teacher students become discouraged and seek revenge. Lastly, students may misbehave to stay alone. Generally these students see themselves inadequate in class and they want to stay alone. Not participating in class, over-reacting to events, coming to class unprepared or not working to the best of his/her capabilities are some of the characteristics of the students who feel inadequate and seek isolation. 

To Sylwester (1971) (as quoted in Jones, V.& Jones, L., 2004), some misbehaviour is caused by the teacher. Sylwester pointed out three reasons that make students misbehave in class and the first one is lack of preparation of the teacher in terms of structure and pace of activities. Secondly, some teachers treat students unequally and this makes students to think that some of them are the favourites of the teacher while others think that they are the enemies and this reason makes them to misbehave. Thirdly, teachers who abuse can also cause misbehaviour in class. 

Apart from all these four reasons, one approach to understanding children’s unproductive school behaviour suggests that much of their misbehaviour is a response to children not having their basic needs met within the environment in which the misbehaviour occurs. The other approach suggests that student misbehaviour is as a skill deficit. This approach is in the view that if a child misbehaves in an environment that means that child has a deficit in that skill. For instance, a child who acts aggressively on the play ground lacks skills to make appropriate contact with peers or to handle conflicts that arise and to solve problems. For this reason, the social- cognitive skill deficit model suggests that students need more reinforcement for appropriate behaviour and negative consequences for inappropriate behaviour. Also, students need to be taught social skills in the same way as that taught reading or math skills, because if a student has difficulties with reading the teacher does not isolate him from their classmates or sent to the time-out room. The teacher provides him extra instruction. However, when a student misbehaves or experiences difficulties with his/her behaviour teachers often isolate him/her and do not provide little or any instruction on how they should behave. 

Jensen (1997) (as quoted in Tileston, D. W., 2004, p. 5)  says that some of the behaviour problems in class are actually as a result of problems with learning. For example, if students are not interested in the subject matter, are bored, do not see relevance in the learning or have high anxiety with the material they tend to behave inappropriately in class. For this reason Jensen claims that for students to attend learning, they must be intrinsically motivated, be in an immersed flow state and have low stress. 

For all these reasons, teachers should find and understand why students misbehave and the basic reason underneath the misbehaviour before deciding how to react. 

2.4 Important Factors in Classroom Management

2.4.1 The Teacher


Every teacher develops a classroom manner as their style of teaching.  It is necessary for teachers to know how to direct the class in different stages of a lesson. There are some general aspects of manner of the teacher and they are:
· Eye Contact

· Use of Gestures and Facial Expressions

· Position and Movement

· Attention Spread

· Using the Voice

2.4.2 Eye Contact


Eye contact is very important in conveying messages. In the classroom eye contact is necessary to establish rapport, to indicate to a student that the teacher wants him/her to do something, to hold the attention of the students, to take place of naming students and to take the answer that the teacher wants for the questions like, “Is everything OK?” or “Does anyone want to ask a question?”. 


Eye contact has an important role in different stages of a lesson. For example, at the beginning of the lesson, the teacher uses eye contact to have the students’ attention in order to start the lesson. Also in presenting something new, the teacher uses eye contact to elicit ideas form students and to check if they all understand.

2.4.3 Use of Gestures and Facial Expressions 


Besides eye contact, gestures and facial expressions are very important in conveying messages in a classroom environment. Gestures and facial expressions help the teacher to get across what s/he wants to say. They are useful to convey the meaning of language and also to manage the class. For instance, the teacher can use the appropriate hand gesture in conveying the meaning of the word “tall” if a student does not understand. In managing the class, the teacher can develop a set of gestures and facial expressions to get a student or the class to do something. For example, “Listen” by the hand cupped behind the air or “Get into pairs” by moving the hand showing the joining of the students or “Good” by raising the thumb up or “Not quite right” by making a doubtful expression. 

2.4.4 Position and Movement


The position and the movement of the teacher are important in directing the lesson and in managing of the students. The position and the movement of the teacher indicate:
· what type of activity it is,

· what is the role of the teacher,

· what are the roles of the students,

· who is the teacher attending and not attending to,

· whether the teacher expects a student to talk or not.

Despite these, some teachers prefer to spend most of their time in one place- at the front of the class or to the side, but motionless teachers can bore students. Successful teachers stand in front of the classroom, move around or work closely with individuals or groups whenever they need help. It depends on the activity and also where they feel most comfortable for managing the class. The other issue is contact. In order to manage a class effectively, the teacher should be aware of what everyone is doing in the classroom and how they are feeling with the activity. This only happens when the teacher watches and listens to his/her students. That means moving around the class and making eye contact with them. If the teacher is standing in front of the class especially while giving instructions or doing controlled practice activities, s/he is able to see what everyone is doing or trying to say, can maintain control through gesture and eye contact and the students can focus on you. In both u-shaped classrooms and classrooms arranged in rows, the ideal position for the teacher is to stand in front of the classroom unless the students are doing individual or group work. By this way, the teacher can provide the eye contact with the students and can use the facial expressions effectively.   

If it is concerned from the other perspective about the teacher’s position and movement in class, there are some important considerations for a teacher to bear in mind for an effective classroom management. They are proximity and appropriacy. Proximity is closeness of the teacher with the students. The teacher should decide how close s/he should be to the students they are working with. Some students do not like being close with the teacher while some of them find the distance a sign of coldness. Neither being too close nor having a big distance is good for a teacher for the relationship between them. Secondly, deciding how closely you should work with students is a mater of appropriacy. Some teachers create an extremely friendly atmosphere with the students with their position or closeness with the students in class. This ends up with lack of concentration towards the lesson and lack of respect to the teacher. Therefore, it is important for teachers to consider their position with the students in class for an effective management.      

2.4.5 Attention Spread


Attention spread is about how a teacher treats students. The position of the teacher in class affects how s/he treats the students. A class is a place where students expect to be listened or cared by the teacher and the teacher should give equal attention to each student. In small classes this is possible, but with larger classes it may not be. Teachers should bear in mind that a smile, a gesture or a word of encouragement is even enough for the students. 

2.4.6 Using the Voice  



Teachers’ voice has an important role in the management of the classroom. If a teacher does not have voice at a certain range, it will be a disadvantage for him/her, because speaking too quietly and monotonously without varying the pitch of the voice, the attention of the students can easily be lost. A teacher should use his/her voice to get the students’ attention and therefore control the noise level of the classroom. When considering the use of voice in the management of teaching there are two issues to think about. They are audibility and variety. Audibility is able to be heard and teachers should be audible for all the students in class. Students at the back should hear the teacher as the students at the front. Secondly, varying the quality of the voice is variety. A teacher should vary his/her voice and the volume they speak at during the lesson. This depends on the type of lesson, the type of activity and the size of the room. Also, a teacher uses his/her voice to get the attention of the students:
· to stop the general noise in class,

· at the beginning of a lesson when students are standing around and talking,

· to stop an activity.

Apart from standing and quietly waiting students to finish or clapping the hands, using voice is another effective way. Slight increases in volume and higher pitch or dwelling longer than usual on a syllable are the ways that a teacher can do to control the noise level in class. 
2.5 Conditions of the Learning Environment


The conditions in a learning environment are not only affect the quality of learning but also the management of the classroom. These conditions are:
· Classroom Environment

· Seating Arrangement

2.5.1 Classroom Environment

According to the research on classroom management during the past twenty-five years, one of the important issues is the classroom environment. Apart from the new methods for better organization and instruction for the students and the ways for efficient responds to the misbehaved students, teachers started to draw on the methods that enable them to create more positive and supportive classroom environments.

To Marland, M. (1975) it is very important to use the physical environment of the room to influence the students. Creating an attractive environment with a positive atmosphere is all in the teacher’s hand. Not only is a well-kept and aesthetically pleasing room with functional displays an education in itself, but also pupils behave better in a room which is well organized and has individual character (Marland, 1975). Students behave appropriately and learn more effectively in environments that meet their personal and psychological needs. All students learn best in a school environment that they feel comfortable and safe.  

According to some research a large percentage of classroom problems can be prevented by creating positive and safe classroom environment. Creating a positive environment with the students gives them a sense of belonging to that class. For instance using students’ works for walls or for the display boards makes students love that environment. When asked about why students misbehave, some teachers’ responses include answers like poor attitude, poor home environment, lack of parental support and medical or emotional problems, but they forget to think about themselves or the school itself for students’ misbehaviour. Even though it is true that student behaviour is influenced by factors outside the control of the school, studies on school and teacher effectiveness have shown that teachers and schools have a major impact on how students behave and learn. Therefore, it is important for teachers to consider not only the factors outside the school, the classroom but also the factors related to the school and the classroom. They should think about the variables that affect students’ learning and behaviour.    

2.5.2 Seating Arrangement


There are four types of seating arrangements for language classes. The students can sit in orderly rows, in a circle, horseshoe shaped desks and in separate tables. All these seating arrangements have some advantages as well as disadvantages in terms of giving instructions and providing discipline.

2.5.2.1 Orderly Rows

 
The most common seating arrangement is the orderly rows in which the students sit in rows. There are many advantages of this kind of seating arrangement. First of all, the teacher has a clear view of all the students and all of them can easily see the teacher. It makes lecturing easy for the teachers and also makes easy for the teacher to have an eye-contact with the students. Moreover, it makes discipline easier since it is more difficult for a student to be disruptive while seating in orderly rows and also the teacher can easily observe what is going on between the students and identify the disruptive student. The teacher can also walk up and down helping students individually who are in need. 

2.5.2.2 Circles and Horseshoes
 
This kind of seating arrangement is suitable for smaller classes in which there are 10-15 students. In the circle seating arrangement, the teacher sits with students in the circle where as in a horseshoe, the teacher stands at the open end of the arrangement. The main advantage of these two seating arrangements which is different from the orderly rows is that all the students can see each other while in an orderly row classroom a student has to turn round in order to see or have an eye contact with one of their colleaques. In terms of discipline, there will be more discipline problems than in an orderly row classroom since all the students are sitting together.

2.5.2.3 Separate Tables


In separate tables seating arrangement, students sit in small groups at individual tables. In this arrangement, students work on their own or with the students around the table. Like an orderly row classroom the teacher stands at the front, but s/he generally moves between the tables, checks students’ works and helps if they are having difficulties. It is easier for the teacher to work at one table while the other students work on their own at separate tables. This seating arrangement has a disadvantage. There may be problems with the students who sit at the same table and this may cause difficulties for other students to work on the same table.    

2.6 Preventing Management Problems


It is important for teachers to establish a learning environment that is learner-centred and learners feel secure and comfortable. Research over the past two decades has produced knowledge regarding what effective classroom managers do to establish classrooms where teaching and learning occur and control problems are prevented. These aspects of preventive management are establishing the physical and psychological environment and establishing classroom routines.   

2.6.1 Establishing the Physical Environment


The classroom environment has an impact on students’ behaviour, learning and motivation. A large percentage of classroom problems can be prevented by creating positive, safe classroom environments. The physical environment can be changed by the teachers to increase learning and to improve students’ behaviour in class. The physical environment of the classroom includes the shape and the size of the classroom, the seating and the room arrangement, number of students and the availability of the materials. 


In establishing the physical environment, the seating pattern and the arrangement of the classroom are important considerations. While arranging the seating pattern, it is important to bear some aspects in mind and they are peer interactions, teacher-student interactions and student affect. Interaction, no matter whether it is between the students or between the teacher and the student is very important for an interactive classroom environment. When students involve and interact in class, they feel a sense of belonging to that environment and therefore less likely to misbehave. For this reason, the teacher should consider the seating pattern according to the type of the activity in class. Also, the impact of room arrangement on students’ behaviour and learning is important. The research about the room arrangement suggests that an attractive, well-organized environment leads to more positive attitudes, better grades and more receptive students. On the other hand, disorganized, unattractive classrooms make students unmotivated learners. To avoid classroom problems, the physical environment should be in a way that students enjoy being there, know that they are safe and secure and their involvement in activities is very important. Furthermore, the teacher should also check if there are enough desks and chairs for students and about the equipment and materials, the availability of materials and equipment like reference books, and many other necessary materials like scissors and glues are very important for students to reach them whenever they need. 

2.6.2 Establishing Positive Interpersonal Relationships 


In a positive, safe classroom environment, having positive interpersonal relationships in the classroom and throughout the school prevents unproductive student behaviour. A positive teacher-student relationship is an essential factor influencing the motivation, achievement and behaviour. A research indicates that academic achievement and students’ behaviours are influenced by the quality of the teacher- student relationship.  Students prefer caring teachers who are warm and friendly. Caring teachers listen to students’ concerns, ensure that learning is fun and interesting and create positive interpersonal relationships with his/her students.

“Most important, students say that they like classrooms where they feel they know the teacher and the other students. While students appreciate a well-organized and orderly environment, they do not like in which the teacher is detached and treats the classroom as a whole rather than as a roomful of individuals.” (Phelan, P., Davidson, A. L., Cao, H., 1992). “The most powerful restrains on violent behaviour are healthy human attachments.” (Brendtro, L., Long, N., 1995). 


The aim of the research conducted at the Centre for Research on the Context of Secondary School Teaching at Stanford University is to investigate students’ perceptions regarding the factors that influence the students’ school performance in high school environments. According to the results, students place a great importance on “caring teachers”. Similarly, among the results of the interviews conducted with high school students in Philadelphia “caring teachers” who are willing to help students and take time to know them personally are defined as the best teachers (Corbett & Wilson, 2002). 

2.6.3 Establishing Psychological Environment
In addition to the physical environment, the psychological environment includes the social or the emotional climate of the classroom. In other words, it consists of the emotional tone of the classroom and the comfort of the students with the teacher, learning activities and with their classroom mates. 

The classroom environment should be a learner-centred classroom in which possesses a positive climate and an inviting atmosphere. A positive climate promotes cooperative working relationships and helps prevent control problems (Bellon, & Blank, 1992) and the inviting atmosphere is the one that is appealing and provides a positive place that provides a sense of physical and emotional safety for students and the teacher. The teacher bears in mind the colour, light and displays to create an attractive classroom (Anderson, 1991). For example, using fluorescent lights for enlightenment and using colourful posters, photos and the students’ works to display convey a sense of safety and belongingness for the learners. This is especially important for young learners. 

The learning activities and the materials used in the classroom should also be motivating and attractive for learners. For example, the worksheets can be on coloured papers, display pictures, cartoons and happy faces especially for young learners.      

2.6.4 Establishing Classroom Routines


A classroom with a positive psychological environment is also a place which is predictable because of well-organized routines and structures. The teacher’s expectation from the students about their behaviour should be clearly defined. For this reason establishing classroom routines is very crucial. The effective classroom managers express their expectations for students’ behaviour through rules and routines they establish. Therefore, classroom routines are established procedures which control the movement of the students. Teachers benefit from classroom routines since they make the classroom more predictable and less complex. 


Researchers Leinhardt, Weidman, & Hammond, (1987); Yinger, (1979) identified four types of classroom routines that effective managers establish in their classrooms and they are: 

1. Management Routines

2. Activity Routines

3. Instructional Routines

4. Executive Planning Routines

2.6.4.1 Management Routines
Management routines involve the classroom language, making transitions between activities, leaving and entering the room and some other classroom routines like rising hand before speaking. The classroom language is a set of basic phrases that are helpful for students to express themselves in the classroom. These meaningful expressions help learners to use the target language in the early stages of their second language learning since they do not know much about the ways of expressing themselves. The mostly used classroom language phrases are; “Sorry!”, “May I come in?”, “I’m sorry, I don’t know”, “I don’t understand”, “I can’t see the board”, “Shall we write these?”. Also some polite requests like “Can you repeat that, please?”, “Can I borrow your pencil?”, “Thank you”. These phrases help teachers to manage the class since the students are using the target language to communicate or to ask something to the teacher.  In making transitions between activities, the teacher can give some verbal or non-verbal signals. Verbal signal can be “Attention, please” and the non-verbal signal can include clapping, knocking on the table. These signals make students stop what they are doing and focus their attention on the teacher. Furthermore, the teacher should give clear directions about what students are going to do. For lower levers, it is a good idea to write the directions on the board while teaching them. 

2.6.4.2 Activity Routines
Effective teachers establish activity routines that are about how each kind of activity will be conducted in the classroom. These routines include the behaviours of the students that they will do during the activity. For example, in an observation that the author did in a classroom, when the teacher specifies what kind of activity she will do, students will know how to behave. The activity in the class was the “rug time”. As soon as the teacher says “It is rug time!” students stand up from their desks and move quietly to the rug area. They know that they do not have to take anything with them and will just listen to the teacher while s/he is reading aloud. 

2.6.4.3 Instructional Routines
Instructional routines are the strategies that the teacher will do while teaching. They describe the teacher’s teaching style in terms of giving directions, instructing, demonstrating, reviewing and questioning students. For instance, one of the teachers is observed for giving directions. At first the teacher told the three things that students need to do: colour the picture of the astronaut, cut it out, and paste it. Then she wrote the word “colour” on the board and sketched a crayon next to it and she repeated the procedure for cutting and pasting. After she has demonstrated what they had to do, she checked for understanding. 

2.6.4.4 Executive Planning Routines
Executive planning routines include establishing how, when and where the teacher will complete the teaching tasks. For instance, how and when to plan the instruction, when to correct the students’ papers and using preparation time at school. Establishing these routines helps the teacher to manage his/her time effectively. 

Establishing routines is important as much as establishing physical and psychological environments as important way to prevent management problems, but the teachers should bear in mind these guidelines while applying the routines:
1. Begin to establish routines on the first day of class,

2. Clearly communicate and model classroom routines,

3. Be sure students feel good about the classroom arrangement and routines,

4. Communicate that you are prepared and competent,

5. Hold students responsible for the routines and rules. 

2.7 How to React to Misbehaviour

The term ‘classroom management’ means what can be done about student behaviour if the student misbehaves. This includes some questions like: What should the teacher do in response to misbehaviour? How can the teachers correct the misbehaviour?

2.7.1 Old- Fashioned Discipline versus Today

In the past, the education system was based on the rewards and punishments for discipline where it was intended to change the negative behaviour to positive. Students were rewarded for the good behaviour and were punished for the bad behaviour. Reaction to discipline problems was not based on what was best for the student and students were just punished for their behaviour. Those students who were punished frequently tented to leave school early. 

Today, students are not allowed to leave schools early and teachers try to find ways to keep those unmotivated students in schools. Nowadays, the reward- punishment technique is still used but it only works for the motivated students who are willing to learn. According to the Master Teacher (2002) any classroom management program should include three teacher actions. Firstly, teachers should teach self-discipline processes because the Master Teacher says that it can’t be assumed that all students learn appropriate behaviour just by pointing out inappropriate behaviour or by reprimanding or punishing them for their inappropriate behaviour. Secondly, teachers should teach their expectations and certain rules necessary for behaviours in class. Finally, teachers should make sure that students understand their expectations for different learning situations.

 How effective teachers respond to repeated misbehaviour is investigated by Reynolds (1992) and he found out that effective classroom management has some strategies to react the misbehaviour and it is advised that these strategies should be done calmly and immediately after the misbehaviour. To Kounin & Gump, 1961; Swick, 1985 criticism, shouting and scolding are not effective ways for responding. 


These strategies are appropriate for classroom intervention for the student misbehaviour and they are arranged from the most subtle to stronger interventions.

1. Extinction. Extinction is a way of ignoring the misbehaved student in class. Teachers generally ignore the minor misbehaviour that is doing nothing in response to student’s misbehaviour. When a minor misbehaviour is ignored it is probably disappear. This intervention strategy is called extinction. It suggests that a teacher should ignore minor attention-seeking behaviour the first time it happens as long as it is not dangerous or distracting to other students (Hunter, 1990). 

2. Mild Desists. Mild desist is gentle warning in the classroom. Effective classroom managers deal with the disruptions by using nonverbal interventions and mild desists (Reynolds, 1992). Nonverbal strategies are establishing eye contact, using facial expressions and gestures like pointing and shaking head. These strategies help to not interrupt the lesson and also other students in class. They are private between the teacher and the student. Apart from establishing eye contact and gestures, moving near the misbehaved student is another helpful strategy to warn the student. These non-verbal responses are very effective because they are private between the teacher and the student for not being disruptive to the rest of the class.

Besides the nonverbal interventions the teacher can use verbal interventions. Verbal responses are stronger responses than non-verbal responses and they are used for students who do not respond to non-verbal responses and are also used when the teacher wants to intervene more quickly. Some verbal responses like calling the misbehaved student’s name, asking questions or calling his or her name and pausing briefly are very effective. Furthermore, slowing the speaking rate, pronouncing words more distinctly, speaking more powerful and pausing and looking around are very effective. 

3. Overcorrection. Overcorrection is the compulsory practice of acceptable behaviour as a result of misbehaviour (Kazdin, 1982). In other words when a student misbehaves the teacher has him/her to perform the behaviour correctly. For example, if a student comes in the class without knocking the door and asking for the permission of the teacher, s/he has to go out of the class and come in again appropriately.

4. Time-out. Time-out is a strategy that removes the misbehaved student from the situation. This strategy is for more serious misbehaviour. The misbehaved student is excluded from the activity or from the classroom and sent to a time-out room. The aim for the time-out is to make the student think about what he has done either in class or in the time-out room. If the student enjoys being there in class with his/her classmate, being removed from the situation is a kind of punishment. There are some important considerations for the time-out like the period must be five to twelve minutes depending on the age of the students. Longer periods of time do not make the treatment more effective (Kazdin, 1982).  Second, during the time-out period the student must be isolated. It is best to isolate student in the classroom so that opportunities for learning are retained (Kazdin, 1982). If the student’s misbehaviour continues during the time-out period in the classroom, the isolation should be outside the classroom, in the time-out room. Finally, the misbehaved student should be allowed to return to the regular classroom activity after the designated time has elapsed. 
Apart from these four strategies, if the students continue to misbehave after being warned, the teacher should know the reasons that make them to misbehave in order to respond more effectively. For instance the students who seek attention are often kinesthetic or highly visual learners who have difficulty in a classroom where the main teaching method is auditory. Considering these kind of learners, the teacher can bring visual materials to class related with the topic or can provide movement with in the activities to deal with this problem. Furthermore, boredom can be another cause for the misbehaviour of the attention seeking student. The teacher should ask him/herself if the student is being challenged with the materials used in the classroom or if the activities are enjoyable or not. Tileston (2004) also emphasizes the need for providing feedback and praise while they are working. 

For the students who misbehave to seek power in class, the best way to deal it is to talk privately. The teacher can listen to them, talk about their feelings to deal with the issue. Glasser (1986) says that students sometimes feel the need for power in the classroom because they feel that no one is listening to them. Also the students who are not successful at school can feel that they are unimportant and misbehave in class to weaken the power of the teacher. 

Sometimes power seekers who never satisfy their need for power become revenge seekers to ‘get back’ at the person or people who thwarted their quest for power. (Burke, 1992, p. 194) These students who misbehave to take revenge in class should be listened to privately and their problem should be taken seriously. 

Lastly, for the students who feel inadequate and need to stay alone the teacher can talk with them about why they feel inadequate and by this way their anxiety level can be lowered. Furthermore, the teacher needs to provide feedback and encouragement during practice. The teacher can start giving simple tasks with little challenge and then tasks with higher challenge. 

CHAPTER III

METHOD

This chapter gives detailed information on the context, the research design, the respondents, the materials used, the procedures and data analysis. 


3.1 Research Design


This descriptive study was designed to investigate the types of strategies that teachers use to deal with misbehaviour in class. In other words, it aimed to investigate about the strategies that teachers of different age, sex and years of experience use.  
3.2 Context


The study was carried out in nine schools in three different cities: Nicosia, Kyrenia and G. Magusa in the Turkish Republic of Northern Cyprus. The schools were selected randomly by the researcher in each city. In Nicosia, the schools were Sht. Hüseyin Ruso Secondary School, Atleks Sanverler Secondary School and The Near East College. In Kyrenia, the schools were Kyrenia Turk Maarif College, Girne Anafartalar Lycee and Future American College and in G. Magusa the selected schools were Magusa Turk Maarif College, Canakkale Secondary School and the Eastern Mediterranean College. 

3.3 Respondents

The respondents of the study were the English teachers of the randomly selected secondary schools. The participants of the study were 59 English teachers from all three cities. Table 1, 2 and 3 show the distribution of the teachers according to the age, gender and years of experience and Table 4 shows the distribution of the teachers according to the city of the school.

Table 1

Age Distribution

	Age
	21-25
	26-30
	31-35
	36-40
	41-45
	46 and above

	Number of

Teachers
	10
	11
	18
	8
	8
	4


Table 2

Gender Distribution

	Sex
	Male 
	Female

	Number of Teachers
	8
	51


Table 3

Years of Experience Distribution

	Years of

Experience
	1-5
	6-10
	11-15
	16-20
	21 and above

	Number of Teachers
	16
	20
	9
	9
	5


Table 4

 The distribution of teachers according

to the City of the School

	The City of the School
	Nicosia
	Kyrenia
	G. Magusa

	Number of Teachers
	34
	17
	8


3.4 Materials 


For the research, a questionnaire (see Appendix A) was used. The questionnaire consisted of two parts. In the first part, there were questions about the participants’ age, gender, years of experience of teaching and the city which school belongs to. In the second part, there were 44 strategies that can be used in class for misbehaviour. The first twenty strategies are related with the general beliefs of the teachers about students and learning and are also about the proactive strategies. In other words, they are the strategies that the teachers use before any misbehaviour occurs in class. The rest of the questions are related with the reactive strategies in other words the strategies that are used whenever any misbehaviour occurs in class. The questionnaire consisted of a five-point Likert-scale by which participants indicated how often they use each strategy. The scale is from 1 to 5 in which 1 is Never, 2 is Rarely, 3 is Sometimes, 4 is Often and 5 is Always. Therefore, the participants were asked to tick the right column for each strategy they agree with.

3.5 Procedures


For the present study, first the researcher contacted the Ministry of Education in writing before conducting the study in order to get the necessary official permission required. After the Ministry of Education had approved the questionnaire, they informed the researcher in writing (see Appendix B). As a second step, the researcher contacted the headmasters’ of the randomly selected schools in each city in order to inform them about the aim of the research and to obtain the necessary permission for conducting the research. After getting the permission from all headmasters, the researcher distributed questionnaires to English teachers in each school. The researcher gave one week to teachers in order to complete the questionnaire. At the end of the week, the researcher collected the questionnaires.

3.6 Data Analysis 


The quantitative analysis of data was performed using SPSS for MS Windows Release 13.0. The participant teachers’ background information as age, gender and years of experience in teaching profession and the responses to the questionnaire were computed and frequencies, means and standard deviations were calculated using T- test and one-way ANOVA.
3.7 Reliability and Validity


For reliability, the researcher calculated Cronbach alpha as 0.856. Therefore, the materials used for data collection were considered to be reliable. For the validity, the language experts views about the classroom management questionnaire were taken and it was approved.  
CHAPTER IV

FINDINGS AND DISCUSSION

This chapter presents the results of the questionnaire applied to 59 teachers from 9 different schools in Lefkosa, Girne and G. Magusa. In addition, the chapter focuses on the discussion of these results. 

4.1 Pro-active Strategies

The first 20 strategies of the questionnaire are about proactive strategies and the table below (Table 5) shows the frequencies, means and standard deviations of the strategies. 

Table 5

Pro-active Strategies

	No
	Strategy
	Number
	Frequency
	Percent
	Mean
	Sd

	1
	I clarify the rules so that students can fully understand my expectations from the beginning.
	59
	R         1

S         3

O        15

A        40
	1.7

5.1

25.4

67.8
	4.59
	0.673

	2
	I make clear boundaries for acceptable student interactions with me. 
	59
	S         9

O        31

A        19
	15.3

52.5

32.2
	4.17
	0.673

	3
	I make clear boundaries for acceptable student interactions with peers.
	59
	R         2

S         13

O        32

A        12
	3.4

22.0

54.2

20.3
	3.92
	0.749

	4
	I use routines for all classroom activities so students know what to do all times.
	59
	R        12  

S         11

O        21

A        15
	20.3

18.6

35.6

35.4
	3.66
	1.077

	5
	I organize the classroom and materials in a way that avoids clutter and that allows students to know where to find items and where to return them.
	59
	N        2

R        2

S        18

O       19

A       18
	3.4

3.4

30.5

32.2

30.5
	3.83
	1.020

	6
	I cue students as to what comes next.
	59
	N        9

O        36

A        14
	15.3

61.0

23.7
	4.08
	0.624

	7
	I teach students transitioning skills.
	59
	R         2

S         26

O        17

A        14
	3.4

44.1

28.8

23.7
	3.73
	0.868

	8
	I teach cognitive strategies for student success in various academic and social environments.
	59
	N         11

O         39

A         9
	18.6

66,1

15.3
	3.97
	0.568

	9
	I pace lessons on the basis of student needs and responses.
	59
	R         2

S         12

O        21

A        24
	3.4

20.3

35.6

40.7
	4.14
	0.860

	10
	I alter the workload for students’ experiencing difficulty in completing their work rather than punishing them for lack of completion.
	59
	R         1

S         14

O        26

A        18
	1.7

23.7

44.1

30.5
	4.03
	0.787

	11
	I ensure active engagement by making learning purposeful.
	59
	S         1

O        31

A        27
	1.7

52.5

45.8
	4.44
	0.534

	12
	I ensure multiple means of responding by offering alternatives to pencil-and paper tasks for demonstrating mastery.
	59
	R         1

S         19

O        27

A        12
	1.7

32.2

45.8

20.3
	3.85
	0.761

	13
	I evaluate the function of inappropriate and unacceptable behaviour to determine how the behaviour benefits the student.
	59
	R        2

S        21

O       24

A       12
	3.4

35.6

40.7

20.3
	3.78
	0.811

	14
	I collect data or information to determine when the inappropriate/ unacceptable behaviour occurs (time of day, content areas) with whom (a particular teacher, another student, a group of students) and how often to establish possible triggers or antecedents for the behaviour.
	59
	R        1

S        19

O       23

A       16
	1.7

32.2

39.0

27.1
	3.92
	0.816

	15
	I change the environment or any other variables I have identified that cause the misbehaviour.
	59
	N        4

O        39

A        16
	6.8

66.1

27.1
	4.20
	0.550

	16
	I redirect students by prompting appropriate behaviour using the cues and strategies previously noted, as well as intervening as soon as I see potential problems developing.
	59
	N        9

O        31

A        19
	15.3

52.5

32.2
	4.17
	0.673

	17
	I consider group dynamics when planning activities, organizing groups and making seating arrangements.
	59
	N         4

O        37

A        18
	6.8

62.7

30.5
	4.24
	0.567

	18
	I design contracts, if necessary, in which I and the student examine the behaviour of concern and determine together how to change it.
	59
	R         7

S        20

O        27

A        5
	11.9

33.9

45.8

8.5
	3.51
	4.54

	19
	I am respectful at all times toward students.
	59
	R        1

S        5

O       14

A       39
	1.7

8.5

23.7

66.1
	4.54
	0.727

	20
	I ensure that students feel comfortable and capable and that they consider themselves contributing members of the classroom.
	59
	N        5

O        27

A        27
	8.5

45.8

45.8
	4.37
	0.641


As it can be seen from the table it is found out that among the pro-active strategies strategy 1, “I clarify the rules so that students can fully understand my expectations from the beginning.” is the most frequently used strategy (mean score = 4.59). Effective classroom management is fundamentally proactive and it is about organizing the procedures and movement in the classroom. In a well-organized classroom, the teacher develops and implements routines that create order and structure. On the other hand, strategy 18, “I design contracts, if necessary, in which I and the student examine the behaviour of concern and determine together how to change it.” is the least frequently used proactive strategy among the teachers (mean score = 3.51). For strategy 1, the most frequently used pro-active strategy, 1 of the teachers never uses, 3 of the teachers sometimes use, 15 of the teachers often use and 40 of the teachers always use the strategy. For the least frequently used pro-active strategy, strategy 18, 7 of the teachers rarely use, 20 of the teachers sometimes use, 27 of the teachers often use and 5 of the teachers never use the strategy.

The second frequently used proactive strategy is strategy 19 (mean score = 4.54). 39 of the teachers always use the strategy “I am respectful at all times towards the students.” 14 of the teachers often use, 5 of the teachers sometimes use and only one of the teachers rarely uses. The teacher should make sure that students feel safe and comfortable in the learning environment. For that reason, the teacher should ask students’ opinion about the classroom. If students feel comfortable with the classroom arrangement and the availability of the supplies, they more likely use them carefully and quietly. Likewise, if the students are happy with the routines of the classroom they are more likely to follow them. The third frequently used strategy is 11 (mean score = 4.44). 27 of the teachers always use the strategy “I ensure active engagement by making learning purposeful.” 31 teachers often use and 1 of the teachers sometimes uses the strategy. Then strategy 20 comes with mean score 4.37. This proactive strategy is about making sure that students feel comfortable and capable and that they consider themselves contributing members of the classroom and 27 teachers always use, 27 teachers often use and 5 of the teachers sometimes use the strategy. An attractive, well-organized environment leads to more positive attitudes. According to Raviv, Raviv & Reisel (1990) a pleasant and comfortable physical environment is especially important to students with low self-esteem. Moreover, according to Maslow’s hierarchy of human needs, the basic need for human beings is the need for safety and security (1968). Therefore, it shows how important an inviting environment is for motivation and positive human behaviour. After that strategy 17 comes with mean score 4.24. 18 of the teachers always use the strategy “I consider group dynamics when planning activities, organizing groups and making seating arrangements.”, 37 of the teachers often use, but only one of the teachers rarely uses. In an interactive classroom, students involve and interact more in the classroom. For that reason, they feel a sense of belonging and less likely to misbehave. To Weinstein (1987) individual students’ characteristics and seating patterns have been shown to affect motivation and communication patterns in the classroom.  For strategy 15 “I change the environment or any other variables I have identified that cause the misbehaviour.” 16 of the teachers always use, 39 teachers often use and 4 of them sometimes use. Its mean score is 4.20. There is significant evidence that room arrangement and seating patterns can affect the behaviour of the students and their attitudes towards learning (Ainley, 1987).  Then strategy 16 and strategy 2 come with mean score 4.17. Strategy 16 is about redirecting students by prompting appropriate behaviour using the cues and strategies previously noted or intervening as soon as s/he sees potential problems developing. To be effective, intervention to any kind of misbehaviour should be delivered calmly, firmly and immediately after the misbehaviour (Erickson & Mohatt, 1992). Strategy 2 is about making clear boundaries for acceptable student interactions with the teacher. For both of the strategies 19 of the teachers always use, 31 of the teachers often use and 9 teachers sometimes use. Next, strategy 9 comes with mean score 4.14. This strategy is about pacing lessons on the basis of student needs and responses and for this strategy 24 teachers always use, 21 teachers often use, 12 teachers sometimes use and 2 of the teachers rarely use. Preparing the lessons for students’ needs and responses shows that the teacher cares them. After that strategy 6 (mean score = 4.08) comes which is about cueing students as what comes next. With this strategy 14 teachers always use, 36 teachers often use and 9 of them sometimes use. Then comes strategy 10 with mean score 4.03. This proactive strategy is about altering the workload for students’ experiencing difficulty in completing their work rather them punishing them for lack of completion. 18 teachers always use, 26 teachers often use, 14 teachers sometimes use and one of them rarely uses this strategy. This strategy is similar to the strategy 9, because in both strategies the teacher cares what the students can do and what they can’t and helps the students who are in need. After that strategy 8 comes with mean score 3.97. 9 of the teachers always use the strategy that they teach cognitive strategies for student success in various academic and social environments. 39 of the teachers often use and 11 of them sometimes use. Then strategies 3 and 14 come with the same mean score, 3.92. Strategy 3 is about making clear boundaries for acceptable student interactions between themselves. 12 teachers always use, 32 teachers often use, 13 teachers sometimes use and 2 of them rarely use. If a teacher discusses the acceptable student interactions between themselves at the beginning of the term, there will be less behaviour problems and therefore less interruption for the lesson. Strategy 14 is about collecting data or information to determine when the inappropriate/ unacceptable behaviour occurs with whom and how often to establish possible triggers or antecedents for the behaviour. 16 of the teachers always use, 23 teachers often use, 19 teachers sometimes use and one of them rarely uses the strategy. This strategy is a good one in terms of preventing the following misbehaviour. Next, strategy 12 has a mean score 3.85. It is about ensuring multiple means of responding by offering alternatives to pencil-and paper tasks for demonstrating mastery.12 teachers always use, 27 of them often use, 19 of them sometimes use where as only one of the teachers rarely uses this strategy. Then strategy 5 comes with mean score 3.83. This strategy is about organizing the classroom and the materials in a way that avoids clutter and that allows students to know where to find items and where to return them. Here there is equality between the teachers. Although 18 of the teachers always use the strategy, 18 of them are sometimes use, 19 of the teachers often use and only 2 of them rarely use and again 2 of them never use the strategy. Availability of the equipment and materials is one of the major aspects of the physical environment. Providing students access to the books and the other necessary materials they need will reduce the confusion about their location. Then comes strategy 13 with mean score 3.78. This strategy is about evaluating the function of inappropriate and unacceptable behaviour to determine how the behaviour benefits the student. 12 of the teachers always use, 27 teachers often use, 19 teachers sometimes use and 2 of them rarely use the strategy. Strategy 4 is the second least frequently used proactive strategy (mean score =3.66). It is about using routines for all classroom activities so students know what to do all times. Although using routines in classroom is one of the advised proactive strategy, according to the results it is the second least frequently used one. 15 of the teachers always use, 21 teachers often use, 11 of them sometimes use and 12 of them rarely use  the strategy. Finally, strategy 7 is the third least frequently used proactive strategy. It is about teaching students transitioning skills and 14 of the teachers always use, 17 of them often use, 26 of them sometimes use and 2 of them rarely use.

4.2 Reactive Strategies

The last 24 strategies, from strategy 21 to strategy 44, are about reactive strategies and the table (Table 6) below shows the frequencies, means and standard deviations.

Table 6

Reactive Strategies

	No
	Strategy
	Number
	Frequency
	Percent
	Mean
	Sd

	21
	I use the way of extinction that is ignoring the misbehaved student in class.
	59
	N         8

R         18

S         17

O         13

A         3
	13.6

30.5

28.8

22.2

5.1
	2.75
	1.108

	22
	I establish eye contact with the misbehaved student.
	59
	R          1

O         10

A         48
	1.7

16.9

81.4
	4.78
	0.527

	23
	I use facial expressions to warn the misbehaved student.
	59
	N          1
R          2
S          3
O         14
A         39
	1.7

3.4

5.1

23.7

66.1
	4.49
	0.878

	24
	I send the misbehaved student to the time-out room (or to the administration).
	59
	N         12

R         18

S         14

O         9

A         6
	20.3

30.5

23.7

15.3

10.2
	2.64
	1.256

	25
	I use gestures for the misbehaved student.
	59
	N         3

R         2 

S         11

O        17

A        26
	5.1

3.4

18.6

28.8

44.1
	4.03
	1.114

	26
	I hit the misbehaved student.
	59
	N        49

R        5

S         4

O        1
	83.1

8.5

6.8

1.7
	1.29
	0.744

	27
	I shout at the misbehaved student.
	59
	N       14

R       17

S       19

O       9
	23.7

28.8

32.2

15.3
	2.39
	1.017

	28
	I call the misbehaved student’s name.
	59
	N       3 

R       6

S       12

O      25

A      13
	5.1

10.2

20.3

42.4

22.0
	3.66
	1.092

	29
	I threat the misbehaved student by marks.
	59
	N      25

R      16

S       8

O      7

A      3
	42.4

27.1

13.6

11.9

5.1
	2.10
	1.227

	30
	I change the seating arrangement.
	59
	N      1 

S       7

O      29

A      22
	1.7

11.9

49.2

37.3
	4.20
	0.783

	31
	I ask questions directly to the misbehaved student.

	59
	N      2

R      2 

S      12

O      24

A     19
	3.4

3.4

20.3

40.7

32.2
	3.95
	0.990

	32
	I use the way overcorrection that is the compulsory practice of the acceptable behaviour as a result of misbehaviour.
	59
	N      3

R      5

S       34

O      15

A      2
	5.1

8.5

57.6

27.4

3.4
	3.14
	0.819

	33
	I isolate the misbehaved student by changing his/her place in the classroom.
	59
	N      11

R      13

S       15

O      14

A       6
	18.6

22.0

25.4

23.7

10.2
	2.85
	1.271

	34
	I stop talking and wait until having the class’ full attention.
	59
	N       4

R       1

S        5

O       28

A       21
	6.8

1.7

8.5

47.5

35.6
	4.03
	1.066

	35
	I move physically to that part of the classroom.
	59
	N       2

S       12

O       24

A       21
	3.4

20.3

40.7

35.6
	4.05
	0.936

	36
	I give extra homework to the misbehaved student.
	59
	N       22

R       16

S       13

O      5

A      3
	37.3

27.1

22.0

8.5

5.1
	2.17
	1.177

	37
	I call the misbehaved student’s parents and inform them about the situation.
	59
	N      5

R      1

S      14

O     25

A     14
	8.5

1.7

23.7

42.4

23.7
	3.71
	1.115

	38
	I raise my voice while talking.
	59
	N       2

R       3

S       8

O      25

A      21
	3.4

5.1

13.6

42.4

35.6
	4.02
	1.008

	39
	I give pop quiz.
	59
	N      10

R       9

S       21

O      10

A      9
	16.9

15.3

35.6

16.9

15.3
	2.98
	1.280

	40


	I stop teaching.
	59
	N       24

R       13

S        13

O        9
	40.7

22.0

22.0

15.3


	2.12
	1.115

	41
	I stop teaching and leave the classroom.
	59
	N       48

R       9

S       2
	81.4

15.3

3.4
	1.22
	0.494

	42
	I speak to the misbehaved student privately.  
	59
	N      1

R      5

S      5

O     28

A     20
	1.7

8.5

8.5

47.5

33.9
	4.03
	0.994

	43
	I use disciplinary slips.
	59
	N     7

R     14

S     23

O     14

A     1
	11.9

23.7

39.0

23.7

1.7
	2.80
	0.996

	44
	I reprimand the misbehaved student.  
	59
	N     4

R     12

S      26

O      9

A      8
	6.8

20.3

44.1

15.3

13.6
	3.08
	1.087


Among the reactive strategies strategy 22, “When there is misbehaviour in class, I establish eye contact with the misbehaved student.” is the most frequently used reactive strategy (mean score = 4.78). A study of middle school teachers found that nonverbal strategies stopped misbehaviour 79 percent of the time and the more effective managers had an even higher success rate, stopping misbehaviour with nonverbal strategies 95 percent of the time (Lasley, Lasley & Ward, 1989). Where as strategy 41, “When there is misbehaviour in class I stop teaching and leave the classroom.” is the least frequently used reactive strategy among the teachers (mean score = 1.22). Furthermore, the most frequently used reactive strategy, strategy 22, one of the teachers rarely uses, 10 of the teachers often use and 48 of the teachers always use the strategy. The least frequently used reactive strategy, strategy 41, 48 of the teachers never use, 9 of the teachers rarely use and 2 of the teachers sometimes use the strategy. 

The second frequently used reactive strategy is strategy 23 (mean score = 4.49). 39 of the teachers always use the strategy “I use facial expressions to warn the misbehaved student”, 14 teachers often use, 3 teachers sometimes use, 2 of them rarely use and only one of them never uses. According to Reynolds (1992), effective managers deal with serious disruptions early by using nonverbal intervention and among these nonverbal interventions, eye-contact is one of them. One of the advantages of using eye-contact is that the teachers do not interrupt the flow of the lesson or distract other students in class. The third frequently used reactive strategy is strategy 30 (mean score = 4.20). 22 teachers always use the reactive strategy “I change the seating arrangement”, 29 teachers often use, 7 of them sometimes use and only one of them rarely uses the strategy. By changing the seating arrangement of the classroom, the teacher can separate the students who are likely to misbehave in class. Then comes strategy 35 with mean score 4.05. This strategy is about moving physically to that part of the classroom. 21 teachers always use, 24 teachers often use, 12 of them are sometimes use, but 2 of them never use. This is another effective reactive strategy for misbehaviour. Like having eye-contact with the misbehaved student, moving closer to the misbehaved student or to the area where misbehaviour occurs is a very effective strategy in terms of preventing the flow of the lesson. Then two strategies have the same mean score, strategy 34 and strategy 42. They have 4.03 mean score. Strategy 34 is about stopping talking and waiting until having the class’ full attention. 21 teachers always use, 28 of them often use, 5 of them sometimes use, 1 of them rarely uses and 4 of them never use the strategy 34 and strategy 42 is about talking to the misbehaved student privately and 20 teachers always use, 28 teachers often use, 5 of them sometimes use, 5 of them rarely use and only 1 of them never uses this strategy. In my opinion, talking to the misbehaved student privately is an effective way, because it shows the student that the teacher cares about him/her and this motivates the student. After that strategy 38 comes with mean score 4.02. This strategy is about raising voice while talking. 21 teachers always use, 25 of them often use, 8 of them sometimes use, 3 of them rarely use and 2 of them never use. Raising voice while talking to get the attention of the students is a typical verbal desist which shows the misbehaved student that his/her behaviour needs to be adjusted. The next strategy is strategy 31 that is asking questions directly to the misbehaved student. Its mean score is 3.95. 19 teachers always use, 24 teachers often use, 12 of them sometimes use, 2 of them rarely use and again 2 of them never use this strategy. According to Brophy (1982, 1983) using direct interventions like asking questions to the misbehaved student are often more effective than ignoring misbehaviour. Then comes strategy 37 with mean score 3.71. This proactive strategy is about calling the misbehaved student’s parents and informing them about the situation. 14 teachers always do, 25 teachers often do, 14 of them are sometimes do, 1 of them rarely dos and 5 of them strongly rarely do with this strategy. In my opinion informing the misbehaved students’ parents is necessary when the student continues to behave in the same way in class without taking the teacher’s interventions into account. Mager (1980) suggests that teachers should increase the frequency and improve the quality of teacher-parent interactions in order to inform each other about the situation in class or at home. Next is the strategy 28 with mean score 3.66. It’s about calling the misbehaved student’s name and 13 teachers always use, 25 teachers often use, 12 teachers sometimes use, 6 teachers rarely use and 3 of them never use this strategy. This intervention is another effective way in terms of getting the misbehaved student’s attention.  After that using overcorrection that is the compulsory practice of the acceptable behaviour as a result of misbehaviour comes with mean score 3.14. According to Azrin & Powers, (1975) and Barton & Osborne, (1978) overcorrection is an effective strategy to deal with disruptive misbehaviour in classroom. 2 teachers always use, 15 teachers often use, 34 teachers sometimes use, 5 teachers rarely use and 3 of them never use this strategy. Then comes strategy 44 which is about reprimanding the misbehaved student with 3.08 mean score. 8 teachers always use, 9 teachers often use, 26 teachers sometimes use, 12 teachers rarely use and 4 teachers never use. Teachers appear more tolerant when the misbehaviour is minor, brief and not likely to escalate and when it is caused by a usually well-behaved student (Bellon et al., 1992), but they often reprimand students for not listening, breaking school rules or making loud noises.  Then 9 teachers always give pop quiz, 10 teachers often, 21 teachers sometimes, 9 teachers rarely and 10 of them never give. This strategy has 2.98 mean score. Then strategy 33 comes with mean score 2.85. This strategy is about isolating misbehaved student by changing his/her place in the classroom. 6 teachers always use, 14 teachers often, 15 teachers sometimes, 13 teachers rarely and 11 of them never use. The next strategy is strategy 43 with mean score 2.80 It is about using disciplinary slips for the misbehaved student. Only one of the teachers always use, 14 teachers often, 23 teacher sometimes, 14 teachers rarely and 7 teachers never use the strategy. The next is strategy 21 with mean score 2.75. This strategy is using the way of extinction that is ignoring the misbehaved student in class. 3 teachers always use, 13 teachers often, 17 of the teachers sometimes, 18 teachers rarely and 8 teachers never use this strategy. Rather than using extinction, Hunter suggests that a teacher should ignore minor attention-seeking misbehaviour the first time it appears as long as it is not dangerous or distracting to other students (1990). After that, strategy 24 comes with mean score 2.64. 6 teachers always use the strategy “I send the misbehaved student to the time-out room or to the administration”, 9 teachers often use, 14 teachers sometimes use, 18 teachers rarely use and 12 teachers never use. Sending the misbehaved student to the time-out room or the administration is for more serious misbehaviour or for repeated unwanted behaviours, but according to Kazdin (1982) the teachers should not hold students longer periods of time in the time-out room. The next strategy is strategy 27 with mean score 2.39. This strategy is about shouting at the misbehaved student. 9 teachers often use, 19 teachers are sometime, 17 teachers rarely and 14 teachers never use this strategy. Then strategy 16 comes with mean sore 1.29. This strategy is about hitting the misbehaved student. Only one teacher always uses this strategy, 4 of them  sometimes, 5 teachers rarely use and 49 teachers never use. To Englander (1986) one of the most common reactions to misbehaviour in schools is physical reactions. Then strategy 36 comes with mean score 2.17. This reactive strategy is about giving extra homework to the misbehaved student. While 3 teachers always uses this strategy and 5 teachers often use, 13 teachers sometimes use, 16 teachers rarely use and 22 teachers never use. Then comes the second least frequently used reactive strategy which is strategy 40 with mean score 2.12. 24 teachers never stop teaching when there is misbehaviour in class, 13 teachers rarely do, 13 teachers sometimes do, but 9 of them often do this strategy. Finally, strategy 29 which is the third least frequently used reactive strategy has a mean score 2.10. 25 teachers never threat the misbehaved student by marks, 16 teachers rarely do, 8 of them sometimes do, 7 teachers often do and 3 teachers always do. 

4.3 Gender and Strategy Use 
Table 7 shows the relationship between gender of the participants and their responses to the strategies. The results of the Independent Samples Test are analyzed and checked for significance. 

Table 7

Relationship between Gender of the 

Participants with the Strategies

	No
	Strategy
	Gender
	Mean
	Standard

Deviation
	t
	Sig.

(2-tailed)
	Mean

Difference

	23
	When there is misbehaviour in class, I use facial expressions to warn the misbehaved student.
	8 M

51 F
	3.88

4.59
	1.553

0.698
	-2.205
	0.031
	-0,713

	25
	When there is misbehaviour in class, I use gestures for the misbehaved student.
	8 M

51 F
	3.25

4.16
	1.282

1.046
	-2.212
	0.031
	-0,907

	31
	When there is misbehaviour in class, I ask questions directly to the misbehaved student.
	8 M

51 F
	3.00

4.10
	1.309

0.855
	-3.130
	0.003
	-1.098

	37
	When there is misbehaviour in class, I call the misbehaved student’s parents and inform them about the situation.
	8 M

51 F
	3.00

3.82
	1.690

0.974
	-1.991
	0.051
	-0.824

	38
	When there is misbehaviour in class, I raise my voice while talking.
	8 M

51 F
	2.88

4.20
	1.553

0.775
	-3.829
	0.000
	-1,321

	44
	When there is misbehaviour in class, I reprimand the misbehaved student.
	8 M

51 F
	2.25

3.22
	1.282

1.006
	-2.432
	0.018
	-0.966


The results of the T-test about the relationship between the gender of the participants and their responses to the strategies estimated in Table 7. In turn, descriptive statistics and the mean comparison are displayed in the light of the results of the questionnaire. 

Among pro-active strategies, there are not any significant strategies, but among reactive strategies there are 6. The most significant strategy is strategy 38 with t score -3.829. Since the confidence level or α = 0.05, this strategy is very significant at α = 0.000. The mean of the female participants is 4.20 and the mean of the male participants is 2.88. Therefore, female participants raise their voices while talking if there is misbehaviour in class more than male participants with mean difference -1,321. According to the results, female teachers use their voices more than the male teachers to warn the misbehaved student and it can be said that students take the female teachers’ voice into account as they raise their voices while talking more than the male teachers. The second most significant strategy is strategy 31. This strategy is about asking questions directly to the misbehaved student. T score is -3.130 and is significant at α =0.003. The mean of the female participants is 4.10 and the mean of the male participants is 3.00 so it can be said that female participants ask questions directly to the misbehaved student more than male teachers with mean difference -1.098. This might be because female teachers need to show the misbehaved student that they are aware of the misbehaviour and they want the student to be involved in the lesson. The third most significant strategy is strategy 44. T score is -2.432 and is significant at α =0.018. The mean score of the females is 3.22 and the mean score of the males is 2.25. Therefore, female teachers reprimand the misbehaved student more than the male teachers do with mean difference -0.966 and therefore it can be said that male teachers are more tolerant than the female teachers when they face with misbehaviour in class. The next strategy is strategy 25 with t score -2.212 and is significant at α = 0.03. For this strategy female teachers (mean score= 4.16) use gestures for the misbehaved student more than the male teachers (mean score = 3.25). Similarly, the next significant strategy which is strategy 23, female teachers are found to be more effective with mean difference -0.907. T score is -2.205 and is significant at α = 0.03. The mean score of the female participants is 4.59 and the mean score of the male participants is 3.88. Using gestures and facial expressions is a way of communication and without talking someone can convey anything. According to the results female teachers prefer to use both facial expressions and gestures more than the male teachers do and from these results it can be said that female teachers are better use of the nonverbal strategies. In my opinion this might be because of their effective use of gestures and facial expressions in their daily lives. The last significant strategy is strategy 37 with t score -1.991 and is significant at α = 0.05. According to the results female teachers (mean score = 3.82) call the misbehaved student’s parents and inform them about the situation more than the male teachers (mean score = 3.00). In my opinion this might be because female teachers care about the misbehaved student and the reasons behind the misbehaviour more than male teachers and they prefer to inform the student’s parents about the situation.

4.4 Age and Strategy Use
Table 8 shows the relationship between age of the participants and their responses to the strategies. The results are analyzed by using one-way ANOVA and checked for its significance.

Table 8

Relationship between Age of the 

Participants with the Strategies

	No
	Strategy
	Age
	Number
	Mean
	Mean

Difference
	F
	Sig.

	18
	I design contracts, if necessary, in which I and the student examine the behaviour of concern and determine together how to change it.
	21-25
	10


	2,80


	*(31-35)

  -1,089

*(36-40)

  -,825

*(41-45)

  -,825

*(46-  )

  -,950
	  3,063
	 ,017

	
	
	26-30
	11


	3,27


	*(31-35)

  -,616
	
	

	
	
	31-35
	18


	3,89


	*(21-25)

  1,089

*(26-30)

  0,619
	
	

	
	
	36-40
	8
	3,63


	*(21-25)

  ,825
	
	

	
	
	41-45
	8
	3,63


	*(21-25)

  ,825
	
	

	
	
	46-
	4
	3,75


	*(21-25)

  ,950
	
	

	
	
	Total
	59
	3,51
	
	
	

	23
	When there is misbehaviour in class, I use facial expressions to warn the student.
	21-25


	10
	5,00


	*(26-30)

  ,909

*(46-  )

  2,000


	5,597


	,000



	
	
	26-30


	11
	4,09


	*(21-25)

  -,909

*(36-40)

  -909

*(46-  )

  1,091
	
	

	
	
	31-35


	18
	4,50


	*(46-  )

  1,500
	
	

	
	
	36-40


	8
	5,00


	*(26-30)

  ,909

*(46-  )

  2,000
	
	

	
	
	41-45


	8
	4,63


	*(46-  )

  1,625
	
	

	
	
	46-


	4
	3,00


	*(21-25)

  -2,000

*(26-30)

  -1,091

*(31-35)

  -1,500

*(36-40)

  -2,000

*(41-45)

  -1,625
	
	

	
	
	Total
	59
	4,49
	
	
	

	33
	When there is misbehaviour in class, I isolate the misbehaved student by changing his/her place in the classroom.
	21-25


	10
	3,56


	*(36-40)

1.181

*(41-45)

1.556
	2,943


	,021

	
	
	26-30


	11
	2,55


	*(31-35)

-,899


	
	

	
	
	31-35


	18
	3,44


	*(26-30)

,899

*(36-40)

1,069

*(41-45)

1,444
	
	

	
	
	36-40


	8
	2,38


	*(21-25)

-1,181

*(31-35)

-1,069
	
	

	
	
	41-45


	8
	2,00


	*(21-25)

-1,556

*(31-35)

-1,444
	
	

	
	
	46-


	4
	2,50


	
	
	

	
	
	Total
	59
	2,88
	
	
	



The results of the one-way ANOVA test about the relationship between the ages of the participants and their responses to the strategies estimated in Table 8. In addition to this, descriptive statistics, the values of F and mean differences between the different age groups are shown in the light of the results of the questionnaire.


The most significant strategy is strategy 23 with F score 5.60 and is significant at        α = 0.000. When there is misbehaviour in class, teachers between ages 21-25 (mean score = 5.00) and 36-40 (mean score = 5.00) use their facial expressions to warn the misbehaved student more than the other teachers. Then comes teachers between ages 41- 45 (mean score = 4.63), 31- 35 (mean score = 4.50), 26-30 (mean score = 4.09) and teachers over 46 (mean score = 3.00). This might be because of the reason that when there is misbehaviour in class teachers between ages 21-25 and 36-40 do not want to interrupt the lesson and to have the other students’ attention on the misbehaved student and this may be the reason for their preference of using facial expressions as a way of warning. The second significant strategy is strategy 18 with F score 3.063 and is significant at α = 0.017. As a proactive strategy, teachers between the ages 31-35 (mean score = 3.89) design contracts, if necessary, in which they examine the behaviour of concern and determine together with the student how to change it, more than the teachers in other ages. Then comes teachers between ages 21-25 with mean score 2.80, teachers who are 46 and over with mean score 3.75, teachers between ages 36-40 and 41-45 with mean score 3.63 and finally teachers between ages 26-30 with mean score 3.27. That means teachers between the ages 31-35 care about the student more than the other teachers, deal with his/her problem and tries to change his/her behaviour in a positive way. The last significant strategy is strategy 33. F score is 2.943 and is significant at α = 0.02. Teachers between ages 21-25 prefer to isolate the misbehaved student by changing his/her place in the classroom more than the other teachers with mean score 3.56. Then comes teachers between ages 31-35 (mean score = 3.44), 26-30 (mean score = 2.55), 46 and over (mean score = 2.50), 36-40 (mean score = 2.38) and finally teachers between ages 41-45 with mean score 2.00. Teachers between ages 21-25 are new in teaching profession and they haven’t got much experience in this field. According to the results, they prefer to isolate the misbehaved student in class more than the other teachers do and this may be as a result of not having enough experience in teaching.  

4.5 Experience and Strategy Use

Table 9 shows the relationship between the experience of the participants and their responses to the strategies. The results are analyzed by using one-way ANOVA and checked for its significance.

Table 9

Relationship between Years of Experience of the 

Participants with the Strategies

	No
	Strategy
	Experience
	Number
	Mean
	Mean 

Difference
	F
	Sig.

	1
	I clarify the rules so that students can fully understand my expectations from the beginning.
	1-5


	16


	4,94


	*(16-20)

  ,826
	  2,749


	 ,037



	
	
	6-10


	20


	4,65


	*(16-20)

  ,539
	
	

	
	
	11-15


	9


	4,44


	
	
	

	
	
	16-20


	9


	4,11


	*(1-5)

 -,826

*(6-10)

 -,539
	
	

	
	
	21-


	5


	4,40


	
	
	

	
	
	Total
	59
	4,59
	
	
	

	23
	When there is misbehaviour in class, I use facial expressions to warn the misbehaved student.
	1-5


	16


	4,63


	*(21-  )

  1,225
	2,799
	,035

	
	
	6-10


	20


	4,50


	*(21-  )

  1,100
	
	

	
	
	11-15


	9


	4,44


	*(21-  )

  1,044
	
	

	
	
	16-20


	9


	4,89


	*(21-  )

  1,489
	
	

	
	
	21-


	5


	3,40


	*(1-5)

 -1,225

*(6-10)

 -1,100

*(11-15)

 -1,044

*(16-20)

 -1,489
	
	

	
	
	Total
	59
	4,49
	
	
	

	30
	When there is misbehaviour in class, I change the seating arrangement.
	1-5


	16


	4,44


	*(16-20)

  ,771


	2,622



	,045

	
	
	6-10


	20
	4,45


	*(16-20)

  ,783


	
	

	
	
	11-15


	9
	3,89


	
	
	

	
	
	16-20


	9
	3,67


	*(1-5)

 -,771

*(6-10)

 -,783
	
	

	
	
	21-


	5
	4,00


	
	
	

	
	
	Total
	59
	4,20
	
	
	

	33
	When there is misbehaviour in class, I isolate the misbehaved student by changing his/her place in the classroom.
	1-5


	16


	3,47


	*(16-20)

  1,467

*(21-  )

  1,267
	2,820
	,034

	
	
	6-10


	20


	3,10


	*(16-20)

  1,100
	
	

	
	
	11-15


	9


	2,67


	
	
	

	
	
	16-20


	9


	2,00


	*(1-5)

 -1,467

*(6-10)

 -1,100
	
	

	
	
	21-


	5


	2,20


	*(1-5)

 -1,267
	
	

	
	
	Total
	59
	2,88
	
	
	

	35
	When there is misbehaviour in class, I move physically to that part of the classroom.
	1-5


	16


	4,31


	*(21-  )

  1,513
	3,429


	,014



	
	
	6-10


	20


	4,20


	*(21-  )

  1,400
	
	

	
	
	11-15


	9


	3,78


	*(21-  )

  ,978
	
	

	
	
	16-20


	9


	4,22


	*(21-  )

  1,422
	
	

	
	
	21-


	5


	2,80


	*(1-5)

 -1,513

*(6-10)

 -1,400

*(11-15)

 -,978

*(16-20)

 -1,422
	
	

	
	
	Total
	59
	4,05
	
	
	


The results of the one-way ANOVA test about the relationship between the years of experience of the participants and their responses to the strategies estimated in Table 9. In addition to this, descriptive statistics, the values of F and mean differences between the different age groups are shown in the light of the results of the questionnaire.

   When the years of experiences of the participants are taken into consideration, according to the results, the most significant strategy is strategy 35 with F value 3.429 and is significant at α =0.014. When there is misbehaviour in class, teachers with 1-5 years experience move to that part of the classroom more than the other teachers with mean score 4.31. Then comes teachers with16-20 years of experience (mean score = 4.22), 6-10 years of experience (mean score = 4.20), teachers with 21 and over (mean score = 3.80) and 11-15 years of experience (mean score = 3.78). The results indicate that teachers that have 1-5 years experience prefer to warn the misbehaved student by moving closer to that part of the classroom where misbehaviour occurs more than the other teachers. Generally, teachers with 1-5 years of experience are more active in class. They wander around the desks and help students individually and this may be the reason for their preference of moving closer to the misbehaved student or they may believe that if they move closer to the misbehaved student, s/he will stop misbehaving. The second most significant strategy is strategy 33. This reactive strategy is about isolating the misbehaved student by changing his/her place in the classroom.  The F value is 2.820 and is significant at α =0.034. Again for this strategy, teachers with 1-5 years of experience use it more than the other teachers do with mean score 3.47. Then comes teachers with 6-10 years of experience (mean score = 3.10), 11-15 years of experience (mean score = 2.67), teachers with 21 years of experience and over (mean score = 2.20) and 16-20 years of experience (mean score = 2.00). Like strategy 35, for this strategy teachers with 1-5 years of experience prefer to isolate the misbehaved student more than the other experienced teachers. This may be because of the lack of the experience of these young teachers because isolating the student in class does not mean that he/she will stop misbehaving. It just causes the student to get more attention from other students. The next significant strategy is strategy 23. The F value is 2.799 and is significant at α =0.035. For this strategy teachers with 16-20 years of experience use their facial expressions to warn the misbehaved student more than the other teachers do with mean score 4.89. Then comes teachers with 1-5 years of experience (mean score = 4.63), 6-10 years of experience (mean score = 4.50), 11-15 years of experience (mean score = 4.44) and teachers with 21 years and over (mean score = 3.40). As teachers with 1-5 years of experience prefer to move physically to that part of the classroom or just simply isolate the misbehaved student, teachers with 16-20 years experience find using their facial expressions more effective when there is misbehaviour in class. That means these teachers are effective in warning the misbehaved student with their facial expressions more than the other teachers. The next significant strategy is strategy 1 with F value 2.749 and is significant at α = 0.037. According to the results, teachers with 1-5 years of experience use this strategy more than the other teachers (mean score 4.94). This proactive strategy is about clarifying the rules so that students can fully understand the teacher’s expectations from the beginning. Then comes teachers with 6-10, 11-15, 21 and over and 16-20 years of experience with mean scores 4.65, 4.44, 4.40 and 4.11 respectively. This shows that teachers with 1-5 years experience know the importance of using proactive strategies in preventing misbehaviour more than the other teachers and furthermore they give importance to the rules and regulations necessary for a well-managed lesson. The last significant strategy is strategy 30. This strategy is about changing the seating arrangement when there is misbehaviour in class. The F value of this strategy is 2.622 and is significant at α = 0.045. Teachers with 1-5 years of experience use this strategy more than the other teachers with mean score 4.49. Then comes teachers with 6-10 years of experience (mean score = 4.45), 21 years of experience and over (mean score = 4.00), 11-15 years of experience (mean score = 3.89) and teachers with 16-20 years of experience (mean score = 3.67). According to the results, apart from isolating the misbehaved student in class, teachers with 1-5 years of experience also prefer to change the seating arrangement of the classroom and this may be because of the reason that they believe that when students that are likely to misbehave come together in class, they will cause more trouble so these teachers change the seating arrangement in order to prevent any misbehaviour. 

4.6 City of the Schools and Strategy Use

Table 10 shows the relationship between the cities of the schools and participants’ responses from these schools to the strategies. The results are analyzed by using one-way ANOVA and checked for its significance.

Table 10

Relationship between the Cities of the Schools 

and Participants’ Responses

	No
	Strategy
	City
	Number
	Mean
	Mean 

Difference
	F
	Sig.

	1
	I clarify the rules so that students can fully understand my expectations from the beginning.
	Lefkosa


	34


	4,71


	*(G.M)

,706
	4,023



	,023




	
	
	Girne


	17


	4,65


	*(G.M)

,647
	
	

	
	
	G.Magusa


	8


	4,00


	*(L.)

-,706

*(G.)

-,647
	
	

	
	
	Total
	59
	4,59
	
	
	

	10
	I alter the workload for students’ experiencing difficulty in completing their work rather than punishing them for lack of completion.
	Lefkosa


	34


	4,18


	*(G.)

,529
	3,126
	,052

	
	
	Girne


	17


	3,65


	*(L.)

-,529
	
	

	
	
	G.Magusa


	8


	4,25


	
	
	

	
	
	Total
	59
	4,03
	
	
	

	13
	I evaluate the function of inappropriate and unacceptable behaviour to determine how the behaviour benefits the student. 
	Lefkosa


	34


	3,71


	*(G.M)

-,794
	4,185
	,020

	
	
	Girne


	17


	3,59


	*(G.M)

-,912
	
	

	
	
	G.Magusa


	8


	4,50


	*(L.)

,794

*(G.)

,912
	
	

	
	
	Total
	59
	3,78
	
	
	

	21
	When there is misbehaviour in class, I use the way of extinction that is ignoring the misbehaved student in class.
	Lefkosa


	34


	2,41


	*(G.)

-1,294
	12,979



	,000



	
	
	Girne


	17


	3,71


	*(L.)

1,294

*(G.M)

1,581
	
	

	
	
	G.Magusa


	8


	2,13


	*(G.)

-1,581
	
	

	
	
	Total
	59
	2,75
	
	
	

	23
	When there is misbehaviour in class, I use facial expressions to warn the misbehaved student.
	Lefkosa
	34
	4,59
	*(G.)

,529
	3,980
	,024




	
	
	Girne


	17


	4,06


	*(L.)

-,529

*(G.M)

-,941
	
	

	
	
	G.Magusa


	8


	5,00


	*(G.)

,941
	
	

	
	
	Total
	59
	4,49
	
	
	

	25
	When there is misbehaviour in class, I use gestures for the misbehaved student.
	Lefkosa


	34


	4,12


	
	3,836


	,027

	
	
	Girne


	17


	3,53


	*(G.M)

-1,221
	
	

	
	
	G.Magusa


	8


	4,75


	*(G.)

1,221
	
	

	
	
	Total
	59
	4,03
	
	
	

	33
	When there is misbehaviour in class, I isolate the misbehaved student by changing his/her place in the classroom.
	Lefkosa


	34


	2,97


	*(G.M)

1,595
	9,525
	,000

	
	
	Girne


	17


	3,41


	*(G.M)

2,037
	
	

	
	
	G.Magusa


	8


	1,38


	*(L.)

-1,595

*(G.)

-2,037
	
	

	
	
	Total
	59
	2,88
	
	
	

	35
	When there is misbehaviour in class, I move physically to that part of the classroom.
	Lefkosa


	34


	4,06


	*(G.M)

-,816
	5,390



	,007



	
	
	Girne


	17


	3,65


	*(G.M)

-1,228
	
	

	
	
	G.Magusa


	8


	4,88


	*(L.)

,816

*(G.)

1,228
	
	

	
	
	Total
	59
	4,05
	
	
	

	36
	When there is misbehaviour in class, I give extra homework to the misbehaved student.
	Lefkosa


	34


	2,24


	*(G.M)

,985
	3,294


	,044



	
	
	Girne


	17


	2,47


	*(G.M)

1,221
	
	

	
	
	G.Magusa


	8


	1,25


	*(L.)

-,985

*(G.)

-1,221
	
	

	
	
	Total
	59
	2,17
	
	
	

	39
	When there is misbehaviour in class, I give pop quiz.
	Lefkosa


	34


	2,59


	*(G.)

-,882

*(G.M),-1,037
	4,297


	,018



	
	
	Girne


	17


	3,47


	*(L.)

,882
	
	

	
	
	G.Magusa


	8


	3,63


	*(L.)

1,037
	
	

	
	
	Total
	59
	2,98
	
	
	

	42
	When there is misbehaviour in class, I speak the misbehaved student privately.
	Lefkosa


	34


	3,88


	*(G.M)

-,993
	3,895


	,026



	
	
	Girne


	17
	3,94


	*(G.M)

-,934
	
	

	
	
	G.Magusa


	8
	4,88


	*(L.)

,993

*(G.)

,934
	
	

	
	
	Total
	59
	4,03
	
	
	

	44
	When there is misbehaviour in class, I reprimand the misbehaved student.
	Lefkosa


	34


	2,97


	*(G.M)

-1,029
	3,615
	,033

	
	
	Girne


	17
	2,88


	*(G.M)

-1,118
	
	

	
	
	G.Magusa


	8
	4,00


	*(L.)

1,029

*(G.)

1,118
	
	

	
	
	Total
	59
	3,08
	
	
	


The results of the one-way ANOVA test about the relationship between the city of the participants’ schools and their responses to the strategies estimated in Table 10. Furthermore, descriptive statistics, the values of F and mean differences between the different age groups are shown in the light of the results of the questionnaire.

According to the results, there are two very significant strategies of the relationship between the city of the participants’ school and their responses. They are strategies 21 and 33. Strategy 21 is about using the way of extinction that is ignoring the misbehaving student in class. F value of the strategy is 12.979 and is significant at α = 0.000. Teachers of the schools in Girne use this strategy more than the teachers in other cities with mean score 3.71. Then comes teachers in the schools of Lefkosa (mean score = 2.41) and teachers in G. Magusa (mean score =2.13). Teachers in Girne prefer to ignore the misbehaved student and his/her misbehaviour more than the other teachers in Lefkosa and G. Magusa. This may be because of the way that they handle the misbehaviour. They just ignore the student in class and do not try to solve the problem or to get the student involved in the lesson. Strategy 33, the other most significant strategy, is about isolating the misbehaved student by changing his/her place in the classroom when misbehaviour occurs. F value is 9.525 and is significant at α =0.000. Again this strategy is mostly applied by the teachers in Girne with mean score 3.41. Then comes teachers in Lefkosa with mean score 2.97 and lastly teachers in G. Magusa with 1.38 mean score. Similarly, in this strategy again teachers in Girne isolate the misbehaved student when misbehaviour occurs more than the other teachers in other cities. Like ignoring the misbehaved student and his/her misbehaviour, this time they prefer to isolate the student because of his/her misbehaviour. By taking these two significant strategies into account, teachers in Girne prefer the simple ways of handling the misbehaviour rather than trying to have the student involved in the lesson.  The second most significant strategy is strategy 35 which is about moving physically to that part of the classroom when misbehaviour occurs. The F value is5.390 and is significant at α = 0.007. This time teachers in G. Magusa use this strategy more than the teachers in other cities with mean score 4.88. Then comes teachers in Lefkosa with mean score 4.06 and finally teachers in Girne with mean score 3.65. That means teachers in G. Magusa find it effective to move closer to the misbehaved student. The third most significant strategy is strategy 39 and this strategy is about giving pop quiz when there is misbehaviour in class. The F value of this strategy is 4.297 and is significant at α = 0.018. According to the results teachers in G. Magusa use this strategy more than the other teachers with mean score 3.63, then teachers in Girne with mean score 3.47 and lastly teachers in Lefkosa with mean score 2.59. This reactive strategy is a kind of punishment applied to the whole classroom because of one or two misbehaved student. This strategy is found effective because the student has to stop misbehaving and do the quiz so the teachers do not have to deal with it anymore. The next significant strategy is strategy 13. This strategy is a pro-active strategy and is about evaluating the function of inappropriate and unacceptable behaviour to determine how the behaviour benefits the student. The F value is 4.185 and is significant at α = 0.020.  Teachers in G. Magusa use this strategy more than the other teachers with mean score 4.50, then teachers in Lefkosa with mean score 3.71 and finally teachers in Girne with mean score 3.59. The results have shown that teachers in G. Magusa care the students and their learning and this may be the reason that they try to change his/her behaviour in a positive way that the student benefits. The next significant strategy is again a pro-active strategy and it is strategy 1. This strategy is about clarifying the rules like classroom rules and lessons’ rules so that students can fully understand the teacher’s expectations from the beginning. The F value is 4.023 and is significant at α = 0.023. This time they are the teachers in Lefkosa who use the strategy more than the other teachers in other cities with mean score 4.71. Then comes teachers in Girne with mean score 4.65 and lastly teachers in G. Magusa with mean score 4.00. The results have shown that teachers in Lefkosa know the importance of proactive strategies in effective classroom management and this may be the reason that they prefer to clarify the rules from the beginning. After that strategy 23 comes with F value 3.980 and is significant at α = 0.024. This reactive strategy is about using facial expressions to warn the misbehaved student. According to the results, teachers in G. Magusa use this strategy more than the other teachers with mean score 5.00. Then comes teachers in Lefkosa with mean score 4.59 and then teachers in Girne with mean score 4.06. Like moving physically to that part of the classroom where misbehaviour occurs, teachers in G. Magusa also prefer to use their facial expressions to warn the misbehaved student. That means students in G. Magusa understand when they are warned with facial expressions. Afterwards strategy 42 comes with F value 3.615 and is significant at α = 0.026. This reactive strategy is about speaking to the misbehaved student privately. Again for this strategy teachers in G. Magusa use it more than any other teachers in other cities with mean score 4.88, then teachers in Girne with mean score 3.94 and lastly teachers in Lefkosa with mean score 3.88. The results have shown that teachers in G. Magusa care the misbehaved students and want to gain the students and this may be the reason that they prefer to talk them privately rather than punishing the students by isolating or ignoring them in class. The next significant strategy is strategy 25. This strategy is about using gestures for the misbehaved student. It has 3.836 F value and is significant at α = 0.027. According to the results, teachers in G. Magusa use gestures for the misbehaved students more than any other teachers with mean score 4.75. Then comes teachers in Lefkosa with mean score 4.12 and lastly teachers in Girne come with mean score 3.53. According to the results, apart from using facial expressions teachers in G. Magusa also prefer to use gestures more than the other teachers in other cities. That means students in the schools of G. Magusa understand that their behaviour is inappropriate when the teacher warns them with facial expressions and gestures. After that strategy 44 comes with F value 3.615 and is significant at α = 0.033. Teachers in G. Magusa reprimand the misbehaved student more than the other teachers with mean score 4.00. Then are the teachers in Lefkosa with mean score 2.97 and lastly teachers in Girne with mean score 2.88. In terms of using non-verbal strategies, teachers in G. Magusa have been in the first place. Similarly reprimanding the misbehaved student as a way of intervention is found to be used by teachers of G. Magusa mostly. This has shown that apart from the non-verbal strategies, reprimanding is another effective way used by the teachers. Then comes strategy 36 with F value 3.294 and is significant at α = 0.044. Teachers in Girne with mean score 2.47 prefer to give extra homework to the misbehaved student more than teachers in Lefkosa which has a mean score 2.24 and teachers in G. Magusa with mean score 1.25. The results have shown that teachers in the schools of Girne prefer to give homework that is a kind of punishment to the misbehaved student rather than using other reactive strategies in class. That means teachers in G. Magusa and Lefkosa care the misbehaved student more than the teachers in Girne as they try to get the attention of the misbehaved student to get him/her involved in the lesson by other reactive strategies. The last significant strategy is strategy 10 with F value 3.126 and is significant at α = 0.052. Teachers in G. Magusa applies this pro-active strategy more than other teachers in other cities with mean score 4.25. This strategy is about altering the workload for students’ experiencing difficulty in completing their work rather than punishing them for lack of completion. Then comes teachers in Lefkosa with mean score 4.18 and then teachers in Girne with mean score 3.65. Here the results have shown again that teachers in G. Magusa care the students and help them rather than punishing them more than the other teachers in other cities. 

CHAPTER V

CONCLUSIONS AND RECOMMENDATIONS

This chapter summarizes the study and presents conclusions based on the results. In addition, the chapter provides some teaching implications and recommendations for future research. 

5.1 Summary of the Study

Classroom management is the ability to control the disruptive behaviour in class and it is one of the fundamental skills of teaching. Classroom management is one of the primary areas of concern expressed by both beginning and experienced educators (Johns, MacNaughton, & Karabinus, 1989; Long & Frye, 1989; Weinstein, 1996; Weinstein & Mignano, 1993; Willower, Eidell, & Hoy, 1967). 


The aim of the study was to find out the types of strategies that teachers use to deal with misbehaviour in class. In order to reach the aim, the study considered the following research questions:

· What are the strategies that teachers use to deal with misbehaviour in class?

· Is there a significant relationship between the gender, age and years of experience of the teachers and the used strategies?

In literature review, the importance of classroom management in the teaching/ learning environment is discussed. Focused topics are the definition of the term “Classroom Management”, the definition of misbehaviour, possible reasons of why students misbehave, the important factors in managing a classroom, ways to prevent management problems and ways to react misbehaviour. 

In the following chapter, method,  detailed information on the context, the research design, the participants, the materials used, the procedures and data analysis are discussed. The study was carried out in nine randomly selected schools in three different cities; Nicosia, Kyrenia and G. Magusa in North Cyprus. The participants of the study were 59 English teachers from all three cities. For the research, a questionnaire (see Appendix A) was used. After receiving the necessary official permission from the Ministry of Education, the researcher conducted the study. For the results, the quantitative analysis of data was performed using SPSS for MS Windows Release 13.0.

5.2 Conclusions


The respondents were asked to state how often they use certain strategies  to deal with misbehaviour in class. From the data collected from the questionnaires, the use of the strategies was analyzed and the frequencies, means and standard deviations were calculated. The analysis of the findings led to several conclusions concerning these strategies used by teachers. 

Results of frequency of the use of pro-active strategies revealed that the most  frequently used pro-active strategy is strategy 1, “I clarify the rules so that students can fully understand my expectations from the beginning.” On the other hand, strategy 18, “I design contracts, if necessary, in which I and the student examine the behaviour of concern and determine together how to change it.” is the least frequently used proactive strategy among the teachers. Therefore, teachers as a pro-active strategy find it effective to clarify the rules of the classroom and to state their expectations from students in terms of their behaviour from the beginning to prevent any misbehaviour that may occur and also it can be determined that designing contracts with the student that examines his/her misbehaviour is not a frequently preferred pro-active strategy.

Results of frequency of the use of pro-active strategies also showed that the participants always use strategies 1 and 19 (mean over 4.5-5) which are clarifying the rules and the teacher’s expectations from the beginning and being respectful at all times towards the students. They often use strategies 2, 6, 9, 10, 11, 15, 16, 17 and 20 (mean over 4- 4.5) that are making clear boundaries for acceptable student interactions with the teacher, cueing students as to what comes next, pacing lessons on the basis of students’ needs and responses, altering the workload of students’ experiencing difficulty in completing their work, ensuring active engagement by making learning purposeful, changing the environment or any other variables that cause misbehaviour, redirecting students by prompting appropriate behaviour, considering group dynamics while planning activities and ensuring that students feel comfortable in the classroom. Furthermore, participants sometimes use strategies 3, 4, 5, 7, 8, 12, 13, 14 and 18 (mean over 3-33.99) that are making clear boundaries for acceptable student interactions with peers, using routines for all classroom activities, organizing classroom and materials in a way that avoids clutter, teaching students transitioning skills and cognitive strategies, ensuring multiple means of responding, evaluating the function of inappropriate and unacceptable behaviour to determine how it benefits the student, collecting data about the  inappropriate/  unacceptable behaviour and examining the behaviour of concern and determining together how to change it. There aren’t any strategies that teachers rarely (mean over 1.50- 2.99) or never (mean over 0- 1.49) use.
When the frequency of the use of reactive strategies is considered the most frequently used reactive strategy is the strategy 22, “When there is misbehaviour in class, I establish eye contact with the misbehaved student.” On the other hand, the strategy 41, “When there is misbehaviour in class I stop teaching and leave the classroom.” is the least frequently used reactive strategy. As a result of the frequency of the use of the reactive strategies, it has been proved that teachers mostly prefer to establish eye-contact with the misbehaved student and do not prefer to stop teaching and to leave the classroom.   

Results of frequency of the use of reactive strategies also showed that the participants always use strategy 22 (mean over 4.5- 5) which is establishing eye contact with the misbehaved student. They usually use strategies 23, 25, 30, 34, 35, 38 and 42 (mean over 4- 4.49) which are using facial expressions and gestures to warn the misbehaved student, changing the seating arrangement, stopping talking and waiting until having the class’ full attention, moving physically to that part of the classroom, raising voice while talking and speaking to the misbehaved student privately. The participants sometimes use strategies 28, 31, 32, 37 and 44 (mean over 3- 3.99) that are calling the misbehaved student’s name, asking questions directly to him, using overcorrection , calling the misbehaved student’s parents to inform them about the situation and reprimanding the misbehaved student. Moreover, they rarely use strategies 21, 24, 27, 29, 33, 36, 39, 40 and 43 (mean over 1.50- 2.99) that are using extinction, sending the misbehaved student to the time-out room, shouting at him, threating him by marks, isolating the student by changing his/her place in the classroom, giving extra homework, giving pop quiz, stopping teaching and reprimanding the misbehaved student. Finally, strategies 26 and 41 are the ones that the participants never use (mean over 0-1.49) and they are hitting the misbehaved student and stopping teaching and leaving the classroom. 

The data was further analyzed by using Independent Samples Test and one-way ANOVA to investigate if there was a significant relationship between the gender, age and years of experience of the teachers and the used strategies. Furthermore, the significant relationship between the city of the schools and the used strategies was also investigated.

Results of the relationship between gender of the participants and their use of the strategies revealed that there were not any significant strategies among pro-active strategies, but among reactive strategies there were 6. When there is misbehaviour in class, the participants prefer to raise their voice while talking, to ask questions directly to the misbehaved student, to reprimand the misbehaved student, to use facial expressions to warn the misbehaved student, to use gestures for the misbehaved student and to call the misbehaved student’s parents and inform them about the situation. The most significant strategy is the strategy 38 in which the participants prefer to raise their voices while talking when there is misbehaviour in class and the last significant strategy is strategy 37 in which the participants prefer to call the  misbehaved student’s parents and inform them about the situation. The results have shown that female participants use all the strategies more than the male participants. 
Results of the relationship between age of the participants and their use of the strategies revealed that there was one significant pro-active strategy and two significant reactive strategies. The most significant strategy is the strategy 23 and teachers between ages 21-25 and 36-40 prefer to use facial expressions to warn the misbehaved student more than the other age groups. Secondly, teachers between ages 31-35 prefer to design contracts as a pro-active strategy, if necessary, in which the teacher and the student examine the behaviour of concern and determine together how to change it more than the other age groups. The last significant strategy is strategy 33. For this strategy teachers between ages 21-25 prefer to isolate the misbehaved student by changing his/her place in the classroom more than the other age groups. 

From the results obtained it can be determined that teachers between ages 21-25 find it effective to use facial expressions in warning the misbehaved student and also prefer to isolate the misbehaved student, where as teachers between ages 31-35 like to apply a pro-active strategy in order to prevent any kind of misbehaviour before occurring. Furthermore, teachers between the ages 36-40 uses their facial expressions like teachers between ages 21-25 to warn the misbehaved students. Applying a pro-active strategy to prevent the misbehaviour from occurring or using facial expressions as a reactive strategy are both effective ways of dealing misbehaviour, but isolating the misbehaved student rather than understanding his/her problem is not a good way. These teachers, between ages 21-25, lack experience and this may be the reason for their choice of this reactive strategy.
Findings of the relationship between experience of the participants and their use of the strategies revealed that there was one significant pro-active strategy and four reactive significant strategies. For the pro-active strategy that is about clarifying the rules so the students can fully understand the teacher’s expectations from the beginning, again teachers with 1-5 years of experience use it more than the other teachers so it has been proved that teachers with 1-5 years of experience like to state the rules and their expectations from the beginning. For a significant reactive strategy which is about moving to that part of the classroom where misbehaviour occurs and teachers with 1-5 years experience prefer this reactive strategy more than the other teachers. This could be because of their belief that if they are close to the misbehaved student, s/he will stop misbehaving. As the other significant reactive strategy, teachers with 1-5 years of experience prefer to isolate the misbehaved student by changing his/her place in the classroom more than the other teachers do. This is not an effective way of dealing the misbehaviour. This may be because of the lack of the experience of these young teachers because isolating the student in class does not mean that he/she will stop misbehaving. Similarly, teachers with 1-5 years of experience prefer to change the seating arrangement when there is misbehaviour in class. For the last significant reactive strategy, teachers with 16-20 years of experience use their facial expressions to warn the misbehaved student more than the other teachers do. 
Results of the relationship between the cities of the schools and the participants’ use of strategies indicated that there were two pro-active and 10 reactive significant strategies. There were two very significant strategies and these two reactive strategies were about using the method of extinction, that is, ignoring the misbehaved student and isolating the misbehaved student in class. Teachers in Girne use these two strategies more than the teachers in other cities. Although ignoring or isolating the misbehaved student in class is not a good way of dealing the misbehaviour, only teachers in Girne find these ways effective. The other strategy that teachers in Girne use more than the other teachers is about giving extra homework to the misbehaved student and thus it has proven that teachers in Girne prefer to give extra homework to the misbehaved student more than the other teachers. 

 Moreover, the research study has revealed that teachers in G. Magusa, prefer to move physically to that part of the classroom when misbehaviour occurs, prefer to give pop quiz, to evaluate the function of inappropriate and unacceptable behaviour to determine how the behaviour benefits the student, to use facial expressions, to speak to the misbehaved student privately, to use gestures for the misbehaved student and to reprimand the misbehaved student and to alter the workload for students’ experiencing difficulty in completing their work rather than punishing them for lack of completion more than the other teachers in other cities. The results have shown that apart from reprimanding the misbehaved student, teachers in G. Magusa have effective reactive and pro-active ways in dealing with the misbehaved student.

The results have also shown that teachers in Lefkosa prefer to clarify the rules like classroom rules and lessons’ rules as a pro-active strategy so that students can fully understand the teacher’s expectations from the beginning.

. 

5.3 Recommendations


Based on the conclusions of the study, the following recommendations can be made:

1. Teachers should give more importance to the use of pro-active strategies for a well managed classroom. Teachers should know their students, their needs and wants in order to be successful in using pro-active strategies. 

2. Generally the use of reactive strategies is fine. Establishing eye-contact, using facial expressions or changing the seating arrangement are effective methods, however some teachers still prefer to hit or reprimand the misbehaved student as these reactive strategies are not the least used ones. Teachers need to control themselves and need to understand the reason why the student misbehaves before using any kind of reactive strategies. Furthermore, teachers should attend in–service training courses or should get professional help in order to learn new techniques and strategies about teaching and classroom management. 

3. The results of the relationship between the gender of the participants and the use of the strategies have shown that female participants use all the strategies more than the male participants. The researcher would suggest to the male participants to try to get to know their students more in order to have a more positive relationship with the students that is necessary for successfully managed classroom. Moreover, they can attend to in-service training courses to refresh their knowledge.

4. According to the conclusions of the relationship between age of the participants and their use of the strategies, teachers between ages 21-25, 31-35 and 36-40 are the ones who use the strategies more than the other age groups, but it can be advised to the teachers between the ages 21-25 to be more tolerant as they prefer to isolate the misbehaved student more than the other teachers. The Ministry of Education should provide workshops for teachers that help both experienced and inexperienced teachers to develop themselves in the teaching profession.  
5. Conclusions of the relationship between experience of the participants and their use of the strategies have shown that teachers with 1-5 and 16-20 years of experiences use the strategies more than the other teachers, but apart from the effective strategies teachers with 1-5 years of experience also prefer to isolate the misbehaved student in class. Therefore,  it can be suggested to the teachers with 1-5 years of experience to be more tolerant to not to isolate the misbehaved student in class. They can search about misbehavior, read articles or books about classroom management and attend in-service training courses in order to learn pro-active and reactive strategies to deal misbehavior effectively. Other teachers should also search about the pro-active or reactive strategies more for better managed classrooms. 

6. Finally, according to the conclusions of the relationship between the cities of the schools and participants’ use of strategies, generally teachers in G. Magusa use very effective pro-active and reactive strategies apart from reprimanding the misbehaved student, but teachers in Girne prefer to use more strict methods like extinction or isolating the misbehaved student. It can be recommended that the teachers in Girne should get to know their students by establishing a positive relationship with their students in the classroom and in this way they can understand the misbehaved student’s problem and solve it rather than punishing himself. 
5.3.1 Recommendations for Future Research


In this study there were fifty-nine teachers from nine schools, six public and three private schools, in three different cities, Lefkosa, Girne and G. Magusa. This study can be replicated with primary schools.

Furthermore, a qualitative study can be done by observing lessons of different teachers, comparing their strategies of classroom management and also doing interviews with students about classroom management.
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APPENDICES
Appendix A

The Questionnaire

Dear Colleagues,

    This questionnaire is prepared to investigate the strategies that second language teachers use to deal with misbehaviour in classroom. The results of the questionnaire will be used for my master thesis.

    I would like to thank you for your contributions in advance.

Aysel Yeşildağlı

Age:

21-25 ___     26-30 ___     31-35 ___     36-40 ___     41-45 ___     46 and above ___

Sex: Male    ___  

        Female ___  

Years of experience: 

1-5 ___     6-10 ___     11-15 ___     16-20 ___     21 and above ___

The city of the school:

Lefkoşa ___     Girne ___     G. Mağusa ___

Please put a tick (√) in the column you often do with.

5: Always               4: Often           3: Sometimes          2: Rarely             1: Never 

	
	
	A
	O
	S
	R
	N

	1
	I clarify the rules so that students can fully understand my expectations from    the beginning.
	5
	4
	3
	2
	1

	2
	I make clear boundaries for acceptable student interactions with me.
	5
	4
	3
	2
	1

	3
	I make clear boundaries for acceptable student interactions with peers.
	5
	4
	3
	2
	1

	4
	I use routines for all classroom activities so students know what to do all times.
	5
	4
	3
	2
	1

	5
	I organize the classroom and materials in a way that avoids clutter and that allows students to know where to find items and where to return them.
	5
	4
	3
	2
	1

	6
	I cue students as to what comes next.
	5
	4
	3
	2
	1

	7
	I teach students transitioning skills.
	5
	4
	3
	2
	1

	8
	I teach cognitive strategies for student success in various academic and social environments.
	5
	4
	3
	2
	1

	9
	I pace lessons on the basis of student needs and responses.
	5
	4
	3
	2
	1

	10
	I alter the workload for students’ experiencing difficulty in completing their work rather than punishing them for lack of completion.
	5
	4
	3
	2
	1

	11
	I ensure active engagement by making learning purposeful.
	5
	4
	3
	2
	1

	12
	I ensure multiple means of responding by offering alternatives to pencil-and paper tasks for demonstrating mastery.
	5
	4
	3
	2
	1

	13
	I evaluate the function of inappropriate and unacceptable behaviour to determine how the behaviour benefits the student.
	5
	4
	3
	2
	1

	14
	I collect data or information to determine when the inappropriate/ unacceptable behaviour occurs (time of day, content areas) with whom (a particular teacher, another student, a group of students) and how often to establish possible triggers or antecedents for the behaviour.
	5
	4
	3
	2
	1

	15
	I change the environment or any other variables I have identified that cause the misbehaviour.
	5
	4
	3
	2
	1

	16
	I redirect students by prompting appropriate behaviour using the cues and strategies previously noted, as well as intervening as soon as I see potential problems developing.
	5
	4
	3
	2
	1

	17
	I consider group dynamics when planning activities, organizing groups and making seating arrangements.
	5
	4
	3
	2
	1

	18
	I design contracts, if necessary, in which I and the student examine the behaviour of concern and determine together how to change it.
	5
	4
	3
	2
	1

	19
	I am respectful at all times toward students.
	5
	4
	3
	2
	1

	20
	I ensure that students feel comfortable and capable and that they consider themselves contributing members of the classroom.
	5
	4
	3
	2
	1

	
	When there is misbehaviour in class…
	
	
	
	
	

	21
	I use the way of extinction that is ignoring the misbehaved student in class.
	5
	4
	3
	2
	1

	22
	I establish eye contact with the misbehaved student.
	5
	4
	3
	2
	1

	23
	I use facial expressions to warn the misbehaved student.
	5
	4
	3
	2
	1

	24
	I send the misbehaved student to the time-out room (or to the administration). 
	5
	4
	3
	2
	1

	25
	I use gestures for the misbehaved student.
	5
	4
	3
	2
	1

	26
	I hit the misbehaved student.
	5
	4
	3
	2
	1

	27
	I shout at the misbehaved student.
	5
	4
	3
	2
	1

	28
	I call the misbehaved student’s name.
	5
	4
	3
	2
	1

	29
	I threat the misbehaved student by marks.
	5
	4
	3
	2
	1

	30
	I change the seating arrangement.
	5
	4
	3
	2
	1

	31
	I ask questions directly to the misbehaved student.

	5
	4
	3
	2
	1

	32
	I use the way overcorrection that is the compulsory practice of the acceptable behaviour as a result of misbehaviour.
	5
	4
	3
	2
	1

	33
	I isolate the misbehaved student by changing his/her place in the classroom.
	5
	4
	3
	2
	1

	34
	I stop talking and wait until having the class’ full attention.
	5
	4
	3
	2
	1

	35
	I move physically to that part of the classroom. 
	5
	4
	3
	2
	1

	36
	I give extra homework to the misbehaved student. 
	5
	4
	3
	2
	1

	37
	I call the misbehaved student’s parents and inform them about the situation. 
	5
	4
	3
	2
	1

	38
	I raise my voice while talking.
	5
	4
	3
	2
	1

	39
	I give pop quiz.
	5
	4
	3
	2
	1

	40
	I stop teaching.
	5
	4
	3
	2
	1

	41
	I stop teaching and leave the classroom. 
	5
	4
	3
	2
	1

	42
	I speak to the misbehaved student privately.  
	5
	4
	3
	2
	1

	43
	I use disciplinary slips. 
	5
	4
	3
	2
	1

	44
	I reprimand the misbehaved student.  
	5
	4
	3
	2
	1
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Gender T-test Results

Group Statistics

	      Sex
	N
	Mean
	Std. Deviation
	Std. Error Mean

	Q1
	Male
	8
	4,88
	,354
	,125

	 
	Female
	51
	4,55
	,702
	,098

	Q2
	Male
	8
	4,25
	,463
	,164

	 
	Female
	51
	4,16
	,703
	,099

	Q3
	Male
	8
	3,88
	,835
	,295

	 
	Female
	51
	3,92
	,744
	,104

	Q4
	Male
	8
	3,75
	,886
	,313

	 
	Female
	51
	3,65
	1,110
	,155

	Q5
	Male
	8
	3,63
	,744
	,263

	 
	Female
	51
	3,86
	1,059
	,148

	Q6
	Male
	8
	3,75
	,886
	,313

	 
	Female
	51
	4,14
	,566
	,079

	Q7
	Male
	8
	3,63
	,744
	,263

	 
	Female
	51
	3,75
	,891
	,125

	Q8
	Male
	8
	3,50
	,535
	,189

	 
	Female
	51
	4,04
	,564
	,079

	Q9
	Male
	8
	3,88
	,991
	,350

	 
	Female
	51
	4,18
	,842
	,118

	Q10
	Male
	8
	4,00
	,756
	,267

	 
	Female
	51
	4,04
	,799
	,112

	Q11
	Male
	8
	4,50
	,535
	,189

	 
	Female
	51
	4,43
	,539
	,075

	Q12
	Male
	8
	3,38
	,744
	,263

	 
	Female
	51
	3,92
	,744
	,104

	Q13
	Male
	8
	3,88
	,641
	,227

	 
	Female
	51
	3,76
	,839
	,117

	Q14
	Male
	8
	3,88
	,835
	,295

	 
	Female
	51
	3,92
	,821
	,115

	Q15
	Male
	8
	4,25
	,707
	,250

	 
	Female
	51
	4,20
	,530
	,074

	Q16
	Male
	8
	4,00
	,926
	,327

	 
	Female
	51
	4,20
	,633
	,089

	Q17
	Male
	8
	4,50
	,535
	,189

	 
	Female
	51
	4,20
	,566
	,079

	Q18
	Male
	8
	3,13
	,991
	,350

	 
	Female
	51
	3,57
	,781
	,109

	Q19
	Male
	8
	4,00
	,926
	,327

	 
	Female
	51
	4,63
	,662
	,093

	Q20
	Male
	8
	4,25
	,707
	,250

	 
	Female
	51
	4,39
	,635
	,089

	Q21
	Male
	8
	2,75
	,886
	,313

	 
	Female
	51
	2,75
	1,146
	,160

	Q22
	Male
	8
	4,50
	1,069
	,378

	 
	Female
	51
	4,82
	,385
	,054

	Q23
	Male
	8
	3,88
	1,553
	,549

	 
	Female
	51
	4,59
	,698
	,098

	Q24
	Male
	8
	2,25
	1,282
	,453

	 
	Female
	51
	2,71
	1,254
	,176

	Q25
	Male
	8
	3,25
	1,282
	,453

	 
	Female
	51
	4,16
	1,046
	,147

	Q26
	Male
	8
	1,63
	,916
	,324

	 
	Female
	51
	1,24
	,710
	,099

	Q27
	Male
	8
	2,00
	,756
	,267

	 
	Female
	51
	2,45
	1,045
	,146

	Q28
	Male
	8
	3,00
	1,195
	,423

	 
	Female
	51
	3,76
	1,050
	,147

	Q29
	Male
	8
	2,00
	1,309
	,463

	 
	Female
	51
	2,12
	1,227
	,172

	Q30
	Male
	8
	3,88
	,835
	,295

	 
	Female
	51
	4,25
	,771
	,108

	Q31
	Male
	8
	3,00
	1,309
	,463

	 
	Female
	51
	4,10
	,855
	,120

	Q32
	Male
	8
	2,88
	,641
	,227

	 
	Female
	51
	3,18
	,842
	,118

	Q33
	Male
	8
	2,88
	1,126
	,398

	 
	Female
	51
	2,84
	1,302
	,182

	Q34
	Male
	8
	3,38
	1,768
	,625

	 
	Female
	51
	4,14
	,895
	,125

	Q35
	Male
	8
	3,63
	1,685
	,596

	 
	Female
	51
	4,12
	,765
	,107

	Q36
	Male
	8
	2,25
	1,488
	,526

	 
	Female
	51
	2,16
	1,138
	,159

	Q37
	Male
	8
	3,00
	1,690
	,598

	 
	Female
	51
	3,82
	,974
	,136

	Q38
	Male
	8
	2,88
	1,553
	,549

	 
	Female
	51
	4,20
	,775
	,109

	Q39
	Male
	8
	2,38
	1,188
	,420

	 
	Female
	51
	3,08
	1,278
	,179

	Q40
	Male
	8
	1,50
	,756
	,267

	 
	Female
	51
	2,22
	1,137
	,159

	Q41
	Male
	8
	1,13
	,354
	,125

	 
	Female
	51
	1,24
	,513
	,072

	Q42
	Male
	8
	3,63
	1,408
	,498

	 
	Female
	51
	4,10
	,878
	,123

	Q43
	Male
	8
	2,38
	1,302
	,460

	 
	Female
	51
	2,86
	,939
	,131

	Q44
	Male
	8
	2,25
	1,282
	,453

	 
	Female
	51
	3,22
	1,006
	,141


Independent Samples Test
	 
	Levene's Test for Equality of Variances
	t-test for Equality of Means

	 
	F
	Sig.
	t
	df
	Sig. (2-tailed)
	Mean Difference
	Std. Error Difference
	95% Confidence Interval of the Difference

	 
	 
	 
	 
	 
	 
	 
	 
	Lower
	Upper

	Q1
	Equal variances assumed
	6,773
	,012
	1,282
	57
	,205
	,326
	,254
	-,183
	,835

	 
	Equal variances not assumed
	 
	 
	2,050
	17,397
	,056
	,326
	,159
	-,009
	,661

	Q2
	Equal variances assumed
	1,532
	,221
	,361
	57
	,719
	,093
	,258
	-,424
	,610

	 
	Equal variances not assumed
	 
	 
	,488
	12,756
	,634
	,093
	,191
	-,320
	,507

	Q3
	Equal variances assumed
	,147
	,703
	-,162
	57
	,872
	-,047
	,287
	-,622
	,529

	 
	Equal variances not assumed
	 
	 
	-,149
	8,836
	,885
	-,047
	,313
	-,756
	,663

	Q4
	Equal variances assumed
	2,732
	,104
	,249
	57
	,804
	,103
	,413
	-,724
	,929

	 
	Equal variances not assumed
	 
	 
	,294
	10,779
	,774
	,103
	,350
	-,669
	,875

	Q5
	Equal variances assumed
	,928
	,340
	-,610
	57
	,544
	-,238
	,390
	-1,018
	,543

	 
	Equal variances not assumed
	 
	 
	-,787
	11,983
	,446
	-,238
	,302
	-,896
	,420

	Q6
	Equal variances assumed
	5,403
	,024
	-1,657
	57
	,103
	-,387
	,234
	-,855
	,081

	 
	Equal variances not assumed
	 
	 
	-1,198
	7,921
	,266
	-,387
	,323
	-1,134
	,360

	Q7
	Equal variances assumed
	1,000
	,321
	-,361
	57
	,719
	-,120
	,332
	-,786
	,546

	 
	Equal variances not assumed
	 
	 
	-,413
	10,429
	,688
	-,120
	,291
	-,765
	,525

	Q8
	Equal variances assumed
	1,015
	,318
	-2,529
	57
	,014
	-,539
	,213
	-,966
	-,112

	 
	Equal variances not assumed
	 
	 
	-2,632
	9,620
	,026
	-,539
	,205
	-,998
	-,080

	Q9
	Equal variances assumed
	1,202
	,278
	-,920
	57
	,361
	-,301
	,328
	-,957
	,354

	 
	Equal variances not assumed
	 
	 
	-,816
	8,658
	,437
	-,301
	,370
	-1,143
	,540

	Q10
	Equal variances assumed
	,271
	,605
	-,130
	57
	,897
	-,039
	,302
	-,644
	,565

	 
	Equal variances not assumed
	 
	 
	-,135
	9,627
	,895
	-,039
	,290
	-,688
	,610

	Q11
	Equal variances assumed
	,060
	,808
	,335
	57
	,739
	,069
	,205
	-,341
	,478

	 
	Equal variances not assumed
	 
	 
	,337
	9,375
	,743
	,069
	,203
	-,389
	,526

	Q12
	Equal variances assumed
	,009
	,927
	-1,932
	57
	,058
	-,547
	,283
	-1,113
	,020

	 
	Equal variances not assumed
	 
	 
	-1,932
	9,337
	,084
	-,547
	,283
	-1,183
	,090

	Q13
	Equal variances assumed
	2,640
	,110
	,355
	57
	,724
	,110
	,311
	-,512
	,732

	 
	Equal variances not assumed
	 
	 
	,432
	11,154
	,674
	,110
	,255
	-,450
	,671

	Q14
	Equal variances assumed
	,000
	,989
	-,149
	57
	,882
	-,047
	,313
	-,673
	,580

	 
	Equal variances not assumed
	 
	 
	-,147
	9,256
	,886
	-,047
	,317
	-,760
	,667

	Q15
	Equal variances assumed
	1,426
	,237
	,256
	57
	,799
	,054
	,211
	-,368
	,476

	 
	Equal variances not assumed
	 
	 
	,207
	8,279
	,841
	,054
	,261
	-,544
	,652

	Q16
	Equal variances assumed
	2,776
	,101
	-,763
	57
	,449
	-,196
	,257
	-,711
	,319

	 
	Equal variances not assumed
	 
	 
	-,578
	8,058
	,579
	-,196
	,339
	-,977
	,585

	Q17
	Equal variances assumed
	,222
	,639
	1,421
	57
	,161
	,304
	,214
	-,124
	,732

	 
	Equal variances not assumed
	 
	 
	1,483
	9,641
	,170
	,304
	,205
	-,155
	,763

	Q18
	Equal variances assumed
	,019
	,891
	-1,440
	57
	,155
	-,444
	,308
	-1,060
	,173

	 
	Equal variances not assumed
	 
	 
	-1,209
	8,420
	,260
	-,444
	,367
	-1,283
	,396

	Q19
	Equal variances assumed
	2,124
	,150
	-2,357
	57
	,022
	-,627
	,266
	-1,160
	-,094

	 
	Equal variances not assumed
	 
	 
	-1,844
	8,161
	,102
	-,627
	,340
	-1,409
	,154

	Q20
	Equal variances assumed
	,008
	,928
	-,580
	57
	,564
	-,142
	,245
	-,633
	,348

	 
	Equal variances not assumed
	 
	 
	-,536
	8,863
	,605
	-,142
	,265
	-,744
	,460

	Q21
	Equal variances assumed
	2,487
	,120
	,012
	57
	,991
	,005
	,425
	-,846
	,856

	 
	Equal variances not assumed
	 
	 
	,014
	11,047
	,989
	,005
	,352
	-,770
	,779

	Q22
	Equal variances assumed
	12,595
	,001
	-1,636
	57
	,107
	-,324
	,198
	-,719
	,072

	 
	Equal variances not assumed
	 
	 
	-,847
	7,287
	,424
	-,324
	,382
	-1,219
	,572

	Q23
	Equal variances assumed
	11,179
	,001
	-2,205
	57
	,031
	-,713
	,323
	-1,361
	-,066

	 
	Equal variances not assumed
	 
	 
	-1,279
	7,450
	,239
	-,713
	,558
	-2,016
	,589

	Q24
	Equal variances assumed
	,005
	,945
	-,954
	57
	,344
	-,456
	,478
	-1,413
	,501

	 
	Equal variances not assumed
	 
	 
	-,938
	9,230
	,372
	-,456
	,486
	-1,551
	,639

	Q25
	Equal variances assumed
	,506
	,480
	-2,212
	57
	,031
	-,907
	,410
	-1,728
	-,086

	 
	Equal variances not assumed
	 
	 
	-1,904
	8,527
	,091
	-,907
	,476
	-1,993
	,180

	Q26
	Equal variances assumed
	3,125
	,082
	1,388
	57
	,170
	,390
	,281
	-,172
	,952

	 
	Equal variances not assumed
	 
	 
	1,150
	8,369
	,282
	,390
	,339
	-,386
	1,165

	Q27
	Equal variances assumed
	4,748
	,033
	-1,169
	57
	,247
	-,451
	,386
	-1,223
	,321

	 
	Equal variances not assumed
	 
	 
	-1,480
	11,681
	,165
	-,451
	,305
	-1,117
	,215

	Q28
	Equal variances assumed
	,543
	,464
	-1,881
	57
	,065
	-,765
	,407
	-1,579
	,050

	 
	Equal variances not assumed
	 
	 
	-1,709
	8,781
	,122
	-,765
	,447
	-1,781
	,251

	Q29
	Equal variances assumed
	,003
	,957
	-,250
	57
	,803
	-,118
	,471
	-1,060
	,825

	 
	Equal variances not assumed
	 
	 
	-,238
	9,038
	,817
	-,118
	,494
	-1,234
	,999

	Q30
	Equal variances assumed
	,149
	,701
	-1,283
	57
	,205
	-,380
	,296
	-,973
	,213

	 
	Equal variances not assumed
	 
	 
	-1,209
	8,975
	,257
	-,380
	,314
	-1,091
	,331

	Q31
	Equal variances assumed
	2,623
	,111
	-3,130
	57
	,003
	-1,098
	,351
	-1,801
	-,396

	 
	Equal variances not assumed
	 
	 
	-2,297
	7,962
	,051
	-1,098
	,478
	-2,202
	,005

	Q32
	Equal variances assumed
	,524
	,472
	-,967
	57
	,337
	-,301
	,312
	-,926
	,323

	 
	Equal variances not assumed
	 
	 
	-1,180
	11,185
	,262
	-,301
	,255
	-,862
	,260

	Q33
	Equal variances assumed
	,702
	,406
	,065
	57
	,948
	,032
	,487
	-,944
	1,008

	 
	Equal variances not assumed
	 
	 
	,073
	10,181
	,943
	,032
	,438
	-,941
	1,005

	Q34
	Equal variances assumed
	13,830
	,000
	-1,923
	57
	,059
	-,762
	,396
	-1,556
	,031

	 
	Equal variances not assumed
	 
	 
	-1,196
	7,572
	,268
	-,762
	,637
	-2,247
	,722

	Q35
	Equal variances assumed
	12,015
	,001
	-1,395
	57
	,168
	-,493
	,353
	-1,200
	,215

	 
	Equal variances not assumed
	 
	 
	-,814
	7,459
	,441
	-,493
	,605
	-1,906
	,921

	Q36
	Equal variances assumed
	2,639
	,110
	,206
	57
	,837
	,093
	,451
	-,810
	,997

	 
	Equal variances not assumed
	 
	 
	,169
	8,333
	,869
	,093
	,550
	-1,166
	1,352

	Q37
	Equal variances assumed
	10,647
	,002
	-1,991
	57
	,051
	-,824
	,414
	-1,652
	,005

	 
	Equal variances not assumed
	 
	 
	-1,344
	7,745
	,217
	-,824
	,613
	-2,245
	,598

	Q38
	Equal variances assumed
	18,975
	,000
	-3,829
	57
	,000
	-1,321
	,345
	-2,012
	-,630

	 
	Equal variances not assumed
	 
	 
	-2,361
	7,556
	,048
	-1,321
	,560
	-2,625
	-,017

	Q39
	Equal variances assumed
	,010
	,922
	-1,460
	57
	,150
	-,703
	,482
	-1,669
	,262

	 
	Equal variances not assumed
	 
	 
	-1,541
	9,729
	,155
	-,703
	,456
	-1,724
	,318

	Q40
	Equal variances assumed
	3,768
	,057
	-1,715
	57
	,092
	-,716
	,417
	-1,551
	,120

	 
	Equal variances not assumed
	 
	 
	-2,301
	12,626
	,039
	-,716
	,311
	-1,390
	-,042

	Q41
	Equal variances assumed
	1,576
	,215
	-,584
	57
	,561
	-,110
	,189
	-,488
	,268

	 
	Equal variances not assumed
	 
	 
	-,765
	12,208
	,459
	-,110
	,144
	-,424
	,203

	Q42
	Equal variances assumed
	6,811
	,012
	-1,298
	57
	,200
	-,473
	,365
	-1,203
	,257

	 
	Equal variances not assumed
	 
	 
	-,923
	7,875
	,384
	-,473
	,513
	-1,659
	,713

	Q43
	Equal variances assumed
	3,297
	,075
	-1,295
	57
	,201
	-,488
	,377
	-1,242
	,266

	 
	Equal variances not assumed
	 
	 
	-1,019
	8,179
	,338
	-,488
	,479
	-1,588
	,612

	Q44
	Equal variances assumed
	1,450
	,234
	-2,432
	57
	,018
	-,966
	,397
	-1,761
	-,171

	 
	Equal variances not assumed
	 
	 
	-2,035
	8,408
	,075
	-,966
	,475
	-2,051
	,119


Appendix D

Age One-way ANOVA Results

ANOVA

	 
	Sum of Squares
	df
	Mean Square
	F
	Sig.

	Q1
	Between Groups
	2,881
	5
	,576
	1,308
	,275

	 
	Within Groups
	23,356
	53
	,441
	 
	 

	 
	Total
	26,237
	58
	 
	 
	 

	Q2
	Between Groups
	2,016
	5
	,403
	,880
	,501

	 
	Within Groups
	24,289
	53
	,458
	 
	 

	 
	Total
	26,305
	58
	 
	 
	 

	Q3
	Between Groups
	4,565
	5
	,913
	1,728
	,144

	 
	Within Groups
	28,011
	53
	,529
	 
	 

	 
	Total
	32,576
	58
	 
	 
	 

	Q4
	Between Groups
	5,809
	5
	1,162
	1,003
	,425

	 
	Within Groups
	61,411
	53
	1,159
	 
	 

	 
	Total
	67,220
	58
	 
	 
	 

	Q5
	Between Groups
	6,450
	5
	1,290
	1,270
	,291

	 
	Within Groups
	53,855
	53
	1,016
	 
	 

	 
	Total
	60,305
	58
	 
	 
	 

	Q6
	Between Groups
	1,304
	5
	,261
	,650
	,663

	 
	Within Groups
	21,272
	53
	,401
	 
	 

	 
	Total
	22,576
	58
	 
	 
	 

	Q7
	Between Groups
	2,200
	5
	,440
	,562
	,728

	 
	Within Groups
	41,461
	53
	,782
	 
	 

	 
	Total
	43,661
	58
	 
	 
	 

	Q8
	Between Groups
	1,548
	5
	,310
	,893
	,493

	 
	Within Groups
	18,384
	53
	,347
	 
	 

	 
	Total
	19,932
	58
	 
	 
	 

	Q9
	Between Groups
	2,020
	5
	,404
	,524
	,757

	 
	Within Groups
	40,895
	53
	,772
	 
	 

	 
	Total
	42,915
	58
	 
	 
	 

	Q10
	Between Groups
	,529
	5
	,106
	,159
	,976

	 
	Within Groups
	35,403
	53
	,668
	 
	 

	 
	Total
	35,932
	58
	 
	 
	 

	Q11
	Between Groups
	,597
	5
	,119
	,397
	,849

	 
	Within Groups
	15,945
	53
	,301
	 
	 

	 
	Total
	16,542
	58
	 
	 
	 

	Q12
	Between Groups
	,843
	5
	,169
	,273
	,926

	 
	Within Groups
	32,784
	53
	,619
	 
	 

	 
	Total
	33,627
	58
	 
	 
	 

	Q13
	Between Groups
	1,286
	5
	,257
	,370
	,867

	 
	Within Groups
	36,850
	53
	,695
	 
	 

	 
	Total
	38,136
	58
	 
	 
	 

	Q14
	Between Groups
	2,998
	5
	,600
	,893
	,492

	 
	Within Groups
	35,579
	53
	,671
	 
	 

	 
	Total
	38,576
	58
	 
	 
	 

	Q15
	Between Groups
	1,287
	5
	,257
	,838
	,529

	 
	Within Groups
	16,272
	53
	,307
	 
	 

	 
	Total
	17,559
	58
	 
	 
	 

	Q16
	Between Groups
	,635
	5
	,127
	,262
	,932

	 
	Within Groups
	25,670
	53
	,484
	 
	 

	 
	Total
	26,305
	58
	 
	 
	 

	Q17
	Between Groups
	,846
	5
	,169
	,503
	,773

	 
	Within Groups
	17,832
	53
	,336
	 
	 

	 
	Total
	18,678
	58
	 
	 
	 

	Q18
	Between Groups
	8,686
	5
	1,737
	3,063
	,017

	 
	Within Groups
	30,060
	53
	,567
	 
	 

	 
	Total
	38,746
	58
	 
	 
	 

	Q19
	Between Groups
	2,288
	5
	,458
	,855
	,517

	 
	Within Groups
	28,356
	53
	,535
	 
	 

	 
	Total
	30,644
	58
	 
	 
	 

	Q20
	Between Groups
	1,169
	5
	,234
	,548
	,739

	 
	Within Groups
	22,627
	53
	,427
	 
	 

	 
	Total
	23,797
	58
	 
	 
	 

	Q21
	Between Groups
	2,130
	5
	,426
	,327
	,895

	 
	Within Groups
	69,057
	53
	1,303
	 
	 

	 
	Total
	71,186
	58
	 
	 
	 

	Q22
	Between Groups
	2,647
	5
	,529
	2,080
	,082

	 
	Within Groups
	13,488
	53
	,254
	 
	 

	 
	Total
	16,136
	58
	 
	 
	 

	Q23
	Between Groups
	15,462
	5
	3,092
	5,597
	,000

	 
	Within Groups
	29,284
	53
	,553
	 
	 

	 
	Total
	44,746
	58
	 
	 
	 

	Q24
	Between Groups
	4,005
	5
	,801
	,485
	,786

	 
	Within Groups
	87,520
	53
	1,651
	 
	 

	 
	Total
	91,525
	58
	 
	 
	 

	Q25
	Between Groups
	10,754
	5
	2,151
	1,863
	,116

	 
	Within Groups
	61,178
	53
	1,154
	 
	 

	 
	Total
	71,932
	58
	 
	 
	 

	Q26
	Between Groups
	3,771
	5
	,754
	1,411
	,235

	 
	Within Groups
	28,331
	53
	,535
	 
	 

	 
	Total
	32,102
	58
	 
	 
	 

	Q27
	Between Groups
	7,988
	5
	1,598
	1,627
	,169

	 
	Within Groups
	52,045
	53
	,982
	 
	 

	 
	Total
	60,034
	58
	 
	 
	 

	Q28
	Between Groups
	8,049
	5
	1,610
	1,395
	,241

	 
	Within Groups
	61,172
	53
	1,154
	 
	 

	 
	Total
	69,220
	58
	 
	 
	 

	Q29
	Between Groups
	9,792
	5
	1,958
	1,338
	,263

	 
	Within Groups
	77,598
	53
	1,464
	 
	 

	 
	Total
	87,390
	58
	 
	 
	 

	Q30
	Between Groups
	6,086
	5
	1,217
	2,189
	,069

	 
	Within Groups
	29,473
	53
	,556
	 
	 

	 
	Total
	35,559
	58
	 
	 
	 

	Q31
	Between Groups
	4,338
	5
	,868
	,876
	,504

	 
	Within Groups
	52,509
	53
	,991
	 
	 

	 
	Total
	56,847
	58
	 
	 
	 

	Q32
	Between Groups
	3,095
	5
	,619
	,916
	,478

	 
	Within Groups
	35,820
	53
	,676
	 
	 

	 
	Total
	38,915
	58
	 
	 
	 

	Q33
	Between Groups
	17,480
	5
	3,496
	2,433
	,047

	 
	Within Groups
	76,147
	53
	1,437
	 
	 

	 
	Total
	93,627
	58
	 
	 
	 

	Q34
	Between Groups
	5,071
	5
	1,014
	,883
	,499

	 
	Within Groups
	60,861
	53
	1,148
	 
	 

	 
	Total
	65,932
	58
	 
	 
	 

	Q35
	Between Groups
	8,283
	5
	1,657
	2,063
	,085

	 
	Within Groups
	42,564
	53
	,803
	 
	 

	 
	Total
	50,847
	58
	 
	 
	 

	Q36
	Between Groups
	7,227
	5
	1,445
	1,048
	,399

	 
	Within Groups
	73,079
	53
	1,379
	 
	 

	 
	Total
	80,305
	58
	 
	 
	 

	Q37
	Between Groups
	10,306
	5
	2,061
	1,768
	,135

	 
	Within Groups
	61,795
	53
	1,166
	 
	 

	 
	Total
	72,102
	58
	 
	 
	 

	Q38
	Between Groups
	8,224
	5
	1,645
	1,717
	,147

	 
	Within Groups
	50,759
	53
	,958
	 
	 

	 
	Total
	58,983
	58
	 
	 
	 

	Q39
	Between Groups
	13,548
	5
	2,710
	1,764
	,136

	 
	Within Groups
	81,435
	53
	1,537
	 
	 

	 
	Total
	94,983
	58
	 
	 
	 

	Q40
	Between Groups
	4,416
	5
	,883
	,691
	,633

	 
	Within Groups
	67,754
	53
	1,278
	 
	 

	 
	Total
	72,169
	58
	 
	 
	 

	Q41
	Between Groups
	,454
	5
	,091
	,352
	,879

	 
	Within Groups
	13,682
	53
	,258
	 
	 

	 
	Total
	14,136
	58
	 
	 
	 

	Q42
	Between Groups
	5,305
	5
	1,061
	1,156
	,343

	 
	Within Groups
	48,627
	53
	,917
	 
	 

	 
	Total
	53,932
	58
	 
	 
	 

	Q43
	Between Groups
	7,584
	5
	1,517
	1,609
	,174

	 
	Within Groups
	49,975
	53
	,943
	 
	 

	 
	Total
	57,559
	58
	 
	 
	 

	Q44
	Between Groups
	6,846
	5
	1,369
	1,176
	,333

	 
	Within Groups
	61,730
	53
	1,165
	 
	 

	 
	Total
	68,576
	58
	 
	 
	 


Descriptives

	 
	N
	Mean
	Std. Deviation
	Std. Error
	95% Confidence Interval for Mean
	Minimum
	Maximum

	 
	 
	 
	 
	 
	Lower Bound
	Upper Bound
	 
	 

	Q1
	21-25
	10
	4,90
	,316
	,100
	4,67
	5,13
	4
	5

	 
	26-30
	11
	4,82
	,405
	,122
	4,55
	5,09
	4
	5

	 
	31-35
	18
	4,44
	,705
	,166
	4,09
	4,79
	3
	5

	 
	36-40
	8
	4,25
	1,165
	,412
	3,28
	5,22
	2
	5

	 
	41-45
	8
	4,63
	,518
	,183
	4,19
	5,06
	4
	5

	 
	46-
	4
	4,50
	,577
	,289
	3,58
	5,42
	4
	5

	 
	Total
	59
	4,59
	,673
	,088
	4,42
	4,77
	2
	5

	Q2
	21-25
	10
	4,50
	,527
	,167
	4,12
	4,88
	4
	5

	 
	26-30
	11
	4,18
	,603
	,182
	3,78
	4,59
	3
	5

	 
	31-35
	18
	4,11
	,758
	,179
	3,73
	4,49
	3
	5

	 
	36-40
	8
	4,25
	,707
	,250
	3,66
	4,84
	3
	5

	 
	41-45
	8
	3,88
	,641
	,227
	3,34
	4,41
	3
	5

	 
	46-
	4
	4,00
	,816
	,408
	2,70
	5,30
	3
	5

	 
	Total
	59
	4,17
	,673
	,088
	3,99
	4,34
	3
	5

	Q3
	21-25
	10
	4,10
	,738
	,233
	3,57
	4,63
	3
	5

	 
	26-30
	11
	4,00
	,447
	,135
	3,70
	4,30
	3
	5

	 
	31-35
	18
	3,72
	,895
	,211
	3,28
	4,17
	2
	5

	 
	36-40
	8
	4,38
	,518
	,183
	3,94
	4,81
	4
	5

	 
	41-45
	8
	3,88
	,641
	,227
	3,34
	4,41
	3
	5

	 
	46-
	4
	3,25
	,957
	,479
	1,73
	4,77
	2
	4

	 
	Total
	59
	3,92
	,749
	,098
	3,72
	4,11
	2
	5

	Q4
	21-25
	10
	3,90
	1,287
	,407
	2,98
	4,82
	2
	5

	 
	26-30
	11
	3,82
	,874
	,263
	3,23
	4,41
	2
	5

	 
	31-35
	18
	3,67
	1,138
	,268
	3,10
	4,23
	2
	5

	 
	36-40
	8
	4,00
	,926
	,327
	3,23
	4,77
	2
	5

	 
	41-45
	8
	3,13
	,991
	,350
	2,30
	3,95
	2
	4

	 
	46-
	4
	3,00
	1,155
	,577
	1,16
	4,84
	2
	4

	 
	Total
	59
	3,66
	1,077
	,140
	3,38
	3,94
	2
	5

	Q5
	21-25
	10
	3,70
	,823
	,260
	3,11
	4,29
	2
	5

	 
	26-30
	11
	4,45
	,820
	,247
	3,90
	5,01
	3
	5

	 
	31-35
	18
	3,61
	1,335
	,315
	2,95
	4,27
	1
	5

	 
	36-40
	8
	4,00
	,756
	,267
	3,37
	4,63
	3
	5

	 
	41-45
	8
	3,50
	,756
	,267
	2,87
	4,13
	3
	5

	 
	46-
	4
	3,75
	,957
	,479
	2,23
	5,27
	3
	5

	 
	Total
	59
	3,83
	1,020
	,133
	3,56
	4,10
	1
	5

	Q6
	21-25
	10
	4,10
	,316
	,100
	3,87
	4,33
	4
	5

	 
	26-30
	11
	4,18
	,751
	,226
	3,68
	4,69
	3
	5

	 
	31-35
	18
	4,22
	,548
	,129
	3,95
	4,49
	3
	5

	 
	36-40
	8
	3,88
	,835
	,295
	3,18
	4,57
	3
	5

	 
	41-45
	8
	4,00
	,535
	,189
	3,55
	4,45
	3
	5

	 
	46-
	4
	3,75
	,957
	,479
	2,23
	5,27
	3
	5

	 
	Total
	59
	4,08
	,624
	,081
	3,92
	4,25
	3
	5

	Q7
	21-25
	10
	3,80
	,919
	,291
	3,14
	4,46
	2
	5

	 
	26-30
	11
	4,00
	,894
	,270
	3,40
	4,60
	3
	5

	 
	31-35
	18
	3,78
	,878
	,207
	3,34
	4,21
	3
	5

	 
	36-40
	8
	3,38
	,916
	,324
	2,61
	4,14
	2
	5

	 
	41-45
	8
	3,63
	,916
	,324
	2,86
	4,39
	3
	5

	 
	46-
	4
	3,50
	,577
	,289
	2,58
	4,42
	3
	4

	 
	Total
	59
	3,73
	,868
	,113
	3,50
	3,95
	2
	5

	Q8
	21-25
	10
	4,20
	,632
	,200
	3,75
	4,65
	3
	5

	 
	26-30
	11
	3,91
	,539
	,163
	3,55
	4,27
	3
	5

	 
	31-35
	18
	4,00
	,485
	,114
	3,76
	4,24
	3
	5

	 
	36-40
	8
	3,88
	,835
	,295
	3,18
	4,57
	3
	5

	 
	41-45
	8
	4,00
	,535
	,189
	3,55
	4,45
	3
	5

	 
	46-
	4
	3,50
	,577
	,289
	2,58
	4,42
	3
	4

	 
	Total
	59
	3,97
	,586
	,076
	3,81
	4,12
	3
	5

	Q9
	21-25
	10
	4,30
	,823
	,260
	3,71
	4,89
	3
	5

	 
	26-30
	11
	4,36
	,505
	,152
	4,02
	4,70
	4
	5

	 
	31-35
	18
	4,17
	,786
	,185
	3,78
	4,56
	3
	5

	 
	36-40
	8
	3,88
	1,126
	,398
	2,93
	4,82
	2
	5

	 
	41-45
	8
	3,88
	1,126
	,398
	2,93
	4,82
	2
	5

	 
	46-
	4
	4,00
	1,155
	,577
	2,16
	5,84
	3
	5

	 
	Total
	59
	4,14
	,860
	,112
	3,91
	4,36
	2
	5

	Q10
	21-25
	10
	4,00
	,816
	,258
	3,42
	4,58
	3
	5

	 
	26-30
	11
	4,00
	,894
	,270
	3,40
	4,60
	2
	5

	 
	31-35
	18
	4,11
	,758
	,179
	3,73
	4,49
	3
	5

	 
	36-40
	8
	4,00
	,926
	,327
	3,23
	4,77
	3
	5

	 
	41-45
	8
	4,13
	,641
	,227
	3,59
	4,66
	3
	5

	 
	46-
	4
	3,75
	,957
	,479
	2,23
	5,27
	3
	5

	 
	Total
	59
	4,03
	,787
	,102
	3,83
	4,24
	2
	5

	Q11
	21-25
	10
	4,40
	,516
	,163
	4,03
	4,77
	4
	5

	 
	26-30
	11
	4,36
	,505
	,152
	4,02
	4,70
	4
	5

	 
	31-35
	18
	4,50
	,618
	,146
	4,19
	4,81
	3
	5

	 
	36-40
	8
	4,38
	,518
	,183
	3,94
	4,81
	4
	5

	 
	41-45
	8
	4,38
	,518
	,183
	3,94
	4,81
	4
	5

	 
	46-
	4
	4,75
	,500
	,250
	3,95
	5,55
	4
	5

	 
	Total
	59
	4,44
	,534
	,070
	4,30
	4,58
	3
	5

	Q12
	21-25
	10
	4,00
	,816
	,258
	3,42
	4,58
	3
	5

	 
	26-30
	11
	3,91
	,831
	,251
	3,35
	4,47
	3
	5

	 
	31-35
	18
	3,83
	,786
	,185
	3,44
	4,22
	2
	5

	 
	36-40
	8
	3,75
	,886
	,313
	3,01
	4,49
	3
	5

	 
	41-45
	8
	3,88
	,641
	,227
	3,34
	4,41
	3
	5

	 
	46-
	4
	3,50
	,577
	,289
	2,58
	4,42
	3
	4

	 
	Total
	59
	3,85
	,761
	,099
	3,65
	4,05
	2
	5

	Q13
	21-25
	10
	3,70
	,949
	,300
	3,02
	4,38
	2
	5

	 
	26-30
	11
	4,00
	,632
	,191
	3,58
	4,42
	3
	5

	 
	31-35
	18
	3,67
	,907
	,214
	3,22
	4,12
	2
	5

	 
	36-40
	8
	3,88
	,835
	,295
	3,18
	4,57
	3
	5

	 
	41-45
	8
	3,63
	,744
	,263
	3,00
	4,25
	3
	5

	 
	46-
	4
	4,00
	,816
	,408
	2,70
	5,30
	3
	5

	 
	Total
	59
	3,78
	,811
	,106
	3,57
	3,99
	2
	5

	Q14
	21-25
	10
	4,30
	,675
	,213
	3,82
	4,78
	3
	5

	 
	26-30
	11
	3,91
	,831
	,251
	3,35
	4,47
	3
	5

	 
	31-35
	18
	3,94
	,873
	,206
	3,51
	4,38
	2
	5

	 
	36-40
	8
	3,50
	,756
	,267
	2,87
	4,13
	3
	5

	 
	41-45
	8
	3,88
	,835
	,295
	3,18
	4,57
	3
	5

	 
	46-
	4
	3,75
	,957
	,479
	2,23
	5,27
	3
	5

	 
	Total
	59
	3,92
	,816
	,106
	3,70
	4,13
	2
	5

	Q15
	21-25
	10
	4,40
	,699
	,221
	3,90
	4,90
	3
	5

	 
	26-30
	11
	4,18
	,405
	,122
	3,91
	4,45
	4
	5

	 
	31-35
	18
	4,22
	,647
	,152
	3,90
	4,54
	3
	5

	 
	36-40
	8
	4,25
	,463
	,164
	3,86
	4,64
	4
	5

	 
	41-45
	8
	3,88
	,354
	,125
	3,58
	4,17
	3
	4

	 
	46-
	4
	4,25
	,500
	,250
	3,45
	5,05
	4
	5

	 
	Total
	59
	4,20
	,550
	,072
	4,06
	4,35
	3
	5

	Q16
	21-25
	10
	4,10
	,738
	,233
	3,57
	4,63
	3
	5

	 
	26-30
	11
	4,09
	,302
	,091
	3,89
	4,29
	4
	5

	 
	31-35
	18
	4,28
	,669
	,158
	3,95
	4,61
	3
	5

	 
	36-40
	8
	4,00
	,756
	,267
	3,37
	4,63
	3
	5

	 
	41-45
	8
	4,25
	,886
	,313
	3,51
	4,99
	3
	5

	 
	46-
	4
	4,25
	,957
	,479
	2,73
	5,77
	3
	5

	 
	Total
	59
	4,17
	,673
	,088
	3,99
	4,34
	3
	5

	Q17
	21-25
	10
	4,10
	,738
	,233
	3,57
	4,63
	3
	5

	 
	26-30
	11
	4,27
	,467
	,141
	3,96
	4,59
	4
	5

	 
	31-35
	18
	4,33
	,594
	,140
	4,04
	4,63
	3
	5

	 
	36-40
	8
	4,13
	,641
	,227
	3,59
	4,66
	3
	5

	 
	41-45
	8
	4,13
	,354
	,125
	3,83
	4,42
	4
	5

	 
	46-
	4
	4,50
	,577
	,289
	3,58
	5,42
	4
	5

	 
	Total
	59
	4,24
	,567
	,074
	4,09
	4,39
	3
	5

	Q18
	21-25
	10
	2,80
	,919
	,291
	2,14
	3,46
	2
	4

	 
	26-30
	11
	3,27
	,467
	,141
	2,96
	3,59
	3
	4

	 
	31-35
	18
	3,89
	,676
	,159
	3,55
	4,23
	3
	5

	 
	36-40
	8
	3,63
	,916
	,324
	2,86
	4,39
	2
	5

	 
	41-45
	8
	3,63
	,744
	,263
	3,00
	4,25
	2
	4

	 
	46-
	4
	3,75
	,957
	,479
	2,23
	5,27
	3
	5

	 
	Total
	59
	3,51
	,817
	,106
	3,30
	3,72
	2
	5

	Q19
	21-25
	10
	4,40
	1,075
	,340
	3,63
	5,17
	2
	5

	 
	26-30
	11
	4,82
	,405
	,122
	4,55
	5,09
	4
	5

	 
	31-35
	18
	4,56
	,616
	,145
	4,25
	4,86
	3
	5

	 
	36-40
	8
	4,50
	,756
	,267
	3,87
	5,13
	3
	5

	 
	41-45
	8
	4,63
	,744
	,263
	4,00
	5,25
	3
	5

	 
	46-
	4
	4,00
	,816
	,408
	2,70
	5,30
	3
	5

	 
	Total
	59
	4,54
	,727
	,095
	4,35
	4,73
	2
	5

	Q20
	21-25
	10
	4,40
	,843
	,267
	3,80
	5,00
	3
	5

	 
	26-30
	11
	4,55
	,522
	,157
	4,19
	4,90
	4
	5

	 
	31-35
	18
	4,33
	,594
	,140
	4,04
	4,63
	3
	5

	 
	36-40
	8
	4,50
	,535
	,189
	4,05
	4,95
	4
	5

	 
	41-45
	8
	4,25
	,707
	,250
	3,66
	4,84
	3
	5

	 
	46-
	4
	4,00
	,816
	,408
	2,70
	5,30
	3
	5

	 
	Total
	59
	4,37
	,641
	,083
	4,21
	4,54
	3
	5

	Q21
	21-25
	10
	2,90
	1,370
	,433
	1,92
	3,88
	1
	5

	 
	26-30
	11
	2,36
	1,120
	,338
	1,61
	3,12
	1
	4

	 
	31-35
	18
	2,78
	1,114
	,263
	2,22
	3,33
	1
	5

	 
	36-40
	8
	2,88
	1,126
	,398
	1,93
	3,82
	1
	4

	 
	41-45
	8
	2,88
	1,126
	,398
	1,93
	3,82
	1
	4

	 
	46-
	4
	2,75
	,500
	,250
	1,95
	3,55
	2
	3

	 
	Total
	59
	2,75
	1,108
	,144
	2,46
	3,03
	1
	5

	Q22
	21-25
	10
	4,90
	,316
	,100
	4,67
	5,13
	4
	5

	 
	26-30
	11
	4,55
	,522
	,157
	4,19
	4,90
	4
	5

	 
	31-35
	18
	4,78
	,428
	,101
	4,57
	4,99
	4
	5

	 
	36-40
	8
	5,00
	,000
	,000
	5,00
	5,00
	5
	5

	 
	41-45
	8
	5,00
	,000
	,000
	5,00
	5,00
	5
	5

	 
	46-
	4
	4,25
	1,500
	,750
	1,86
	6,64
	2
	5

	 
	Total
	59
	4,78
	,527
	,069
	4,64
	4,92
	2
	5

	Q23
	21-25
	10
	5,00
	,000
	,000
	5,00
	5,00
	5
	5

	 
	26-30
	11
	4,09
	,944
	,285
	3,46
	4,73
	2
	5

	 
	31-35
	18
	4,50
	,618
	,146
	4,19
	4,81
	3
	5

	 
	36-40
	8
	5,00
	,000
	,000
	5,00
	5,00
	5
	5

	 
	41-45
	8
	4,63
	,744
	,263
	4,00
	5,25
	3
	5

	 
	46-
	4
	3,00
	1,826
	,913
	,09
	5,91
	1
	5

	 
	Total
	59
	4,49
	,878
	,114
	4,26
	4,72
	1
	5

	Q24
	21-25
	10
	2,70
	1,252
	,396
	1,80
	3,60
	1
	5

	 
	26-30
	11
	2,64
	1,120
	,338
	1,88
	3,39
	1
	4

	 
	31-35
	18
	2,83
	1,465
	,345
	2,10
	3,56
	1
	5

	 
	36-40
	8
	2,88
	1,458
	,515
	1,66
	4,09
	1
	5

	 
	41-45
	8
	2,25
	1,035
	,366
	1,38
	3,12
	1
	4

	 
	46-
	4
	2,00
	,816
	,408
	,70
	3,30
	1
	3

	 
	Total
	59
	2,64
	1,256
	,164
	2,32
	2,97
	1
	5

	Q25
	21-25
	10
	4,10
	,876
	,277
	3,47
	4,73
	3
	5

	 
	26-30
	11
	4,00
	1,183
	,357
	3,21
	4,79
	1
	5

	 
	31-35
	18
	3,89
	1,231
	,290
	3,28
	4,50
	1
	5

	 
	36-40
	8
	4,63
	,518
	,183
	4,19
	5,06
	4
	5

	 
	41-45
	8
	4,38
	,744
	,263
	3,75
	5,00
	3
	5

	 
	46-
	4
	2,75
	1,708
	,854
	,03
	5,47
	1
	5

	 
	Total
	59
	4,03
	1,114
	,145
	3,74
	4,32
	1
	5

	Q26
	21-25
	10
	1,00
	,000
	,000
	1,00
	1,00
	1
	1

	 
	26-30
	11
	1,18
	,405
	,122
	,91
	1,45
	1
	2

	 
	31-35
	18
	1,56
	1,097
	,258
	1,01
	2,10
	1
	5

	 
	36-40
	8
	1,00
	,000
	,000
	1,00
	1,00
	1
	1

	 
	41-45
	8
	1,25
	,707
	,250
	,66
	1,84
	1
	3

	 
	46-
	4
	1,75
	,957
	,479
	,23
	3,27
	1
	3

	 
	Total
	59
	1,29
	,744
	,097
	1,09
	1,48
	1
	5

	Q27
	21-25
	10
	3,00
	,943
	,298
	2,33
	3,67
	1
	4

	 
	26-30
	11
	2,36
	1,120
	,338
	1,61
	3,12
	1
	4

	 
	31-35
	18
	2,50
	1,098
	,259
	1,95
	3,05
	1
	4

	 
	36-40
	8
	2,25
	,886
	,313
	1,51
	2,99
	1
	3

	 
	41-45
	8
	1,75
	,707
	,250
	1,16
	2,34
	1
	3

	 
	46-
	4
	2,00
	,816
	,408
	,70
	3,30
	1
	3

	 
	Total
	59
	2,39
	1,017
	,132
	2,12
	2,65
	1
	4

	Q28
	21-25
	10
	4,00
	,943
	,298
	3,33
	4,67
	2
	5

	 
	26-30
	11
	3,55
	,688
	,207
	3,08
	4,01
	2
	4

	 
	31-35
	18
	3,94
	,802
	,189
	3,55
	4,34
	3
	5

	 
	36-40
	8
	3,00
	1,690
	,598
	1,59
	4,41
	1
	5

	 
	41-45
	8
	3,75
	1,282
	,453
	2,68
	4,82
	2
	5

	 
	46-
	4
	3,00
	1,414
	,707
	,75
	5,25
	1
	4

	 
	Total
	59
	3,66
	1,092
	,142
	3,38
	3,95
	1
	5

	Q29
	21-25
	10
	2,40
	1,265
	,400
	1,50
	3,30
	1
	5

	 
	26-30
	11
	2,64
	1,286
	,388
	1,77
	3,50
	1
	5

	 
	31-35
	18
	2,11
	1,079
	,254
	1,57
	2,65
	1
	4

	 
	36-40
	8
	1,38
	1,061
	,375
	,49
	2,26
	1
	4

	 
	41-45
	8
	2,00
	1,604
	,567
	,66
	3,34
	1
	5

	 
	46-
	4
	1,50
	,577
	,289
	,58
	2,42
	1
	2

	 
	Total
	59
	2,10
	1,227
	,160
	1,78
	2,42
	1
	5

	Q30
	21-25
	10
	4,40
	,843
	,267
	3,80
	5,00
	3
	5

	 
	26-30
	11
	4,36
	,505
	,152
	4,02
	4,70
	4
	5

	 
	31-35
	18
	4,39
	,608
	,143
	4,09
	4,69
	3
	5

	 
	36-40
	8
	4,25
	,707
	,250
	3,66
	4,84
	3
	5

	 
	41-45
	8
	3,50
	1,195
	,423
	2,50
	4,50
	1
	5

	 
	46-
	4
	3,75
	,500
	,250
	2,95
	4,55
	3
	4

	 
	Total
	59
	4,20
	,783
	,102
	4,00
	4,41
	1
	5

	Q31
	21-25
	10
	4,30
	,823
	,260
	3,71
	4,89
	3
	5

	 
	26-30
	11
	3,91
	,701
	,211
	3,44
	4,38
	3
	5

	 
	31-35
	18
	4,00
	1,085
	,256
	3,46
	4,54
	1
	5

	 
	36-40
	8
	4,13
	,991
	,350
	3,30
	4,95
	2
	5

	 
	41-45
	8
	3,63
	,916
	,324
	2,86
	4,39
	2
	5

	 
	46-
	4
	3,25
	1,708
	,854
	,53
	5,97
	1
	5

	 
	Total
	59
	3,95
	,990
	,129
	3,69
	4,21
	1
	5

	Q32
	21-25
	10
	3,10
	,738
	,233
	2,57
	3,63
	2
	4

	 
	26-30
	11
	3,36
	,505
	,152
	3,02
	3,70
	3
	4

	 
	31-35
	18
	3,33
	,970
	,229
	2,85
	3,82
	1
	5

	 
	36-40
	8
	2,75
	,886
	,313
	2,01
	3,49
	1
	4

	 
	41-45
	8
	2,88
	,991
	,350
	2,05
	3,70
	1
	4

	 
	46-
	4
	3,00
	,000
	,000
	3,00
	3,00
	3
	3

	 
	Total
	59
	3,14
	,819
	,107
	2,92
	3,35
	1
	5

	Q33
	21-25
	10
	3,30
	1,337
	,423
	2,34
	4,26
	1
	5

	 
	26-30
	11
	2,55
	1,036
	,312
	1,85
	3,24
	1
	4

	 
	31-35
	18
	3,44
	1,097
	,258
	2,90
	3,99
	1
	5

	 
	36-40
	8
	2,38
	1,768
	,625
	,90
	3,85
	1
	5

	 
	41-45
	8
	2,00
	,926
	,327
	1,23
	2,77
	1
	3

	 
	46-
	4
	2,50
	,577
	,289
	1,58
	3,42
	2
	3

	 
	Total
	59
	2,85
	1,271
	,165
	2,52
	3,18
	1
	5

	Q34
	21-25
	10
	4,30
	,823
	,260
	3,71
	4,89
	3
	5

	 
	26-30
	11
	4,18
	,751
	,226
	3,68
	4,69
	3
	5

	 
	31-35
	18
	4,17
	,985
	,232
	3,68
	4,66
	1
	5

	 
	36-40
	8
	4,00
	1,309
	,463
	2,91
	5,09
	1
	5

	 
	41-45
	8
	3,38
	1,506
	,532
	2,12
	4,63
	1
	5

	 
	46-
	4
	3,75
	1,258
	,629
	1,75
	5,75
	2
	5

	 
	Total
	59
	4,03
	1,066
	,139
	3,76
	4,31
	1
	5

	Q35
	21-25
	10
	4,40
	,699
	,221
	3,90
	4,90
	3
	5

	 
	26-30
	11
	4,18
	,874
	,263
	3,59
	4,77
	3
	5

	 
	31-35
	18
	4,11
	,758
	,179
	3,73
	4,49
	3
	5

	 
	36-40
	8
	4,00
	,756
	,267
	3,37
	4,63
	3
	5

	 
	41-45
	8
	4,00
	,756
	,267
	3,37
	4,63
	3
	5

	 
	46-
	4
	2,75
	2,062
	1,031
	-,53
	6,03
	1
	5

	 
	Total
	59
	4,05
	,936
	,122
	3,81
	4,29
	1
	5

	Q36
	21-25
	10
	2,30
	1,160
	,367
	1,47
	3,13
	1
	4

	 
	26-30
	11
	2,09
	,944
	,285
	1,46
	2,73
	1
	4

	 
	31-35
	18
	2,56
	1,338
	,315
	1,89
	3,22
	1
	5

	 
	36-40
	8
	2,00
	1,414
	,500
	,82
	3,18
	1
	5

	 
	41-45
	8
	1,88
	,991
	,350
	1,05
	2,70
	1
	3

	 
	46-
	4
	1,25
	,500
	,250
	,45
	2,05
	1
	2

	 
	Total
	59
	2,17
	1,177
	,153
	1,86
	2,48
	1
	5

	Q37
	21-25
	10
	4,10
	,994
	,314
	3,39
	4,81
	2
	5

	 
	26-30
	11
	3,91
	,539
	,163
	3,55
	4,27
	3
	5

	 
	31-35
	18
	3,78
	1,060
	,250
	3,25
	4,31
	1
	5

	 
	36-40
	8
	4,00
	1,309
	,463
	2,91
	5,09
	1
	5

	 
	41-45
	8
	2,88
	1,356
	,479
	1,74
	4,01
	1
	5

	 
	46-
	4
	3,00
	1,414
	,707
	,75
	5,25
	1
	4

	 
	Total
	59
	3,71
	1,115
	,145
	3,42
	4,00
	1
	5

	Q38
	21-25
	10
	4,20
	,789
	,249
	3,64
	4,76
	3
	5

	 
	26-30
	11
	4,09
	,701
	,211
	3,62
	4,56
	3
	5

	 
	31-35
	18
	4,17
	,786
	,185
	3,78
	4,56
	3
	5

	 
	36-40
	8
	4,25
	1,035
	,366
	3,38
	5,12
	2
	5

	 
	41-45
	8
	3,75
	1,165
	,412
	2,78
	4,72
	2
	5

	 
	46-
	4
	2,75
	2,062
	1,031
	-,53
	6,03
	1
	5

	 
	Total
	59
	4,02
	1,008
	,131
	3,75
	4,28
	1
	5

	Q39
	21-25
	10
	2,80
	1,398
	,442
	1,80
	3,80
	1
	5

	 
	26-30
	11
	2,73
	1,104
	,333
	1,99
	3,47
	1
	4

	 
	31-35
	18
	3,61
	,979
	,231
	3,12
	4,10
	2
	5

	 
	36-40
	8
	2,25
	1,389
	,491
	1,09
	3,41
	1
	5

	 
	41-45
	8
	3,13
	1,642
	,581
	1,75
	4,50
	1
	5

	 
	46-
	4
	2,50
	1,000
	,500
	,91
	4,09
	1
	3

	 
	Total
	59
	2,98
	1,280
	,167
	2,65
	3,32
	1
	5

	Q40
	21-25
	10
	2,10
	1,287
	,407
	1,18
	3,02
	1
	4

	 
	26-30
	11
	2,09
	1,044
	,315
	1,39
	2,79
	1
	4

	 
	31-35
	18
	2,44
	1,097
	,258
	1,90
	2,99
	1
	4

	 
	36-40
	8
	2,13
	1,356
	,479
	,99
	3,26
	1
	4

	 
	41-45
	8
	1,63
	,916
	,324
	,86
	2,39
	1
	3

	 
	46-
	4
	1,75
	,957
	,479
	,23
	3,27
	1
	3

	 
	Total
	59
	2,12
	1,115
	,145
	1,83
	2,41
	1
	4

	Q41
	21-25
	10
	1,10
	,316
	,100
	,87
	1,33
	1
	2

	 
	26-30
	11
	1,36
	,505
	,152
	1,02
	1,70
	1
	2

	 
	31-35
	18
	1,22
	,548
	,129
	,95
	1,49
	1
	3

	 
	36-40
	8
	1,25
	,707
	,250
	,66
	1,84
	1
	3

	 
	41-45
	8
	1,13
	,354
	,125
	,83
	1,42
	1
	2

	 
	46-
	4
	1,25
	,500
	,250
	,45
	2,05
	1
	2

	 
	Total
	59
	1,22
	,494
	,064
	1,09
	1,35
	1
	3

	Q42
	21-25
	10
	4,40
	,516
	,163
	4,03
	4,77
	4
	5

	 
	26-30
	11
	4,45
	,522
	,157
	4,10
	4,81
	4
	5

	 
	31-35
	18
	3,83
	1,043
	,246
	3,31
	4,35
	1
	5

	 
	36-40
	8
	3,75
	1,035
	,366
	2,88
	4,62
	2
	5

	 
	41-45
	8
	3,75
	1,282
	,453
	2,68
	4,82
	2
	5

	 
	46-
	4
	4,00
	1,414
	,707
	1,75
	6,25
	2
	5

	 
	Total
	59
	4,03
	,964
	,126
	3,78
	4,29
	1
	5

	Q43
	21-25
	10
	2,80
	1,229
	,389
	1,92
	3,68
	1
	5

	 
	26-30
	11
	3,00
	1,000
	,302
	2,33
	3,67
	1
	4

	 
	31-35
	18
	3,17
	,707
	,167
	2,82
	3,52
	2
	4

	 
	36-40
	8
	2,50
	1,069
	,378
	1,61
	3,39
	1
	4

	 
	41-45
	8
	2,13
	,991
	,350
	1,30
	2,95
	1
	3

	 
	46-
	4
	2,50
	1,000
	,500
	,91
	4,09
	1
	3

	 
	Total
	59
	2,80
	,996
	,130
	2,54
	3,06
	1
	5

	Q44
	21-25
	10
	2,80
	1,317
	,416
	1,86
	3,74
	1
	5

	 
	26-30
	11
	3,45
	1,036
	,312
	2,76
	4,15
	2
	5

	 
	31-35
	18
	3,11
	,758
	,179
	2,73
	3,49
	2
	5

	 
	36-40
	8
	3,50
	1,309
	,463
	2,41
	4,59
	1
	5

	 
	41-45
	8
	2,88
	1,246
	,441
	1,83
	3,92
	1
	5

	 
	46-
	4
	2,25
	,957
	,479
	,73
	3,77
	1
	3

	 
	Total
	59
	3,08
	1,087
	,142
	2,80
	3,37
	1
	5


Appendix E

Years of Experience 
One-way ANOVA Results

ANOVA

	 
	Sum of Squares
	df
	Mean Square
	F
	Sig.

	Q1
	Between Groups
	4,439
	4
	1,110
	2,749
	,037

	 
	Within Groups
	21,799
	54
	,404
	 
	 

	 
	Total
	26,237
	58
	 
	 
	 

	Q2
	Between Groups
	3,729
	4
	,932
	2,230
	,078

	 
	Within Groups
	22,576
	54
	,418
	 
	 

	 
	Total
	26,305
	58
	 
	 
	 

	Q3
	Between Groups
	2,515
	4
	,629
	1,130
	,352

	 
	Within Groups
	30,061
	54
	,557
	 
	 

	 
	Total
	32,576
	58
	 
	 
	 

	Q4
	Between Groups
	6,705
	4
	1,676
	1,496
	,216

	 
	Within Groups
	60,515
	54
	1,121
	 
	 

	 
	Total
	67,220
	58
	 
	 
	 

	Q5
	Between Groups
	2,333
	4
	,583
	,543
	,705

	 
	Within Groups
	57,972
	54
	1,074
	 
	 

	 
	Total
	60,305
	58
	 
	 
	 

	Q6
	Between Groups
	,789
	4
	,197
	,489
	,744

	 
	Within Groups
	21,788
	54
	,403
	 
	 

	 
	Total
	22,576
	58
	 
	 
	 

	Q7
	Between Groups
	2,711
	4
	,678
	,894
	,474

	 
	Within Groups
	40,950
	54
	,758
	 
	 

	 
	Total
	43,661
	58
	 
	 
	 

	Q8
	Between Groups
	,938
	4
	,234
	,666
	,618

	 
	Within Groups
	18,994
	54
	,352
	 
	 

	 
	Total
	19,932
	58
	 
	 
	 

	Q9
	Between Groups
	5,017
	4
	1,254
	1,787
	,145

	 
	Within Groups
	37,899
	54
	,702
	 
	 

	 
	Total
	42,915
	58
	 
	 
	 

	Q10
	Between Groups
	,306
	4
	,076
	,116
	,976

	 
	Within Groups
	35,626
	54
	,660
	 
	 

	 
	Total
	35,932
	58
	 
	 
	 

	Q11
	Between Groups
	,233
	4
	,058
	,193
	,941

	 
	Within Groups
	16,310
	54
	,302
	 
	 

	 
	Total
	16,542
	58
	 
	 
	 

	Q12
	Between Groups
	,633
	4
	,158
	,259
	,903

	 
	Within Groups
	32,994
	54
	,611
	 
	 

	 
	Total
	33,627
	58
	 
	 
	 

	Q13
	Between Groups
	3,497
	4
	,874
	1,363
	,259

	 
	Within Groups
	34,639
	54
	,641
	 
	 

	 
	Total
	38,136
	58
	 
	 
	 

	Q14
	Between Groups
	1,639
	4
	,410
	,599
	,665

	 
	Within Groups
	36,938
	54
	,684
	 
	 

	 
	Total
	38,576
	58
	 
	 
	 

	Q15
	Between Groups
	1,259
	4
	,315
	1,043
	,394

	 
	Within Groups
	16,300
	54
	,302
	 
	 

	 
	Total
	17,559
	58
	 
	 
	 

	Q16
	Between Groups
	,716
	4
	,179
	,378
	,823

	 
	Within Groups
	25,589
	54
	,474
	 
	 

	 
	Total
	26,305
	58
	 
	 
	 

	Q17
	Between Groups
	,772
	4
	,193
	,582
	,677

	 
	Within Groups
	17,906
	54
	,332
	 
	 

	 
	Total
	18,678
	58
	 
	 
	 

	Q18
	Between Groups
	5,097
	4
	1,274
	2,045
	,101

	 
	Within Groups
	33,649
	54
	,623
	 
	 

	 
	Total
	38,746
	58
	 
	 
	 

	Q19
	Between Groups
	,734
	4
	,184
	,331
	,856

	 
	Within Groups
	29,910
	54
	,554
	 
	 

	 
	Total
	30,644
	58
	 
	 
	 

	Q20
	Between Groups
	1,948
	4
	,487
	1,204
	,320

	 
	Within Groups
	21,849
	54
	,405
	 
	 

	 
	Total
	23,797
	58
	 
	 
	 

	Q21
	Between Groups
	1,864
	4
	,466
	,363
	,834

	 
	Within Groups
	69,322
	54
	1,284
	 
	 

	 
	Total
	71,186
	58
	 
	 
	 

	Q22
	Between Groups
	1,180
	4
	,295
	1,065
	,383

	 
	Within Groups
	14,956
	54
	,277
	 
	 

	 
	Total
	16,136
	58
	 
	 
	 

	Q23
	Between Groups
	7,685
	4
	1,921
	2,799
	,035

	 
	Within Groups
	37,061
	54
	,686
	 
	 

	 
	Total
	44,746
	58
	 
	 
	 

	Q24
	Between Groups
	2,849
	4
	,712
	,434
	,784

	 
	Within Groups
	88,676
	54
	1,642
	 
	 

	 
	Total
	91,525
	58
	 
	 
	 

	Q25
	Between Groups
	8,160
	4
	2,040
	1,727
	,157

	 
	Within Groups
	63,772
	54
	1,181
	 
	 

	 
	Total
	71,932
	58
	 
	 
	 

	Q26
	Between Groups
	,602
	4
	,150
	,258
	,904

	 
	Within Groups
	31,500
	54
	,583
	 
	 

	 
	Total
	32,102
	58
	 
	 
	 

	Q27
	Between Groups
	5,796
	4
	1,449
	1,443
	,233

	 
	Within Groups
	54,238
	54
	1,004
	 
	 

	 
	Total
	60,034
	58
	 
	 
	 

	Q28
	Between Groups
	5,511
	4
	1,378
	1,168
	,335

	 
	Within Groups
	63,710
	54
	1,180
	 
	 

	 
	Total
	69,220
	58
	 
	 
	 

	Q29
	Between Groups
	8,868
	4
	2,217
	1,525
	,208

	 
	Within Groups
	78,522
	54
	1,454
	 
	 

	 
	Total
	87,390
	58
	 
	 
	 

	Q30
	Between Groups
	5,783
	4
	1,446
	2,622
	,045

	 
	Within Groups
	29,776
	54
	,551
	 
	 

	 
	Total
	35,559
	58
	 
	 
	 

	Q31
	Between Groups
	1,836
	4
	,459
	,451
	,771

	 
	Within Groups
	55,011
	54
	1,019
	 
	 

	 
	Total
	56,847
	58
	 
	 
	 

	Q32
	Between Groups
	4,656
	4
	1,164
	1,835
	,136

	 
	Within Groups
	34,260
	54
	,634
	 
	 

	 
	Total
	38,915
	58
	 
	 
	 

	Q33
	Between Groups
	13,590
	4
	3,397
	2,292
	,071

	 
	Within Groups
	80,038
	54
	1,482
	 
	 

	 
	Total
	93,627
	58
	 
	 
	 

	Q34
	Between Groups
	3,821
	4
	,955
	,831
	,512

	 
	Within Groups
	62,111
	54
	1,150
	 
	 

	 
	Total
	65,932
	58
	 
	 
	 

	Q35
	Between Groups
	10,299
	4
	2,575
	3,429
	,014

	 
	Within Groups
	40,549
	54
	,751
	 
	 

	 
	Total
	50,847
	58
	 
	 
	 

	Q36
	Between Groups
	6,111
	4
	1,528
	1,112
	,361

	 
	Within Groups
	74,194
	54
	1,374
	 
	 

	 
	Total
	80,305
	58
	 
	 
	 

	Q37
	Between Groups
	7,057
	4
	1,764
	1,465
	,226

	 
	Within Groups
	65,044
	54
	1,205
	 
	 

	 
	Total
	72,102
	58
	 
	 
	 

	Q38
	Between Groups
	6,727
	4
	1,682
	1,738
	,155

	 
	Within Groups
	52,256
	54
	,968
	 
	 

	 
	Total
	58,983
	58
	 
	 
	 

	Q39
	Between Groups
	3,884
	4
	,971
	,576
	,681

	 
	Within Groups
	91,099
	54
	1,687
	 
	 

	 
	Total
	94,983
	58
	 
	 
	 

	Q40
	Between Groups
	5,247
	4
	1,312
	1,059
	,386

	 
	Within Groups
	66,922
	54
	1,239
	 
	 

	 
	Total
	72,169
	58
	 
	 
	 

	Q41
	Between Groups
	,274
	4
	,069
	,267
	,898

	 
	Within Groups
	13,861
	54
	,257
	 
	 

	 
	Total
	14,136
	58
	 
	 
	 

	Q42
	Between Groups
	2,050
	4
	,513
	,533
	,712

	 
	Within Groups
	51,882
	54
	,961
	 
	 

	 
	Total
	53,932
	58
	 
	 
	 

	Q43
	Between Groups
	5,577
	4
	1,394
	1,448
	,231

	 
	Within Groups
	51,982
	54
	,963
	 
	 

	 
	Total
	57,559
	58
	 
	 
	 

	Q44
	Between Groups
	1,137
	4
	,284
	,228
	,922

	 
	Within Groups
	67,439
	54
	1,249
	 
	 

	 
	Total
	68,576
	58
	 
	 
	 


Descriptives

	 
	N
	Mean
	Std. Deviation
	Std. Error
	95% Confidence Interval for Mean
	Minimum
	Maximum

	 
	 
	 
	 
	 
	Lower Bound
	Upper Bound
	 
	 

	Q1
	1-5
	16
	4,94
	,250
	,063
	4,80
	5,07
	4
	5

	 
	6-10
	20
	4,65
	,587
	,131
	4,38
	4,92
	3
	5

	 
	11-15
	9
	4,44
	,726
	,242
	3,89
	5,00
	3
	5

	 
	16-20
	9
	4,11
	1,054
	,351
	3,30
	4,92
	2
	5

	 
	21-
	5
	4,40
	,548
	,245
	3,72
	5,08
	4
	5

	 
	Total
	59
	4,59
	,673
	,088
	4,42
	4,77
	2
	5

	Q2
	1-5
	16
	4,44
	,512
	,128
	4,16
	4,71
	4
	5

	 
	6-10
	20
	4,25
	,716
	,160
	3,91
	4,59
	3
	5

	 
	11-15
	9
	4,11
	,782
	,261
	3,51
	4,71
	3
	5

	 
	16-20
	9
	3,67
	,500
	,167
	3,28
	4,05
	3
	4

	 
	21-
	5
	4,00
	,707
	,316
	3,12
	4,88
	3
	5

	 
	Total
	59
	4,17
	,673
	,088
	3,99
	4,34
	3
	5

	Q3
	1-5
	16
	4,13
	,619
	,155
	3,80
	4,45
	3
	5

	 
	6-10
	20
	4,00
	,725
	,162
	3,66
	4,34
	3
	5

	 
	11-15
	9
	3,78
	1,093
	,364
	2,94
	4,62
	2
	5

	 
	16-20
	9
	3,78
	,441
	,147
	3,44
	4,12
	3
	4

	 
	21-
	5
	3,40
	,894
	,400
	2,29
	4,51
	2
	4

	 
	Total
	59
	3,92
	,749
	,098
	3,72
	4,11
	2
	5

	Q4
	1-5
	16
	3,94
	1,063
	,266
	3,37
	4,50
	2
	5

	 
	6-10
	20
	3,90
	1,119
	,250
	3,38
	4,42
	2
	5

	 
	11-15
	9
	3,22
	,833
	,278
	2,58
	3,86
	2
	4

	 
	16-20
	9
	3,44
	1,130
	,377
	2,58
	4,31
	2
	5

	 
	21-
	5
	3,00
	1,000
	,447
	1,76
	4,24
	2
	4

	 
	Total
	59
	3,66
	1,077
	,140
	3,38
	3,94
	2
	5

	Q5
	1-5
	16
	4,00
	,894
	,224
	3,52
	4,48
	2
	5

	 
	6-10
	20
	3,95
	1,234
	,276
	3,37
	4,53
	1
	5

	 
	11-15
	9
	3,44
	1,014
	,338
	2,67
	4,22
	1
	4

	 
	16-20
	9
	3,67
	,707
	,236
	3,12
	4,21
	3
	5

	 
	21-
	5
	3,80
	1,095
	,490
	2,44
	5,16
	3
	5

	 
	Total
	59
	3,83
	1,020
	,133
	3,56
	4,10
	1
	5

	Q6
	1-5
	16
	4,19
	,544
	,136
	3,90
	4,48
	3
	5

	 
	6-10
	20
	4,15
	,671
	,150
	3,84
	4,46
	3
	5

	 
	11-15
	9
	4,00
	,500
	,167
	3,62
	4,38
	3
	5

	 
	16-20
	9
	4,00
	,707
	,236
	3,46
	4,54
	3
	5

	 
	21-
	5
	3,80
	,837
	,374
	2,76
	4,84
	3
	5

	 
	Total
	59
	4,08
	,624
	,081
	3,92
	4,25
	3
	5

	Q7
	1-5
	16
	4,00
	,894
	,224
	3,52
	4,48
	2
	5

	 
	6-10
	20
	3,75
	,910
	,204
	3,32
	4,18
	3
	5

	 
	11-15
	9
	3,67
	1,000
	,333
	2,90
	4,44
	2
	5

	 
	16-20
	9
	3,33
	,500
	,167
	2,95
	3,72
	3
	4

	 
	21-
	5
	3,60
	,894
	,400
	2,49
	4,71
	3
	5

	 
	Total
	59
	3,73
	,868
	,113
	3,50
	3,95
	2
	5

	Q8
	1-5
	16
	4,13
	,619
	,155
	3,80
	4,45
	3
	5

	 
	6-10
	20
	4,00
	,562
	,126
	3,74
	4,26
	3
	5

	 
	11-15
	9
	3,89
	,333
	,111
	3,63
	4,15
	3
	4

	 
	16-20
	9
	3,78
	,667
	,222
	3,27
	4,29
	3
	5

	 
	21-
	5
	3,80
	,837
	,374
	2,76
	4,84
	3
	5

	 
	Total
	59
	3,97
	,586
	,076
	3,81
	4,12
	3
	5

	Q9
	1-5
	16
	4,31
	,793
	,198
	3,89
	4,74
	3
	5

	 
	6-10
	20
	4,35
	,671
	,150
	4,04
	4,66
	3
	5

	 
	11-15
	9
	3,56
	,882
	,294
	2,88
	4,23
	2
	5

	 
	16-20
	9
	3,89
	1,054
	,351
	3,08
	4,70
	2
	5

	 
	21-
	5
	4,20
	1,095
	,490
	2,84
	5,56
	3
	5

	 
	Total
	59
	4,14
	,860
	,112
	3,91
	4,36
	2
	5

	Q10
	1-5
	16
	4,06
	,772
	,193
	3,65
	4,47
	3
	5

	 
	6-10
	20
	4,10
	,852
	,191
	3,70
	4,50
	2
	5

	 
	11-15
	9
	3,89
	,782
	,261
	3,29
	4,49
	3
	5

	 
	16-20
	9
	4,00
	,707
	,236
	3,46
	4,54
	3
	5

	 
	21-
	5
	4,00
	1,000
	,447
	2,76
	5,24
	3
	5

	 
	Total
	59
	4,03
	,787
	,102
	3,83
	4,24
	2
	5

	Q11
	1-5
	16
	4,44
	,512
	,128
	4,16
	4,71
	4
	5

	 
	6-10
	20
	4,45
	,605
	,135
	4,17
	4,73
	3
	5

	 
	11-15
	9
	4,33
	,500
	,167
	3,95
	4,72
	4
	5

	 
	16-20
	9
	4,44
	,527
	,176
	4,04
	4,85
	4
	5

	 
	21-
	5
	4,60
	,548
	,245
	3,92
	5,28
	4
	5

	 
	Total
	59
	4,44
	,534
	,070
	4,30
	4,58
	3
	5

	Q12
	1-5
	16
	4,00
	,816
	,204
	3,56
	4,44
	3
	5

	 
	6-10
	20
	3,75
	,851
	,190
	3,35
	4,15
	2
	5

	 
	11-15
	9
	3,89
	,601
	,200
	3,43
	4,35
	3
	5

	 
	16-20
	9
	3,78
	,667
	,222
	3,27
	4,29
	3
	5

	 
	21-
	5
	3,80
	,837
	,374
	2,76
	4,84
	3
	5

	 
	Total
	59
	3,85
	,761
	,099
	3,65
	4,05
	2
	5

	Q13
	1-5
	16
	3,63
	,806
	,202
	3,20
	4,05
	2
	5

	 
	6-10
	20
	4,00
	,795
	,178
	3,63
	4,37
	3
	5

	 
	11-15
	9
	3,33
	,707
	,236
	2,79
	3,88
	2
	4

	 
	16-20
	9
	3,89
	,782
	,261
	3,29
	4,49
	3
	5

	 
	21-
	5
	4,00
	1,000
	,447
	2,76
	5,24
	3
	5

	 
	Total
	59
	3,78
	,811
	,106
	3,57
	3,99
	2
	5

	Q14
	1-5
	16
	4,06
	,680
	,170
	3,70
	4,42
	3
	5

	 
	6-10
	20
	4,00
	,858
	,192
	3,60
	4,40
	3
	5

	 
	11-15
	9
	3,67
	1,000
	,333
	2,90
	4,44
	2
	5

	 
	16-20
	9
	3,67
	,707
	,236
	3,12
	4,21
	3
	5

	 
	21-
	5
	4,00
	1,000
	,447
	2,76
	5,24
	3
	5

	 
	Total
	59
	3,92
	,816
	,106
	3,70
	4,13
	2
	5

	Q15
	1-5
	16
	4,38
	,719
	,180
	3,99
	4,76
	3
	5

	 
	6-10
	20
	4,25
	,550
	,123
	3,99
	4,51
	3
	5

	 
	11-15
	9
	4,00
	,000
	,000
	4,00
	4,00
	4
	4

	 
	16-20
	9
	4,00
	,500
	,167
	3,62
	4,38
	3
	5

	 
	21-
	5
	4,20
	,447
	,200
	3,64
	4,76
	4
	5

	 
	Total
	59
	4,20
	,550
	,072
	4,06
	4,35
	3
	5

	Q16
	1-5
	16
	4,13
	,619
	,155
	3,80
	4,45
	3
	5

	 
	6-10
	20
	4,25
	,639
	,143
	3,95
	4,55
	3
	5

	 
	11-15
	9
	4,00
	,707
	,236
	3,46
	4,54
	3
	5

	 
	16-20
	9
	4,11
	,782
	,261
	3,51
	4,71
	3
	5

	 
	21-
	5
	4,40
	,894
	,400
	3,29
	5,51
	3
	5

	 
	Total
	59
	4,17
	,673
	,088
	3,99
	4,34
	3
	5

	Q17
	1-5
	16
	4,25
	,683
	,171
	3,89
	4,61
	3
	5

	 
	6-10
	20
	4,35
	,489
	,109
	4,12
	4,58
	4
	5

	 
	11-15
	9
	4,22
	,667
	,222
	3,71
	4,73
	3
	5

	 
	16-20
	9
	4,00
	,500
	,167
	3,62
	4,38
	3
	5

	 
	21-
	5
	4,20
	,447
	,200
	3,64
	4,76
	4
	5

	 
	Total
	59
	4,24
	,567
	,074
	4,09
	4,39
	3
	5

	Q18
	1-5
	16
	3,06
	,929
	,232
	2,57
	3,56
	2
	5

	 
	6-10
	20
	3,60
	,754
	,169
	3,25
	3,95
	2
	5

	 
	11-15
	9
	3,89
	,601
	,200
	3,43
	4,35
	3
	5

	 
	16-20
	9
	3,56
	,726
	,242
	3,00
	4,11
	2
	4

	 
	21-
	5
	3,80
	,837
	,374
	2,76
	4,84
	3
	5

	 
	Total
	59
	3,51
	,817
	,106
	3,30
	3,72
	2
	5

	Q19
	1-5
	16
	4,56
	,892
	,223
	4,09
	5,04
	2
	5

	 
	6-10
	20
	4,65
	,587
	,131
	4,38
	4,92
	3
	5

	 
	11-15
	9
	4,56
	,726
	,242
	4,00
	5,11
	3
	5

	 
	16-20
	9
	4,33
	,707
	,236
	3,79
	4,88
	3
	5

	 
	21-
	5
	4,40
	,894
	,400
	3,29
	5,51
	3
	5

	 
	Total
	59
	4,54
	,727
	,095
	4,35
	4,73
	2
	5

	Q20
	1-5
	16
	4,56
	,727
	,182
	4,17
	4,95
	3
	5

	 
	6-10
	20
	4,40
	,503
	,112
	4,16
	4,64
	4
	5

	 
	11-15
	9
	4,44
	,726
	,242
	3,89
	5,00
	3
	5

	 
	16-20
	9
	4,11
	,601
	,200
	3,65
	4,57
	3
	5

	 
	21-
	5
	4,00
	,707
	,316
	3,12
	4,88
	3
	5

	 
	Total
	59
	4,37
	,641
	,083
	4,21
	4,54
	3
	5

	Q21
	1-5
	16
	2,88
	1,258
	,315
	2,20
	3,55
	1
	5

	 
	6-10
	20
	2,65
	1,137
	,254
	2,12
	3,18
	1
	5

	 
	11-15
	9
	2,67
	1,000
	,333
	1,90
	3,44
	1
	4

	 
	16-20
	9
	2,56
	1,236
	,412
	1,61
	3,51
	1
	4

	 
	21-
	5
	3,20
	,447
	,200
	2,64
	3,76
	3
	4

	 
	Total
	59
	2,75
	1,108
	,144
	2,46
	3,03
	1
	5

	Q22
	1-5
	16
	4,75
	,447
	,112
	4,51
	4,99
	4
	5

	 
	6-10
	20
	4,80
	,410
	,092
	4,61
	4,99
	4
	5

	 
	11-15
	9
	4,78
	,441
	,147
	4,44
	5,12
	4
	5

	 
	16-20
	9
	5,00
	,000
	,000
	5,00
	5,00
	5
	5

	 
	21-
	5
	4,40
	1,342
	,600
	2,73
	6,07
	2
	5

	 
	Total
	59
	4,78
	,527
	,069
	4,64
	4,92
	2
	5

	Q23
	1-5
	16
	4,63
	,619
	,155
	4,30
	4,95
	3
	5

	 
	6-10
	20
	4,50
	,827
	,185
	4,11
	4,89
	2
	5

	 
	11-15
	9
	4,44
	,726
	,242
	3,89
	5,00
	3
	5

	 
	16-20
	9
	4,89
	,333
	,111
	4,63
	5,15
	4
	5

	 
	21-
	5
	3,40
	1,817
	,812
	1,14
	5,66
	1
	5

	 
	Total
	59
	4,49
	,878
	,114
	4,26
	4,72
	1
	5

	Q24
	1-5
	16
	2,81
	1,167
	,292
	2,19
	3,43
	1
	5

	 
	6-10
	20
	2,65
	1,348
	,302
	2,02
	3,28
	1
	5

	 
	11-15
	9
	2,89
	1,537
	,512
	1,71
	4,07
	1
	5

	 
	16-20
	9
	2,33
	1,225
	,408
	1,39
	3,27
	1
	4

	 
	21-
	5
	2,20
	,837
	,374
	1,16
	3,24
	1
	3

	 
	Total
	59
	2,64
	1,256
	,164
	2,32
	2,97
	1
	5

	Q25
	1-5
	16
	3,88
	1,088
	,272
	3,30
	4,45
	1
	5

	 
	6-10
	20
	4,10
	1,071
	,240
	3,60
	4,60
	1
	5

	 
	11-15
	9
	4,33
	1,118
	,373
	3,47
	5,19
	2
	5

	 
	16-20
	9
	4,44
	,726
	,242
	3,89
	5,00
	3
	5

	 
	21-
	5
	3,00
	1,581
	,707
	1,04
	4,96
	1
	5

	 
	Total
	59
	4,03
	1,114
	,145
	3,74
	4,32
	1
	5

	Q26
	1-5
	16
	1,13
	,500
	,125
	,86
	1,39
	1
	3

	 
	6-10
	20
	1,35
	,933
	,209
	,91
	1,79
	1
	5

	 
	11-15
	9
	1,33
	,707
	,236
	,79
	1,88
	1
	3

	 
	16-20
	9
	1,33
	,707
	,236
	,79
	1,88
	1
	3

	 
	21-
	5
	1,40
	,894
	,400
	,29
	2,51
	1
	3

	 
	Total
	59
	1,29
	,744
	,097
	1,09
	1,48
	1
	5

	Q27
	1-5
	16
	2,69
	1,014
	,254
	2,15
	3,23
	1
	4

	 
	6-10
	20
	2,60
	1,095
	,245
	2,09
	3,11
	1
	4

	 
	11-15
	9
	2,00
	1,000
	,333
	1,23
	2,77
	1
	3

	 
	16-20
	9
	2,00
	,866
	,289
	1,33
	2,67
	1
	3

	 
	21-
	5
	2,00
	,707
	,316
	1,12
	2,88
	1
	3

	 
	Total
	59
	2,39
	1,017
	,132
	2,12
	2,65
	1
	4

	Q28
	1-5
	16
	3,94
	,772
	,193
	3,53
	4,35
	2
	5

	 
	6-10
	20
	3,75
	,910
	,204
	3,32
	4,18
	2
	5

	 
	11-15
	9
	3,44
	1,424
	,475
	2,35
	4,54
	1
	5

	 
	16-20
	9
	3,67
	1,414
	,471
	2,58
	4,75
	1
	5

	 
	21-
	5
	2,80
	1,304
	,583
	1,18
	4,42
	1
	4

	 
	Total
	59
	3,66
	1,092
	,142
	3,38
	3,95
	1
	5

	Q29
	1-5
	16
	2,63
	1,204
	,301
	1,98
	3,27
	1
	5

	 
	6-10
	20
	2,15
	1,182
	,264
	1,60
	2,70
	1
	5

	 
	11-15
	9
	1,67
	1,118
	,373
	,81
	2,53
	1
	4

	 
	16-20
	9
	1,56
	1,014
	,338
	,78
	2,33
	1
	4

	 
	21-
	5
	2,00
	1,732
	,775
	-,15
	4,15
	1
	5

	 
	Total
	59
	2,10
	1,227
	,160
	1,78
	2,42
	1
	5

	Q30
	1-5
	16
	4,44
	,727
	,182
	4,05
	4,83
	3
	5

	 
	6-10
	20
	4,45
	,605
	,135
	4,17
	4,73
	3
	5

	 
	11-15
	9
	3,89
	,333
	,111
	3,63
	4,15
	3
	4

	 
	16-20
	9
	3,67
	1,225
	,408
	2,73
	4,61
	1
	5

	 
	21-
	5
	4,00
	,707
	,316
	3,12
	4,88
	3
	5

	 
	Total
	59
	4,20
	,783
	,102
	4,00
	4,41
	1
	5

	Q31
	1-5
	16
	4,13
	,806
	,202
	3,70
	4,55
	3
	5

	 
	6-10
	20
	4,05
	,887
	,198
	3,63
	4,47
	2
	5

	 
	11-15
	9
	3,78
	1,302
	,434
	2,78
	4,78
	1
	5

	 
	16-20
	9
	3,78
	,833
	,278
	3,14
	4,42
	2
	5

	 
	21-
	5
	3,60
	1,673
	,748
	1,52
	5,68
	1
	5

	 
	Total
	59
	3,95
	,990
	,129
	3,69
	4,21
	1
	5

	Q32
	1-5
	16
	3,19
	,655
	,164
	2,84
	3,54
	2
	4

	 
	6-10
	20
	3,40
	,681
	,152
	3,08
	3,72
	2
	5

	 
	11-15
	9
	3,00
	1,118
	,373
	2,14
	3,86
	1
	5

	 
	16-20
	9
	2,56
	1,014
	,338
	1,78
	3,33
	1
	4

	 
	21-
	5
	3,20
	,447
	,200
	2,64
	3,76
	3
	4

	 
	Total
	59
	3,14
	,819
	,107
	2,92
	3,35
	1
	5

	Q33
	1-5
	16
	3,31
	1,250
	,313
	2,65
	3,98
	1
	5

	 
	6-10
	20
	3,10
	1,210
	,270
	2,53
	3,67
	1
	5

	 
	11-15
	9
	2,67
	1,500
	,500
	1,51
	3,82
	1
	5

	 
	16-20
	9
	2,00
	1,000
	,333
	1,23
	2,77
	1
	3

	 
	21-
	5
	2,20
	,837
	,374
	1,16
	3,24
	1
	3

	 
	Total
	59
	2,85
	1,271
	,165
	2,52
	3,18
	1
	5

	Q34
	1-5
	16
	4,25
	,775
	,194
	3,84
	4,66
	3
	5

	 
	6-10
	20
	4,20
	1,005
	,225
	3,73
	4,67
	1
	5

	 
	11-15
	9
	3,89
	1,167
	,389
	2,99
	4,79
	1
	5

	 
	16-20
	9
	3,56
	1,509
	,503
	2,40
	4,72
	1
	5

	 
	21-
	5
	3,80
	1,095
	,490
	2,44
	5,16
	2
	5

	 
	Total
	59
	4,03
	1,066
	,139
	3,76
	4,31
	1
	5

	Q35
	1-5
	16
	4,31
	,704
	,176
	3,94
	4,69
	3
	5

	 
	6-10
	20
	4,20
	,768
	,172
	3,84
	4,56
	3
	5

	 
	11-15
	9
	3,78
	,667
	,222
	3,27
	4,29
	3
	5

	 
	16-20
	9
	4,22
	,833
	,278
	3,58
	4,86
	3
	5

	 
	21-
	5
	2,80
	1,789
	,800
	,58
	5,02
	1
	5

	 
	Total
	59
	4,05
	,936
	,122
	3,81
	4,29
	1
	5

	Q36
	1-5
	16
	2,38
	1,147
	,287
	1,76
	2,99
	1
	4

	 
	6-10
	20
	2,40
	1,188
	,266
	1,84
	2,96
	1
	5

	 
	11-15
	9
	2,11
	1,453
	,484
	,99
	3,23
	1
	5

	 
	16-20
	9
	1,78
	,972
	,324
	1,03
	2,52
	1
	3

	 
	21-
	5
	1,40
	,894
	,400
	,29
	2,51
	1
	3

	 
	Total
	59
	2,17
	1,177
	,153
	1,86
	2,48
	1
	5

	Q37
	1-5
	16
	4,00
	,816
	,204
	3,56
	4,44
	2
	5

	 
	6-10
	20
	3,90
	,968
	,216
	3,45
	4,35
	1
	5

	 
	11-15
	9
	3,44
	1,236
	,412
	2,49
	4,39
	1
	5

	 
	16-20
	9
	3,56
	1,590
	,530
	2,33
	4,78
	1
	5

	 
	21-
	5
	2,80
	1,095
	,490
	1,44
	4,16
	1
	4

	 
	Total
	59
	3,71
	1,115
	,145
	3,42
	4,00
	1
	5

	Q38
	1-5
	16
	4,13
	,619
	,155
	3,80
	4,45
	3
	5

	 
	6-10
	20
	3,95
	,945
	,211
	3,51
	4,39
	2
	5

	 
	11-15
	9
	4,33
	1,000
	,333
	3,56
	5,10
	2
	5

	 
	16-20
	9
	4,22
	,972
	,324
	3,48
	4,97
	2
	5

	 
	21-
	5
	3,00
	1,871
	,837
	,68
	5,32
	1
	5

	 
	Total
	59
	4,02
	1,008
	,131
	3,75
	4,28
	1
	5

	Q39
	1-5
	16
	2,69
	1,250
	,313
	2,02
	3,35
	1
	5

	 
	6-10
	20
	3,25
	1,118
	,250
	2,73
	3,77
	1
	5

	 
	11-15
	9
	2,78
	1,481
	,494
	1,64
	3,92
	1
	5

	 
	16-20
	9
	3,22
	1,641
	,547
	1,96
	4,48
	1
	5

	 
	21-
	5
	2,80
	1,095
	,490
	1,44
	4,16
	1
	4

	 
	Total
	59
	2,98
	1,280
	,167
	2,65
	3,32
	1
	5

	Q40
	1-5
	16
	2,13
	1,025
	,256
	1,58
	2,67
	1
	4

	 
	6-10
	20
	2,25
	1,209
	,270
	1,68
	2,82
	1
	4

	 
	11-15
	9
	2,56
	1,236
	,412
	1,61
	3,51
	1
	4

	 
	16-20
	9
	1,67
	1,000
	,333
	,90
	2,44
	1
	3

	 
	21-
	5
	1,60
	,894
	,400
	,49
	2,71
	1
	3

	 
	Total
	59
	2,12
	1,115
	,145
	1,83
	2,41
	1
	4

	Q41
	1-5
	16
	1,25
	,577
	,144
	,94
	1,56
	1
	3

	 
	6-10
	20
	1,25
	,550
	,123
	,99
	1,51
	1
	3

	 
	11-15
	9
	1,22
	,441
	,147
	,88
	1,56
	1
	2

	 
	16-20
	9
	1,22
	,441
	,147
	,88
	1,56
	1
	2

	 
	21-
	5
	1,00
	,000
	,000
	1,00
	1,00
	1
	1

	 
	Total
	59
	1,22
	,494
	,064
	1,09
	1,35
	1
	3

	Q42
	1-5
	16
	4,31
	,479
	,120
	4,06
	4,57
	4
	5

	 
	6-10
	20
	4,00
	1,026
	,229
	3,52
	4,48
	1
	5

	 
	11-15
	9
	3,89
	1,167
	,389
	2,99
	4,79
	2
	5

	 
	16-20
	9
	3,78
	1,202
	,401
	2,85
	4,70
	2
	5

	 
	21-
	5
	4,00
	1,225
	,548
	2,48
	5,52
	2
	5

	 
	Total
	59
	4,03
	,964
	,126
	3,78
	4,29
	1
	5

	Q43
	1-5
	16
	2,94
	1,237
	,309
	2,28
	3,60
	1
	5

	 
	6-10
	20
	3,10
	,852
	,191
	2,70
	3,50
	1
	4

	 
	11-15
	9
	2,56
	,527
	,176
	2,15
	2,96
	2
	3

	 
	16-20
	9
	2,44
	1,014
	,338
	1,67
	3,22
	1
	4

	 
	21-
	5
	2,20
	1,095
	,490
	,84
	3,56
	1
	3

	 
	Total
	59
	2,80
	,996
	,130
	2,54
	3,06
	1
	5

	Q44
	1-5
	16
	3,00
	1,155
	,289
	2,38
	3,62
	1
	5

	 
	6-10
	20
	3,25
	1,070
	,239
	2,75
	3,75
	1
	5

	 
	11-15
	9
	3,11
	,928
	,309
	2,40
	3,82
	2
	5

	 
	16-20
	9
	3,00
	1,118
	,373
	2,14
	3,86
	1
	5

	 
	21-
	5
	2,80
	1,483
	,663
	,96
	4,64
	1
	5

	 
	Total
	59
	3,08
	1,087
	,142
	2,80
	3,37
	1
	5


Appendix F

City of the Schools

One-way ANOVA Results

ANOVA

	 
	Sum of Squares
	df
	Mean Square
	F
	Sig.

	Q1
	Between Groups
	3,296
	2
	1,648
	4,023
	,023

	 
	Within Groups
	22,941
	56
	,410
	 
	 

	 
	Total
	26,237
	58
	 
	 
	 

	Q2
	Between Groups
	1,430
	2
	,715
	1,610
	,209

	 
	Within Groups
	24,875
	56
	,444
	 
	 

	 
	Total
	26,305
	58
	 
	 
	 

	Q3
	Between Groups
	2,613
	2
	1,307
	2,442
	,096

	 
	Within Groups
	29,963
	56
	,535
	 
	 

	 
	Total
	32,576
	58
	 
	 
	 

	Q4
	Between Groups
	1,544
	2
	,772
	,658
	,522

	 
	Within Groups
	65,676
	56
	1,173
	 
	 

	 
	Total
	67,220
	58
	 
	 
	 

	Q5
	Between Groups
	1,629
	2
	,814
	,777
	,465

	 
	Within Groups
	58,676
	56
	1,048
	 
	 

	 
	Total
	60,305
	58
	 
	 
	 

	Q6
	Between Groups
	,495
	2
	,248
	,628
	,537

	 
	Within Groups
	22,081
	56
	,394
	 
	 

	 
	Total
	22,576
	58
	 
	 
	 

	Q7
	Between Groups
	2,867
	2
	1,433
	1,968
	,149

	 
	Within Groups
	40,794
	56
	,728
	 
	 

	 
	Total
	43,661
	58
	 
	 
	 

	Q8
	Between Groups
	1,226
	2
	,613
	1,836
	,169

	 
	Within Groups
	18,706
	56
	,334
	 
	 

	 
	Total
	19,932
	58
	 
	 
	 

	Q9
	Between Groups
	1,709
	2
	,855
	1,162
	,320

	 
	Within Groups
	41,206
	56
	,736
	 
	 

	 
	Total
	42,915
	58
	 
	 
	 

	Q10
	Between Groups
	3,609
	2
	1,804
	3,126
	,052

	 
	Within Groups
	32,324
	56
	,577
	 
	 

	 
	Total
	35,932
	58
	 
	 
	 

	Q11
	Between Groups
	,660
	2
	,330
	1,164
	,320

	 
	Within Groups
	15,882
	56
	,284
	 
	 

	 
	Total
	16,542
	58
	 
	 
	 

	Q12
	Between Groups
	2,664
	2
	1,332
	2,409
	,099

	 
	Within Groups
	30,963
	56
	,553
	 
	 

	 
	Total
	33,627
	58
	 
	 
	 

	Q13
	Between Groups
	4,959
	2
	2,480
	4,185
	,020

	 
	Within Groups
	33,176
	56
	,592
	 
	 

	 
	Total
	38,136
	58
	 
	 
	 

	Q14
	Between Groups
	1,282
	2
	,641
	,963
	,388

	 
	Within Groups
	37,294
	56
	,666
	 
	 

	 
	Total
	38,576
	58
	 
	 
	 

	Q15
	Between Groups
	,096
	2
	,048
	,154
	,858

	 
	Within Groups
	17,463
	56
	,312
	 
	 

	 
	Total
	17,559
	58
	 
	 
	 

	Q16
	Between Groups
	,217
	2
	,108
	,233
	,793

	 
	Within Groups
	26,088
	56
	,466
	 
	 

	 
	Total
	26,305
	58
	 
	 
	 

	Q17
	Between Groups
	,560
	2
	,280
	,866
	,426

	 
	Within Groups
	18,118
	56
	,324
	 
	 

	 
	Total
	18,678
	58
	 
	 
	 

	Q18
	Between Groups
	,981
	2
	,491
	,727
	,488

	 
	Within Groups
	37,765
	56
	,674
	 
	 

	 
	Total
	38,746
	58
	 
	 
	 

	Q19
	Between Groups
	,556
	2
	,278
	,517
	,599

	 
	Within Groups
	30,088
	56
	,537
	 
	 

	 
	Total
	30,644
	58
	 
	 
	 

	Q20
	Between Groups
	,157
	2
	,078
	,186
	,831

	 
	Within Groups
	23,640
	56
	,422
	 
	 

	 
	Total
	23,797
	58
	 
	 
	 

	Q21
	Between Groups
	22,547
	2
	11,273
	12,979
	,000

	 
	Within Groups
	48,640
	56
	,869
	 
	 

	 
	Total
	71,186
	58
	 
	 
	 

	Q22
	Between Groups
	,930
	2
	,465
	1,712
	,190

	 
	Within Groups
	15,206
	56
	,272
	 
	 

	 
	Total
	16,136
	58
	 
	 
	 

	Q23
	Between Groups
	5,569
	2
	2,785
	3,980
	,024

	 
	Within Groups
	39,176
	56
	,700
	 
	 

	 
	Total
	44,746
	58
	 
	 
	 

	Q24
	Between Groups
	8,584
	2
	4,292
	2,898
	,063

	 
	Within Groups
	82,941
	56
	1,481
	 
	 

	 
	Total
	91,525
	58
	 
	 
	 

	Q25
	Between Groups
	8,667
	2
	4,334
	3,836
	,027

	 
	Within Groups
	63,265
	56
	1,130
	 
	 

	 
	Total
	71,932
	58
	 
	 
	 

	Q26
	Between Groups
	,925
	2
	,463
	,831
	,441

	 
	Within Groups
	31,176
	56
	,557
	 
	 

	 
	Total
	32,102
	58
	 
	 
	 

	Q27
	Between Groups
	2,806
	2
	1,403
	1,373
	,262

	 
	Within Groups
	57,228
	56
	1,022
	 
	 

	 
	Total
	60,034
	58
	 
	 
	 

	Q28
	Between Groups
	4,073
	2
	2,037
	1,751
	,183

	 
	Within Groups
	65,147
	56
	1,163
	 
	 

	 
	Total
	69,220
	58
	 
	 
	 

	Q29
	Between Groups
	1,485
	2
	,743
	,484
	,619

	 
	Within Groups
	85,904
	56
	1,534
	 
	 

	 
	Total
	87,390
	58
	 
	 
	 

	Q30
	Between Groups
	,059
	2
	,030
	,047
	,954

	 
	Within Groups
	35,500
	56
	,634
	 
	 

	 
	Total
	35,559
	58
	 
	 
	 

	Q31
	Between Groups
	,325
	2
	,163
	,161
	,852

	 
	Within Groups
	56,522
	56
	1,009
	 
	 

	 
	Total
	56,847
	58
	 
	 
	 

	Q32
	Between Groups
	1,621
	2
	,811
	1,217
	,304

	 
	Within Groups
	37,294
	56
	,666
	 
	 

	 
	Total
	38,915
	58
	 
	 
	 

	Q33
	Between Groups
	22,899
	2
	11,450
	9,065
	,000

	 
	Within Groups
	70,728
	56
	1,263
	 
	 

	 
	Total
	93,627
	58
	 
	 
	 

	Q34
	Between Groups
	,991
	2
	,496
	,427
	,654

	 
	Within Groups
	64,941
	56
	1,160
	 
	 

	 
	Total
	65,932
	58
	 
	 
	 

	Q35
	Between Groups
	8,208
	2
	4,104
	5,390
	,007

	 
	Within Groups
	42,640
	56
	,761
	 
	 

	 
	Total
	50,847
	58
	 
	 
	 

	Q36
	Between Groups
	8,452
	2
	4,226
	3,294
	,044

	 
	Within Groups
	71,853
	56
	1,283
	 
	 

	 
	Total
	80,305
	58
	 
	 
	 

	Q37
	Between Groups
	3,308
	2
	1,654
	1,346
	,269

	 
	Within Groups
	68,794
	56
	1,228
	 
	 

	 
	Total
	72,102
	58
	 
	 
	 

	Q38
	Between Groups
	3,432
	2
	1,716
	1,730
	,187

	 
	Within Groups
	55,551
	56
	,992
	 
	 

	 
	Total
	58,983
	58
	 
	 
	 

	Q39
	Between Groups
	12,637
	2
	6,319
	4,297
	,018

	 
	Within Groups
	82,346
	56
	1,470
	 
	 

	 
	Total
	94,983
	58
	 
	 
	 

	Q40
	Between Groups
	2,471
	2
	1,235
	,993
	,377

	 
	Within Groups
	69,699
	56
	1,245
	 
	 

	 
	Total
	72,169
	58
	 
	 
	 

	Q41
	Between Groups
	,489
	2
	,244
	1,002
	,374

	 
	Within Groups
	13,647
	56
	,244
	 
	 

	 
	Total
	14,136
	58
	 
	 
	 

	Q42
	Between Groups
	6,587
	2
	3,293
	3,895
	,026

	 
	Within Groups
	47,346
	56
	,845
	 
	 

	 
	Total
	53,932
	58
	 
	 
	 

	Q43
	Between Groups
	1,978
	2
	,989
	,997
	,376

	 
	Within Groups
	55,581
	56
	,993
	 
	 

	 
	Total
	57,559
	58
	 
	 
	 

	Q44
	Between Groups
	7,841
	2
	3,920
	3,615
	,033

	 
	Within Groups
	60,735
	56
	1,085
	 
	 

	 
	Total
	68,576
	58
	 
	 
	 


Descriptives

	 
	N
	Mean
	Std. Deviation
	Std. Error
	95% Confidence Interval for Mean
	Minimum
	Maximum

	 
	 
	 
	 
	 
	Lower Bound
	Upper Bound
	 
	 

	Q1
	Lefkosa
	34
	4,71
	,579
	,099
	4,50
	4,91
	3
	5

	 
	Girne
	17
	4,65
	,606
	,147
	4,34
	4,96
	3
	5

	 
	G. Magusa
	8
	4,00
	,926
	,327
	3,23
	4,77
	2
	5

	 
	Total
	59
	4,59
	,673
	,088
	4,42
	4,77
	2
	5

	Q2
	Lefkosa
	34
	4,29
	,524
	,090
	4,11
	4,48
	3
	5

	 
	Girne
	17
	3,94
	,899
	,218
	3,48
	4,40
	3
	5

	 
	G. Magusa
	8
	4,13
	,641
	,227
	3,59
	4,66
	3
	5

	 
	Total
	59
	4,17
	,673
	,088
	3,99
	4,34
	3
	5

	Q3
	Lefkosa
	34
	4,03
	,674
	,116
	3,79
	4,26
	3
	5

	 
	Girne
	17
	3,59
	,939
	,228
	3,11
	4,07
	2
	5

	 
	G. Magusa
	8
	4,13
	,354
	,125
	3,83
	4,42
	4
	5

	 
	Total
	59
	3,92
	,749
	,098
	3,72
	4,11
	2
	5

	Q4
	Lefkosa
	34
	3,68
	1,036
	,178
	3,31
	4,04
	2
	5

	 
	Girne
	17
	3,47
	1,328
	,322
	2,79
	4,15
	2
	5

	 
	G. Magusa
	8
	4,00
	,535
	,189
	3,55
	4,45
	3
	5

	 
	Total
	59
	3,66
	1,077
	,140
	3,38
	3,94
	2
	5

	Q5
	Lefkosa
	34
	3,76
	1,130
	,194
	3,37
	4,16
	1
	5

	 
	Girne
	17
	3,76
	,903
	,219
	3,30
	4,23
	3
	5

	 
	G. Magusa
	8
	4,25
	,707
	,250
	3,66
	4,84
	3
	5

	 
	Total
	59
	3,83
	1,020
	,133
	3,56
	4,10
	1
	5

	Q6
	Lefkosa
	34
	4,15
	,610
	,105
	3,93
	4,36
	3
	5

	 
	Girne
	17
	3,94
	,556
	,135
	3,66
	4,23
	3
	5

	 
	G. Magusa
	8
	4,13
	,835
	,295
	3,43
	4,82
	3
	5

	 
	Total
	59
	4,08
	,624
	,081
	3,92
	4,25
	3
	5

	Q7
	Lefkosa
	34
	3,71
	,906
	,155
	3,39
	4,02
	2
	5

	 
	Girne
	17
	3,53
	,800
	,194
	3,12
	3,94
	3
	5

	 
	G. Magusa
	8
	4,25
	,707
	,250
	3,66
	4,84
	3
	5

	 
	Total
	59
	3,73
	,868
	,113
	3,50
	3,95
	2
	5

	Q8
	Lefkosa
	34
	3,85
	,558
	,096
	3,66
	4,05
	3
	5

	 
	Girne
	17
	4,06
	,556
	,135
	3,77
	4,34
	3
	5

	 
	G. Magusa
	8
	4,25
	,707
	,250
	3,66
	4,84
	3
	5

	 
	Total
	59
	3,97
	,586
	,076
	3,81
	4,12
	3
	5

	Q9
	Lefkosa
	34
	4,15
	,892
	,153
	3,84
	4,46
	2
	5

	 
	Girne
	17
	3,94
	,899
	,218
	3,48
	4,40
	3
	5

	 
	G. Magusa
	8
	4,50
	,535
	,189
	4,05
	4,95
	4
	5

	 
	Total
	59
	4,14
	,860
	,112
	3,91
	4,36
	2
	5

	Q10
	Lefkosa
	34
	4,18
	,716
	,123
	3,93
	4,43
	3
	5

	 
	Girne
	17
	3,65
	,702
	,170
	3,29
	4,01
	3
	5

	 
	G. Magusa
	8
	4,25
	1,035
	,366
	3,38
	5,12
	2
	5

	 
	Total
	59
	4,03
	,787
	,102
	3,83
	4,24
	2
	5

	Q11
	Lefkosa
	34
	4,35
	,544
	,093
	4,16
	4,54
	3
	5

	 
	Girne
	17
	4,59
	,507
	,123
	4,33
	4,85
	4
	5

	 
	G. Magusa
	8
	4,50
	,535
	,189
	4,05
	4,95
	4
	5

	 
	Total
	59
	4,44
	,534
	,070
	4,30
	4,58
	3
	5

	Q12
	Lefkosa
	34
	3,79
	,845
	,145
	3,50
	4,09
	2
	5

	 
	Girne
	17
	3,71
	,588
	,143
	3,40
	4,01
	3
	5

	 
	G. Magusa
	8
	4,38
	,518
	,183
	3,94
	4,81
	4
	5

	 
	Total
	59
	3,85
	,761
	,099
	3,65
	4,05
	2
	5

	Q13
	Lefkosa
	34
	3,71
	,719
	,123
	3,46
	3,96
	2
	5

	 
	Girne
	17
	3,59
	,939
	,228
	3,11
	4,07
	2
	5

	 
	G. Magusa
	8
	4,50
	,535
	,189
	4,05
	4,95
	4
	5

	 
	Total
	59
	3,78
	,811
	,106
	3,57
	3,99
	2
	5

	Q14
	Lefkosa
	34
	3,91
	,793
	,136
	3,64
	4,19
	3
	5

	 
	Girne
	17
	3,76
	,903
	,219
	3,30
	4,23
	2
	5

	 
	G. Magusa
	8
	4,25
	,707
	,250
	3,66
	4,84
	3
	5

	 
	Total
	59
	3,92
	,816
	,106
	3,70
	4,13
	2
	5

	Q15
	Lefkosa
	34
	4,24
	,554
	,095
	4,04
	4,43
	3
	5

	 
	Girne
	17
	4,18
	,636
	,154
	3,85
	4,50
	3
	5

	 
	G. Magusa
	8
	4,13
	,354
	,125
	3,83
	4,42
	4
	5

	 
	Total
	59
	4,20
	,550
	,072
	4,06
	4,35
	3
	5

	Q16
	Lefkosa
	34
	4,12
	,686
	,118
	3,88
	4,36
	3
	5

	 
	Girne
	17
	4,24
	,664
	,161
	3,89
	4,58
	3
	5

	 
	G. Magusa
	8
	4,25
	,707
	,250
	3,66
	4,84
	3
	5

	 
	Total
	59
	4,17
	,673
	,088
	3,99
	4,34
	3
	5

	Q17
	Lefkosa
	34
	4,29
	,579
	,099
	4,09
	4,50
	3
	5

	 
	Girne
	17
	4,24
	,562
	,136
	3,95
	4,52
	3
	5

	 
	G. Magusa
	8
	4,00
	,535
	,189
	3,55
	4,45
	3
	5

	 
	Total
	59
	4,24
	,567
	,074
	4,09
	4,39
	3
	5

	Q18
	Lefkosa
	34
	3,41
	,892
	,153
	3,10
	3,72
	2
	5

	 
	Girne
	17
	3,71
	,772
	,187
	3,31
	4,10
	2
	5

	 
	G. Magusa
	8
	3,50
	,535
	,189
	3,05
	3,95
	3
	4

	 
	Total
	59
	3,51
	,817
	,106
	3,30
	3,72
	2
	5

	Q19
	Lefkosa
	34
	4,47
	,825
	,142
	4,18
	4,76
	2
	5

	 
	Girne
	17
	4,59
	,618
	,150
	4,27
	4,91
	3
	5

	 
	G. Magusa
	8
	4,75
	,463
	,164
	4,36
	5,14
	4
	5

	 
	Total
	59
	4,54
	,727
	,095
	4,35
	4,73
	2
	5

	Q20
	Lefkosa
	34
	4,41
	,657
	,113
	4,18
	4,64
	3
	5

	 
	Girne
	17
	4,29
	,686
	,166
	3,94
	4,65
	3
	5

	 
	G. Magusa
	8
	4,38
	,518
	,183
	3,94
	4,81
	4
	5

	 
	Total
	59
	4,37
	,641
	,083
	4,21
	4,54
	3
	5

	Q21
	Lefkosa
	34
	2,41
	,957
	,164
	2,08
	2,75
	1
	5

	 
	Girne
	17
	3,71
	,686
	,166
	3,35
	4,06
	3
	5

	 
	G. Magusa
	8
	2,13
	1,246
	,441
	1,08
	3,17
	1
	4

	 
	Total
	59
	2,75
	1,108
	,144
	2,46
	3,03
	1
	5

	Q22
	Lefkosa
	34
	4,68
	,638
	,109
	4,45
	4,90
	2
	5

	 
	Girne
	17
	4,88
	,332
	,081
	4,71
	5,05
	4
	5

	 
	G. Magusa
	8
	5,00
	,000
	,000
	5,00
	5,00
	5
	5

	 
	Total
	59
	4,78
	,527
	,069
	4,64
	4,92
	2
	5

	Q23
	Lefkosa
	34
	4,59
	,743
	,127
	4,33
	4,85
	2
	5

	 
	Girne
	17
	4,06
	1,144
	,277
	3,47
	4,65
	1
	5

	 
	G. Magusa
	8
	5,00
	,000
	,000
	5,00
	5,00
	5
	5

	 
	Total
	59
	4,49
	,878
	,114
	4,26
	4,72
	1
	5

	Q24
	Lefkosa
	34
	2,44
	1,284
	,220
	1,99
	2,89
	1
	5

	 
	Girne
	17
	3,24
	1,033
	,250
	2,70
	3,77
	1
	5

	 
	G. Magusa
	8
	2,25
	1,282
	,453
	1,18
	3,32
	1
	4

	 
	Total
	59
	2,64
	1,256
	,164
	2,32
	2,97
	1
	5

	Q25
	Lefkosa
	34
	4,12
	1,122
	,192
	3,73
	4,51
	1
	5

	 
	Girne
	17
	3,53
	1,125
	,273
	2,95
	4,11
	1
	5

	 
	G. Magusa
	8
	4,75
	,463
	,164
	4,36
	5,14
	4
	5

	 
	Total
	59
	4,03
	1,114
	,145
	3,74
	4,32
	1
	5

	Q26
	Lefkosa
	34
	1,29
	,799
	,137
	1,02
	1,57
	1
	5

	 
	Girne
	17
	1,41
	,795
	,193
	1,00
	1,82
	1
	3

	 
	G. Magusa
	8
	1,00
	,000
	,000
	1,00
	1,00
	1
	1

	 
	Total
	59
	1,29
	,744
	,097
	1,09
	1,48
	1
	5

	Q27
	Lefkosa
	34
	2,53
	1,080
	,185
	2,15
	2,91
	1
	4

	 
	Girne
	17
	2,35
	,786
	,191
	1,95
	2,76
	1
	3

	 
	G. Magusa
	8
	1,88
	1,126
	,398
	,93
	2,82
	1
	4

	 
	Total
	59
	2,39
	1,017
	,132
	2,12
	2,65
	1
	4

	Q28
	Lefkosa
	34
	3,88
	,913
	,157
	3,56
	4,20
	2
	5

	 
	Girne
	17
	3,41
	1,064
	,258
	2,86
	3,96
	1
	5

	 
	G. Magusa
	8
	3,25
	1,669
	,590
	1,85
	4,65
	1
	5

	 
	Total
	59
	3,66
	1,092
	,142
	3,38
	3,95
	1
	5

	Q29
	Lefkosa
	34
	1,97
	1,029
	,177
	1,61
	2,33
	1
	5

	 
	Girne
	17
	2,24
	1,251
	,304
	1,59
	2,88
	1
	4

	 
	G. Magusa
	8
	2,38
	1,923
	,680
	,77
	3,98
	1
	5

	 
	Total
	59
	2,10
	1,227
	,160
	1,78
	2,42
	1
	5

	Q30
	Lefkosa
	34
	4,18
	,673
	,115
	3,94
	4,41
	3
	5

	 
	Girne
	17
	4,24
	,970
	,235
	3,74
	4,73
	1
	5

	 
	G. Magusa
	8
	4,25
	,886
	,313
	3,51
	4,99
	3
	5

	 
	Total
	59
	4,20
	,783
	,102
	4,00
	4,41
	1
	5

	Q31
	Lefkosa
	34
	3,94
	,886
	,152
	3,63
	4,25
	2
	5

	 
	Girne
	17
	3,88
	1,269
	,308
	3,23
	4,53
	1
	5

	 
	G. Magusa
	8
	4,13
	,835
	,295
	3,43
	4,82
	3
	5

	 
	Total
	59
	3,95
	,990
	,129
	3,69
	4,21
	1
	5

	Q32
	Lefkosa
	34
	3,15
	,744
	,128
	2,89
	3,41
	2
	5

	 
	Girne
	17
	3,29
	,470
	,114
	3,05
	3,54
	3
	4

	 
	G. Magusa
	8
	2,75
	1,488
	,526
	1,51
	3,99
	1
	4

	 
	Total
	59
	3,14
	,819
	,107
	2,92
	3,35
	1
	5

	Q33
	Lefkosa
	34
	2,91
	1,240
	,213
	2,48
	3,34
	1
	5

	 
	Girne
	17
	3,41
	,870
	,211
	2,96
	3,86
	2
	5

	 
	G. Magusa
	8
	1,38
	1,061
	,375
	,49
	2,26
	1
	4

	 
	Total
	59
	2,85
	1,271
	,165
	2,52
	3,18
	1
	5

	Q34
	Lefkosa
	34
	4,03
	1,058
	,182
	3,66
	4,40
	1
	5

	 
	Girne
	17
	4,18
	,636
	,154
	3,85
	4,50
	3
	5

	 
	G. Magusa
	8
	3,75
	1,753
	,620
	2,28
	5,22
	1
	5

	 
	Total
	59
	4,03
	1,066
	,139
	3,76
	4,31
	1
	5

	Q35
	Lefkosa
	34
	4,06
	,886
	,152
	3,75
	4,37
	1
	5

	 
	Girne
	17
	3,65
	,996
	,242
	3,13
	4,16
	1
	5

	 
	G. Magusa
	8
	4,88
	,354
	,125
	4,58
	5,17
	4
	5

	 
	Total
	59
	4,05
	,936
	,122
	3,81
	4,29
	1
	5

	Q36
	Lefkosa
	34
	2,24
	1,182
	,203
	1,82
	2,65
	1
	5

	 
	Girne
	17
	2,47
	1,231
	,298
	1,84
	3,10
	1
	5

	 
	G. Magusa
	8
	1,25
	,463
	,164
	,86
	1,64
	1
	2

	 
	Total
	59
	2,17
	1,177
	,153
	1,86
	2,48
	1
	5

	Q37
	Lefkosa
	34
	3,71
	1,115
	,191
	3,32
	4,10
	1
	5

	 
	Girne
	17
	3,47
	1,179
	,286
	2,86
	4,08
	1
	5

	 
	G. Magusa
	8
	4,25
	,886
	,313
	3,51
	4,99
	3
	5

	 
	Total
	59
	3,71
	1,115
	,145
	3,42
	4,00
	1
	5

	Q38
	Lefkosa
	34
	3,91
	1,083
	,186
	3,53
	4,29
	1
	5

	 
	Girne
	17
	3,94
	,966
	,234
	3,44
	4,44
	1
	5

	 
	G. Magusa
	8
	4,63
	,518
	,183
	4,19
	5,06
	4
	5

	 
	Total
	59
	4,02
	1,008
	,131
	3,75
	4,28
	1
	5

	Q39
	Lefkosa
	34
	2,59
	1,234
	,212
	2,16
	3,02
	1
	5

	 
	Girne
	17
	3,47
	1,068
	,259
	2,92
	4,02
	1
	5

	 
	G. Magusa
	8
	3,63
	1,408
	,498
	2,45
	4,80
	1
	5

	 
	Total
	59
	2,98
	1,280
	,167
	2,65
	3,32
	1
	5

	Q40
	Lefkosa
	34
	2,29
	1,169
	,200
	1,89
	2,70
	1
	4

	 
	Girne
	17
	1,88
	,928
	,225
	1,41
	2,36
	1
	4

	 
	G. Magusa
	8
	1,88
	1,246
	,441
	,83
	2,92
	1
	4

	 
	Total
	59
	2,12
	1,115
	,145
	1,83
	2,41
	1
	4

	Q41
	Lefkosa
	34
	1,24
	,496
	,085
	1,06
	1,41
	1
	3

	 
	Girne
	17
	1,29
	,588
	,143
	,99
	1,60
	1
	3

	 
	G. Magusa
	8
	1,00
	,000
	,000
	1,00
	1,00
	1
	1

	 
	Total
	59
	1,22
	,494
	,064
	1,09
	1,35
	1
	3

	Q42
	Lefkosa
	34
	3,88
	1,008
	,173
	3,53
	4,23
	1
	5

	 
	Girne
	17
	3,94
	,899
	,218
	3,48
	4,40
	2
	5

	 
	G. Magusa
	8
	4,88
	,354
	,125
	4,58
	5,17
	4
	5

	 
	Total
	59
	4,03
	,964
	,126
	3,78
	4,29
	1
	5

	Q43
	Lefkosa
	34
	2,65
	1,070
	,183
	2,27
	3,02
	1
	5

	 
	Girne
	17
	3,06
	,966
	,234
	2,56
	3,56
	1
	4

	 
	G. Magusa
	8
	2,88
	,641
	,227
	2,34
	3,41
	2
	4

	 
	Total
	59
	2,80
	,996
	,130
	2,54
	3,06
	1
	5

	Q44
	Lefkosa
	34
	2,97
	1,087
	,186
	2,59
	3,35
	1
	5

	 
	Girne
	17
	2,88
	,928
	,225
	2,41
	3,36
	2
	5

	 
	G. Magusa
	8
	4,00
	1,069
	,378
	3,11
	4,89
	3
	5

	 
	Total
	59
	3,08
	1,087
	,142
	2,80
	3,37
	1
	5
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