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ABSTRACT
A Study on Student Misbehaviour in EFL Classrooms
SEVGEN, OYA

MA Programme in English Language Teaching
Supervisor: Asst. Prof. Dr. Mustafa Kurt

December 2009, 117 pages


The main aim of this study was to investigate how secondary school English language teachers perceive and prevent student misbehavior in EFL classrooms. The participants of this study were the secondary school English language teachers working at schools in Nicosia.
More specifically, the study seeks answers to four main questions: How do secondary school English language teachers perceive student misbehaviour? Is there any significant relationship between teachers’ gender, age, experience, the number of classes they teach and reactions to student misbehaviour? How do secondary school English language teachers prevent student misbehaviour? and finally is there any significant relationship between teachers’ gender, age, experience, the number of classes they teach and their classroom management methods they use in the classroom?



The questionnaire which was used as a means of data collection consisted of three parts. In the first part, the questions were about participants’ age, gender, experience and the number of classes they teach. In the second part, the reactions of secondary school English language teachers to student misbehaviour and in the third part classroom management methods used by these teachers to prevent misbehaviours were investigated



According to the results, “Talking during the lesson or activity”, “Teasing”, “Not doing homework” and “Not studying regularly” were the most frequently encountered misbehaviours in the classrooms. In addition to that, it was observed that there was not any significant difference between teachers’ gender and reactions to misbehaviour. For classroom management methods, “Coming to lessons prepared” and “Giving advice to students” were the most frequently  methods that teachers used in their classrooms.


To conclude, talking during the lesson or activity, teasing, not doing homework and not studying regularly were the misbehaviours that teachers mostly encountered in their classrooms. When students talk or tease in the classrooms, the teachers should use effective methods to prevent these behaviours; the teachers should find out the reasons of not studying regularly or not doing homework and encourage their students to the lessons. 

Key Words: Classroom Management, Misbehaviour, Classroom Management Methods.

Key Words: Classroom Management, Misbehaviour, Classroom Management Methods.

ÖZ

İngilizce Yabancı Dil Sınıflarında İstenmeyenÖğrenci Davranışları Üzerine Bir Çalışma

SEVGEN, OYA

Yüksek Lisans, İngilizce Öğretmenliği Eğitimi

Tez Yöneticisi: Yrd. Doç. Dr. Mustafa Kurt

Aralık 2009, 117 sayfa

Bu çalışmada, ortaokul İngilizce öğretmenlerinin İngilizce yabancı dil sınıflarında istenmeyen davranışları nasıl algıladığı ve önlediği araştırılmıştır. Bu çalışmaya, Kuzey Kıbrıs’taki okullarda çalışan ortaokul İngilizce öğretmenleri katılmıştır.

Bu çalışma dört farklı konuya değinmektedir: Ortaokul İngilizce öğretmenleri istenmeyen öğrenci davranışlarını nasıl algılar? Öğretmenlerin cinsiyeti, yaşı, deneyimi, ders verdikleri sınıf sayısı ile sınıf içi istenemeyen davranışlara tepkileri arasında önemli farklılıklar var mı? Ortaokul İngilizce öğretmenleri istenmeyen öğrenci davranışlarını nasıl engeller? Öğretmenlerin cinsiyeti, yaşı, deneyimi, ders verdikleri sınıf sayısı ile kullandıkları sınıf yönetim teknikleri arasında önemli farklılıklar var mı?


Veri toplamak için kullanılan anket üç bölümden oluşturulmuştur. Birinci kısımdaki sorular, katılan öğretmenlerin cinsiyeti, yaşı, deneyimi ve ders verdikleri sınıf sayısı hakkındaydı. İkinci kısımda ortaokul İngilizce öğretmenlerinin sınıf içi istenmeyen davranışlar hakkındaki tepkileri ve üçüncü kısımda bu öğretmenlerin sınıf içi istenmeyen davranışları önlemek için kullandıkları sınıf yönetim teknikleri araştırıldı. 


Sonuçlara göre, “Derste veya aktivite sırasında konuşmak”, “Alay etmek”,  “Ödevini yapmamak” ve “Düzenli çalışmamak” en çok meydana gelen sınıf içi istenmeyen davranışlardı. Buna ek olarak, öğretmenlerin cinsiyetleri ve sınıf içi istenmeyen davranışlara tepkiler arasında önemli bir fark olmadığı incelendi. “Derslere hazırlıklı gelmek” ve “Öğrencilere nasihat vermek” öğretmenlerin sınıflarında en çok kullandıkları yöntemlerdi.


Sonuç olarak, derste veya aktivite esnasında konuşmak, alay etmek, düzenli çalışmamak, ödev yapmamak öğretmenlerin sınıflarında en çok karşılaştığı davranışlardı. Öğretmenler, sınıfta öğrencileri konuştuğunda veya alay ettiğinde bu davranışları önlemek için etkili yöntemler kullanmalı; düzenli çalışmayan ya da ödevini yapmayan öğrencilerin neden ödev yapmadıklarını araştırmalı ve derse teşvik etmelidir. 


Anahtar Kelimeler: Sınıf Yönetimi, İstenmeyen Davranış, Sınıf Yönetim Teknikleri.
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CHAPTER I

INTRODUCTION

1.1 . Problem


Classroom management is one of the important problems for teachers. “The adequate control of a class is a prerequisite to achieving instructional objectives and to safeguarding the psychological and physical well-being of students” (Clarizio, 1971, p.1). “The student’s attitudes toward school as well as the extent of his learnings are influenced to an appreciable degree by the disciplinary factors used by the teacher” (Kaplan, 1970).


Morse and Wingo (1970) explained that classroom management is the most difficult problem of beginning teachers and Clarizio (1971) added that school administrators regard the maintenance of classroom management as the greatest problem of inexperienced teachers. On the other hand, it is known that experienced teachers as well can have difficulties in coping with misbehaviours in their classrooms. For both beginning and experienced teachers, Roehrig (2002) found that the most frequent source of challenge that teachers report was the student misbehaviour, lack of motivation, and individual differences. For beginning teachers, Maskowitz and Hayman (1976) stated that these teachers control problems by ignoring them and continuing to teach or by waiting until the situation is out of hand before trying to get order. They then resort to yelling, shouting and whistling.


Although classroom management is one of the most important problems for teachers (Clarizio, 1971), no sufficient study has been carried out on the reactions of secondary school English language teachers for student misbehaviours and the classroom management methods used by these teachers to prevent misbehaviours in Cyprus.


“Language is a cognitive tool for gaining, processing, organising, and evaluating knowledge. It is a cultural tool for sharing and storing knowledge for future generations. It is a pedagogic tool by which intellectual guidance is provided to children and other people” (Candlin & Mercer, 2001, p.254) and “language learning refers to the learning of another language once a first language (L1) has been learned” (Spolsky, 1988). Therefore, “understanding the dynamics of classroom communication is essential for all teaching and learning involved in second language education because classroom communication in general has been explained as a problem since differences in how, when, where, and to whom things are communicated can not only create slight misunderstandings, but can also seriously impair effective teaching and learning” (Johnson, 1995, p.3). 


Classroom discipline problems play a significant role in teaching and learning because when disruptive behaviours occur in classrooms, teaching and learning environment is negatively affected. It has been reported that some teachers spend as much as 30 to 80 percent of their time addressing discipline problems (Walsh, 1983). Baker (1985) stated that student learns misbehaviour from observing misbehaviour in other children because the misbehaved student attracts the teacher and the classmates so other students observe this situation and misbehaves to attract in the classroom. 



Rogers (2003) stated that some teachers show negative attitudes such as threatening, intimidating, and blaming to their students and this situation reveals a dislike and disregard for the student, and this leads to escalating confrontations and worsening relationships between teacher and student(s). Some studies indicate that a student’s ability to learn in the classroom is reduced by at least 25 percent because of fear of other students (Dade Country Public Schools, 1976; Lalli & Savitz, 1976).

In addition to that, stress related to classroom management is one of the most influential factors in failure among novice teachers (Levin, 1980 & Vittetoe, 1977) and a major reason why they leave the profession (Canter, 1989). Those teachers who are in their first years of teaching report that students who continually misbehave are the primary cause of job-related stress (Feitler & Tokar, 1992).



According to Kyriacou (1998), the types of misbehaviour most frequently cited by teachers are:

· Excessive talk or talking out of turn

· Being noisy (both verbal, such as shouting to another pupil across the room, and non-verbal, such as letting a desk lid slam shut)

· Not paying attention to the teacher

· Not getting on with the work required 

· Being out of their seat without good cause  


In Cyprus, secondary school English language teachers encounter misbehaviours and these are mainly: excessive talk, being noisy, calling names of classmates during the lesson, teasing, not doing homework, not obeying school rules, not paying attention to the teacher, not getting on with the work required, being out of their seat without good cause  (Hardy & Mawer, 1999). The evidences show that classroom management is considered to be a higher priority in teaching, therefore the reactions of secondary school English language teachers and the frequencies of preventive methods for misbehaviours should thoroughly be investigated in Cyprus.

1.2 Aim of the Study

The main aim of this study was to investigate the reactions of secondary school English language teachers to student misbehaviours and the classroom management methods used by these teachers. 


In order to further understand the reactions of secondary school English language teachers to student misbehaviours and the classroom management methods used by these teachers, the following questions were asked as part of the research.


1) How do secondary school English language teachers perceive student misbehaviour in EFL classrooms?


2) Is there any significant relationship between teachers’ gender, age, experience, the number of classes they teach and reactions to misbehaviours?


3) How do secondary school English language teachers prevent student misbehaviour in EFL classrooms?

             4) Is there any significant relationship between teachers’ gender, age, experience, the number of classes they teach and the classroom management methods used by these teachers?
1.2 . Significance of the Study 

This study will provide some insights into the situations faced by secondary school English language teachers concerning misbehaviours in the classroom. The primary objective of this study was to investigate, find and convey information that might assist the secondary school English language teachers in their efforts to prevent classroom misbehaviours. Even at the stage of handing out the questionnaires, the process of awareness had begun.

1.3 . Limitations


Although this research study aimed at searching the reactions of secondary school English language teachers to student misbehaviour in their classrooms, the data was limited to only 51 secondary school English language teachers at seven different secondary schools in Nicosia. Some of the teachers were reluctant to take part in the study but 51 teachers completed the questionnaires.






CHAPTER II
REVIEW OF LITERATURE
2.1. Introduction


This chapter aims at presenting the definitions of concepts of used in the research. In general, “Classroom management encompasses many practices integral to teaching, such as developing relationships; structuring respectful classroom communities where students can work productively; organizing productive work around a meaningful curriculum; teaching moral development and citizenship; making decisions about timing and other aspects of instructional planning; successfully motivating children to learn; and encouraging parent involvement” (Darling-Hammond & Bransford, 2005, p.327). 



Misbehaviour refers to behaviour that interferes with teaching, violating the right of other students to learn, and sometimes makes them feel psychologically uncomfortable and physically unsafe (Ming-tak & Wai-shing, 2008). Burden (1999) thought that misbehaviour creates disruptions in the flow of classroom activities, but not every infraction of a rule is necessarily misbehaviour. For this reason, misbehaviour needs to be seen as action in context and requires considerable interpretation when decisions are made about misbehaviours.

2.2. Classroom Management

Many teachers spend their time to manage a classroom and make a particular effort to deal with it. It can be said that classroom management positively affects the quality of classroom life both for teachers and students so it will be essential to underline some definitions of classroom management to be understood profoundly. Classroom management refers to the ways in which student behaviour, movement, and interaction during a lesson are organized and controlled by the teacher to enable teaching to take place most effectively. Good managerial skills on the part of the teacher are an essential component of good teaching. In a well-managed class, discipline problems are few, and learners are actively engaged in learning tasks and activities; this contributes to high motivational expectations for success (Richards, 2001).

Arends (1997) thought that classroom management is possibly the most important challenge facing teachers, since their reputation among colleagues, school authorities, and even students will be largely influenced by their ability to create and to maintain an orderly and effective learning environment so it is understood that teachers’ ability to control their classroom directly affects colleagues, administrators, and students.



Brophy (2004) suggested that comprehensive classroom management includes five areas of knowledge and skill: 

1) Understanding students’ needs

2) Establishing a positive relationship with students

3) Using effective instructional methods in the classroom

4) Using management methods and creating a safe and care community

5) Using counseling and behavioural methods to examine and correct students’ inappropriate behaviour. 

According to the surveys of teacher effectiveness, Brophy and Evertson (1976) noted that “classroom management skills are of primary importance in determining teaching success, whether it is measured by student learning or by ratings. Thus, management skills are crucial and fundamental. A teacher who is grossly inadequate in classroom management skills is probably not going to accomplish much” (p.27).  
Long and Morse (1996) stated that no other topic in education receives greater attention or causes more concerns than classroom discipline because the lack of effective classroom discipline or behaviour management skills is the block to a successful career in teaching. In addition to that, some researchers emphasized teachers’ attitude to classroom management. Brophy (1996) agreed that “teachers who approach classroom management as a process of establishing and maintaining effective learning environments tend to be more successful than teachers who place more emphasis on their roles as authority figures or disciplinarians” (p.1). It is clear that teachers will be more successful when they provide a positive learning atmosphere to their students. Doyle (1986) and Gettinger (1988) agreed that the most successful teachers approach management as a process of establishing and maintaining effective learning environments. 

For the effectiveness of teaching and management, Arends (1997) stated that “the key to successful classroom teaching and management is gaining student cooperation in classroom activities and their engagement in the appropriate learning tasks” (p.41). Allwright and Bailey (1991) noted that the territory of engagement is at the very heart of the classroom management process. How we feel during a learning experience, short-or-long-term, colours the experience and can block or accelerate learning. How participants engage with each other and the learning activities is thus a central process of the classroom.

It is clear that teaching and management would be successful when teachers engage their students to participate in classroom activities. If activities draw attention to students, teaching and management will be easier in the classroom. Jones & Jones (2004) explained that “good classroom management implies not only that the teacher has elicited the cooperation of the students in minimizing misconduct and can intervene effectively when misconduct occurs, but also that worthwhile academic activities are occurring more or less continuously and that the classroom management system as a whole (which includes, but is not limited to, the teacher’s disciplinary interventions) is designed to maximize student engagement in those activities, not merely to minimize misconduct” (p.23).


Doyle (1986) noted that “the teacher’s management task is primarily one of establishing and maintaining work systems for classroom groups rather than spotting and punishing misbehaviour, remediating behavioural disorders, or maximising the engagement of individual students” (p. 423).

Some authors made a comparison between classroom management and discipline. Sanford et al. (1983) remarked that the concept of classroom management is broader than the notion of student discipline. It includes all the things teachers must do to foster student involvement and cooperation in classroom activities and to establish a productive working environment. Also, “disciplinary interventions are taken to elicit or compel changes in the behaviour of students who fail to conform to expectations. These interventions are especially necessary when misbehaviour is salient or sustained enough to disrupt the classroom management system” (Brophy, 1999, p.5). It is understood that classroom management is all activities teachers do in the lesson but teachers’ discipline only occurs when misbehaviour disrupts learning environment.


Researchers found out that the reasons of classroom management and Wang et al. (1993) thought that there are some very practical reasons why teachers (and future teachers) should be concerned about how well their classrooms operate. Research clearly shows that students learn more and they learn more efficiently in smooth running classrooms. It must not be expected from students being successful when teachers cannot manage well their classrooms. 

In an analysis of 50 years of educational research, of the 28 factors evaluated, classroom management had the greatest effect on school achievement. Working from a database of 11.000 findings, classroom management affected learning more than factors such as home environment, cognitive processes, school climate, school policies, and parental support (DiGiulio, 2000). Emmer (1994) reported that many of the events that evoke negative teacher emotions are related either directly or indirectly to issues of student behaviour. The importance of classroom management was supported by Cotton (1995) as nearly half of the classroom time involves activities other than instruction and that most of this time is consumed by discipline activities. These results show that teachers are not dealing with teaching and they struggle much dealing with managing.
Classroom management is an important factor for all teachers and there are some studies showing that it should be taken into account very carefully. New teachers report that poor classroom management skills (82%) and disruptive students (57%) are the two most significant barriers to professional success (Fideler & Haskelhorn, 1999). It is understood that classroom management is a major task in education system and teachers should review what factors affect classroom management and should develop some methods to organize and control their classrooms.
2.3. Factors Affecting Classroom Management
2.3.1. Teacher


Teachers are in the centre of classroom management because their attitudes and manner affect students directly in their classrooms. According to Kaiser and Rasminsky (2003), “they are the primary role models, teaching by everything they say and do (p.131). In addition to being a role model, the teacher is the group’s leader. The teacher as manager has the know how to control a complex and essentially difficult situation” (Briggs & Moore, 1993, p.488). 


“The teacher is a direct participant in the social event (a gathering of learners and a teacher) with the aim of influencing psychological development. The teacher is obliged continually to integrate the learning experiences of individuals with the collective and communal activities” (Breen, 2001, p.122-123).

Kounin (1977) has found that successful classroom managers 1) deal with several things at once, 2) show an awareness of all that is happening in the classroom 3) do not get overly involved with one student at the expense of others and 4) manage movement within the classroom by controlling student transitions.

Also, Emmer et al. (1980) have reported that effective teachers 1) monitor students frequently, 2) intervene quickly to deal with behaviour problems, 3) ensure high levels of time-on task; 4) provide frequent and detailed feedback, 5) structure activities and materials carefully; 6) use task signaling systems and 7) establish clear routines and expectations and rehearse with students the behaviours that match those expectations. 

As Goleman (1997) wrote in Emotional Intelligence, “whenever a teacher responds to one student, 20 or 30 others learn a lesson” (p.279). It is understood that students care about what teachers say and do so teachers are effective role models for their students in the classroom. Thomas et al. (1968) demonstrated that disruptive behaviour classroom behaviour cannot only be eliminated but can also be produced contingent on the teacher’s behaviour. They investigated the effects of the teacher’s behaviour on children’s classroom behaviour by systematically varying approving categories of teacher behaviour (praise, smiles, and contacts) and disapproving ones (verbal reprimands, physical restraint). “Teachers who reveal a caring attitude toward learning and the learning environment help instil and reinforce similar attitudes in their students. The results, hopefully, will be more self-disciplined students and fewer management problems” (Moore, 1989, p.5). In other words, teachers are leaders of their classroom and their duties should be to establish a positive learning environment to their students. For teachers’ management ability, Martinez et al. (1998) stated that when teachers model interpersonal concern, nurture student autonomy and self-direction, encourage student thinking, and facilitate student collaboration, they encourage the development of a sense of community in their classrooms. It is possible to create a positive atmosphere for teachers when they are right models to their students. Parkay and Stanford (2004) added that teachers demonstrate caring through their efforts to help all students learn to their fullest potential and they learn as much as they can about their students’ abilities and what motivates them to do their best. Besides, “not only he will be the source of instruction, direction and information, but he will manage the contingencies of his students’ performances as well” (Haring & Phillips, 1972, p.36). 
According to some researchers, teachers should give some positive alternatives to misbehaved students because appropriate behaviour occurs later. The teacher who “cuddles the miscreant, tries to get a child to stop behaving disruptively, talks with a child so that he ‘understands’ what he was doing wrong, or who pleasantly suggests an alternate activity to a child who has been performing inappropriately is likely to find an increase in the very behaviour he had hoped to reduce” (Thomas et al., 1968, p.44). 

Hammer (1998) indicated that good teacher managers need to assess how well their students are progressing. This can be done through a variety of measures including homework assignments, speaking activities where the teacher scores the participation of each student, and frequent small progress tests. 


“The role of teachers’ beliefs in their thinking and practice is a recurrent theme in studies of teachers’ professional knowledge. Teachers have their own personal conceptions of teaching and learning, which are influenced by their personal life experience, beliefs and values, their disciplinary training, their teaching and learning experiences, and their professional training, if they have any” (Tsui, 2003, p.63). 
2.3.2. Student 

There are some reasons why students misbehave in the classroom so it is essential to highlight them from the perspectives of researchers. 


“Misbehaved students disrupt the classroom hinder their own learning and that of others. Some may find the environment too structured; others may have been promoted based on “seat time” rather than achievement. When these students demand more attention and need more services than their teachers can provide, they are frequently suspended or discharged” (Smink & Schargel, 2004, p.43).


Thompson (2009) explained several reasons of misbehaving and she suggested that if teachers know the reasons of misbehaving they can work with students. According to Thompson, when students misbehave, they

· Are testing boundaries

· Do not feel a connection with teacher

· Want attention from teachers, classmates, or their families

· Have been upset by an event in another classroom

· Are bored with the assignment

· Do not believe they can do the work and have given up

· Have finished their work early and want to amuse themselves

· Do not a place a value on education

· Are upset by something that happened at home

· Perceive the work as too easy or too hard

· Are excited about an upcoming event

· Have assignments that are incompatible with their learning styles

· Are distracted by something or someone near them

· Do not have realistic goals

· Are uncertain about how to do the assignments

· Have no effective positive or negative consequences

· Were not paying attention when teachers gave directions

· Could not hear the teacher because the class was too noisy

· Do not feel well

· Are having conflicts with peers

· Do not feel a sense of ownership in the class

· Would rather be thought cool than dumb

· Do not think the work is relevant or meaningful

In addition to that, it is essential to emphasize the importance of second language learning for students. In Teaching Young Language Learners, Pinter (2006) points out a number of reasons why students can benefit from learning a foreign language. It can:
· develop  children’s basic communication abilities in the language

· encourage enjoyment and motivation for language learning

· promote learning about other cultures

· develop children’s cognitive skills

· develop children’s metalinguistic awareness

· encourage ‘learning to learn’


Gardner and Lambert (1972) explained that ELL students may or may not be motivated to learn English. Some students may want to improve their English to do better at work or in school (instrumental motivation) and other students involve a wish in learning a foreign language (integrative motivation). Phillips (1993) stated that “in learning a language, young learners respond to the language, depending on what it does or what they can do with it rather than treating it as an intellectual game or abstract system. This has both advantages and disadvantages; on the one hand they respond to the meaning underlying the language used and do not worry about individual words or sentences; on the other, they do not make the analytical links that older learners do” (p.5).

Students educate themselves especially to develop their self-knowledge. If teachers keep in their minds to this principle, the relationship between their students would be more successful” (Aydın, 1998). 

2.3.4. Classroom Environment
It is clear that when students enter their classrooms they need to feel comfortable and the physical environment of the classroom affects students’ learning. Parkay and Stanford (2004) encouraged teachers with the help of their students, to make their surroundings as safe, pleasant, and convenient as possible. “Fresh air, plants, clean, painted walls; displays of students’ work; a comfortable reading or resource area; and a few prints or posters can enhance the quality of teacher-student relationships” (p.323).

All teachers are responsible to create a safe, positive learning environment in their classrooms. It is not easy for the teachers to create such an environment but it should not be ignored the effectiveness of environment when they teach in their classrooms.
2.3.4.1. The Physical Variables of the Classroom Environment

“The physical arrangement of the classroom can send messages to students about the role of independence, choice, and creativity in the class” (Starko, 2005, p.392). In addition to the creativity of classroom environment, Haring and Philips (1972) noted that the area reserved for academic tasks should be stocked with all the materials the child might need. The authors added that “a child should not have to hunt for a pencil, a book, or paper at a time when he could be making academic responses” (p.57).

Burden (1999) stated some factors to be considered in a room arrangement:

1. Fixed features: (doors, windows, closets, electrical outlets, and lab tables are examples of features that are fixed and immovable)

2. Instructional materials and supplies: (resource books, display models, handouts, maps and other things the teacher need should be readily accessible)

3. Traffic areas: (the space around doorways, the pencil sharpener and trash can, group work areas, book shelves and supply areas, teacher desk and student desks)

4. Study areas: (The area should be private and quiet and away from the traffic lanes. A corner of the classroom is a favoured spot.)

5. Activity areas: (In this area students work on topic related to the academic program. Computers may be available here.)

6. Creating activity boundaries: (If several work areas are part of a classroom, teachers need to create boundaries to separate one form another.)

7. Visibility: Teachers should be sure that they can easily see students and the teachers should maintain clear lines of sight between work areas and areas that they will frequent.

8. Purposes of seating arrangement: The arrangement varies depending on the teaching method, the interaction pattern, the characteristics of the learners, and the teacher’s ability to maintain control.

9. Flexibility: The classroom design should be flexible enough to be easily modified for different activities and student groupings.
2.3.4.1.1. Seating Arrangement

The physical space affects teachers’ management behaviour and provides an interaction among students and between teacher and students. The use of space and room arrangement has a direct effect on task. “Generally, classrooms are arranged as rows, clusters of two or more desks, and semicircles. The degree of student interaction and teacher directedness vary with each arrangement and the degree of interaction teachers want among their students should be the key determinant in selecting the seating arrangement" (Burden, 1999, p.89). According to Rosenfield (1987), classroom arrangement minimizes noise and disruption and the seating arrangements are related to the level and quality of student interaction.


For beginning teachers, Bennett and Blundell (1983) stated that they use row of desks because these authors thought that this format directs students’ attention to the teacher, reduces student interaction, and makes it easier for students to concentrate on individual assignments. Adams and Biddle (1970) reported that teachers interact more fully with students seated in the centre of the room and with those in front; this area is called ‘the action zone’. These students participate actively, ask questions and comment but it should be noted that teachers should make efforts to give attention to all student. The author, Burden (1999) explained the issue (seating arrangement) under the headline of social contact and gave two suggestions for teachers to address the social interaction in the classroom:
      1) selecting a room arrangement that facilitates the interaction 

      2) making efforts to interact with all students

Most researchers found out that a well-organized classroom has a direct effect on students and teachers. Quinin et al. (2000) suggested that clearly defined spaces within the classroom that are used for different purposes and that ensure students know how to behave in each of these areas. For instance, classrooms will contain a high-traffic area around commonly shared resources and spaces for teacher-led instruction or independent work, such as rows of desks. A classroom for students with learning/behaviour problems may have separate quiet spaces where a student can cool down or work independently (Walker et al., 1995), personal spaces that each student can call work independently (Quinn et al., 2000; Walker et al., 1995), personal spaces that each student can call his or her own and areas for large and small group activities that set the stage for specific kinds of interactions between students and teacher (Walker et al., 1995). There may also be spaces to store items, computers, or audio-visual equipment. 

MacAulay (1990) stated that seating students in rows facilitates on task behaviour and academic learning; whereas more open arrangements, such as clusters, facilitate social exchanges among students.

2.3.4.1.2. Number of Students


It is known that the number of students is very important in the classroom because it affects students’ learning directly. The number of students in the classroom should not be much as it decreases the level of students’ learning. Işık (2006) stated that the following factors should be taken into consideration when deciding the sizes of the classroom:
· Characteristics and development levels of students

· The quality of courses

· Teaching methods that are used

· The features of the spaces


“The difficulties teachers of large classes around the world feel they face are similar, although circumstances and culture can introduce additional or specific problems and each situation will have a unique constellation of factors that require a particular solution” (Dudley-Evans & Jo, 1998, p.198).
2.3.4.1.3. Lighting

One of the most critical physical characteristics of the classroom is lighting (Phillips, 1997). The classroom lighting increases students’ motivation and attention. In a study of Horton (1972), the ability of individuals in school to concentrate on instructions was strongly influenced by factors such as lighting. Many researchers emphasized the classroom lighting. Phillips (1997) noted that classroom lighting plays a particularly critical role because of the direct relationship between good lighting and student's performance. In addition to that Işık (2006) stated that inappropriate lighting is not suitable for eye health if the classroom is not well-organized.
2.3.4.1.4. Heat 

Heat is another factor for the classroom condition. If the heat of the classroom is not suitable, it can cause negative effects on students. Increased temperatures and low outdoor air supply rates can also cause general Sick Building Syndrome (SBS) symptoms such as headache, difficulty in concentrating, fatigue and lethargy (Krogstad, 1991) which may have a direct impact on learning. Poor IEQ (indoor environmental quality) can affect certain aspects of classroom behaviour that are important for maintaining discipline (Wyon & Holmberg, 1972), and may thus affect learning. Burden (1999) added that arrangements should be made to ensure a comfortable temperature along with good ventilation and fresh air.
2.3.4.1.5. Colour


It can be said that each colour has a different impact on human psychology. According to the characteristics of places and materials, teachers should struggle to choose the appropriate colour and should always take the views of students (Aydın, 1998). Papadatos (1973) stated that the proper use of colour in schools can convert an atmosphere that is depressing and monotonous into one that is pleasing, exciting and stimulating. He concluded that such change in colour schemes in schools would reduce absenteeism and promote positive feelings about schools. In addition to that, Poyser (1983) noted that colours liked by students influenced their muscular tension and motor control. 

2.3.4.1.6. Noise


For most teachers, noise is a problematic issue in the classroom. Teachers should determine causes of noise and take precautions accordingly.  Not paying attention to the lesson, talking with friends or joking can be given main examples for the causes. The teacher should decide how to behave during noise in the classroom. According to Aydın (1998), if teachers do not eliminate noise they will not create a positive learning environment.

Noise is a pervasive problem outside a school, inside a school, and within each classroom and may be defined as unwanted or unintended sound (Hull, 2001). In addition to that, Frumkin (2006) suggested some methods for teachers to reduce classroom noise:

· Visual reinforcement of oral instruction

· Voice amplification

· Seating arrangements

· Environmental measures


Boman and Enmarker (2004) noted that school administrators and teachers may want to consider factors in educational planning that could provide more than reduction in noise (e.g. smaller classes, more teachers per class, more interesting lessons, computer-aided lessons and less talking during instruction).

2.3.4.1.7. Cleaning


Cleaning is required for human health. Classroom cleaning is essential for students and teachers’ health. “By keeping the classroom clean and orderly, the teacher sends a signal to the students that the environment is important and that it should be kept in good order” (Burden, 1999, p.104).


Classrooms are crowded places and germs can spread rapidly in a classroom setting so teachers can establish some cleaning rules and inform their students about cleaning.  
2.3.5. Social Environment


“Community refers to how people and communities behave their relationships, education and occupation, and the conditions in which they live. Children have a chance to feel connected to other people and the core values of the community when they receive support from outside the family. Caring and competent teachers, neighbours, coaches, or friends can act as positive role models and make a child feel loved and valued” (Kaiser & Rasminsky, 2003, p.54). Children observe these role models and try to behave like them. 


National Crime Prevention Council Canada (1995) reported that by believing in the child, expecting a lot of him, and supporting him as he extends his reach, a caring adult can help him to believe in himself and to develop competence and confidence. If the family shows these feelings to the children it will be easier for the children to cope with difficult situations or stress. A positive and supportive environment will facilitate the children to face challenging situations. Rutter (1987) stated that protection “resides not in the evasion of risk but in successful engagement with it” (p.318). 


Kaiser and Rasminsky (2003) stated that friends provide protection against risk. “Resilient children make them easily and rely on their emotional support for years and their friends’ parents can act as protective factors, too” (p.55). “Cooperation, is the process of working or acting together, which can be accomplished by both intentional and non-intentional agents. In its simplest form it involves things working in harmony, side by side, while in its more complicated forms, it can involve something as complex as the inner workings of a human being or even the social patterns of a nation. Being cooperative gives the student courage, responsibility in the community. When students participate in structured cooperative activities, they behave less aggressively and are more likely to cooperate during unstructured times-even when they are frustrated” (Kaiser & Rasminsky, 2003, p.130).

It is inarguable to discuss the impact of the social environment on students because they are affected easily by the social environment and if the social environment is suitable for students it is easier to adapt to their school.

2.4. Misbehaviour

“Misbehaviour is the belief that it is a response to students’ needs not being met in the learning environment” (Jones & Jones, 2004, p.39). Another explanation is that “misbehaviour is any student behaviour that is perceived by the teacher to compete with or threaten the academic actions at a particular moment. Misbehaviour creates disruptions in the flow of classroom activities, but not every infractions of a rule is necessarily misbehaviour. For this reason, misbehaviour needs to be seen as action in context and requires considerable interpretation when decisions are made about the misbehaviour” (Burden, 1999, p.15).

According to Levin and Nolan (1991) misbehaviour prevents other students to learn, taking away one’s learning and harms them psychologically and psychically.


DeBruyn (2000) emphasized that, it is important to be able to point out how the behaviour actually affects the teacher, classmates, and/or the learning environment in the classroom. If the teacher first takes the time to observe the effects of the behaviour in question, it will be much easier to pursue workable solutions designed to bring about positive and constructive change. Özbebit (2007) emphasized that students’ daily changes should be observed for being aware of misbehaviour in the classroom.  When teachers see their classes as a whole and fail to distinguish individual differences they do not notice their students’ daily changes. Seidman (2005) explained that some of the misbehaviours might occur accidentally (i.e. cough or sneeze), some of them are deliberate actions (i.e. talking, yawning loudly, standing up early to leave from the class etc.).


“Misbehaviour ranges from mildly to severely disruptive. Severely disruptive behaviour and crime in schools includes violence, vandalism, coercion, robbery, theft, and drug use. These behaviours typically occur outside the classroom in the lunch room, corridors, or outside the building. Moderate misbehaviour involves tardiness, cutting class talking, calling out answers, mild verbal and physical aggression, inattentiveness, and failure to bring supplies and books. Most misbehaviour is comparatively mild and is related to attention, crowd control, and getting work accomplished in the classroom” (Burden, 1999, p.23). 
Table 1. Examples of mild, moderate, and severe misbehaviour
1. Mild Misbehaviours

· Minor defacing o school property or property of others

· Acting out (horseplaying or scuffling)

· Talking back

· Talking without raising hand

· Getting out of seat

· Disrupting others

· Sleeping in class

· Tardiness

· Throwing objects

· Exhibiting inappropriate familiarity (kissing, hugging)

· Gambling

· Eating in class

· Making disruptive sounds
2. Moderate Misbehaviours
· Unauthorized leaving of class

· Abusive conduct towards others

· Noncompliant

· Smoking or using tobacco in class

· Cutting class

· Cheating, plagiarizing, or lying

· Using profanity, vulgar language, or obscene gestures

· Fighting
3. Severe misbehaviours
· Defacing or damaging school property or property of others

· Theft, possession, or sale of another’ property

· Truancy

· Being under the influence of alcohol or narcotics

· Selling, giving, or delivering alcohol, narcotics, or weapons to another person

· Assault or verbal abuse of the teacher

· Assault of other students

· Incorrigible conduct, noncompliance

· Sexual misconduct

· Coercion

As it can be seen in the table 1, misbehaviours may range from small, annoying disturbances to those that are life-threatening. Another list in the table 2 includes types of misbehaviours in the classroom.
Table 2. Types of Misbehaviours
· Playing with a ruler or pencil or other objects

· Tapping

· Whistling or making inappropriate sounds

· Saying “shut up”

· Ignoring or not listening to the teacher or other students

· Leaning back in chairs (two legs off the floor)

· Passing notes

· Invading the personal space of others (physically picking on or intimidating others)

· Tattling

· Teasing or delivering put-downs

· Not sharing and taking materials that belong to someone else

· Performing self-abuse

· Making noise or inappropriately using manipulatives

· Eating or chewing gum

· Sleeping in class or daydreaming

· Talking during instruction

· Complaining, whining, and pouting

· Spitting

· Being off task (e.g., talking when they’re supposed to be singing)

· Telling lies

· Writing on or destroying other people’s property

· Putting on make-up or lotion, brushing hair

· Blurting out answers

· Asking inappropriate and insincere questions

· Arguing with the teacher, talking back, refusing to do work (won’t take “no” for an answer)

· Swearing, using inappropriate language

· Doing work from another class

· Cheating or copying 

· Reading magazines, books, using headphones during instruction

· Flipping off another student or the teacher; insulting others

· Acting out or behaving in a manner that suggests sexual harassment

· Throwing desk, books, or objects at students or teacher

· Making threats

· Screaming, yelling

· Hitting others

· Using weapons
2.4.1. Causes of Misbehaviours 

If teachers know what causes behaviour problems, it can be easier to prevent them in the classroom. Rivera and Smith (1997) cited six reasons why behaviour problems sometimes occur:

1. Students are either bored or frustrated with academic materials.

2. Students see no relevance for tasks or activities are not motivated.

3. Students may not understand when certain behaviours are permissible and when they are not.

4. Teachers may send inconsistent messages about their expectations or consequences for not meeting the expectations.

5. Students are experiencing family problems and suffer emotionally from their dysfunctional family.

6. Teachers lack awareness of what is happening in the classroom at all times.
LeFrancois (1997) indicated the causes of misbehaviours:

Attention-getting behaviours: Some children will do whatever it takes to get more attention, even when the attention comes in the form of scolding, nagging, or punishment. 

Power struggles: This type of misbehaviour is often symptomatic of a power struggle through which the child is actively trying to engage the teacher in a fight for domination.
Revenge-seeking behaviours: Revenge-seeking students are angry and rebellious, and their motive is to hurt the teacher, parents, or other students. 

Avoiding inadequacy: Children will also misbehave when they would rather appear “bad” than appear inadequate in some way. 

According to Myers (2004), students can misbehave because they are not feeling good about themselves, they are tired or sick, they are doing something too challenging, they are nervous, upset, or disappointed, or they have a serious problem. When a student is not feeling good about him/herself they believe that they are bad and so they misbehave. 


Anderson and Bushman (2002) noted that television viewing increases aggressive student behaviour and Szalay et al. (1999) found a stronger effect regarding the issue of TV violence. 


Temel (2006, p.2) categorised the causes of misbehaviour as in the below:

· Feeling insufficient

· Attracting attention or protesting

· Being criticized, humiliated, rude, teased by others

· The necessity of being a member of a group

· Being afraid of teachers, exams or talking in the class

· Feeling themselves as they are prisoners

· Being bored with school activities
Another author, Burns (1998) emphasized why students misbehave in the classroom:
· Peer Pressure 

· Drugs 

· Poverty 

· Alcoholic Parents 

· Homelessness 

· Low Self Esteem 

· Lack of Social Skills 

· Lack of Love 

· Boredom 

· Bad Instruction 

· Unclear Rules 

· Unclear Expectations 

· Psychological Problems 

· Lack of Parental Supervision and Guidance 

· Media Influence 

 Supaporn’s research (2000) showed that the three factors that most students mentioned were peer group, type of activity, and enjoyment of activity for the causes of misbehavior. The activity type is very significant to attract students’ attention because if students do not like the activity they will misbehave. The teachers should be very careful when they choose the activity type in the classroom. 

Physiological elements can be divided in four categories:

1. Resources or conditions in the home and community

2. School factors (effectiveness of teachers, administrators, school routines etc.)

3. Classroom arrangements (the physical arrangement, temperature, noise, and lighting etc.)

4. Instructional factors (the learning climate, the appropriateness of the curriculum, and instructional materials, and the effectiveness of the instructional deliver (Burden, 1999)


School variables have a significant impact on student behaviour and learning. Schools in which the staff have developed a unified sense of mission and in which they work collaboratively to support one another in reaching clear goals are characterized by fewer student behaviour problems (Freiberg et al., 1995).


Teachers sometimes needlessly create disciplinary problems by the way they manage and conduct their classes (Emmer et al., 1980). These inappropriate behaviours include being overly negative, maintaining an authoritian climate, overreacting to situations, using mass punishment, blaming students, lacking a clear instructional goal, repeating or reviewing already learned material, pausing too long during instruction, dealing with one student at length, and failing to recognize student ability levels.


The psychosocial environment compromises factors such as values, motivation, preferences, and conditioning history. This environment can be examined in three ways:

1. Emotional and learning impairments may affect student behaviour. 

2. Intrapersonal factors refer to variables such as interests, values, and motivation. These personal factors determine the sorts of activities students are interested in and thus influence their behaviour.

3. The quantity and quality of interpersonal of parents, teachers, and peers often affect student behaviour (Burden, 1999). 

Behaviour models of the teacher determine the behaviour of students. Teachers should give little praise, create a positive learning environment, motivates the students and foster appropriate behaviour.

Finally, there are many factors that affect students’ behaviours directly. It should be noted that teachers should determine the reasons of misbehaviours and develop some guidelines to deal with misbehaviour effectively. 
2.4.2. Methods for Dealing with Misbehaviours


There are some methods for teachers to deal with misbehaviours in the classroom but it is not easy to find the best strategies for the misbehaved students. Burden (1999) stated that, “students and teachers interact to define and sustain order. The teacher is the primary custodian of the classroom and must decide when and how to intervene in the flow of activities of repair disorder. An intervention is an action taken by the teacher that is intended to stop the disruptive actions and return to the academic flow of activities” (p.25).


 According to Kounin (1977), intervention decisions are typically based on the teacher’s knowledge of who is misbehaving, what the misbehaviour is, and when it occurs. Decisions to intervene are based on information about whether the behaviour is serious and distracting, and decisions about the intensity of the intervention depend on the student’s history of inappropriate behaviour. 


It is clear that there is a short time for teachers dealing with misbehaviour in the classroom so they sometimes have difficulty to make a jugdement for the misbehaviour. To reduce uncertainty, teachers sometimes categorize students in terms of their persistence and their visibility in the social structure of the group (Burden, 1999). Teachers learn the likely configuration of events associated with actions by different students and take this into account when deciding whether an intervention is necessary (Doyle, 1986). 


It will beneficial to explain some methods to prevent or to stop classroom misbehaviours. 

Rules: It is an important aspect of classroom management and rules identify general expectations or standards regarding student behavior. For example, a teacher might establish the rule that students should behave in a manner that makes the classroom conducive to learning. Procedures and routines describe those behaviours that will help realize the rules. (Marzano, 2007). 


Rewarding: Most teachers want to reward their students’ praiseworthy efforts and accomplishments. They find it natural to do so in the process of building good relationships with students and encouraging and supporting their learning efforts. Types of rewards commonly used by teachers include material rewards (money, prizes) activity rewards and special privileges (opportunities to play games, use special equipment, or engage in self-selected activities); grades, awards, and recognitions (honor rolls, displaying good papers); praise and social rewards; and teacher rewards (special  attention, personalized interaction, opportunities to go places or do things with the teacher) (Brophy, 2004).


Punishing:  According to Grossman (2004), the teachers should delay punishing students when:

· the teacher is not absolutely sure that students will complete acts of misbehavior that they have just started

· there may be extenuating circumstances that students might tell the teacher if given the chance tell their side of the story

· students are too upset emotionally to understand or accept the punishment.

· the teacher is too upset to deal with the situation in a calm, thoughtful manner.

· punishing the students may be too disruptive to the class.


Ignoring: Webster-Stratton (2000) stated that minor inappropriate or low-level attention seeking behaviours such as teasing, arguing, eye-rolling, calling out (i.e. behaviours that are not dangerous or hurtful to other children) can often be eliminated if they are systematically ignored. In fact, it is one of the most effective techniques that can be used with students. 

Using Facial Expressions: Russell and Dols (1997) thought that facial expression refers to facial behavior that suggests emotional meaning to an outside observer. Second the term, carries the implication that facial behavior has the function or purpose of conveying such meaning. Third, it suggests that there exists something (say, inner feeling) independently of that behavior to which the behavior called expression is added as an extra. 


Reprimanding: Research shows that expressing disapproval and reprimanding students in a soft voice and in private so that no one else can hear can be effective so long as it is not done too often but reprimanding students in a loud voice, in front of their peers, or too often can actually lead to a worsening of their behavior (Grossman, 2004).


Grossman (2004) suggested that,

· Speaking to students privately in a calm, soft voice

· Choosing the words carefully

· Not reprimanding students when the teacher is angry or frustrated with them


Time-Out: It is a term for a number of classroom management procedures that involve removing students from regular classroom activities in ways designed to be unpleasant, distasteful or boring (Grossman, 2004).


Correction: It can be used which students drew graffiti on the wall, failed to return a library book, and refused to participate in cleanup activities, the logical consequences of their misbehavior would be to require them to correct situation they had caused by removing the graffiti, paying for the library book, and finishing the cleanup during recess (Grossman, 2004).


Humour: Jonas (2004) stated that the teachers can encourage laughing at humorous circumstances to building a feeling of unity and humour should be appropriate to the situation and the teacher must be himself/herself. 


Clarifying the Rules: Several issues need to be discussed with the student teacher early in the experience and taking time to clarify expectations, rules, and procedures helps prevent confusion and frustration (Morehead et al., 2009). 


Motivation: Motivation can be both internal and external in an effort to stimulate the student to positive action. The ideal is (as is the goal of any behavior enhancement program) to increase the student’s locus of control (Rogers, 1994) so that he:

· consciously respects others’ rights

· has skill of social interaction and on-task behavior that do not rely on constant reminders or intervention by the teacher

· perceives that he really can control his behavior and direct his rational world (Knight, 1992).


Working out with Parents: According to Rogers (1994), it is effective setting up regular meetings for feedback to parents; these meetings can include the student as well and the teacher can show them the progress and the comments which have been made in running records. 


Organizing Seating Arrangement: Classroom space and furniture should be utilized in the ways most appropriate to the tasks in hand; for example; different seating arrangements will reduce reasons and opportunities for misbehavior during certain activities (McPhillimy, 1996).


Giving Clear Instructions: A key step in presenting a lesson is to provide clear instructions for the activities in which students will be engaged. A significant amount of disruptive behavior stems from students not knowing how they are to proceed or what they are to do when require assistance or complete their work. Students are often poorly prepared for seatwork assignments (Jones & Jones, 2004, p. 283).

CHAPTER III

METHODOLOGY

3.1. Introduction

This chapter gives detailed information about the participants of the study. It presents information about the research design, the materials used to collect data, data collection procedures and the data analysis.
3.2. Research Design


The research was designed as a survey aiming at investigating the reactions of secondary school English language teachers to student misbehaviours and the methods used by the these teachers to prevent misbehaviours. Quantitative method was used to collect and analyse the data. 

3.3. Participants


The participants of the study were secondary school English language teachers working at Near East College, Demokrasi Secondary School, Levent College, Bayraktar Secondary School, Türk Maarif College, Atleks Sanverler Secondary School and Şehit Ruso Secondary School in Nicosia. The study was carried out at all secondary schools in Nicosia. 

The questionnaire was given to 51 English language teachers working at secondary schools. 


Data about teachers’ gender, age, experience and the number of classes teachers teach were collected through the questionnaires. 
Table 3. Personal Information of 51 Secondary School English Language Teachers

	                            Gender
	Distribution

	 Female
	34

	 Male
	17

	                             Age
	

	 22-32
	27

	 33-43
	16

	 44-over
	8

	                            Experience
	

	0-5 years
	15

	6-11 years
	16

	12-over
	20

	    The Number of Classes Teachers Teach
	

	1 class
	14

	2 classes
	28

	3 classes
	9



Table 3 shows that 34 female teachers and 17 male teachers participated in the study and they were divided into 3 age groups: {22-32 years}, {33-43 years} and {44-over}. There were 27 teachers in the 22-32 age group and 16 teachers in the 33-43 age group and 8 teachers were in the 44-over age group so it can be said that more than half of the teachers are between the ages of 22 and 32.


According to teaching experience, they were divided into 3 teaching experience groups: {0-5 years}, {6-11 years} and {12 and over}. 15 teachers had 0-5 years of teaching experience, 16 teachers had 6-11 years of teaching experience and 20 teachers had 12-over years of teaching experience. Finally, teachers were divided into three groups according to the number of classes teachers teach and the Table 3 shows that 14 teachers taught only one class, 28 teachers taught two classes and 9 teachers taught three classes in their schools. 

3.4. Materials


For this research, the questionnaire (see Appendices) which was used as a means of data collection was carefully designed by the researcher. The questionnaire was written in English. The questionnaire consisted of three parts. In the first part, there were questions about the participants’ age, gender, experience, the number of classes teachers teach. In the second part, the reactions of secondary school English language teachers to 44 student misbehaviours were investigated. These student misbehaviours were categorized as class disruptions, aggression, defiance of authority and related misbehaviours. In the third part, the methods teachers use for misbehaviours categorized as proactive strategies and reactive strategies while analyzing the results were investigated. 


The questionnaire consisted of a four-point Likert scale by which participants were asked to indicate their responses about the frequency of classroom misbehaviours occurred in the classrooms. The scale was from 1 to 4 in which 1 meant Never, 2 Sometimes, 3 Often, and 4 Always. Therefore, the participants were asked to tick the appropriate column for misbehaviours they agreed with.

3.4.1. Reliability and Validity


For reliability and internal consistency, the researcher calculated Cronbach Alpha as 0.972 (for part 2) and 0.780 (for part 3). The materials used for data collection were therefore considered to be reliable. For content validity, the researcher used resources about student misbehaviours, methods which were used for student misbehaviours and studied before the research.

3.5. Data Collection


The researcher distributed the questionnaires to English language teachers at secondary schools in Nicosia. Questionnaires were handed during teachers’ breaks. 


After the participants completed the questionnaires, the questionnaires were collected back and the data was entered into the computer on a Statistical Package for Social Sciences (SPSS) to be analyzed. 

3.6. Data Analysis


The data was analyzed quantitatively. The quantitative analysis of data was conducted by using SPSS for Windows Release 15.0. The descriptive Statistics Test was used to find out the percentages and the frequencies among different groups within each variable. It was also used to find the frequency of each group’s reactions about classroom misbehaviors and methods. The teachers’ background information as gender, age, experience, the number of classes
 teachers taught in their schools and the responses to the questionnaire were computed and frequencies, means, mean differences, standard deviations were calculated by using the same test. 


The Scale Reliability Analysis was used to find the reliability of the questionnaire. The analysis was done using the Alpha Model. 


The independent-Sample Test and One Way ANOVA was conducted to find the significant differences in reactions for classroom misbehaviours and answers about classroom management methods.

CHAPTER IV

FINDINGS AND DISCUSSION

4.1. Introduction


This chapter aims at analyzing the data in order to interpret the results. The questionnaires were administered to 51 secondary school English language teachers.
4.2. Reactions of Secondary School English Language Teachers About Student Misbehaviours
       
4.2.1. Class Disruptions


The first 20 misbehaviours of the questionnaire were about class disruptions and the table below indicates the frequencies, means, and standard deviations of the misbehaviours. 
Table 4. Reactions of Secondary School English Language Teachers About Class Disruptions
	No
	Misbehaviours
	Number
	Frequency
	Percent
	Mean
	Sd

	1
	Talking during the lesson or activity.
	51
	N                   2

S                 19

O                 21

A                  9
	3.9

37.3

41.2

17.6
	2.72
	0.801

	7
	Calling names of his/her friends during the lesson.
	51
	N                  3

S                 23

O                16   A                  9
	5.9

45.1

31.4

17.6
	2.60
	0.850

	26
	Complaining of his/her friends.
	51
	N                 6

S                 21

O                17

A                 7
	11.8

41.2

33.3

13.7
	2.49
	0.880

	28 
	Not listening the lesson, dealing with other things.
	51
	N                 5

S                 26

O                16

A                 4
	9.8

51.0

31.4

7.8
	2.37
	0.773

	41
	Talking about something apart from the lesson.
	51
	N                 5

S                 29

O                12

A                 5
	9.8

56.9

23.5

9.8
	2.33
	0.791



As it can be seen from the table 4, among the class disruptions, misbehaviour 1, “Talking during the lesson or activity” was the most frequently encountered student misbehaviour (mean= 2.72). For misbehaviour 1, 21 teachers believed that their students often talked during the lesson. 19 teachers thought that their students sometimes talked and nine teachers thought that their students always talked in the classroom. Only two teachers thought that their students never talked during the lesson. It was clear that talking during the lesson or activity was the most frequently encountered misbehaviour in the classroom. Misbehaviour 7 was the second behaviour among class disruptions (mean score=2.60). 45.1% of the teachers thought that misbehaviour 7 “Calling names of his/her friends during the lesson”  sometimes occurred, 31.4% of the teachers believed that their students often called names of their friends during the lesson, 17.6% of the teachers believed that misbehaviour 7 always occurred, 5.9% of the teachers believed that misbehaviour 7 never occurred. Some students need teachers’ attention and the attention of their classmates as well. For whatever reason, they get the idea that they are either being bored or are not receiving the percentage of teachers’ time that students feel deserve. According to Tate (2006), “when students have gotten on teachers’ last nerve, teachers may be tempted to engage them in a power struggle or order them out of their classroom” (p.15-16). 


The third frequently encountered misbehaviour was 26 (mean score=2.49). 41.2% of the teachers thought that misbehaviour 26 “Complaining” sometimes occurred, 33.3% of the teachers thought that their students often complained, 13.7% of the teachers thought that their students always complained of their friends. 11.8% of the teachers thought that their students never complained in the classroom. Then misbehaviour 28 comes with a mean score of 2.37. Misbehaviour 28 was about not listening to the lesson, dealing with other things and 26 teachers believed that their students sometimes did not listen to the lesson, 16 teachers thought that their students often did not listen to the lesson, five teachers thought that their students listened to the lesson and four teachers thought that their students always did not listen to the lesson. This might be because of lack of concentration during the lesson and of course concentration will be limited if study habits are not effective. The effectiveness of tasks is very important for students’ concentration. Then misbehaviour 41 comes with a mean score of 2.33. Misbehaviour 41 was “Talking about something apart from the lesson” and 56.9% of the teachers believed that this misbehaviour sometimes occurred, 23.5% of the teachers thought that their students often talked about something apart from the lesson, 9.8 % of the teachers believed this misbehaviour always occurred and again 9.8% of the teachers believed that this misbehaviour never occurred.

Table 5. Reactions of Secondary School English Language Teachers About Class Disruptions
	No
	Misbehaviours
	Number
	Frequency
	Percent
	Mean
	Sd

	23
	Joking during the lesson.
	51
	N                 3

S                32

O               14

A                 2
	5.9

62.7

27.5

3.9
	2.29
	0.641

	10
	Touching his/her friends during the lesson.
	51
	N                 6

S                31

0                  9

A                 5
	11.8

60.8

17.6

9.8
	2.25
	0.796

	9
	Laughing disorderly during the lesson.
	51
	N                 4

S                36

O                 8

A                 3
	7.8

70.6

15.7

5.9
	2.19
	0.663

	38
	Sending a note to his/her friend.
	51
	N                 7

S                 28

O                15

A                 1
	13.7

54.9

29.4

2.0
	2.19
	0.693

	12
	Disrupting the ongoing instruction in the class.
	51
	N                 9

S                28

O               10

A                4
	17.6

54.9

19.6

7.8
	2.17
	0.817



Misbehaviour 23 was about “joking during the lesson” (mean score=2.29). 32 teachers thought that their students sometimes joked, 14 teachers thought that their students often joked and two teachers believed that their students always joked during the lesson. Only three teachers thought that their students never joked during the lesson. Then misbehaviour 10 comes with a mean score of 2.25. It was about touching his/her friends during the lesson. According to 60.8% of the teachers, their students sometimes touched their friends and 17.6% of the teachers thought that their students often touched their friends. 11.8% of the teachers believed that their students never touched and only 9.8% of the teachers believed that their students always touched their friends.  Some students misbehave because they are just bored. “In many classrooms, students sit for long periods of time without any active engagement of their brains. They may also randomly hit a classmate simply because they cannot think of anything better to do or because they would like to inject a little excitement into their day” (Tate, 2006, p.17). 


Misbehaviour 9 and misbehaviour 38 share the same mean score of 2.19. Misbehaviour 9 was about laughing disorderly during the lesson. 70.6% of the teachers thought that their students sometimes laughed, 15.7% of the teachers believed that their students often laughed, 7.8% of the teachers believed that their students never laughed disorderly during the lesson. Only 5.9% of the teachers believed that their students always laughed disorderly during the lesson. Misbehaviour 38 was about “Sending a note to his/her friend” and 54.9% of the teachers thought that their students sometimes sent a note, 29.4% of the teachers believed that their students often sent a note, 13.7% of the teachers believed that their students never sent a note to their friends. Only 2.0% of the teachers believed that their students always sent a note to their friends. For misbehaviour 12 “Disrupting the ongoing instruction in the class”, 28 teachers believed that their students sometimes disrupted the ongoing instruction in the class. 10 teachers thought that their students often disrupted and nine teachers believed that their students never disrupted the ongoing instruction in the class. Only four teachers believed that their students always disrupted the ongoing instruction in the class. Morrisette (2001) defines classroom disruption as behaviour that a reasonable person would view as substantially or repeatedly interfering with the conduct of a class. Classroom disruption contributes to additional faculty stress, discontent, and eventual burnout. In addition, instructor concentration is negatively affected, so time and energy may be devoted to planning coping (survival) strategies rather than focusing on lecture material. The overall learning environment for students who are uninvolved in the disruptive behavior is negatively impacted (Malone, 2007). As a result, a hostile learning environment is created (McKinney, 2005).
Table 6. Reactions of Secondary School English Language Teachers About Class Disruptions
	No
	Misbehaviours
	Number
	Frequency
	Percent
	Mean
	Sd

	3
	Yelling or making inappropriate noises during the lesson.
	51
	N                8

S               33

0                 6

A                4
	15.7

64.7

11.8

7.8
	2.11
	0.765

	44
	Asking permission continuously for the toilet.
	51
	N               14

S                24

O               10

A                 3
	27.5

47.1

19.6

5.9
	2.03
	0.847

	40
	Changing his/her seat without permission.
	51
	N                19

S                 23

O                 6

A                 3
	37.3

45.1

11.8

5.9
	1.86
	0.848

	22
	Walking around during the lesson.
	51
	N               22

S                22

O                 4

A                 3
	43.1

43.1

7.8

5.9
	1.76
	0.838

	39
	Singing a song.
	51
	N                 22

S                 27

O                  2
	43.1

52.9

3.9
	1.60
	0.568



Then misbehaviour 3 comes with a mean score of 2.11 and it was about “Yelling or making inappropriate noises during the lesson”. 64.7% of the teachers believed that their students sometimes yelled or made inappropriate noises during the lesson. 15.7% of the teachers thought that their students never yelled or made inappropriate noises, 11.8% of the teachers thought that their students often yelled or made inappropriate noises. Only 7.8% of the teachers believed that their students always yelled or made inappropriate noises. According to Zagashev (2004), the use of unclear or unfamiliar terminology, unclear assignments, absence of logical connections or "transitions, the "residue" of previous emotions, a student's personal problems, inappropriate pacing of the lesson - either too fast or too slow, an overly didactic tone, teacher's monologue, no outlet for pent-up energy are the most common causes of noise in the classroom. After that, misbehaviour 44 comes with a mean score of 2.03. Misbehaviour 44 was about asking permission continuously for the toilet. 47.1% of the teachers thought that their students sometimes asked permission, 27.5% of the teachers thought that their students never asked permission, 19.6% of the teachers believed that their students often asked permission for the toilet. Only 5.9% of the teachers thought that their students always asked permission continuously for the toilet. It can be said that when students ask permission for the toilet it should be a need but this permission is as a break time in the middle of the lesson for some students. 


Then, misbehaviour 40 comes with a mean score of 1.86. Misbehaviour 40 was about changing his/her seat without permission and 45.1% of the teachers believed that their students sometimes changed their seats without permission, 37.3% of the teachers thought that their students never changed their seats, 11.8% of the teachers believed that their students often changed their seats and only 5.9% of the teachers thought that their students always changed their seats without permission. Then, misbehaviour 22 “Walking around during the lesson” comes with a mean score of 1.76. 22 teachers thought that their students never walked around during the lesson, 22 teachers believed that their students sometimes walked around, four teachers thought that their students often walked around and only three teachers believed that their students always walked around during the lesson. Misbehaviour 39 was about singing a song in the classroom and its mean score was 1.60. 52.9% of the teachers believed that their students sometimes sang a song, 43.1% of the teachers thought that their students never sang a song and only 3.9% of the teachers thought that their students often sang a song in the classroom.
Table 7. Reactions of Secondary School English Language Teachers About Class Disruptions
	No
	Misbehaviours
	Number
	Frequency
	Percent
	Mean
	Std.

	2
	Leaving on or using a cell phone in the classroom.
	51
	N                27

S                 23

O                 1
	52.9

45.1

2.0
	1.49
	0.543

	20
	Eating or drinking something during the lesson.
	51
	N                33

S                14

O                 2

A                 2
	64.7

27.5

3.9

3.9
	1.47
	0.757

	42
	Whistling.
	51
	N                30

S                 20

O                 1
	58.8

39.2

2.0
	1.43
	0.538

	19
	Leaving the classroom during the lesson.
	51
	N                42

S                  8

A                 1
	82.4

15.7

2.0
	1.21
	0.540

	25
	Listening to music during the lesson.
	51
	N                43

S                  7

O                 1
	84.3

13.7

2.0
	1.17
	0.433



Then misbehaviour 2 comes with a mean score of 1.49 and it was about leaving on or using a cell phone in the classroom. According to the results, 27 teachers thought that their students never left on or used a cell phone, 23 teachers thought that their students sometimes left on or used and only one teacher believed that his/her students left on or used a cell phone in the classroom. The use of mobile phones in class can be disruptive for other students and should be discouraged or the school administration should inform students when they can use their phones in the school.  Misbehaviour 20 was about eating or drinking in the classroom with a mean score of 1.47. 33 teachers believed that their students never ate or drank something, 14 teachers thought that their students sometimes ate or drank. Two teachers thought that their students often ate or drank something and again two teachers believed that their students never ate or drank something in the classroom. Then misbehaviour 42 comes with a mean score of 1.43 and it was about whistling. According to 58.8% of the teachers, their students never whistled, 39.2% of the teachers believed that their students sometimes whistled and only 2.0% of the teacher believed that their students often whistled in the classroom. 

Misbehaviour 19 was the second least frequently encountered misbehaviour in the classroom. It was about leaving the classroom during the lesson and its mean score was 1.21. 82.4% of the teachers believed that their students never left the classroom during the lesson, 15.7% of the teachers believed that their students sometimes left the classroom and only 2.0% of the teachers thought that their students always left the classroom during the lesson. On the other hand, misbehaviour 25, “Listening to music during the lesson” was the least frequently encountered student misbehaviour (mean score=1.17). For the least frequently encountered student misbehaviour, 43 teachers thought that their students never listened to music during the lesson, seven teachers thought that their teachers sometimes listened to music and one teacher thought that his/her students often listened to music during the lesson. This might be because; teachers do not allow students to concentrate another thing in the lesson.
4.2.2. Aggression


Aggression is another type of misbehaviour and the table 8 shows how students behave when they are aggressive. 
Table 8. Reactions of Secondary School English Language Teachers About Aggression
	No
	Misbehaviours
	Number
	Frequency
	Percent
	Mean
	Std.

	5
	Teasing his/her friends.
	51
	N               3

S               26

O              17

A               5
	5.9

51.0

33.3

9.8
	2.47
	0.757

	6
	Ridiculing his/her friends.
	51
	N               7

S               21

O              19

A              4
	13.7

41.2

37.3

7.8
	2.39
	0.826

	8
	Arguing or disagreeing with the teacher or his/her friend.
	51
	N               8

S               34

O               8

A               1
	15.7

66.7

15.7

2.0
	2.03
	0.631

	31
	Damaging classroom equipments.
	51
	N              14

S               24

O              14

A                3
	27.5

47.1

19.6

5.9
	2.03
	0.847

	11
	Threatening his /her friends.
	51
	N              13

S               27

O               9

A               2
	25.5

52.9

17.6

3.9
	2.00
	0.774

	16
	Taking or damaging his/her friends’ objects.
	51
	N              11

S               33

O               5

A               2
	21.6

64.7

9.8

3.9
	1.96
	0.691



Shectman (2008) explained that aggression in the classroom is the result of a lack of awareness, a lack of sensitivity to the needs of others and minor physical aggression are sometimes an expression of boredom, the need for attention, a way to gain social status rather than a reaction to frustration or anger. As it can be seen from the Table 8 among aggression misbehaviours, misbehaviour 5 “Teasing” was the most frequently encountered misbehaviour (mean=2.47). For misbehaviour 5, 26 teachers believed that their students sometimes teased their friends, 17 teachers believed that their students often teased their friends. Five teachers thought that their students always teased their friends, and only three teachers thought that their students never teased their friends. Macklem (2003) stated that teasing is two-sided behaviour. On one side, the person doing the teasing is having fun with the other person. On the other side, the individual who is teasing is making fun of the other person. Misbehaviour 6 was about ridiculing and it was the second frequently encountered aggression misbehavior. 41.2% of the teachers believed that their students sometimes ridiculed their friends, 37.3% of the teachers thought that their students often ridiculed their students. 13.7% of the teachers believed that their students never ridiculed and only 7.8% of the teachers believed that their students always ridiculed in the classroom. 

Misbehaviour 8 and misbehaviour 31 share the same mean score of 2.03. Misbehaviour 8 was about arguing or disagreeing with the teacher or his/her friend. 34 teachers believed that their students sometimes disagreed, eight teachers thought that their teachers often disagreed, eight teachers believed that their students never argued in the classroom and only one teacher thought that his/her students always argued in the classroom. Misbehaviour 31 was about damaging the classroom equipments in the classroom. For misbehaviour 31, 47.1% of the teachers believed that their students sometimes damaged the classroom equipments, 27.5% of the teachers believed that their teachers believed that their students never damaged the classroom equipments. 19.6% of the teachers thought that their teachers often damaged the classroom equipments and only 5.9% of the teachers thought that their students always damaged the classroom equipments. After that, misbehaviour 11 comes with a mean score of 2.00 and it was about threatening in the classroom. 52.9% of the teachers believed that their students sometimes threatened, 25.5% of the teachers believed that their students never threatened their friends in the classroom. 17.6% of the teachers believed that their students often threatened their friends and only 3.9% of the teachers thought that their students always threatened their friends in the classroom. Misbehaviour 16 was about taking or damaging her friends’ objects and its mean score was 1.96. 64.7% of the teachers believed that their students sometimes took or damaged the objects, 21.6% of the teachers thought that their students never took or damaged the objects. 9.8% of the teachers believed that their students often took or damaged the objects, and only 3.9% of the teachers thought that their students always took or damaged the objects in the classroom.
Table 9. Reactions of Secondary School English Language Teachers About Aggression
	No
	Misbehaviours
	Number
	Frequency
	Percent
	Mean
	Std.

	37
	Hitting the chair or the desk during the lesson.
	51
	N              16

S               26

O                9
	31.4

51.0

17.6
	1.86
	0.693

	17
	Pushing, grabbing, hitting, or kicking his/her friends during the lesson.
	51
	N              24

S               18

O                6

A                3
	47.1

35.3

11.8

5.9
	1.76
	0.885

	4
	Using disrespectful language toward the teacher.
	51
	N               38

S                12

O                1
	74.5

23.5

2.0
	1.27
	0.493

	18
	Threatening me or someone with a knife or any kind of weapons.
	51
	N               48

S                 3
	94.1

5.9
	1. 05
	0.237

	21
	Insulting the teacher.
	51
	N               51
	100
	1.00
	0.000



Misbehaviour 37 was about “Hitting the chair or the desk during the lesson” and 51.0% of the teachers believed that their students sometimes hit the chair or the desk, 31.4% of the teachers thought that their students never hit the desk or the chair and 17.6% of the teachers believed that their students often hit the chair or the desk. Then misbehaviour 17 comes with a mean score of 1.76 and it was about pushing, grabbing, hitting, or kicking friends during the lesson. 47.1% of the teachers believed that misbehaviour 17 never occurred, 35.3% of the teachers believed that this misbehavior sometimes occurred, 11.8% of the teachers believed that their students often pushed, grabbed, hit, or kicked their friends, and only 5.9% of the teachers believed that this misbehaviour always occurred. The table 9 shows that misbehaviour 4 was about using disrespectful language toward the teacher and its mean score was 1.27. 74.5% of the teachers believed that their students never used disrespectful language, 23.5% of the teachers thought that their students sometimes used disrespectful language toward them, and only 2.0% of the teachers thought that this misbehaviour often occurred in the classroom. 

Misbehaviour 18 was the second least frequently encountered aggression misbehaviour. It was about threatening a teacher or someone with a knife or any kind of weapons. According to the results, 48 teachers believed that their students never threatened the teachers or someone with any kind of weapon and only three teachers thought that their students sometimes threatened the teachers or someone with a knife or any kind of weapons. “Insulting the teacher” was the least frequently encountered aggression misbehavior (mean=1.00). The table 9 shows that 51 teachers believed their students never insulted them in the classroom.

4.2.3. Defiance of Authority

Defiance of authority is another misbehaviour type and the table 10 indicates the frequencies, means, and standard deviations of the misbehaviours. 
Table 10. Reactions of Secondary School English Language Teachers About Aggression
	No
	Misbehaviours
	Number
	Frequency
	Percent
	Mean
	Std.

	27
	Not doing his/her homework.
	51
	N                5

S                23

O               19

A                 4
	9.8

45.1

37.3

7.8
	2.43
	0.781

	33
	Not obeying the school rules.
	51
	N                 6

S                 25

O                15

A                 5
	11.8

49.0

29.4

9.8
	2.37
	0.823

	29
	Not obeying the cleaning rules.
	51
	N                 9

S                 26

O                12

A                 4
	17.6

51.0

23.5

7.8
	2.21
	0.832

	34
	Not joining in classroom activities.
	51
	N                 6

S                 31

O                11

A                 3
	11.8

60.8

21.6

5.9
	2.21
	0.729

	14
	Refusing to cooperate or follow the instruction.
	51
	N               19

S                25

O                5

A                2
	37.3

49.0

9.8

3.9
	1.80
	0.775

	24
	Getting object that is inappropriate during the lesson. (toy, magazine, etc.)
	51
	N               27

S                21

O                2

A                1
	52.9

41.2

3.9

2.0
	1.54
	0.672

	15
	Cheating in the exam.
	51
	N               27

S                21

O                3
	52.9

41.2

5.9
	1.52
	0.611



Table 10 shows that among defiance of authority misbehaviours, misbehaviour 27 was the most frequently encountered in the classroom and it was about not doing homework (mean=2.43). 45.1% of the teachers believed that their students sometimes did not do their homework, 37.3% of the teachers thought that their students often did not do their homework, 9.8% of the teachers believed that their students did their homework and only 7.8% of the teachers believed that their students always did not do their homework. The table 10 shows that 51 teachers believed that many students had problems about their homework. This might be because many students do not think doing homework will improve their English, they think homework is boring. According to the results among defiance of authority misbehaviours, misbehaviour 33 was the second frequently encountered misbehaviour in the classroom. Misbehaviour 33 was about not obeying the school rules and its mean score was 2.37. 49.0% of the teachers believed that their students sometimes did not obey the school rules, 29.4% of the teachers believed that their students did not obey the school rules, 11.8% of the teachers thought that their students obeyed the school rules and only 9.8% of the teachers believed that their students always did not obey the school rules. Misbehaviour 29 and misbehaviour 34 share the same mean score of 2.21. Misbehaviour 29 was about not obeying the cleaning rules and 51.0% of the teachers believed that their students sometimes did not obey the cleaning rules, 23.5% of the teachers thought that their students often did not obey the cleaning rules, 17.6% of the teachers believed that their students obeyed the cleaning rules, and 7.8% of the teachers believed that their students always did not obey the cleaning rules. 

Then, misbehaviour 34 was about not joining in classroom activities and again its mean score was 2.21. Misbehaviour 34 was a parallel statement with misbehaviour 14 because this misbehavior is related to refusing to cooperate or follow the instruction in the classroom.  60.8% of the teachers believed that their students sometimes did not join in classroom activities, 21.6% of the teachers believed that their students often did not join in classroom activities, 11.8% of the teachers thought that their students joined in classroom activities, and 5.9% of the teachers thought that their students always did not join in classroom activities. Then misbehaviour 14 comes with a mean score of 1.81 and it was about refusing to cooperate or follow the instruction. The table 10 shows that 49.0% of the teachers believed that their students sometimes refused to cooperate, 37.3% of the teachers thought that their students cooperated and followed the instructions, 9.8% of the teachers thought that their students often refused to cooperate or followed the instructions and 3.9% of the teachers thought that their students always refused to cooperate or followed the instructions. Misbehaviour 24 “Getting object that is inappropriate during the lesson (toy, magazine, etc.) was the second least frequently encountered in the classroom. According to the results, 27 teachers believed that their students never got inappropriate objects, 21 teachers thought that their students sometimes got inappropriate objects, two teachers thought that their students often got inappropriate objects and only one teacher believed that his/her students always got inappropriate objects during the lesson. In addition, misbehaviour 15 “Cheating in the exam” was the least frequently encountered misbehaviour in the classroom (mean=1.52). 52.9% of the teachers believed that their students never cheated in the exam, but 41.2% of the teachers believed that their students sometimes cheated in the exam, 5.9% of the teachers thought that their students often cheated in the exam. The reason why some students cheated in their exams might be that they are afraid of failure. When students fail their exams some problems can occur. The pressure of getting good grades, complaints of their families for low grades, their families’ comparison with their friends are some of the main reasons of cheating in the exam.
4.2.4. Related Misbehaviours

Misbehaviours related to the personalities of the students are the last type and the table 11 shows the frequencies, means, and standard deviations of the misbehaviours. 
Table 11. Reactions of  Secondary School English Language Teachers About Related Misbehaviours
	No
	Misbehaviours
	Number
	Frequency
	Percent
	Mean
	Std.

	32
	Not studying regularly.
	51
	N                 4

S                 21

O                19

A                 7
	7.8

41.2

37.3

13.7
	2.56
	0.830

	43
	Showing poor interest to the lesson.
	51
	N                 5

S                 26

O                11

A                 9
	9.8

51.0

21.6

17.6
	2.47
	0.902

	30
	Telling a lie.
	51
	N                 8

S                 28

O                11

A                 4
	15.7

54.9

21.6

7.8
	2.21
	0.807

	36
	Watching out during the lesson.
	51
	N                 6

S                 32

O                11

A                 2
	11.8

62.7

21.6

3.9
	2.17
	0.684

	35
	Imitating TV characters.
	51
	N                10

S                 28

O                11

A                 2
	19.6

54.9

21.6

 3. 9
	2.09
	0.755

	13
	Being tardy in the class.
	51
	N                 7

S                37

O                 7
	13.7

72.5

13.7
	2.00
	0.529



According to the results, misbehaviour 32 was the most frequently encountered one in the classroom (mean=2.56) and it was about not studying regularly. For this misbehaviour, 21 teachers believed that their students sometimes did not study regularly, 19 teachers believed that their students often did not study, seven teachers thought that their students always did not study and four teachers believed that their students study regularly and planned. Students think that homework is a waste of time or when homework is difficult they can be reluctant to do it. In addition, students cannot understand teachers’ instructions of homework and these problems are some reasons of this misbehaviour. Misbehaviour 30 was the third frequently encountered one in the classroom and it was about telling a lie. 54.9% of the teachers believed that their students sometimes told a lie, 21.6% of the teachers believed that their students often told a lie, 15.7% of the teachers thought that their students never told a lie and only 7.8% of the teachers thought that their students always told a lie. 


Then misbehavior 36 comes with a mean score 2.17 and it was about watching out during the lesson. 32 teachers thought that their students sometimes watched out, 11 teachers thought that their students often watched out, six teachers believed that their students never watched out and only two teachers thought that their students always watched out during the lesson. The results show that misbehavior 35 comes with a mean score 2.09 and it was about imitating TV characters. 28 teachers thought that their students sometimes imitate, 11 teachers thought that their students often imitate, 10 teachers believed that their students never imitate and two teachers thought that their students always imitate TV characters in the classroom. The last frequently encountered misbehavior was being tardy in the class. 37 teachers believed that their students are sometimes tardy, seven teachers thought that their students are often tardy and seven teachers thought that their students are never tardy in the classroom.

4.2. Gender and Reactions to Misbehaviour

 
The Independent Samples T-Test was conducted in order to compare the significant differences of observations about classroom misbehaviours between genders. The results of the Independent Samples Test were analyzed, checked for significance and it was found that there was no significant difference between genders.
4.3. Age and Reactions to Misbehaviour


The table 12 shows the relationship between age of the participants and their reactions to misbehaviours. The results were analyzed by using one-way ANOVA.
Table 12. The Significance Relationship between the Age of Teachers and Reactions to Misbehaviour
	No
	       Misbehaviour
	     Age
	      Mean
	 Mean Dif.
	Significance

	18
	Threatening the teacher or someone with a knife or any kind of weapons.
	22-32
	1,03
	*(33-43)

0,037

*(44-over)

-,212
	,038

	
	
	33-43
	1,00
	*(22-32)

-,037

*(44-over)

-,250
	

	
	
	44-over
	1,25
	*(22-32)

0,212

*(33-43)

0,250
	



The table 12 shows that misbehaviour 18 was significant at 0.038. Teachers between ages 44-over (mean score=1. 25) thought that their students threatened the teacher or someone with a knife or any kind of weapons than the other teachers. Then comes teachers between ages 22-32 (mean score=1.03) and 33-43 (mean score=1.00). 

4.4. The Number of Classes Teachers Teach and Reactions to Misbehaviour


The results were analyzed according to the relationship between the number of classes teachers teach and reactions to misbehaviour by using one-way ANOVA.
Table 13. The Significance Relationship between the Number of Classes Teachers Teach and Reactions to Misbehaviour
	No
	       Misbehaviour
	     Class
	      Mean
	 Mean Dif.
	Significance

	22
	Walking around during the lesson.
	1 class
	1,28
	*(2 classes)

-,607

*(3 classes)

-,825
	,031

	
	
	2 classes
	1,89
	*(1 class)

0,607

*(3 classes)

-,218
	

	
	
	3 classes
	2,11
	*(1 class)

0,825

*(2 classes)

0,218
	



The results show that misbehaviour 22 was significant at 0.031 level and this misbehaviour was about walking around during the lesson. Teachers who teach three classes believed that their students walked around during the lesson with a mean score of 2.11. It can be said that these teachers are not much interested in students’ walking. Then, teachers who teach two classes come with a mean score of 1.89 and teachers who teach one class come with a mean score of 1.28. This means that the teachers who teach one class are the strictest educators of all.
4.5. Experience and Reactions to Misbehaviour


The results were analyzed according to the relationship between the teaching experience of teachers and reactions to misbehaviour by using one-way ANOVA.
Table 14. The Significance Relationship between the Teaching Experience and Reactions to Misbehaviour
	No
	       Misbehaviour
	Experience
	      Mean
	 Mean   Dif.
	Significance

	15
	Cheating in the exam.
	0-5 years
	1,13
	*(6-11)

-0,741

*(12-over)

-,416
	,002

	
	
	6-11 years
	1,87
	*(0-5)

0,741

*(12-over)

-,037
	

	
	
	12- over
	1,55
	*(0-5)

0,416

*(6-11)

-,325
	



The results show that misbehaviour 15 “Cheating in the exam” was the most significant strategy at =0,002 level. Teachers with 6 to 11 years of experience thought that their students cheated in the exam with a mean score of 1,87. This meant that teachers with 6 to 11 years of experience were not strict to the cheaters in the exam. Then came teachers with 12 and more years of experience with a mean score 1,55 and 0 to 5 years of experience with a mean score of 1.13. It was clear that teachers with 0 to 5 years of experience were very strict about this misbehaviour when compared to teachers with 6 to 11 years of experience and teachers with 12-over years of experience.
Table 15. The Significance Relationship between the Teaching Experience and Reactions to Misbehaviour
	No
	       Misbehaviour
	Experience
	      Mean
	 Mean   Dif.
	Significance

	 2
	Leaving on or using a cell phone in the classroom
	0-5 years
	2,73
	*(6-11)

-,616

*(12-over)

-,416
	0,004

	
	
	6-11 years
	2,87
	*(0-5)

0,616

*(12-over)

0,200
	

	
	
	12-over
	2,60
	*(0-5)

0,416

*(33-43)

-,200
	



The second most significant misbehaviour was misbehaviour 2 and it was about leaving or using a cell phone in the classroom. This misbehaviour was significant at 0,004 level. The results showed that teachers with 12 and more years of experience were very strict about this misbehaviour because they were the most careful teachers for cell phones in class when compared to the other teachers. Then 6-11 years of experience teachers came with 2,87 and 0 to 5 years of experience teachers came with a mean score of 2.73.
Table 16. The Significance Relationship between the Teaching Experience and Reactions to Misbehaviour
	No
	       Misbehaviour
	Experience
	      Mean
	 Mean   Dif.
	Significance

	10
	Touching his/her friends during the lesson.
	0-5 years
	1,80
	*(6-11)

-,825

*(12-over)

0,500
	,012

	
	
	6-11 years
	2,62
	*(0-5)

0,825

*(12-over)

0,325
	

	
	
	12-over
	2,30
	*(0-5)

0,500

*(12-over)

-,325
	



Misbehaviour 10 was the third significant misbehaviour at 0,012 level. Teachers with 6 to 11 years of experience believed that their students touched their friends during the lesson with a mean score of 2,62. Then came teachers with 12 and more years of experience (mean score=2,30) and 0 to 5 years of experience (mean score=1,80).
Table 17. The Significance Relationship between the Teaching Experience and Reactions to Misbehaviour
	No
	       Misbehaviour
	Experience
	      Mean
	 Mean   Dif.
	  Significance

	 11
	Threatening his /her friends.
	0-5 years
	1,60
	*(6-11)

-0,712

*(12-over)

-,450
	,032

	
	
	6-11 years
	2,31
	*(0-5)

-0,712

*(12-over)

0,262
	

	
	
	12-over
	2,05
	*(0-5)

0,450

*(12-over)

-,262
	



The last significant strategy was misbehaviour 11 at 0,032 level. Again, teachers 6 to 11 years of experience believed that their students threatened their friends in the classroom with a mean score of 2.31. Then came teachers with 12 and more years of experience (mean score=2,05) and 0 to 5 years of experience (mean score=1,60). According to these results, teachers with 6 to 11 years of experience believed that these behaviours occurred in their classrooms more than the other teachers.
4.6. Classroom Management Methods of Secondary School English Language Teachers

   4.6.1. Proactive Methods
  Table 18. Proactive Management Methods of the Secondary School English Language Teachers
	No
	Methods
	Number
	Frequency
	Percent
	Mean
	Std

	46
	I come to my lessons prepared.
	51
	O              10

A              41
	19.6

80.4
	3.80
	0.400

	45
	I begin my lessons on time.
	51
	O               12

A               39
	23.5

76.5
	3.76
	0.428

	31
	I use time well.
	51
	O              17

A              34
	33.3

66.7
	3.66
	0.476

	21
	I clarify the classroom rules so that students can fully understand my expectations from the beginning of the semester.
	51
	S                4

O              19

A              28
	7.8

37.3

54.9
	3.47
	0.643

	22
	I listen to suggestions and complaints from students.
	51
	S               6

O              17

A              28
	11.8

33.3

54.9
	3.43
	0.700

	23
	I always show interest in what students are doing.
	51
	N              1

S               7

O              18

A              25
	2.0

13.7

35.3

49.0
	3.31
	0.787

	33
	I show understanding and sympathy to my students.
	51
	N               1

S                5

O              22

A              23
	2.0

9.8

43.1

45.1
	3.31
	0.734

	2
	I use verbal praise as a reward.
	51
	N               1

S                3

O              29

A              18
	2.0

5.9

56.9

35.3
	3.25
	0.658



According to the results, method 46 was the first that teachers used in the classroom with a mean score of 3.80 and it was about coming to lessons prepared. 41 teachers always came to their lessons prepared and 10 teachers often came to their lessons prepared. It is clear that lesson plans are written by teachers to help them structure the learning for themselves and for the students and the results show that teachers pay attention to this subject in their teaching. Method 45 “I begin my lessons on time” was the second method that teachers used in the classroom with a mean score of 3.76. 39 teachers always began their lessons on time and 12 teachers often began their lessons on time. Again the results show that teachers paid attention to begin their lessons on time. Method 31 was the third method that teachers used in the classroom with a mean score of 3.66 and it was about using time. 34 teachers always used time well and 17 teachers often used time well. Nelson (1995) stated that “time management does pay dividends in terms of improving standards of achievement in the classroom and the more organized and effective teachers are, the more their pupils learn and the better the results the school achieves” (p.2). Then method 21 “I clarify the classroom rules so that students can fully understand my expectations from the beginning of the semester” comes with a mean score of 3.47. The results show that 28 teachers always clarified the classroom rules, 19 teachers often clarified, and only four teachers sometimes used this method. It is essential to state that establishing clear expectations for classroom misbehavior is very important before teaching because students will understand what their teachers expect from them. 

Method 22 comes with a mean score of 3.43 and it was about listening to suggestions and complaints from students. 28 teachers always listened, 17 teachers often listened and only six teachers sometimes listened to suggestions and complaints from students. Then method 23 and method 33 share the same mean score of 3.31. For method 23 “I always show interest in what students are doing”, 25 teachers always used, 18 teachers often used, seven teachers sometimes used and only one teacher never used this method in the classroom. For method 33 “I show understanding and sympathy to my students”, 23 teachers always used, 22 teachers often used, five teachers sometimes used and only one teacher never used this method in the classroom. Schwebel (2001) stated that “by showing that teachers are sensitive and caring, they create a classroom in which students feel free to express themselves, enabling true learning to occur” (p.127). Method 2 comes with a mean score of 3.25 and it was about using verbal praise as a reward. The results show that 56.9% of the teachers often used, 35.3% of the teachers always used, 5.9% of the teachers sometimes used and only 2.0% of the teachers never used this method in the classroom. “Verbal praise and behavioral contracts are both procedures that are designed to invoke the principle of positive reinforcement to increase behavior. Verbal praise requires teachers to reward children whenever possible by stating the desired behavior together with some form of positive evaluation” (Erchul & Martens, 2001, p.125).
 Table 19. Proactive Management Methods of the Secondary School English Language Teachers
	No
	Methods
	Number
	Frequency
	Percent
	Mean
	Std

	1
	I put some rules and use them in the classroom.
	51
	N              2

S               4

O             25

A             20
	3.9

7.8

49.0

39.2
	3.23
	0.763

	8
	I explain things to students at their levels.
	51
	N               1

S               6

O              20

A              24
	2.0

11.8

39.2

47.1
	3.13
	0.761

	3
	I use nonverbal expressions as a reward 

(nodding, smiling, eye-contact-gestures).
	51
	N               3

S               10

O              21

A              17
	5.9

19.6

41.2

33.3
	3.01
	0.882

	5
	I reward my students with a candy, a bar of chocolate,  a sticker or etc.
	51
	N              15

S               31

O               3

A               2
	29.4

60.8

5.9

3.9
	1.84
	0.703

	4
	I reward my students with free time.
	51
	N             18

S              27

O               5

A               1
	35.3

52.9

9.8

2.0
	1.78
	0.701

	48
	I finish my lessons early.
	51
	N              25

S               23

A               3
	49.0

45.1

5.9
	1.62
	0.773

	49
	I sit during the lesson.
	51
	N              24

S               27
	47.1

52.9
	1.52
	0.504

	36
	I teach my lessons boringly.
	51
	N              35

S               15

A                1
	68.6

29.4

2.0
	1.35
	0.594



Among proactive methods “I put some rules and use them in the classroom” comes with a mean score of 3.23 (m1). The results show that 49.0% of the teachers often used this method, 39.2% of the teachers always used, 7.8% of the teachers sometimes used and 3.9% of the teachers never used this method in the classroom. According to Kaiser and Rasminsky (2003), “by setting boundaries for acceptable behavior and teaching children about limits, expectations, rules and policies contribute substantially to the social context. It is important for children to remember rules when they are not too many of them. In addition, children understand and respect the rules more readily if they participate in creating them” (p.132). Then method 8 “I explain things to students at their levels” comes with a mean score of 3.13. Among 51 teachers 47.1% of the teachers always used this method, 39.2% of the teachers often used, 11.8% of the teachers sometimes used, 2.0% of the teachers never used this method. Then method 3 “I use nonverbal expressions as a reward” comes with a mean score of 3.01. The results show that 41.2% of the teachers often used nonverbal expressions, 33.3% of the teachers always used, 19.6% of the teachers sometimes used, 5.9% of the teachers never used nonverbal expressions as a reward. Rosa (2004) stated that at the beginning of the year, teach, model, and practice the nonverbal signals that teachers and students will use and then throughout the year, the teacher can be consistent in the use of those signals. After that, method 5 “I reward my students with a candy, a bar of chocolate, a sticker or etc.” comes with a mean score of 1.84. For that method, 60.8% of the teachers sometimes rewarded their students, 29.4% of the teachers never rewarded their students, 5.9% of the teachers often rewarded and only 3.9% of the teachers always rewarded their students in the classroom. Brophy (2004) defined that “rewards support learning more effectively when there is a clear goal and a clear strategy to follow than when goals are more ambiguous or when students must discover or invent new strategies rather than merely activate familiar ones” (p.163). 
Then method 4 comes with a mean score of 1.78 and it was about rewarding students with free time. The results show that 27 teachers sometimes rewarded their students, 18 teachers never rewarded their students with free time, five teachers often rewarded and only one teacher always used this method in the classroom. Next, method 48 “I finish my lessons early” comes with a mean score of 1.62. The table 19 shows that 25 teachers never finished their lessons early, 23 teachers sometimes finished and three teachers always finished their lessons early. Kyriacou (1998) emphasized that “ending early can imply a lack of concern about the worthwhileness of using all the time available and a lack of the organizational skills to marshal the activities together” (p.52). Method 49 was about sitting during the lesson with a mean score of 1.52. The results show that 27 teachers sometimes used this method on the contrary 24 teachers never sat during the lesson. This might be that it is easier to control the class while standing up because the teacher can see every student in the class. Method 36 was the least frequently encountered misbehaviour in the classroom with a mean score of 1.35 and it was about teaching the lessons boringly. The percentages of the results show that 68.6% of the teachers never taught their lessons boringly, 29.4% of the teachers sometimes taught their lessons boringly and only 2.0% of the teachers taught their lessons boringly.

Reactive Methods
Table 20. Reactive Management Methods of the Secondary School English Language Teachers
	No
	Methods
	Number
	Frequency
	Percentage
	Mean
	Std

	47
	I give advice to my students.
	51
	S                  3

O                17

A                 31
	5.9

33.3

60.8
	3.54
	0.610

	11
	I ask some questions to the misbehaved student and keep him/her paying attention to the subject during the lesson.
	51
	S                  7

O                27

A                17
	13.7

52.9

33.3
	3.19
	0.663

	40
	I remind the classroom rules.
	51
	S                 12

O                18

A                21
	23.5

35.3

41.2
	3.17
	0.792

	28
	I explain why the behaviour is undesirable.
	51
	N                 3

S                  5

O                24

A                19
	5.9

9.8

47.1

37.3
	3.15
	0.833

	12
	I use facial expression (frowning, etc.).
	51
	S                 15

O                25

A                11
	29.4

49.4

21.6
	2.92
	0.716

	27
	I criticize misbehaviour not students.
	51
	N                 3

S                 13

O                20

A                15
	5.9

25.5

39.2

29.4
	2.92
	0.890



The above table 20 shows that method 47 “I give advice to my students” was the most frequently encountered one in the classroom. 31 teachers always gave advice to their students, 17 teachers often gave advice and only three teachers sometimes gave advice to their students in the classroom. Golding (2002) stated that “the teacher should take care in giving their own ideas because students are likely to take what the teacher says as the “right” view and stop thinking for themselves” (p.8). Second method which secondary school English teachers use in the classroom was asking some questions to the misbehaved student and keep him paying attention to the subject during the lesson with a mean score of 3.19. 52.9% of the teachers always asked questions to the misbehaved student, 33.3% of the teachers sometimes asked and only 13.7% of the teachers often asked questions to the misbehaved student in the classroom. Third method was reminding classroom rules with a mean score of 3.17 (m40). For this method, 21 teachers always reminded, 18 teachers often reminded and only 12 teachers sometimes reminded classroom rules. Rogers (2005) highlighted that by having key headings for rule areas a teacher can refer briefly to the rule, whenever reminding of correcting students and having discussed the rules the class now has a framework within which to encourage responsibility, and give a basis for corrective action by the teacher” (p.45). Also “the more effective managers remind students of the rules and procedures for the first weeks of the school so they have chance to monitor classes closely and stop inappropriate behaviour promptly” (Evertson & Weinstein, 2006, p.108). 

Then method 28 comes with a mean score of 3.15 and it was about explaining why the behaviour is undesirable. For method 28, 47.1% of the teachers often explained undesirable behaviours, 37.3% of the teachers often explained, 9.8% of the teachers sometimes explained and only 5.9% of the teachers never explained why the behaviour is undesirable. According to Reynolds (2002), “discipline problems occurred frequently because of unclear rules” (p.143) and experienced teachers are usually very clear about their classroom rules (Cohen et al., 2004). Method 12 and method 27 share the same mean score of 2.92. Method 12 was about using facial expressions in the classroom and the table 20 shows that 25 teachers often used facial expressions, 15 teachers sometimes used, and 11 teachers always used expressions in the classroom. Facial expressions directed at the student who has misbehaved and this might also take the form of a physical gesture that has been previously communicated to students as an indication of disapproval. Simple, non verbal disapproval has been shown to decrease student misbehaviour (Thomas et al., 1968). Misbehaviour 27 was about criticizing misbehaviours in the classroom. For this method, 39.2% of the teachers often criticized, 29.4% of the teachers always criticized, 25.5% of the teachers sometimes criticized and 5.9% of the teachers never criticized misbehaviour in the classroom.
Table 21. Reactive Management Methods of the Secondary School English Language Teachers
	No
	Methods
	Number
	Frequency
	Percentage
	Mean
	Std

	13
	When I feel students are passive during the lesson I make some changes on the activity.
	51
	S                 15

O                27

A                  9
	29.4

52.9

17.6
	2.88
	0.682

	20
	I correct the misbehaved student.
	51
	S                 16

O                25

A                10
	31.4

49.0

19.6
	2.88
	0.711

	16
	I use some statements to stop a misbehaviour (shut up, sit down, stop talking).
	51
	N                 2

S                 19

O                19

A                11
	3.9

37.3

37.3

21.6
	2.76
	0.838

	29
	I give some responsibilities to the misbehaving student during the lesson.
	51
	N                 2

 S                16

O                30

A                 3
	3.9

31.4

58.8

5.9
	2.66
	0.653

	14
	I use dramatic pause.
	51
	N                 2

S                 24

O                15

A                10
	3.9

47.1

29.4

19.6
	2.64
	0.844



After that, method 13 and method 20 share the same mean score of 2.88 and method 13 was about making some changes on activity. The results show that 52.9% of the teachers often made some changes, 29.4% of the teachers sometimes changed and 17.6% of the teachers always made some changes on activity in the classroom. Some questions (why were some not engaged, what signs did they give to indicate their boredom) can be helpful to teachers when they encounter with this situation. Method 20 was about correcting the misbehaved student in the classroom and the results show that 49.0% of the teachers often corrected their students, 31.4% of the teachers sometimes corrected and 19.6% of the teachers always corrected their students in the classroom. “Correcting target behaviour by teachers imply to what degree teachers identifies the student who is responsible for emitting the inappropriate behaviour and correct timing is of prime importance in correcting misbehavior” (Taylor, 2004, p.27). Then method 16 “I use some statements to stop a misbehaviour (shut up, sit down, stop talking)” comes with a mean score of 2.76. For this method, 19 teachers often used, 19 teachers sometimes used, 11 teachers never used and only two teachers never used these statements in the classroom and it is clear that generally teachers use these statements to stop a misbehaviour in the classroom. 


Then method 29 “I give some responsibilities to the misbehaving student during the lesson” comes with a mean score of 2.66 and the table 21 shows that 30 teachers sometimes gave responsibility to the misbehaved students, 16 teachers sometimes gave, three teachers always gave and two teachers never gave responsibility to the misbehaved students in the classroom. “Empowering students is the best way to encourage them to take responsibility and contribute- rather than detract and destroy” (Evertson & Weinstein, 2006, p.334). Then method 14 comes with a mean score of 2.64 and it was about using dramatic pause during misbehaviour in the classroom. According to the results, 47.1% of the teachers sometimes used dramatic pause, 29.4% of the teachers often used, 19.6% of the teachers always used and only 3.9% of the teachers never used dramatic pause in the classroom. This can be effective to pause for a moment during misbehaviour because the student can understand he/she has made something wrong in the classroom. 
Table 22. Reactive Management Methods of the Secondary School English Language Teachers
	No
	Methods
	Number
	Frequency
	Percentage
	Mean
	Std

	44
	I go to the side of the misbehaved student and warn his/ her quietly.
	51
	N                 1

S                 31

O                13

A                 6
	2.0

60.8

25.5

11.8
	2.47
	0.730

	7
	I ignore minor misbehaviours.
	51
	N                 5

S                 28

O                11

A                 7
	9.8

54.9

21.6

13.7
	2.39
	0.850

	17
	I change the seat of the misbehaved student.
	51
	N                 3

S                 30

O                13

A                 5
	5.9

58.8

25.5

9.8
	2.39
	0.750

	43
	I warn the misbehaved student in front of the class.
	51
	N                 4

S                 30

O                11

A                 6
	7.8

58.8

21.6

11.8
	2.37
	0.799

	37
	I call the misbehaved student’s parents to the school.
	51
	N                 3

 S                36

O                 9

A                 3
	5.9

70.6

17.6

5.9
	2.23
	0.650



Then method 47 “I go to the side of the misbehaved student and warn him/her quietly” comes with a mean score of 2.47. The results show that 60.8% of the teachers sometimes warned their students, 25.5% of the teachers often warned, 11.8% of the teachers always warned and only 2.0% of the teachers warned their students in the classroom. Clement (2005) suggested that warnings are good signs and warning students is the way to win students back to over teachers’ side- the side of staying class and doing something productive. Then method 7 and method 17 share the same mean score of 2.39 and method 7 was about ignoring minor misbehaviours in the classroom. The table 22 shows that 28 teachers sometimes ignored minor misbehaviours, 11 students often ignored, seven teachers always ignored and five teachers never ignored minor misbehaviours in the classroom. According to Cohen et al., (2004), the combination of ignoring inappropriate behaviour and showing approval for desirable behaviour can sometimes be a more effective way of achieving better classroom behaviour. However, Lawrence et al., (1984) stated that ignoring misbehaviour is obviously dangerous behaviour. Method 17 was about changing the seat of the misbehaved student in the classroom. For method 17, 58.8% of the teachers sometimes changed their misbehaved students’ seats, 25.5% of the teachers often changed, 9.8% of the teachers always changed and only 5.9% of the teachers never changed the seat of misbehaved students in the classroom. It is an effective method for teachers because it changes the environment of the misbehaved student in the classroom and results in to be decreased misbehaviour. 


Next, method 43 comes with a mean score of 2.37 and it was about warning the misbehaved student in front of the class. According to the results, 30 teachers sometimes used this method, 11 teachers often used, six teachers always used and only four teachers never used this method in the classroom. Major (2008) stated that “one verbal warning is enough and if teachers give their students multiple warnings about behaviour problems, they give them unnecessary opportunities to disrupt other students’ learning” (p.265).  Also I should add that students’ self-confidence can easily be destroyed when they are warned in front of the students. Method 37 was about calling the misbehaved students’ parents to the school and its mean score was 2.23. The table 19 shows that 70.6% of the teachers sometimes called, 17.6% of the teachers often called, 5.9% of the teachers always called and again 5.9% of the teachers never called the misbehaved student’s parents to the school. Whitaker and Zoul (2008) found that parents are much more willing to support them in working to correct misbehaviour.
Table 23. Reactive Management Methods of the Secondary School English Language Teachers
	No
	Methods
	Number
	Frequency
	Percentage
	Mean
	Std

	42
	I sit the misbehaved student alone.
	51
	N                 8

S                29

O                 9

A                 5
	15.7

56.9

17.6

9.8
	2.21
	0.832

	19
	I touch my students use the technique of touching (touching student’s shoulder, head etc.).

	51
	N                 6

 S               33

O               10

A                 2
	11.8

64.7

19.6

3.9
	2.15
	0.674

	15
	I reprimand the misbehaved students.
	51
	N                 9

S                30

O               10

A                 2
	17.6

58.8

19.6

3.9
	2.09
	0.728

	18
	I use humour.
	51
	N               13

S                29

O                8

A                1
	25.5

56.9

15.7

2.0
	1.94
	0.704

	35
	I shout at the misbehaved students in the classroom.
	51
	N               14

S                33

O                4
	27.5

64.7

7.8
	1.80
	0.566



Method 42 comes with a mean score of 2.21 and it was about making the misbehaved student sit alone in the classroom. Among 51 teachers, 29 teachers sometimes used this method, nine teachers often used, eight teachers never used and only five teachers always used this method in the classroom. This might be not very possible because of the classroom conditions because of the classrooms are crowded. Method 19 “I touch my student’s shoulder, head etc.” and its mean score was 2.15. For this method, 33 teachers sometimes used this method, 10 teachers often used, six teachers never used and only two teachers always used this method in the classroom. Glanz (2004a) believed that “teachers who use the technique of touching are physically close to students. In addition to that, lightly touching a student’s shoulder or upper arm while explaining an assignment tells that the teacher cares and wants him/her to be successful” (p.64). Then method 15 comes with a mean score of 2.09 and it was about reprimanding the misbehaved student in the classroom. The results show that 30 teachers sometimes used this method, 10 teachers often used, nine teachers never used and two teachers always reprimanded their students in the classroom. According to Rogers (2003), reprimands have an important role to play in maintaining discipline because they are easy to use, whereas investigating and counselling can be very time consuming. However, frequent use of reprimands can create a nagging tone to the lesson which can start to erode the maintenance of mutual respect and rapport. 

As it can be seen from the table 23, method 18 was about using humour and its mean score was 1.94. For this method, 56.9% of the teachers sometimes used humour, 25.5% of the teachers never used, 15.7% of the teachers often used and only 2.0% of the teacher sometimes used this method in the classroom. According to Kristmanson (2000), it is important for teachers to create a ‘positive atmosphere’ for learning and humour, by decreasing anxiety and stress can, contribute to this positive classroom, to class unity and learning. Then method 35 comes with a mean score of 1.80 and it was about shouting at misbehaved students in the classroom. The results show that 33 teachers sometimes shouted at misbehaved students, 14 teachers never shouted and only four teachers often shouted at students in the classroom. I consider that shouting gives a negative effect on students and will not provide to create a positive classroom environment. Also Partin and Barkley (2009) added that shouting at students reveals teacher’s loss of control. 

Table 24. Reactive Management Methods of the Secondary School English Language Teachers
	No
	Methods
	Number
	Frequency
	Percentage
	Mean
	Std

	24
	I give orders to students.
	51
	N               17

S               29

O                4

A                1
	33.3

56.9

7.8

2.0
	1.78
	0.672

	41
	I give extra homework to the misbehaved student.
	51
	N               20

S                27

O                2

A                2
	39.2

52.9

3.9

3.9
	1.72
	0.723

	30
	I send the misbehaved student to the headmaster.
	51
	N               26

S               20

O                1

A                4
	51.0

39.2

2.0

7.8
	1.66
	0.864

	9
	I ignore the misbehaved student joining the task or activity during the lesson.
	51
	N               26

S                19

O                5

A                1
	51.0

37.3

9.8

2.0
	1.62
	0.747

	38
	I retain the misbehaved student from the classroom activities.
	51
	N               30

S                20

A                1
	58.8

39.2

2.0
	1.45
	0.610



Method 24 was about giving orders to students and its mean score was 1.78. The table 24 shows that 29 teachers sometimes gave orders, 17 teachers never gave orders, four teachers often gave orders and only one teacher always gave orders to their students. Method 41 was about giving extra homework to the misbehaved students and its mean score was 1.72. For this method, 27 teachers sometimes used this method, 20 teachers never used, two teachers often used and two teachers always used this method in the classroom. Then method 30 comes with a mean score of 1.66 and it was about sending the misbehaved student to the headmaster. For this method, 51.0% of the teachers never sent the misbehaved student, 39.2% of the teachers sometimes sent, 7.8% of the teachers always sent and 2.0% of the teachers often sent the misbehaved student to the headmaster. Teachers who send the misbehaved student to the headmaster lose control in front of students and cannot deal with the student so it is not a desirable situation for teachers. 


Method 9 was about ignoring the misbehaved student joining the task and its mean score was 1.62. The table 24 shows that 26 teachers never ignored the misbehaved student, 19 teachers sometimes ignored, five teachers often ignored and one teacher always ignored the misbehaved student joining the task in the classroom. Psychologists call this process extinction, the idea being to show the child that the challenging behaviour will not serve the function it used to- it will no longer get him what he wants (Durand, 1990). The teacher may think he/she is reinforcing the student’s behaviour, but according to Durand, the message the teacher is giving the child is “Your challenging behaviour has no effect on us. “We will be happy to give you what you want if you use appropriate behaviour” (p.148-149). Next method, “I retain the misbehaved student from the classroom activities” comes with a mean score 1.45. According to the results, 30 teachers never retained the student, 20 teachers sometimes retained the student and only one teacher retained the student from the classroom activities in the classroom. 

Table 25. Reactive Management Methods of the Secondary School English Language Teachers
	No
	Methods
	Number
	Frequency
	Percentage
	Mean
	Std

	39
	I take the misbehaved student out of the classroom.
	51
	N               30

S                21
	58.8

41.2


	1.41
	0.497

	32
	I teach my lessons with certain students.
	51
	N               33

S                16

O                2
	64.7

31.4

3.9
	1.39
	0.568

	26
	I threaten the students.
	51
	N               39

S                10

A                2
	76.5

19.6

3.9
	1.31
	0.677

	34
	I compare my students with each other.
	51
	N               40

S                11
	78.4

21.6
	1.21
	0.415

	25
	I insult the students.
	51
	N               43

S                 7

A                1
	84.3

13.7

2.0
	1.19
	0.529

	6
	I punish the students

(pulling hair or ear ,pinching, slapping, punching).
	51
	N               43

S                8
	84.3

15.7


	1.15
	0.367

	10
	I leave the students alone, unattended, or without supervision.
	51
	N               47

S                 2

O                1

A                1
	92.2

3.9

2.0

2.0
	1.13
	0.529



Next, method 39 “Taking the misbehaved student out of the classroom” comes with a mean score of 1.41 and the results show that 30 teachers never used this method but 21 teachers sometimes used it in when they encounter misbehaviour. The reasons of using this method are the teacher loses his/her control or the teacher needs to remove negative factor (the misbehaved student) for not disrupting other students’ learning in the classroom. In addition to the methods, “Teaching the lesson with certain students” (m32) comes with a mean score of 1.39 and for this method, 33 teachers never taught their lessons with certain students, six teachers sometimes taught and two teachers often taught their lessons with certain students. Students can be lazy or misbehaved but that does not mean they should be retained from the whole lessons. Method 26 was about threatening the misbehaved students and its mean score was 1.31. For this method, 76.5% of the teachers never threatened them, 19.6% of the teachers sometimes threatened, 3.9% of the teachers always threatened their students. It is unlikely that threatening is effective in helping the students develop the commitment to improve (Burden, 2000). 


Method 34 was about comparing students with each other and its mean score was 1.21. For method 34, 78.4% of the teachers never compared but 21.6% of the teachers sometimes compared their students with each other. All students have their own capacity when they learn something and one student can be more successful than other student but that situation does not mean that they should be compared with each other. The teachers should be aware of that all students are completely different from each other. Method 25 comes with a mean score of 1.19 and it was about insulting the students. According to the results, 43 teachers never insulted their students, seven teachers sometimes insulted and one teacher always insulted his/her students in the classroom. Then method 6 comes with a mean score of 1.15 and it was about punishing the misbehaved students. For this method, 43 teachers never punished the students but eight teachers sometimes punished their students in the classroom. It is clear that teachers sometimes use this method but it is a controversial subject whether it is an effective method or not because there are several arguments against punishment. For instance; “punishment provides a quick fix, but its results are fleeting and it suppresses the undesirable behaviour only in the punisher’s presence and punishment undermines the relationship between adult and child and creates a distrust of adults” (New & Cochran, 2007, p.70). Then method 10 “I leave students alone, unattended, or without supervision” was the last method and its mean score was 1.13. According to the table 25, 92.2% of the teachers never used this method, 3.9% of teachers sometimes used, 2.0% of the teachers often used and 2.0% of the teachers often used this method in the classroom. It can be understood that most teachers prefer to control their students and they do not leave their students alone in the classroom.
4.7. Gender and Classroom Management Methods


    The Independent Samples T-Test was conducted in order to compare the significant differences of classroom management methods between genders. 
Table 26. The Significance Relationship between the Gender of Teachers and Classroom Management Methods
	No
	       Methods
	     Gender
	      Mean
	 Mean Dif.
	Significance

	23
	I always show interest in what students are doing.
	37 F

14 M


	3.35

3.21
	0.137


	,027

	31
	I use time well.
	37 F

14 M
	3.59

3.85
	-0.262
	,000

	35
	I shout at the misbehaved students in the classroom.
	37 F

14 M
	1.83

1.71
	0.123
	,025



The table 26 shows that the relationship between gender of teachers and their methods used in the classroom. Among all methods, two proactive methods (m23-m31) and one reactive method (m35) were significant. The most significant method was method 31 “using time well” and the results showed that the method was significant at 0.000 level. The mean of the male teachers is 3.85 and the mean of the female teachers is 3.59 so it can be said that the male teachers use time better than the female teachers and the male teachers have better time management. The second most significant method was method 35 (p≤0.025) and this method was about shouting at misbehaved students in the classroom. The results showed that the mean of the female teachers was 1.83 and the mean of the male teachers was 1.71. It can be said that the female teachers shouted at misbehaved student more than the male teachers and it was clear that the female teachers were more aggressive than the male teachers. The third most significant method was 23 and it was significant at 0.027 level. This method was about showing interest to what students were doing. According to the table 26, the mean of the female teachers was 3.35 and for the male teachers it was 3.21. It can be said that the female teachers showed more interest to their students than the male teachers. This might be because the female teachers need to know what students exactly do and they need to be aware of all students in the classroom.
4.8. Age and Classroom Management Methods

The results were analyzed to find out whether there was any significant relationship between teachers’ age and misbehaviour methods by using one-way ANOVA.

Table 27. The Significance Relationship between the Age of Teachers and Classroom Management Methods
	No
	       Methods
	Age
	Mean
	Mean Dif.
	Significance

	 4
	I reward my students with free time.
	22-32
	1,62
	*(33-43)

-,557

*(44-over)

0,129
	,016

	
	
	33-43
	2.18
	*(22-32)

0,557

*(44-over)

0,687
	

	
	
	44-over
	1,50
	*(22-32)

-,129

*(33-43)

-,687
	



One-way ANOVA test results show the relationship between ages of the teachers and the methods they used in the classroom. Also, descriptive statistics and mean differences between different age groups were analyzed. Method 4 and method 29 shared the same significant level and these were the most significant methods at 0.016 level. Teachers between the ages of 33 and 43 (mean score=2.18) rewarded their students with free time than the other teachers. Then came teachers between the ages of 22 and 32 (mean score=1.62) and teachers between the ages of 44 and over (mean score=1.50). This might be because of the reason that teachers between the ages of 33 and 43 used rewarding students to motivate them in the classroom. 

Table 28. The Significance Relationship between the Age of Teachers and Classroom Management Methods
	No
	       Misbehaviour
	     Age
	      Mean
	 Mean Dif.
	Significance

	 29
	I give some responsibilities to the misbehaved student during the lesson.
	22-32
	2,88
	*(33-43)

0,576

*(44-over)

0,263
	,016

	
	
	33-43
	2,31
	*(22-32)

-,576

*(44-over)

-,312
	

	
	
	44-over
	2,62
	*(22-32)

-,263

*(33-43)

0,312
	



Method 29 was the most significant method at 0.016 level. As a reactive method, teachers between the ages of 22 and 32 (mean score= 2.88) gave some responsibilities to the misbehaved student than the other teachers. Then came teachers between the ages of 44 and over (mean score=2.62) and teachers between the ages of 33 and 43 (mean score=2.31). This means that teachers between the ages of 22 and 32 gave more responsibility to the misbehaved student than the other teachers.
Table 29. The Significance Relationship between the Age of Teachers and Classroom Management Methods
	No
	   Methods
	Age
	Mean
	Mean Dif.
	Significance

	 44
	I go to the side of the misbehaved student and warn her/him quietly.
	22-32
	2,70
	*(33-43)

0,391

*(44-over)

0,703
	,030

	
	
	33-43
	2,31
	*(22-32)

-,391

*(44-over)

-,312
	

	
	
	44-over
	2,00
	*(22-32)

-,703

*(33-43)

-,312
	



The other significant method was 44 at 0.030 level. As a reactive method, teachers between the ages of 22 and 32 (mean score=2.70) warned quietly the misbehaved student than the other teachers. Then came teachers between the ages of 33 and 43 (mean score=2.31) and teachers between the ages of 44 and over (mean score=2.00). This might be because of the reason that teachers between the ages of 22 and 32 did not want to discourage the misbehaved student in front of the class and were care about the misbehaved student’s feeling more than the other teachers.

Table 30. The Significance Relationship between the Age of Teachers and Classroom Management Methods
	No
	       Methods
	Age
	Mean
	Mean Dif.
	Significance

	18
	I use humour.
	22-32
	1.70
	*(33-43)

-,546

*(44-over)

-,421
	        ,032

	
	
	33-43
	2.25
	*(22-32)

0,546

*(44-over)

0,125
	

	
	
	44-over
	2.12
	*(22-32)

0,421

*(33-43)

-,125
	



After that, method 18 was significant at 0.032 and it was about using humour. The results show that teachers between the ages of 33 and 43 (mean score) used humour more than the other teachers. Then came teachers between the ages of 44 and over (mean score=2.12) and teachers between the ages of 22 and 32 (mean score=1.70). It was clear that the lessons of teachers between the ages of 33 and 43 were more enjoyable and their students had more fun than the other students.

Table 31. The Significance Relationship between the Age of Teachers and Classroom Management Methods
	No
	       Misbehaviour
	Age
	Mean
	Mean Dif.
	Significance

	43
	I warn the misbehaved student in front of the class.
	22-32
	2,11
	*(33-43)

-,576

*(44-over)

-,513
	       ,042

	
	
	33-43
	2,68
	*(22-32)

0,576

*(44-over)

0,062
	

	
	
	44-over
	2,62
	*(22-32)

0,513

*(33-43)

-,062
	



The last significant method was method 43 and was significant at 0.042. Teachers between the ages of 33 and 43 (mean score=2.68) preferred to warn the misbehaved student in front of the class. Then came teachers between the ages of 44 and over (mean score=2.62) and teachers between the ages of 22 and 32 (mean score=2.11). It can be said that teachers between the ages of 33 and 43 preferred to discourage, humiliate the misbehaved student in front of the class and did not give much importance to their students’ feelings.
4.9. The Number of Classes Teachers Teach and Classroom Management Methods
The results were analyzed to find out whether there was any significant relationship between the number of classes teachers teach and misbehaviour methods by using one-way ANOVA.
Table 32. The Significance Relationship between the Number of Classes Teach and Classroom Management Methods

	No
	Methods
	Class
	Mean
	Mean Dif.
	Significance

	37
	I call the misbehaved student’s parents to the school.
	1 class
	2,57
	*(2 classes)

0,392

*(3 classes)

0,682
	,035

	
	
	2 classes
	2,17
	*(1 class)

-,392

*(3 classes)

0,289
	

	
	
	3 classes
	1,88
	*(1 class)

-,682

*(2 classes)

-,289
	



The results were analyzed to find out whether there was any relationship between the number of classes teachers teach and misbehaviour reactions by using one-way ANOVA. The results show that method 37 was the most significant method at 0.035 level and this method was about calling the misbehaved student’s parents to the school. Teachers who teach one class (mean score=2.57) called the misbehaved student’s parents to the school more than the other teachers. Then came teachers who teach two classes (mean score=2.17) and teachers teaching three classes (mean score=1.88). It can be said that teachers who teach one class gave more importance to inform the parents for the student’s misbehaviour and this might be because of the reason that they wanted to cooperate with parents during the term.
Table 33. The Significance Relationship between the Number of Classes Teach and Classroom Management Methods

	No
	Methods
	Class
	Mean
	Mean Dif.
	Significance

	 49
	I sit during the lesson.
	1 class
	1,42
	*(2 classes)

-,250

*(3 classes)

0,206
	     ,038

	
	
	2 classes
	1,67
	*(1 class)

0,250

*(3 classes)

0,456
	

	
	
	3 classes
	1,22
	*(1 class)

-,206

*(2 classes)

-,456
	



The second significant method was method 49 at 0.038 level. Teachers who teach two classes (mean score=1.67) sat during the lesson more than the other teachers. Then came teachers who teach one class (mean score=1.42) and teachers teaching three classes (mean score=1.22). Walking around during the lesson is effective to control the students in the classroom because teachers who walk around during the lesson can see all students easily and students can focus more effectively to their teachers.

Table 34. The Significance Relationship between the Number of Classes Teach and Classroom Management Methods

	No
	Methods
	Class
	Mean
	Mean Dif.
	Significance

	46
	I begin my lessons on time.
	1 class
	3,92
	*(2 classes)

0,250

*(3 classes)

-,071
	0,041

	
	
	2 classes
	3,67
	*(1 class)

-,250

*(3 classes)

-,321
	

	
	
	3 classes
	4,00
	*(1 class)

0,071

*(2 classes)

0,321
	



The last significant method was method 46 and was significant at 0.041 level. The results show that teachers who teach three classes (mean score=4.00) began their lessons on time more than the other teachers. Then came teachers teaching one class (mean score=3.92) and teachers teaching two classes (mean score=3.67). The results show that teachers teaching three classes were better about time management than the other teachers. 
4.10. Experience and Classroom Management Methods


The results were analyzed to find out whether there was any significant relationship between the experience of teachers and misbehaviour methods by using one-way ANOVA.
Table 35. The Significance Relationship between the Experience of Teachers and Classroom Management Methods
	No
	Methods
	Experience
	Mean
	Mean   Dif.
	Significance

	43
	I warn the misbehaved student in front of the class.
	0-5 years
	1,80
	*(6-11)

-,637

*(12-over)

-,950
	,001

	
	
	6-11 years
	2,43
	*(0-5)

0,637

*(12-over)

-,312
	

	
	
	12-over
	2,75
	*(0-5)

0,950

*(33-43)

0,312
	



The results show the relationship between the experience of the teachers and their methods used in the classroom. In this part the teachers’ experience was compared and the most significant method was method 43 at 0.001 level. This method was about warning the misbehaved student in front of the class and according to the results teachers with 12-over years of experience (mean score=2.75) warned the misbehaved student in front of the class more than the other teachers. Then came teachers with 6-11 years of experience (2.43) and 0-5 years of experience (mean score=1.80). The results show that teachers with 12-over years of experience warned the misbehaved student negatively because it could destroy the student’s self confidence in front of the class.
Table 36. The Significance Relationship between the Experience of Teachers and Classroom Management Methods
	No
	Methods
	Experience
	Mean
	Mean   Dif.
	Significance

	44
	I go to the side of the misbehaved student and warn him/her quietly.
	0-5 years
	3,00
	*(6-11)

0,750

*(12-over)

0,750
	,002

	
	
	6-11 years
	2,25
	*(0-5)

-,750

*(12-over)

0,000
	

	
	
	12-over
	2,25
	*(0-5)

-,750

*(12-over)

0,000
	



The second most significant method was method 44 at 0.002 level. Teachers with 0-5 years of experience (mean score=3.00) went next to the misbehaved student and warned him/her quietly more than the other teachers. Then came teachers with 6-11 years of experience (mean score=2.25) and teachers with 12- over years of experience (mean score=2.25). It is clear that teachers with 0-5 years of experience gave more importance to students’ feelings than the other teachers because they tried not to hurt them in front of the class.

Table 37. The Significance Relationship between the Experience of Teachers and Classroom Management Methods
	No
	Methods
	Experience
	Mean
	Mean   Dif.
	Significance

	 18
	I use humour.
	0-5 years
	1,53
	*(6-11)

-,404

*(12-over)

-,716
	0,009

	
	
	6-11 years
	1,93
	*(0-5)

0,404

*(12-over)

-,312
	

	
	
	12-over
	2,25
	*(0-5)

0,716

*(33-43)

0,312
	



The next significant method was method 18 at 0.009 level. The results show that teachers with 12-over years of experience used this method more than the other teachers (mean score=2.25). This reactive method was about using humour. Then came teachers with 6-11 and 0-5 years of experience with a mean score of 1.93 and 1.53. The results show that teachers with 12-over years of experience believed to make their students enjoy the lesson. This might be because these teachers could get students’ attention, improve their achievement or create a positive classroom climate.

Table 38. The Significance Relationship between the Experience of Teachers and Classroom Management Methods
	No
	Methods
	Experience
	Mean
	Mean   Dif.
	Significance

	29
	I give some responsibilities to the misbehaved student during the lesson.
	0-5 years
	2,93
	*(6-11)

0,183

*(12-over)

0,533
	,044

	
	
	6-11 years
	2,75
	*(0-5)

-,183

*(12-over)

0,350
	

	
	
	12-over
	2,40
	*(0-5)

-,533

*(12-over)

-,350
	



The last significant method was method 29 at 0.044 level. The method was about giving responsibility to the student. The results show that teachers with 0-5 years of experience (mean score= 2.93) gave responsibilities to their students more than the other teachers. Then came teachers with 6-11 years of experience (mean score=2.75) and 12-over years of experience (mean score=2.40). 

CHAPTER V
CONCLUSIONS AND RECOMMENDATIONS

5.1. Introduction

This study aimed to investigate the reactions of secondary school English language teachers about classroom misbehaviours and classroom management methods to prevent classroom misbehaviours. After discussing the data collected from secondary school English language teachers, this chapter will draw some conclusions about the topic. 

The Research Questions addressed in the present study are as follows:


1) How do secondary school English language teachers perceive student misbehaviour in EFL classrooms?

2) Is there any significant relationship between teachers’ gender, age, experience, the number of classes they teach and reactions to misbehaviours?


3) How do secondary school English language teachers prevent student misbehaviour in EFL classrooms?

4)  Is there any significant relationship between teachers’ gender, age, experience, the number of classes they teach and classroom management methods used by these teachers?

By referring to chapter 4, the research questions above will be discussed in detail.

5.2. The reactions of secondary school English language teachers to student misbehaviours

The principles and practices of effective discipline and classroom management are among the most important professional concerns that practising educators confront daily and teachers maintain that student misbehaviour is perhaps the most troublesome and disconcerting problem they encounter in the classroom. The resultant frustration associated with student misbehaviour not only increase levels of fatigue and stress, but also negatively impacts teacher performance (Glanz, 2004b).


When classroom misbehaviours were analyzed, classroom misbehaviours were divided into four groups:
· Class disruptions: It means reflecting opportunities to learn by displaying non-

disruptive off-task behaviours, and treading on the right of other students to learn (Cangelosi, 2000). 

· Aggression: It includes physical or verbal attacks by students and the most severe form of misbehaviour (Glanz, 2004b).

· Defiance of Authority: Students refuse to comply with regulations (Glanz, 2004b) and it means unquestionable rudeness to the teacher (Steere, 1988).

· Misbehaviors related to the personalities of students: Students can misbehave according to their personal features in the classroom. 
5.2.1. The reactions of secondary school English language teachers to class disruptions, aggression, defiance of authority and related misbehaviours


The results show that “Talking during the lesson or activity” was the most the most frequently encountered one among class disruption misbehaviours. More than half of the teachers believed that their students talked during the lesson or activity. According to Wragg (2001), the most common source of deviant behaviour was excessively noisy or irrelevant talk and Bailey (2003) reported that the most kind of misbehaviour observed was noisy or illicit talking in the classroom. Among the other class disruption behaviours, “Calling names of their friends during the lesson”, “Complaining of their friends”, “Dealing with other things”, “Talking about something apart from the lesson”, “Joking”, “Touching of their friends”, “Laughing disorderly”, “Sending a note to their friends”, “Disrupting the ongoing instruction”, “Yelling or making inappropriate noises”, “Asking permission continuously for the toilet” and “Changing their seats without permission” were the most frequently encountered misbehaviours in the classroom.  


Among aggression misbehaviours, “Teasing” was the most frequently encountered one in the classroom. According to Khalsa and Miyake (2005), if a child is treated with ridicule, he/she will in turn tease others. This student is also seeking attention a very negative way; after the negative cycle has been established, the teasing can become a form of defence against others “really getting to know who I am” (p.153). “Ridiculing”, “Arguing or disagreeing with the teacher”, “Damaging Classroom Equipments”, “Threatening”, “Taking or damaging their friends’ objects” were other misbehaviours that teachers encountered in their classroom.


According to more than half of the teachers, “Not doing their homework” was the most frequently encountered one among defiance of authority misbehaviours. “Not obeying the school rules”, “Refusing to cooperate or follow the instruction”, “, “Not joining in classroom activities” were the most frequently encountered aggression misbehaviours in the classroom. 


“Not studying regularly” was the most frequently encountered one among ‘related misbehaviours’. The teachers thought that “Showing poor interest to the lesson”, “Telling a lie”, “Watching out during the lesson”, “Imitating TV characters”, and “Being tardy in the class” were other ‘related misbehaviours that teachers encountered in their classroom.
5.2.2. Relationship between teachers’ gender, age, experience, the number of classes they teach and reactions to misbehaviours

The results showed that there was not any significant relationship between teachers’ gender and reactions to misbehaviours. It was clear that the female teachers and the male teachers had the same reactions for misbehaviours in their classrooms.


There was a significant relationship between teachers’ age and misbehaviour 18 “Threatening the teacher or someone with a knife or any kind of weapon”. Teachers between the ages of 44 and over thought that this misbehaviour occurred in their classrooms more than the other teachers. Coon and Mitterer (2007) emphasized that a perceived lack of control is just threatening as an actual lack of control and this result might be that these teachers observe more events in their classrooms than the other teachers.


There was a significant relationship between the number of classes teachers teach and misbehaviour 22 “Walking around during the lesson”. Teachers who taught three classes believed that this misbehaviour occurred in their classrooms more than the other teachers. It is clear that these teachers did not care about when their students walked around during the lesson. Moreover, there was a significant relationship between the experience of teachers and reactions to misbehaviours. The results show that teachers with 6 to 11 years of experience believed that “Leaving on or using a cell phone in the classroom”, “Touching their friends during the lesson”, “Threatening their friends”. “Cheating in the exam” misbehaviours occurred in their classrooms more than the other teachers.
5.2.3. The methods of secondary school English language teachers to prevent classroom misbehaviours

Classroom management is typically regarded from two perspectives: 1) proactive and 2) reactive. For reactive management, Gettinger (1988) suggested that classroom management historically has focused on discipline and control of misbehaviour, implying that behaviour must be controlled and/or reduced before effective instruction can occur. More recently, there has been an emphasis on structuring the classroom environment and using teaching strategies that prevent misbehaviour and promote academic performance. This is known as proactive classroom management (Fagan & Warden, 1996).

Among the proactive methods, “I come to my lessons prepared” was the most frequently encountered one by teachers. It is clear that secondary school English language teachers give importance to be prepared in their classrooms. Other proactive methods that the teachers frequently used were beginning their lessons on time, using time well, clarifying the classroom rules, listening to suggestions and complaints from students, showing interest what students are doing, showing understanding and sympathy to their students, using verbal praise as a reward, putting some rules and use them in the classroom, explaining things to students at their levels, and using nonverbal expressions as a reward. The results showed that these teachers give importance to the use of proactive methods in their classrooms.  Fagan and Warden (1996) stated that proactive classroom management incorporates effective instruction with preventive techniques that greatly reduce the frequency of behaviour problems in classrooms and it emphasizes the antecedents rather than the consequences of behaviour. 
Among the reactive methods, “I give advice to my students” was the most frequently used one by teachers. Other reactive methods that these teachers used were asking some questions to the misbehaved student to keep attention during the lesson, reminding classroom rules, explaining why the behaviour is undesirable, using facial expressions criticizing misbehaviours, making some changes on the activity, correcting their students, using some statements to stop a misbehaviour and giving some responsibility to the misbehaved student in the classroom.

5.2.4. Relationship between teachers’ gender, age, experience, the number of classes they teach and teachers’ methods used in the classroom.


According to the results, there was a significant relationship between teachers’ gender and the methods they used to prevent classroom misbehaviours. The results show that the female teachers showed interest in what their students are doing in the classroom more than the male teachers. It can be said that the female teachers control their students during the lesson more than the male teachers. Similarly, the female teachers shouted at the misbehaved students in their classrooms more than the male teachers. It is clear that the female teachers show their anger in front of the class more than the male teachers. Then, the male teachers used time better than the female teachers and it is understood that male teachers manage time well during the lesson. 


There was a significant relationship between teachers’ age and the methods they used to prevent classroom misbehaviours. Among proactive methods, teachers between the ages of 33-43 rewarded their students with free time more than the other teachers. In addition to that, teachers between the ages of 33-43 used humour more than the other teachers. Again, teachers between the ages of 33-43 warned the misbehaved student in front of the class. Although teachers between the ages of 33-43 used two proactive methods more than the other teachers, they used a negative reactive method and warned the misbehaved student in front of the class. Teachers between the ages of 22-32 gave some responsibilities to the misbehaved student and these teachers went to the side of the misbehaved student and warned him/her quietly in their classrooms. It can be said that these teachers want their students to be responsible children in their school life and teachers do not humiliate their students in front of other students by warning them quietly. 


Among reactive methods, there was a significant relationship between the number of classes teachers teach and reactive methods and proactive methods. First, teachers who teach one class called the parents of the misbehaved student to the school more than the other teachers as a reactive method. It is understood that teachers who teach one class give importance to inform parents about their children. Second, teachers who teach three classes began their lessons on time than the other teachers as a proactive method. Third, teachers who teach two classes sat during the lesson more than the other teachers as a proactive method. It can be said that these teachers can have difficulties to manage their classrooms because of sitting all time. 


There was a significant relationship between the experience of teachers and classroom management methods. The results show that teachers with 12 and over years of experience used humour more than other teachers. It can be understood that the lessons of these teachers are more enjoyable and funnier and a sense of humour is very valuable for teachers, especially with challenging pupils (Wise, 2000). Then, teachers with 0-5 years of experience gave responsibilities to the misbehaved student than the other teachers. Other significant method was warning the misbehaved student in front of the class and the results show that teachers with 12-over years of experience warned their students in front of the class more than the other teachers. The last method which was significant going to the side of the misbehaved student and warning him/her quietly and teachers with 0-5 years of experience did not humiliate their students by warning their misbehaved students quietly. 


In conclusion, the present study has increased the awareness of classroom misbehaviours and classroom management methods to prevent classroom misbehaviours. Since, as a result of the study, it was underlined that classroom management is a topic of enduring concern for teachers, administrators and the public (Evertson and Weinstein, 2006) and emphasized the importance of classroom management methods that teachers used to prevent misbehaviours. 

In general, secondary school English language teachers encountered many different classroom misbehaviours and it is understood that classroom misbehaviours are significant problems for all teachers. The teachers should determine standards early (Wheeler, 1989) or establish a set of proactive methods to prevent misbehaviours in their classrooms.


It is better to look at the talkative students in a short time and indicate that their behaviour is not acceptable during the lesson and if this misbehaviour keeps on the teacher should change the seat of the talkative students in the classroom so they cannot talk with each other during the lesson or activity.


Teachers should determine the reasons of teasing (i.e. getting attention of other students, psychological problems..) and should elicit the teasing. Privately, teachers should talk with their teaser students to change their misbehaviour.


Teachers should consider how much time their students spend for their homework and they should decide what types of exercises are more suitable to their students. In addition to that, they should be sure that the tasks of the homework are short, meaningful, and they should give a choice of two or three different activities on the same task. 


Teachers between the ages of 44 and over and teachers with 6-11 years of experience should determine why their students show aggressive misbehaviours (i.e threatening the teacher or someone with a knife or any kind of weapons) and these teachers should get help of the administrators about the precautions they can take for this misbehaviour.  


As Locke and Ciechalski (2005) stated when inappropriate behaviour occurs, teachers should define the problem. They should ask some questions: What is the problem?, What is the cause?, Who is involved?, What strategies might be useful to improve the behaviour? They should see each situation individually without generalizing the behaviour to other situations. 


Teachers should not humiliate, warn or reprimand their students whatever their misbehaviours are in the classroom. Grossman (2004) added that “teachers should not reprimand students when they are angry or frustrated with them. The goal of reprimanding is to change student’s motivation, not to discharge teachers’ feelings. If teachers reprimand angrily they may unintentionally reprimand them publicly or use harsh and judgmental terms that teachers would not normally choose” (p.329).


Teachers who teach one class call parents of their misbehaved students more than the other teachers. They should not call the parents after misbehaviour, besides they should call the parents for their students’ progress during the term.


It is important that students should be informed about why the behaviour is undesirable because establishing- maintaining good relationships with all children is a vital insulating factor against problematic behaviours (Capel et al., 2004). 


For cheating misbehaviour, teachers should quietly move the suspected cheater(s), mark the student’s answer form to identify the point at which teachers intervened, and allow the students to complete the test. When the test is handed, the teacher should make an appointment to meet with the student as soon as possible (Oermann & Gaberson, 2006).


Teachers mostly give advice to their students among reactive methods but teachers should not give advice for every situation. Even if the students ask for advice, giving advice is not necessarily the best thing to do and teachers should equip their students with the skills needed to face and solve life’s challenges than to ease their short- term discomfort (Partin & Barkley, 2009).


The results show that the female teachers shout at their misbehaved students more than the male teachers but the female teachers should avoid shouting at their students because it is not a successful discipline strategy (Visser, 2006). Instead of shouting, female teachers should determine some proactive methods to prevent misbehaviours in their classrooms.
5.3. Recommendations for Further Research

This study was investigated the reactions of secondary school English language teachers about classroom misbehaviours and classroom management methods used by secondary school English teachers to prevent misbehaviours. It was carried out all secondary schools in Nicosia and 51 teachers participated to this study.


The study was investigated the reactions of 51 secondary school English language teachers. Similar study may include other branch teachers and the number of teachers may be increased in the study. Besides, the study may be carried out in preschools or in high schools. Interviews with teachers or students and observation a classroom may be helpful measurements for the study.


Classroom management methods may be enlarged in another study and these methods may be observed in a classroom to be understood the effectiveness of them. In addition to that, misbehaviour types could be enlarged and observation could be used to be understood which misbehaviours mostly occurred in the classrooms.


This study highlighted the perspectives of teachers. In another research, the reactions of students, parents and school administrators may be investigated for classroom misbehaviours. 


It should be remembered that this study was investigated only 51 teachers’ reactions about classroom misbehaviours and their classroom management methods in Nicosia.
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APPENDICES
QUESTIONNAIRE FOR SECONDARY SCHOOL ENGLISH LANGUAGE TEACHERS
Dear Colleagues                                                                                                                           
This questionnaire is designed to find out what teachers think about misbehaviours and how they deal with misbehaviours in the secondary schools of North Cyprus. The results of this study will only be used in my MA thesis.

Thank you for your cooperation.
Oya Sevgen
Direction

Use a pencil or pen to fill in the questionnaire.

When you have completed the questionnaire, please return it to the person responsible.

Please tell us about yourself and the classes you teach:

1. Do you teach sixth grade students?                        (  ) Yes     (  ) No

2. Do you teach seventh grade students?                   (  ) Yes     (  ) No

3. Do you teach eighth grade students?                      (   ) Yes    (  ) No

4. Please mark the number of years you have worked as a teacher:

           (  ) 0 to 3year                    (  ) 3 to 6years                 (  )6 to 9years

           (  ) 9 to 12 years               (  ) 12 to 15 years           (  ) over 15 years

5. Please mark your gender

           (  ) Male                    (  ) Female

	A. How often do the following student behaviours occur in your classroom?
	NEVER
	SOMETIMES
	OFTEN
	ALWAYS

	1. Talking during the lesson or activity
	
	
	
	

	2. Leaving on or using a cell phone in the classroom
	
	
	
	

	3. Yelling or making inappropriate noises during the lesson
	
	
	
	

	4.Using disrespectful language toward me.
	
	
	
	

	5.Teasing his/her friends.
	
	
	
	

	6.Ridiculing  his/her friends.
	
	
	
	

	7. Calling names of his/her friends during the lesson.
	
	
	
	

	8.Arguing or disagreeing with me or his /her friend.
	
	
	
	

	9. Laughing disorderly during the lesson.
	
	
	
	

	10.Touching his/her friends during the lesson.
	
	
	
	

	11.Threatening his/her friends.
	
	
	
	

	12. Disrupting the ongoing instruction in the class.
	
	
	
	

	13. Being tardy in the class.
	
	
	
	

	14. Refusing to cooperate or follow the instruction.
	
	
	
	

	15. Cheating in the exam.
	
	
	
	

	16.Taking or damaging his/her friends’ objects.
	
	
	
	

	17.Pushing, grabbing, hitting, or kicking his/her friends during the lecture.
	
	
	
	

	18.Threatening me or someone with a knife or any kind of weapons.
	
	
	
	

	19. Leaving the classroom during the lesson.
	
	
	
	

	20. Eating or drinking something during the lesson.
	
	
	
	

	21.Insulting me.
	
	
	
	

	22. Walking around during the lesson.
	
	
	
	

	23. Joking during the lesson.
	
	
	
	

	24. Getting object that is inappropriate during the lesson. (toy, magazine, etc.)
	
	
	
	

	25. Listening to music during the lesson.
	
	
	
	

	26. Complaining of his/her friends
	
	
	
	

	27. Not doing his/her homework
	
	
	
	

	28. Not listening to the lesson, dealing with other things.
	
	
	
	

	29. Not obeying the cleaning rules.
	
	
	
	

	30. Telling a lie.
	
	
	
	

	31.Damaging classroom equipments.
	
	
	
	

	32. Not studying regularly.
	
	
	
	

	33. Not obeying the school rules
	
	
	
	

	34. Not joining in classroom activities.
	
	
	
	

	35. Imitating TV characters
	
	
	
	

	36. Watching out during the lesson.
	
	
	
	

	37. Hitting the chair or the desk during the lesson.
	
	
	
	

	38. Sending a note to his/her friend.
	
	
	
	

	39. Singing a song.
	
	
	
	

	40. Changing his/her seat without permission.
	
	
	
	

	41. Talking about something apart from the lesson.
	
	
	
	

	42. Whistling.
	
	
	
	

	43. Showing poor interest to the lesson.
	
	
	
	

	44. Asking permission continuously for the toilet.
	
	
	
	


	B. How often do you use the following methods in your classroom?
	NEVER
	SOMETIMES
	OFTEN
	ALWAYS

	1. I put some rules and use them in the classroom.
	
	
	
	

	2.I use  verbal praise as a reward. 
	
	
	
	

	3.I use nonverbal expressions as a reward 

(nodding, smiling ,eye-contact-gestures).
	
	
	
	

	4.I reward my students with free time.
	
	
	
	

	5.I reward my students with a candy, a bar of chocolate, a sticker or etc.
	
	
	
	

	6.I punish the students.

(pulling hair or ear, pinching, slapping, punching)
	
	
	
	

	7.I ignore minor misbehaviours.
	
	
	
	

	8.I explain things to the students at their levels.
	
	
	
	

	9.I ignore the misbehaved student joining the task or activity during the lesson.
	
	
	
	

	10.I leave the students alone, unattended, or without supervision.
	
	
	
	

	11.I ask some questions to the misbehaved student and keep him/her paying attention to the subject during the lesson.
	
	
	
	

	12.I use facial expression (frowning ,etc.).
	
	
	
	

	13.When I feel the students are passive during the lesson I make some changes on the activity.
	
	
	
	

	14.I use dramatic pause.
	
	
	
	

	15.I reprimand the misbehaved students.
	
	
	
	

	16.I use some statements to stop a misbehaviour (shut up, sit down, stop talking).
	
	
	
	

	17.I change the seat of the misbehaved student.
	
	
	
	

	18.I use humour.
	
	
	
	

	19.I touch my students use the technique of touching (touching student’s shoulder, head etc.).
	
	
	
	

	20.I correct the misbehaved student.
	
	
	
	

	21.I clarify the classroom rules so that students can fully understand my expectations from the beginning of the semester.
	
	
	
	

	22.I listen to suggestions and complaints from the students.
	
	
	
	

	23.I always show interest in what students are doing.
	
	
	
	

	24.I give orders to the students.
	
	
	
	

	25.I insult the students.
	
	
	
	

	26.I threaten the students.
	
	
	
	

	27. I criticize misbehaviours not the students.
	
	
	
	

	28.I explain why the behaviour is undesirable.
	
	
	
	

	29.I give some responsibilities to the misbehaved student during the lesson.
	
	
	
	

	30.I send the misbehaved student to the headmaster.
	
	
	
	

	31.I use time well.
	
	
	
	

	32.I teach my lessons with certain students.
	
	
	
	

	33.I show understanding and sympathy to my students.
	
	
	
	

	34.I compare my students with each other.
	
	
	
	

	35.I shout at my students in the classroom
	
	
	
	

	36. I teach my lessons boringly.
	
	
	
	

	37.I call the misbehaved student’s parents to the school.
	
	
	
	

	38.I retain the misbehaved student from the classroom activities.
	
	
	
	

	39.I take the misbehaved student out of the classroom.
	
	
	
	

	40.I remind the classroom rules.
	
	
	
	

	41.I give extra homework to the misbehaved student
	
	
	
	

	42.I sit the misbehaved student alone.
	
	
	
	

	43.I warn the misbehaved student in front of the class
	
	
	
	

	44.I go to the side of the misbehaved student and warn him/her quietly.
	
	
	
	

	45.I begin my lessons on time.
	
	
	
	

	46.I come to my lessons prepared
	
	
	
	

	47.I give advice to my students.
	
	
	
	

	48.I finish my lessons early.
	
	
	
	

	49.I sit during the lesson.
	
	
	
	




 ORTAOKUL İNGİLİZCE ÖĞRETMENLERİ İÇİN ANKET

       Bu araştırma Yakındoğu Üniversitesi İngilizce Öğretmenliği yüksek lisans tezi kapsamında sınıfta meydana gelen istenmeyen öğrenci davranışları üzerine yapılmaktadır. Anketin amacı öğrencilerin bu davranışlar hakkındaki görüşleri ve öğretmenlerin bu davranışları kontrol altına almak için kullandıkları yöntemler hakkında bilgi toplamaktadır. Araştırmacı, bu anketi tamamlamak için ayırdığınız zaman ve çabadan ötürü teşekkür eder, vereceğiniz cevapların gizli kalacağını ve sadece analizler için kullanılacağını bildirir.

 Oya Sevgen

Talimatlar

Anketi tamamlamak için kurşun kalem ya da tükenmez kalem kullanın.

Anketi tamamladıktan sonra lütfen sorumlu olan kişiye teslim ediniz.
Lütfen kendiniz ve ders verdiğiniz sınıflar hakkında bilgi veriniz.

1.Birinci sınıflara ders verir misiniz?                     (  ) Evet         (  ) Hayır

2.İkinci sınıflara ders verir misiniz?                       (  ) Evet         (  ) Hayır

3.Üçüncü sınıflara ders verir misiniz?                    (  ) Evet         (  ) Hayır

4. Lütfen öğretmen olarak çalıştığınız yılları işaretleyiniz.

    (  ) 0 ile 1 yıl arası                            (  ) 2 ile 3 yıl arası                   (  ) 4 ile 5 yıl arası

    (  ) 6 ile 10 yıl arası                          (  ) 11 ile 20 yıl arası               (  ) 20 yıl üzeri

5. Lütfen cinsiyetinizi işaretleyiniz.

    (  ) Erkek               (  ) Kadın

	A.Aşağıda meydana gelen öğrenci davranışları dönem boyunca ne kadar sıklıkta meydana geldi?
	ASLA
	    BAZEN
	SIK SIK
	   HER ZAMAN

	1.Ders veya aktivite sırasında konuşmak.
	
	
	
	

	2.Sınıfta cep telefonu açık bırakmak veya kullanmak.
	
	
	
	

	3.Ders esnasında bağırmak veya uygun olmayan sesler yapmak.
	
	
	
	

	4.Bana karşı kaba dil (argo) kullanmak.
	
	
	
	

	5.Arkadaşlarına sataşmak.
	
	
	
	

	6.Arkadaşlarıyla alay etmek
	
	
	
	

	7.Ders esnasında arkadaşlarını isimleriyle çağırmak.
	
	
	
	

	8.Benimle veya arkadaşıyla tartışmak, anlaşmazlık yaşamak.
	
	
	
	

	9.Ders esnasında yerli yersiz gülmek.
	
	
	
	

	10.Derste arkadaşlarına dokunmak.
	
	
	
	

	11.Arkadaşlarını tehdit etmek.
	
	
	
	

	12.Devam eden dersi bölmek.
	
	
	
	

	13.Derste ağır davranmak.
	
	
	
	

	14.İş birliği yapmayı ve dersi takip etmeyi reddetmek.
	
	
	
	

	15.Sınavda  kopya çekmek
	
	
	
	

	16.Arkadaşlarının eşyalarını almak, zarar vermek.
	
	
	
	

	17.Arkadaşlarını derste itmek, yakalamak, vurmak veya tekmelemek.
	
	
	
	

	18.Beni, arkadaşını bıçakla ya da herhangi bir silahla tehdit etmek.
	
	
	
	

	19.Ders esnasında  sınıftan ayrılmak.
	
	
	
	

	20.Derste yemek yemek, içecek içmek.
	
	
	
	

	21.Bana hakaret etmek.
	
	
	
	

	22.Ders esnasında yürümek.
	
	
	
	

	23.Derste espri yapmak.
	
	
	
	

	24.Ders zamanı uygun olmayan eşya getirmek.
	
	
	
	

	25.Derste müzik dinlemek.
	
	
	
	

	26.Arkadaşlarını şikayet etme.
	
	
	
	

	27.Ödevini yapmama.
	
	
	
	

	28.Dersi dinlememe, başka şeylerle uğraşma.
	
	
	
	

	29.Temizlik kurallarına uymama.
	
	
	
	

	30.Yalan söyleme.
	
	
	
	

	31.Sınıf araçlarına zarar verme.
	
	
	
	

	32.Düzenli ve planlı çalışmama.
	
	
	
	

	33.Okul kurallarına uymama.
	
	
	
	

	34.Sınıf aktivitelerine katılmama.
	
	
	
	

	35.TV karakterlerine özenme.
	
	
	
	

	36.Ders esnasında dışarıyı seyretme.
	
	
	
	

	37.Ders esnasında sandalyeye ya da sıraya vurma.
	
	
	
	

	38.Arkadaşına not gönderme.
	
	
	
	

	39.Şarkı söyleme.
	
	
	
	

	40.İzinsiz yer değiştirme.
	
	
	
	

	41.Ders dışı bir şey hakkında konuşma.
	
	
	
	

	42.Islık çalma.
	
	
	
	

	43.Derse ilginin zayıf olması.
	
	
	
	

	44.Sürekli tuvalet izni isteme.
	
	
	
	


	B. Aşağıdaki yöntemleri  sınıfınızda ne kadar sıklıkta kullanırsınız?
	 ASLA
	BAZEN
	SIK SIK
	HER ZAMAN

	1.Bazı kurallar koyarım ve sınıfta onları kullanırım.
	
	
	
	

	2.Ödül olarak sözlü övgü kullanırım.
	
	
	
	

	3.Ödül olarak sözlü olmayan ifadeler kullanırım (baş sallama, gülümseme, göz teması, mimikler).
	
	
	
	

	4.Ödül olarak serbest zaman veririm.
	
	
	
	

	5.Ödül olarak bir şey veririm (şeker, çikolata vs.).
	
	
	
	

	6.Öğrencileri cezalandırırım

(saç veya kulak çekme, çimdikleme, tokatlama, yumruklama).
	
	
	
	

	7.Küçük yaramazlıkları önemsemem.
	
	
	
	

	8.Öğrencilere kendi seviyelerinde açıklama yaparım.
	
	
	
	

	9.İstenmeyen davranışta bulunan öğrencinin derse katılmasını önemsemem.
	
	
	
	

	10.Öğrencileri yalnız, gözetimsiz, denetimsiz bırakırım.
	
	
	
	

	11. Ders esnasında istenemeyen davranışta bulunan öğrenciye sorular sorarım, ve ders süresince konuya dikkati çekerim.
	
	
	
	

	12.Ceza olarak yüz ifadesi kullanırım.
	
	
	
	

	13. Ders esnasında öğrencilerin pasif olduğunu hissetiğimde aktivitede bazı değişiklikler yaparım.
	
	
	
	

	14.Ders anlatırken ani duraklama tekniğini kullanırım.
	
	
	
	

	15.Azarlarım.
	
	
	
	

	16.İstenmeyen  bir davranışı durdurmak için sözlü  ifadeler kullanırım  (sus, otur, konuşma vs.).
	
	
	
	

	17.İstenmeyen davranış gösteren öğrencinin yerini değiştiririm.
	
	
	
	

	18.Şaka yaparak cezalandırırım.
	
	
	
	

	19.Dokunma tekniğini kullanırım (öğrencinin omzuna, başına dokunma vs.).
	
	
	
	

	20.Öğrencinin istenmeyen davranışını düzeltirim.
	
	
	
	

	21.Sınıf kurallarını dönem başlangıcında açıklarım böylece öğrenciler beklentilerimi anlar.
	
	
	
	

	22.Öğrencilerin önerilerini ve şikayetlerini dinlerim.
	
	
	
	

	23.Öğrencilerin neler yaptığı ile her zaman ilgilenirim.
	
	
	
	

	24.Öğrencilere emirler veririm.
	
	
	
	

	25.Öğrencilere hakaret ederim.
	
	
	
	

	26.Öğrencileri tehdit ederim.
	
	
	
	

	27.İstenmeyen davranışta  öğrenciyi değil, davranışı  eleştiririm.
	
	
	
	

	28.Davranışın neden istenmediğine dair bir sebep belirtirim.
	
	
	
	

	29.İstenmeyen davranışta bulunan öğrenciye ders esnasında bazı sorumluluklar veririm.
	
	
	
	

	30.İstenmeyen davranışta bulunan öğrenciyi müdüre yollarım.
	
	
	
	

	31.Zamanı iyi kullanırım.
	
	
	
	

	32.Dersimi belirli öğrencilerle işlerim.
	
	
	
	

	33.Öğrencilerime hoşgörü ve anlayış gösteririm.
	
	
	
	

	34.Öğrencilerimi birbirleriyle kıyaslarım.
	
	
	
	

	35.Sınıfta öğrencilerime bağırırım.
	
	
	
	

	36.Derslerimi sıkıcı anlatırım.
	
	
	
	

	37.İstenmeyen davranışta bulunan öğrencinin ailesini okula çağırırım.
	
	
	
	

	38.İstenmeyen davranışta bulunan öğrenciyi sınıf aktivitelerinden alıkoyarım.
	
	
	
	

	39.İstenmeyen davranışta bulunan öğrenciyi sınıftan çıkarırım.
	
	
	
	

	40.Sınıf kurallarını hatırlatırım.
	
	
	
	

	41.İstenmeyen davranışta bulunan öğrenciye ekstra ödev veririm.
	
	
	
	

	42.İstenmeyen davranışta bulunan öğrenciyi yalnız oturturum.
	
	
	
	

	43.İstenmeyen davranışta bulunan öğrenciyi sınıfın önünde uyarırım.
	
	
	
	

	44.İstenmeyen davranışta bulunan öğrencinin yanına giderim ve sessizce uyarırım.
	
	
	
	

	45.Derslerime zamanında başlarım.
	
	
	
	

	46.Derslerime hazırlıklı gelirim.
	
	
	
	

	47.Öğrencilerime öğüt veririm.
	
	
	
	

	48.Derslerimi erken bitiririm.
	
	
	
	

	49. Ders esnasında otururum.
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