CHAPTER I 
INTRODUCTION

1.0 Presentation
This chapter presents the background of the study. The aim of the study, the problem of statement and the research questions will be discussed. It also introduces the limitations of the study and provides definitions of terms used throughout the study.

1.1 The focus
The focus of my master’s thesis was on academic second/foreign language speaking anxiety in TESOL/TEFL content areas in the Department of English Language Teaching at Near East University.
However, I would like to clarify at the onset of this introduction that my study was not on ESL/EFL Language anxiety explored in English as a second or foreign Language classrooms.
This was a qualitative and a quantitative study wherein the participants or subjects are some graduate students and undergraduate students already majoring in English Language Teaching and Literature. These students are mostly non-native speakers of English who are learning how to teach English as a second or foreign Language to children and teens in public or private schools or to adults but not trying to acquire or learn English as a second or foreign Language themselves as in the English (ESL/EFL) Preparatory school.
Unlike most research studies on ESL/EFL anxiety during the 1980’s until late 1990’s, often led by Horwitz that focused on Linguistic anxiety from a psychological perspective and stopped in ESL/EFL classrooms but not on content areas wherein ESL/EFL is the academic Language, I chose to explore and shed some light on the impact of ESL/EFL anxiety upon pre-service and in service TESOL/TEFL teachers in our English Language Teaching and Literature Department.
My study focused on the relationship between English as a second/foreign Language speaking anxiety and academic success in content areas through ESL/EFL. Although most of my findings pointed to “academic ESL/EFL anxiety” with minor impact of “Linguistic ESL/EFL anxiety”, few of the findings revealed nothing new confirming the prior established fact that highest level of or severe “Linguistic anxiety” is linked to lowest level of ESL/EFL proficiency that may fall into other focus areas for further exploration, such as, “Linguistic fossilization” or in areas, such as, “academic program entry requirements” which claims that minimal ESL/EFL proficiency (20-30%) is insufficient for success in any English based university program departments, including an English or a TESOL/TEFL program.
1.2 Problem.

Many research studies have been conducted to explore anxiety in language learning, as one of the most important variables which affect second language learning. In spite of the advancements in teaching methods and techniques, ESL/EFL language anxiety continues to exist in the university foreign language classroom. It is observed that many students have second/foreign language speaking anxiety during their presentations and verbal activities, but a few do not. These experiences led me to investigate the phenomenon of second/foreign language speaking anxiety in the Near East University. 
 Based on my pre-study observations, and input from my colleagues and professor this was also the case with our ELT/ELL students (English Language Teaching & Literature), especially with our ELT students who do less reading and writing unlike our ELL students sub-majoring in ELT or ELL. 
The academic problem is that ELT/ELL students feel anxious when carrying out speaking activities or presenting in the classroom. In order to understand this problem, it is necessary to acquire an understanding of the term anxiety, and ESL/EFL anxiety, and the relationship between the two of concept; chapter two will present the literature review on second/foreign Language anxiety while clarifying and exploring the terms: ESL/EFL anxiety, speaking and foreign language learning anxiety, and ways of decreasing anxiety in the foreign and second language classroom. 


The problem is that varying degrees of foreign language speaking anxiety has been observed among these students, mostly in verbal performance or verbal usage of English Language due to the all-English content of the courses in our teacher education program, the Department of English Language Teaching and Literature with two sub-majors : 

(1) ELT (English Language Teaching similar to applied linguistics and TESOL/TEFL)

(2) ELL (English Language & Literature) similar to English Departments in native-English speaking countries.
The problem for me was to actually find out what type of second/foreign language anxiety could account for the varying degrees of linguistic discomfort experienced by

(i) our mostly average or highly ESL/EFL proficiency level students.

(ii) our few students with severe ESL/EFL discomfort in our content areas.
It is very important to consider how ELT/ELL students feel when they speak in English in the classroom. It has a direct connection to the way they perform in the ELT/ELL classroom. "The emotional discomfort of worry, feelings of being overwhelmed, and the unpleasant physical sensations of anxiety distract attention from subtle cognitive tasks" (Rubenzer, 1988). ESL/EFL students cannot perform under pressure.

Because “pressure” is something that enhances anxiety, I also explored how language anxiety would influence academic and success linguistic performance under two circumstances:

(i) Pressure: when students are unexpectedly called upon to speak with no preparation.

(ii) Minimized pressure: when students are given time (ex: a whole semester or 15 minutes) to prepare their verbal presentations and
(iii) How the above two circumstances in turn would affect language anxiety of proficient and non-proficient students, as well as 
(iv) Their academic success or evaluation in content courses (i.e. to what extent is linguistic proficiency valued over academic knowledge) performance would in turn affect language anxiety.
1.3 Aim of the study
The aim of this study was to investigate the existence of academic second/foreign language speaking anxiety among undergraduate and graduate (Master’s students) in the department of English Language Teaching & Literature at Near East University located in Nicosia in the Turkish Republic of Northern Cyprus. The implications of the findings for anxiety are discussed. This study also aims to clarify the subtly and contextual relevance of academic second/foreign Language anxiety. Also, when (at what age or developmental range) it should become a severe problem or cause for alarm in the field of applied linguistics or classrooms.
In addition, some methods and techniques are suggested to be used in the classroom cooperatively between the students and the instructor in order to decrease anxiety while speaking and presenting.
The reasons why I focused on second/foreign language anxiety in university content area courses concerning TESOL/TEFL, but not on ESL/EFL courses, was because:
(1) I was concerned about its impact upon the academic success of the students.

(2) Most researches on foreign language anxiety have been conducted in second or foreign Language classrooms but not in content area courses where the medium of instruction is a second or a foreign Language.

(3) Most universities in content area courses where the medium of instruction is a second or a foreign Language, including ESL/EFL, have not explored second/foreign Language anxiety but other linguistic issues such as academic reading or writing development. Based on my literature review, Hurwitz’s work on second/foreign language anxiety, was not only continued by Stephen F. Krashen related to its impact on the affective filter that psychologically influences the receptibility to second/foreign language input and acquisition, but also recently in foreign language (such as Arabic) learning in foreign language classrooms but not in foreign language-based content areas as in my study. More specifically, this study seeks to find answers for the following research questions:
1) What are the linguistic factors influence second/foreign language speaking anxiety?

2) What are the Non-linguistic factors influence second/foreign language speaking anxiety?

3) Are there any significant differences between graduate and undergraduate students in terms of academic second/foreign language speaking anxiety?
1.4 Significance of the study

The significance or uniqueness of this study lies in the scarcity or non-existence of research on foreign language anxiety in TESOL/TEFL departments or in university content area courses of departments conducted in a second/foreign language.

It is hoped that the findings of this study will find out the most effective reasons to anxiety in foreign language learning in the department of English language teaching and literature. The significance of the study is that the current study is investigating speaking anxiety and its reasons which might be experienced mostly by the students of English Language Teaching and Literature or the prospective teachers. Based on these reasons, the study will attempt to find some solutions and recommendations for the students to help them cope with language learning anxiety in order to achieve more academic success in their preparation via the English language to be linguistically fluent and professionally knowledgeable English teachers in the future. 

1.5 Transferability or Generalizability of findings to other contexts.

Depending on the similarity of students’ background and new academic contexts in other non-native or native English speaking contexts, findings will hopefully be applicable or transferable to other university contexts where foreign language speaking students exist and further studies will be conducted.
CHAPTER II
LITERATURE REVIEW
2.0 Presentation of the chapter: second/foreign language speaking anxiety and the uniqueness of the study.
This chapter presents the definition of anxiety in second and foreign language learning, background information about anxiety in second and foreign language learning, provides and explains the negative impact of anxiety on the second and foreign language learners, Since that this study is one of the first studies done in a department of English language teaching and literature, investigating anxiety and specifically speaking anxiety, which has no similar case studies, the review of literature will be mostly presenting second/foreign language anxiety in general and will be adapted to the situation of the current study by applying the common features and findings of some previous studies to the current study.
2.1 Anxiety.

Prior to defining what exactly the term second/foreign language anxiety means, it would be beneficial to comprehend the meaning of the term “anxiety” in general. Familiarizing ourselves with the pre-established meaning of the more comprehensive term “anxiety” will help us understand what aspects of it may apply to second/foreign language learning. My concern here in this study, is “academic second/foreign language anxiety” already categorized as one form of second/foreign language anxiety by previous linguistic scholars and researchers. Thus in comprehension the deepen meanings of “anxiety” and “situational second/foreign language anxiety”; I will be better able to explore and define what “academic second/foreign language anxiety” means and what aspects of anxiety govern verbal academic communication via the given second/foreign language. The latter is significant because in given context of this research, study not only the academic language is English but also the academic field of study by both undergraduate and graduate students in English language teaching and literature. For these two key reasons, this study is distinguished from other research studies which explored second/foreign language anxiety when the given second/foreign language (through which anxiety was experienced by the learners) was not the learners’ or university students’ academic field of study.
Anxiety is an unpleasant state that involves a complex combination of emotions that include fear, apprehension, and worry. It is often accompanied by physical sensations such as heart palpitations, nausea, chest pain, shortness of breath, or tension headache.

Anxiety is often described as having cognitive, somatic, emotional, and behavioral components (Seligman, Walker & Rosenthal, 2001). The cognitive component entails expectation of a diffuse and uncertain danger. Somatically, the body prepares the organism to deal with threat (known as an emergency reaction): blood pressure and heart rate are increased, sweating is increased, blood flow to the major muscle groups is increased, and immune and digestive system functions are inhibited. Externally, somatic signs of anxiety may include pale skin, sweating, trembling, and pupillary dilation. Emotionally, anxiety causes a sense of dread or panic and physically causes nausea, and chills. Behaviorally, both voluntary and involuntary behaviors may arise directed at escaping or avoiding the source of anxiety. These behaviors are frequent and often maladaptive, being most extreme in anxiety. However, anxiety is not always pathological or maladaptive: it is a common emotion along with fear, anger, sadness, and happiness, and it has a very important function in relation to survival.

Neural circuitry involving the amygdale and hippocampus is thought to underlie anxiety (Rosen & Schulkin, 1998). In studies conducted with pets or animals, when confronted with unpleasant and potentially harmful stimuli such as foul odors or tastes, PET-scans show increased blood flow in the amygdale (Zald & Pardo, 1997; Zald, Hagen & Pardo, 2002). In these studies, the participants also reported moderate anxiety. This might indicate that anxiety is a protective mechanism designed to prevent the organism from engaging perceptually or in behaviors perceived by the individuals as potentially harmful behaviors. Because this study was not on animals but on human beings and on second/foreign language anxiety, defining the latter term based on literature review will shed further light into this problem. 

2.1.1 Definition of anxiety in second language learning.

Gardner & MacIntyre (1993a) see language anxiety as "the apprehension experienced when a situation requires the use of a second language with which the individual is not fully proficient", this uneasiness being characterized by "derogatory self-related cognitions ..., feelings of apprehension, and physiological responses such as increased heart rate"(1993a:5). MacIntyre & Gardner (1994:284) also describe the feeling of tension and fear specifically linked to second language contexts, in particular second language performance (cf. Horwitz et al. 1986, who identify communication apprehension, social evaluation, and test anxiety, and MacIntyre & Gardner 1989; 1991b). Williams & Burden (1997:92) point out that anxiety is "highly situation specific and itself affected by a number of other factors" (cf. Horwitz & Young 1991). Izard (1972) defines three types of anxiety (1) trait anxiety which refers to someone who feels anxious all of the time (2) state anxiety which consists of personal, consciously perceived feelings of tension and apprehension. (3) situation-specific anxiety which is such as dealing with an interpersonal conflict for example; if the anxiety is caused by lack of knowledge about how to deal with the situation, recognized feelings of fear, distress, anger and shame (including shyness and guilt) on the negative side, and interest and excitement on the positive side.
2.1.2 Definition of language anxiety

According to Longman dictionary of Language Teaching & Applied Linguistics, the definition of language anxiety is:

“Language anxiety is subjective feelings of apprehension and fear associated with language learning and use. Foreign language anxiety may be a situation-specific anxiety, similar in that respect to public speaking anxiety. Issues in the study of language of language anxiety include whether anxiety is a cause or an effect of poor achievement, anxiety under specific instructional conditions, and the relationship of general language anxiety to more specific kinds of anxiety associated with speaking, reading, or examination”.
2.1.3 The definition of the Academic Second Language Speaking Anxiety and the factors that leads to Academic Second Language speaking anxiety.

Academic second language speaking anxiety is a sociopsycholinguistic problem in varying degrees ranging from mostly average to severe and rarely hidden forms with academic second language speaking anxiety influenced by three major linguistic factors that influence it and determine its specific degree: 

1) The degree of non-academic and academic or general verbal second/foreign linguistic proficiency due to varying degrees of erroneous linguistic competency in areas such as incorrect knowledge and usage of grammar and sentence structures, the awareness of which leads to varying levels of frustration and fear of speaking with fluency and accuracy in academic contexts while delivering academic content knowledge.

2) The varying depth of vocabulary and academic concept knowledge.

3) Pronunciation.

2.1.4 Background information about public speaking anxiety or Being “stage fright”.

According to Ned Hallowell (1997) anxiety in Public Speaking “is what you feel when you get up to give a speech in front of an audience. It’s a panicky feeling associated with physical sensations” it includes physical impact upon the speaker such as, unnatural increased heart pounding and breathing rates, increased adrenaline, abnormal reactions, and a tension in the shoulder and neck area. “These bodily changes can affect the voice, making it sound tremulous, or disjointed by over-rapid breathing, a rapid heart rate, dry mouth and sweaty palms”. Most people list Anxiety in Public Speaking or “stage fright” as one of the things they fear the most.”

One of the world's most famous presenters has freely fearlessly and humbly admitted to anxiety and stage fright. Mark Twain said, "There are two types of speakers: those that are nervous and those that are liars". In other words, Mark Twain claims that everybody without any exception must have public speaking anxiety. That even experienced speaker has anxiety while speaking in front of a group of people. However, we do know that this is not a black and white issue. On the other hand, is not questioned or goes unchallenged. To acknowledge that in public speaking, people’s nervousness or comfort levels varies ranging from no anxiety to severe anxiety with variations between these two extreme ends of the spectrum. That may further vary in diverse contexts and under different circumstances. Only if it never varies, then we can name it anxiety in the sense of stage fright or else we can call it situational-anxiety or circumstantial anxiety. (To deny such possibilities in variation would be a lie.).

Daniel J. DeNoon (2006) claims that the people who suffer from speaking in public anxiety still feel anxious and nervous even after they finish their presentation and instead of feeling relief, they feel even more anxious.

2.1.5 Background information about speaking anxiety in ELT/ELL.
ELT/ELL students who are suffering from speaking and presenting anxiety in the classroom find it difficult to speak and present in front of their teachers and classmates due to the feelings of fear and uneasiness, even though their level of the other linguistic skills is not low. These kinds of feelings provide 2 key obstacles:
(1) An obstacle for higher verbal academic performance which affects, not 100% of their course grades, but a small percentage of it compared to higher assessment scores given to performance of academic knowledge. However, most instructors have done the opposite and minimized the academic grades of even students with 80% proficiency as if they were evaluating ESL/EFL students at prep school instead of teacher education students, by wrongfully evaluating a few students with 10-20%. English only with those at or above 80% proficiency level.

(2) An obstacle between them and the process of learning or acquiring more of this foreign language as a polish-up for boosting their 80%-90% verbal proficiency levels or as an elimination of the 5-20% linguistic errors, which might lead to mental-block.

 Abu-Rabia, S. (2004). Studied the teachers' role, learners' gender differences, and FL anxiety among seventh-grade students studying English as a foreign language. This investigation examines the relationship between foreign language anxiety and achievement. Results reveal that anxiety negatively correlates to achievement on a Hebrew reading test, an English reading test, an English creative writing task, and an English spelling task.

2.2 The existence of second/foreign language learning anxiety
The issue of anxiety in L2 learning has been widely recognized for its significant impact on the L2 learners. Many researchers have studied and examined the existence of foreign language anxiety as one of the most effective variables in second language learning which affect the students and their performance 

· Research has confirmed the existence of 'language anxiety' and its effect on second language learning (MacIntyre & Gardner 1991b).

· "Even in optimum conditions, students can experience destructive forms of anxiety" (Reid 1999:297).
Although the phenomenon itself has been investigated as it correlates to other instructional variables, aiming to find a measurable impact of student affect on achievement or proficiency, research has not yet fully described the nature of language anxiety, or its potential sources that underlie its manifestations (Young, 1991). In order to gain a more holistic understanding of the phenomenon, experiences of language anxiety need to be explored and described from multiple perspectives and approaches (Young, 1991).
The study of affect (anxiety, confidence, self-esteem, motivation, attitudes to learning, etc.) has become more and more popular lately, to the point that Stevick (1999:43) warns against screening it as the latest "philosopher's stone" of applied linguistics and language teaching. Investigation into the "effect of affect" (Scovel 1978) is an expansion of a question at the second-language acquisition (SLA) research (why some learners learn better than others), which Stevick (1980) answers in terms of internal processes: "success depends less on materials, techniques, and linguistic analysis, and more on what goes on inside and between the people in the classroom" (Stevick 1980:4). Affect ("aspects of emotion, feeling, mood or attitude which condition behavior", Arnold [1999]) has therefore come to be known as a powerful determiner of learning, with Stern (1983) claims that "the affective component contributes at least as much and often more to language learning than the cognitive skills" (1983:386). This claim is supported by a large body of recent cross-disciplinary research, showing that affective variables have significant influence on language achievement (e.g. Gardner 1985; Skehan 1989; Spolsky 1989; Gardner & MacIntyre 1992; 1993 ;). Damasio (1994) shows that emotions are a part of reason on the neurobiological level, and sees emotion and cognition as partners: "minds without emotions are not really minds at all" (1996:25). 

Some of the strongest connections between affective variables and achievement measures involve anxiety, with research directing to a reciprocity between anxiety and proficiency (MacIntyre et al. 1997:279), such that "even in optimum conditions, students can experience destructive forms of anxiety" (Reid 1999:297). Language-learning contexts are especially prone to anxiety (Horwitz et al. 1986; MacIntyre & Gardner 1989; 1991a; Price 1991; MacIntyre 1995:90), with Campbell & Ortiz (1991:159) estimating that up to half of all language students experience debilitating levels of language anxiety, and Horwitz et al. (1986) finding that language anxiety can cause students to postpone language study indefinitely or to change majors. Because of this, language anxiety has been the subject of a good deal of research, on the assumption that an understanding of its causes and investigation into how to reduce language anxiety will improve learner performance and increase learning satisfaction by easing tensions and reducing demands on cognitive processing space (Eysenck 1979). Scovel (1978) provides an early review of anxiety research, which is supplemented by the excellent reviews of MacIntyre & Gardner (1991b), and Gardner & MacIntyre (1993). More recently, Oxford (1999) has investigated whether language anxiety is a short-term or lasting trait, whether it is harmful or helpful, which factors correlate with language anxiety, and how anxiety can be identified in the language classroom. Building on these sources of information, this research study focuses on the situation of the department on English Language Teaching and English Literature at the Near East University and examines how a "non-threatening learning environment" might be constructed in language classrooms through attention to the teacher, the learning environment, the learning materials, and assessment methods, then offering ways of overcoming troublesome emotions (anxiety, fear, stress, anger, depression, negative reactions) which make teaching techniques ineffective (Arnold & Brown 1999:2), and of providing the type of helpful, learning "climate" (Fraser 1986:182).
2.3 How does anxiety affect second/foreign language learning

Research found a negative correlation between language anxiety and scores on a standardized achievement test (Tucker et al. 1976).


H.D. Brown in 1973 predicted that the nature of anxiety is related to self-esteem, inhibition, and risk-taking, and that it plays an important affective impact on in second language learning. Research about the relationship between anxiety and foreign language learning has provided mixed and confusing results because of the existence of numerous variables that can affect learning. There are two types of anxiety 

· Anticipatory: feeling of distress occurring while studying for or thinking about how to present in the classroom. 

· Situational: feeling of distress occurring while talking or presenting in the classroom.

Another variable that may affect language acquisition is the students' perceptions and beliefs of their own communicative competence in both native and second language. This result is compounded by the fact that these students tend to underestimate their competence relative to less anxious students (MacIntyre, Noels and Clement, 1997), and therefore become anxious about their performance. Language learning can also be affected by direct and indirect psychological strategies used by instructors in the classroom. When the instructor uses a variety of strategies, language learning is facilitated. Thus, direct strategies such as rhyming or using gestures can directly enhance the learning of the foreign language. Indirect strategies, such as planned teaching tasks or increasing cultural awareness, if used by the instructor, can also increase language acquisition (MacIntyre and Noels, 1996), and subsequently reduce apprehension. Another construct related to anxiety in regular foreign language university classes may be related to apathy and disinterest on the part of the students because of inappropriate course content. For example, university students majoring nursing may not experience any motivation to learn about “the importance of being earnest” but they could become quite interested if they were instructed in how to deal with patients or how to ask them questions about their feelings or illnesses. At the same time an ESL student would be interested and motivated to study and learn how to combine words and make sentences using the words he/she already learned from the poem “The Chaos” G. Nolst Trenite' a.k.a. "Charivarius" 1870 – 1946.  Another question related to foreign language anxiety is whether levels of apprehension increase or decrease as students' experience in the language development. This is important to know in order to apply or modify curricula or techniques to decrease stress.

The majority of the studies done on foreign language anxiety at the university level have been conducted in special settings; in 1986, a survey had been conducted by Horwitz, Horwitz and Cope among university students that already had shown concern about taking a foreign language class. Horwitz (Horwitz et al. 1986) discovered that language anxiety can cause students to postpone language study indefinitely or to change majors. 

Research (Aida, 1994; Bailey, 1983; Crookal and Oxford, 1991; Ely, 1986; Horwitz, Horwitz, & Cope, 1986; Horwitz & Young, 1991; Ganschow & Sparks, 1996;  Krashen, l985b;  MacIntyre, 1995; MacIntyre & Gardner, 1988, 1989, 1991; 1994; Muchnick & Wolfe, 1982; Price, 1988, 1991; Schlesinger, 1995; Trylong, 1987; von Wörde, 1998; Young, 1990, 1991, l992)  has the result of that anxiety can affect foreign language production and achievement. Indeed, Campbell & Ortiz, (1991) report perhaps one-half of all language students experience a startling level of anxiety. Language anxiety is experienced by learners of both foreign and second language and poses potential problems "because it can interfere with the acquisition, retention and production of the new language" (MacIntyre & Gardner, 1991, p. 86)



Gardner & MacIntyre (1993a) sees language anxiety as "the apprehension experienced when a situation requires the use of a second language with which the individual is not fully proficient", this apprehension being characterized by "derogatory self-related cognitions ..., feelings of apprehension, and physiological responses such as increased heart rate"(1993a:5). MacIntyre & Gardner (1994:284) also describe the feeling of tension and apprehension specifically associated with second language contexts, in particular second language performance (cf. Horwitz et al. 1986, who identify communication apprehension, social evaluation, and test anxiety, and MacIntyre & Gardner 1989; 1991b). Williams & Burden (1997:92) point out that anxiety is "highly situation specific and itself affected by a number of other factors" (cf. Horwitz & Young 1991).


2.4 History of research on second/foreign language anxiety

        Research into language anxiety has been identified by sometimes conflicting evidence from instruments applied in different languages, measuring different types of anxiety, language skills, level of learning, and teaching methodology (Phillips 1992:15), so it is maybe not unexpected that early experimental studies (focusing on trait anxiety and/or state anxiety) demonstrated "mixed and confusing results" (Scovel 1978) also were "unable to establish a clear picture of how anxiety affects language learning and performance" (Horwitz & Young 1991:xiii), a situation still unresolved in 1991 (Horwitz & Young 1991:177). former premature research found a negative relationship between language anxiety and scores on a standardized achievement test (Tucker et al. 1976), results replicated by Horwitz (1991) and others (Steinberg 1982; Tobias 1980), though these effects were moderate (Sarason 1983).

Cognitive and affective components of anxiety were recognized by Liebert and Morris (1967) as "worry" and "emotionality", the earlier being defined by Sarason (1986) as "distressing preoccupations and concerns about impending events" (1986:21), frequently considering the form of distraction, self-related cognition such as excessive self-evaluation, worry over potential failure, and concern over the opinions of others (Eysenck 1979). Such results often impair task performance, which has itself been the subject of much research into language anxiety (often to the exclusion of the cognitive activity preceding that performance [Eysenck 1979]), results of which suggest that anxiety causes cognitive interference in performing specific tasks (cf. Schwarzer 1986). Horwitz et al. (1986:127) draw attention to three related performance anxieties: 
I) Communication Apprehension; 
II) Test anxiety.

III) Fear of Negative Evaluation.

Eysenck (1979) offers a reconceptualization of anxiety in terms of interference, due to fear of negative evaluation, suggesting that the anxious person has his/her attention divided between task-related cognition and self-related cognition:

Worry and other task-irrelevant cognitive activities associated with anxiety always impair the quality of performance. The major reason for this is that the task-irrelevant information ... competes with task-relevant information for space in the processing system. (Eysenck 1979:364)

Eysenck (1979) also proposes that anxious students are aware of this interference and attempt to compensate by increased effort. This can facilitate performance if the increased effort outbalances the reduced efficiency of the cognitive processing (Bailey 1983), but it has also been reported that extra study by anxious students does not reflect the effort (Horwitz et al 1986; Price 1991).

Recent qualitative reports suggest that anxiety matters to students of all abilities (Bailey 1983; Horwitz et al. 1986; Price 1991), especially when there is heavy ego-involvement (Bailey 1983; Horwitz et al. 1986; Price 1991; Young 1990), as in oral examinations (Tobias 1980). Horwitz & Sadow (Horwitz & Sadow, submitted) show that high language anxiety is related to students' "negative concepts of themselves as language learners, and negative expectations for language learning", begging the question of whether language anxiety is a cause of reduced achievement, a result, or both. Leary (1990) and Levitt (1980) see the relationship between cognition, anxiety and behavior as interactive, recursive and cyclical, and Gancshow et al. (1994:52) recommend that higher foreign language ability is related to lower anxiety.

Sparks & Ganschow's linguistic coding deficit hypothesis (LCDH) (Sparks & Ganschow 1991; 1993a & b) projected that language ability is the main source of individual differences in language achievement, a view that appears to refer language anxiety "to the status of an unfortunate side effect." (MacIntyre 1995:90). However, MacIntyre (1995) replies that the effects of anxiety language are more complex than implied by Sparks & Ganschow, and that being a cognitive activity, language learning "relies on encoding, storage, and retrieval processes, and anxiety can get in the way with each of these by creating a divided attention scenario for anxious students (MacIntyre 1995:96).
CHAPTER III 
METHODOLOGY

3.0 Presentation 

This chapter presents the research design of the current study, the participants and the procedures of the study.

3.1 Research design

The evaluation methods of this research which explored the issue of academic second/foreign language speaking anxiety in the department of English Language Teaching and Literature were both qualitative and quantitative. As a qualitative study, data collection method took place in six classrooms while the participants were having verbal activities and presentations. During classroom observations, I recorded the students’ both linguistic and non linguistic behaviors. Under their linguistic behaviors the quality of their linguistic performance for their speaking skill was examined in terms of fluency, pronunciation, grammaticality, and semantics.
Under the category of non-linguistic behaviors there were also two sub categories in order to record the non-linguistic behaviors of the participants during their presentations; the first subcategory kinesthetic which deals with four elements of their non-linguistic behavior, facial expressions, gestures, tone of voice and other body language. The second subcategory of non-linguistic behavior was pragmatics which deals with social cultural appropriateness.
Then the second part of the research interviews with the students been observed, three questions were administered in each interview. (See appendix)
And finally a questionnaire of 40 statements given to the members of those six classrooms and the total number of these six classrooms members was 96. (See appendix).
3.2 Participants 

Majority of our students, perform at ESL/EFL proficiency levels at or above 80%. In other words, those students who are likely to make linguistic mistakes in the 5% to 20% range do not depict foreign language anxiety with a debilitating effect upon their academic communication or success. However, the cause for concern arises because some of these linguistic mistakes within the 20% range tend to get fossilized, even though, such fossilization cannot be solely accounted for by foreign language anxiety, especially at the university level when a student is assumed to know English and is actually studying how to teach English as a second or foreign language. 

In this given context with only about 5% of the students displaying highly serious forms of this problem during speaking or verbal presentations, severe second language anxiety occurs only with the lowest level of spoken and written proficiency.

When that is the case, the impact of other factors upon foreign Language fluency must be considered. Such as age, intensity of verbal language use, length of Language study, types of feedback to linguistic mistakes and foreign/second language learners own efforts, strategies, and self motivation to polish up one’s own pronunciation and linguistic mistakes.

It must be clearly stated that any university student who is studying how to teach a second/foreign language for his/her undergraduate degree (in this situation ESL/EFL) or is studying to further update his/her theoretical knowledge during a master’s degree in the department of English Language Teaching & Literature itself, should not have a second/foreign language proficiency level that is less than 80%. Most of our students are at or above this 80% range. Yearning to polish up or further enhance their English during the course of our academic program, i.e. our program is not set to block further ESL/EFL acquisition especially academic English related to the area of linguistics and applied linguistics that include the areas of literature and literacy.

In order to understand the nature of academic, second/​​foreign language anxiety in this context, one must situate the subjects/participants into their background social, cultural, & linguistic contexts.

The majority of our undergraduate students are native Turkish speakers from Turkey most of whom learned English as a foreign language as a separate subject, while some acquired it across the curriculum in all or most subjects in public or private schools. Few of our undergraduate students who constitute the native-Turkish Cypriots, also have similar backgrounds with English, except the Cypriots tend to also travel and experience English also first-hand to native speaking countries, mainly England, or may have had more contact with English due to relatives visiting from England, and due to the different historical background and status of English in this island or even with current status of English when most Turkish Cypriots crossing the borders to south Cyprus or the Greek side would use English while Turkish citizens are not allowed to cross the borders and entertain such additional opportunity via English.

Whereas relatively very few students from Turkey have had first-hand experience with English, except perhaps during a brief work-study in the U.S.A via a program across universities.


On the other hand, majority of our Master’s students are Turkish Cypriot teachers already teaching ESL/EFL in public/private schools or at English Prep schools of our universities, with a few from nearby Middle East countries & faraway Asian countries, along with very little native speaking bilingual British Cypriots. Academic foreign language anxiety is mostly observed among the undergraduate students, with a little or less among the master’s students. However, I finally discovered that, not all but only a small percentage of these Turkish students experience severe or debilating effects of academic ESL/EFL anxiety, but the problem surfaces in varying degrees due to assessment problems feeding back anxiety and fossilization to some degree.

This study demonstrated that the few with severe language anxiety are originally the EFL learners of English, who historically did not attend English immersion schools and were not able to master the English language through foreign language classrooms. Among themselves, in or outside the university, and in the community, where the language is a dialect of their native language Turkish, they still have much more opportunity to practice Turkish than English, except with foreign students or tourists or non-native speakers of Turkish in the community. Indeed, one should not be surprised if these students experience various levels of EFL anxiety upon academic ESL when they find themselves a little bit at a loss when they are required to switch from totally Turkish to totally English for their verbal academic presentations or for academic and informal communication only in English in our department.

I can demonstrate that for those who arrive at this university and our department from public schools with English-immersion programs, this transition leads not to anxiety but to  a higher level of  self-motivation to perfect their English even they may make mistakes in the 5-10% range of the 5-20% average error range.

However, for those who had greater struggles for learning EFL prior to arrival, their transition is one tough experience full of anxiety because their performance would mean their academic success. Similarly, the students sub-majoring in ELL with additional literacy and theatrical opportunities for immersion in the English language in our department, whether their backgrounds were from academic ESL immersion programs or EFL programs during their pre-university education, I would assume tend to experience less language anxiety compared to ELT students.

3.3 Procedures
First of all the researcher randomly picked-up six classrooms and started observing their ELT/ELL classes at the time they were having their presentations. The observed courses that the students took were different according to their majors and levels but the similarity between these courses in this content is that the students were required to present in front of their instructors and classmates. (Then after four weeks time observing the classes). The researcher has already prepared three questions for interviews with the students were struggling with speaking anxiety in language learning. The process of choosing the students for interviews depended on their presentations and performance during the observed classes.

After the overall process of collecting data via observations and interviews, the researcher administered a questionnaire contained 40 statements based on those classroom observations and interviews.
The students that they were the material of this study were informed and given background information about the study in general and about what was going on during the whole process of collecting data for the study, and during the interviews they were given the chance to answer the questions and express themselves, their feelings and reactions about their linguistic and non-linguistic behaviors while they were presenting in their ELT/ELL classes.
3.4 Data Collection instruments

Data collection instruments were designed to examine and define academic second/foreign language speaking anxiety from a variety of perspectives not only from the traditional or pre-established psychological perspective. These are;
· Academic second/foreign language speaking anxiety Qualitative Classroom Observation Data Collection instrument (See appendix).
· Interviews with six students been observed, three questions were given to those six students. (See appendix).
· Questionnaire for Quantitative Study of second/foreign language speaking anxiety which contains 40 statements. (See appendix).
3.5 Data analysis

The qualitative findings were analyzed according to the classroom observations and the performance of the students in the classroom and after that, interviews took place in a way that each one of those observations concentrated on one student who was anxious during his/her presentation, so that the students were interviewed, and three questions were administered to these students.
The quantitative results of the needed analysis were processed through the SPSS program.
1=strongly disagree 
2= disagree 
3= neutral
4= agree

5= strongly agree 
3.6 Reliability and validity
The questionnaire for this study is designed mostly based on general knowledge on second/foreign language anxiety and partially adopted from FLCAS test for anxiety; internal consistency and test-retest reliability showed that the FLCAS measures at high accuracy anxiety specific to foreign language learning.  These results indicate that the FLCAS is reliable as a scale to assess foreign language anxiety no matter which language the subjects study and no matter when anxiety is measured
Reliability for this study is used to judge the consistency of results across items on the same questionnaire. Basically, by comparing the questionnaire items that measure the same construct to determine the tests internal consistency. Some questions in the questionnaire that seem very similar to each other indicate that these questions designed to measure the same thing and being used to test reliability, which would indicate that the questionnaire has internal consistency.


However, the findings of this study are highly valid and reliable because data and findings from a variety of sources have been analyzed, compared, cross-checked and confirmed. Theses comparative cross-checks included (pilot study informal observations and conversations with students experiencing varying levels of second/foreign language anxiety; the individual observations of students situated in their whole classroom contexts with detailed observation notes designed to explore linguistic, psychological, physical, social, lingual academic aspects of language anxiety; observation feedback from the students; tape recorded interviews with the students; and questionnaires where findings were analyzed statistically).
Both the qualitative classroom observation data collection instrument which designed to explore language anxiety and the quantitative questionnaire are reliable in that (i) they were developed and based on literature review on language anxiety, not just from a psychological perspective, but to also depict its linguistic, psychological, social, culture and academic nature. (ii) With students who had similar backgrounds, both instruments yielded similar findings.
For the qualitative part of the study, I conducted interrator reliability with Dr. Boran, data and findings from videotaped classroom observations crosschecked with data and findings from interviews. (See appendix) 
The quantitative part of the study developed from the following resources.

1- Finding information from qualitative data of this specific study; as well as knowledge based on literature review and questionnaire which mostly investigated second/foreign language speaking anxiety from a psychological view point only.
2- This questionnaire was developed to also explore second/foreign language speaking anxiety from psychological perspective, but it also went beyond that to explore it from linguistic and other non linguistic perspectives based on the observations.  (See appendix)

My point is that the questionnaire was not randomly developed but it was constructed subsequent to I as the researcher became more knowledgeable about the meaning of academic ESL/EFL verbal language anxiety specifically based upon this academic context which was in the Department of English language Teaching in the Near East University.
CHAPTER IV

RESULTS AND DISCUSSIONS

4.1 Analysis of data.

In order to analyze the data according to the research questions, the data analysis grouped under two categories as in the research question.
4.2.1 Linguistic factors.

4.2.1.1 Grammatical rules.

The respondents were asked whether they were aware of their grammatical mistakes when they spoke in English in their ELT or ELL classes (Statement 3). According to the results obtained through this statement, 30.3% of the responses center on ‘disagree or strongly disagree’, whereas 37.5% of the responses center on ‘agree or strongly agree’. This could be analyzed that majority of the students are not aware of their grammatical mistakes. This confirms preceding classroom observation and interview findings with six representative students with second language anxiety that only those students with academic speaking anxiety are aware of their linguistic insufficiency, which in tern creates further anxiety leading to debilitating effect on verbal academic performance and further second/foreign language acquisition. 32.3% of the students are not sure of themselves whether they are aware of their grammatical mistakes when they speak in English in their ELT or ELL classes. 

In Table 1 below, more details are given about the responses to this statement:

Table 1. Awareness of grammatical rules
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	1. I am not aware of the grammatical mistakes I make when I speak in English in my ELT or ELL classes.
	U.graduate
	83
	3.1084
	1.16882
	.329
	2.8532
	3.3637
	1.00
	5.00

	1. 
	Graduate
	13
	2.7692
	1.09193
	
	2.1094
	3.4291
	1.00
	4.00

	2. 
	Total
	96
	3.0625
	1.15906
	
	2.8277
	3.2973
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values obtained through this statement, the graduate students claim that they disagree or strongly disagree with the idea that they are not aware of their grammatical mistakes when they speak in English in their ELT or ELL classes while the majority of the undergraduate students are not clearly sure of themselves whether they are aware of their grammatical mistakes when they speak in English I their ELT or ELL classes. (p = .329).
The respondents were asked whether their grammar is not sufficient to present and speak in their ELT or ELL classes (statement 8). According to the responses obtained through this statement, 49.0% of the students’ responses were ‘disagree or strongly disagree’, while 28.2% of the students’ responses round on ‘agree or strongly agree’. The result shows that the majority of the students believe that their grammar is sufficient to present and speak in their ELT or ELL classes and 22.9% of the students’ responses were neutral or they are not sure of the sufficiency of their grammar.

In Table 2 below, more details are given about the responses to this statement:

Table 2. Sufficiency of Grammar
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	3. My English vocabulary and grammar are not sufficient to present and speak in my ELT or ELL classes.
	U.graduate
	83
	2.8313
	1.20789
	.007
	2.5676
	3.0951
	1.00
	5.00

	
	Graduate
	13
	1.8462
	1.14354
	
	1.1551
	2.5372
	1.00
	5.00

	
	Total
	96
	2.6979
	1.24071
	
	2.4465
	2.9493
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values showed in this table, both of the graduate and undergraduate students’ responses are around ‘disagree or strongly disagree’ and the mean difference is significant. (p = .007).
4.2.1.2 Vocabulary.

The respondents were asked whether their vocabulary knowledge is not sufficient to present and speak in their ELT or ELL classes (statement 8). According to the responses obtained through this statement, 49.0% of the students ‘disagree or strongly disagree’, while 28.2% of the students ‘agree or strongly agree’. The result shows that half of the students believe that their vocabulary is sufficient to present and speak in their ELT or ELL classes and 22.9% of the students’ responses were neutral or they are not sure of the sufficiency of their vocabulary.
In Table 3 below, more details given about the responses to this statement:

Table 3. Sufficiency of Vocabulary
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	2. My English vocabulary and grammar are not sufficient to present and speak in my ELT or ELL classes.
	U.graduate
	83
	2.8313
	1.20789
	.007
	2.5676
	3.0951
	1.00
	5.00

	
	Graduate
	13
	1.8462
	1.14354
	
	1.1551
	2.5372
	1.00
	5.00

	
	Total
	96
	2.6979
	1.24071
	
	2.4465
	2.9493
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values showed in this table, both of the graduate and undergraduate students’ responses are around ‘disagree or strongly disagree’ and the mean difference is significant. (p = .007).
4.2.1.3 Pronunciation.

The respondents were asked about the idea that improving verbal skills makes the students feel more comfortable in speaking English in their ELT or ELL classes statement 4). According to results obtained through this statement, 11.4% of the students’ ‘disagree or strongly disagree’, while 62.5% ‘agree or strongly agree with this statement, this big difference between the two responses shows that the majority of the students believe that improving their verbal skills is one of the main remedies that makes them feel more comfortable and less anxious. 26.0% of the responses to this statement showed that this percentage of the students are neutral in their respond to this idea i.e. they are somehow not sure if they feel more comfortable having improved their verbal skills. 

In Table 4 below, more details are given about the responses to this statement:

Table 4. Improving Verbal Skills
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	4. Having improved verbal skills makes me feel more comfortable in speaking English in my ELT or ELL classes.
	U.graduate
	83
	3.7952
	1.04484
	.932
	3.5670
	4.0233
	1.00
	5.00

	
	Graduate
	13
	3.7692
	.83205
	
	3.2664
	4.2720
	2.00
	5.00

	
	Total
	96
	3.7917
	1.01480
	
	3.5860
	3.9973
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values showed in this table, both undergraduate and graduate students almost agree with each other in their responses to this statement that both of them are not clearly sure of themselves whether having improved verbal skills makes them feel more comfortable in speaking English in their ELT or ELL classes or not, although their responses to this statement are closer to agree. (p = .932).

The respondents were asked if they were not aware of their pronunciation mistakes when they spoke in English in their ELT or ELL classes (statement 6). According to the results found through this statement, 48.9% ‘disagree or strongly disagree’ whereas 27.1% ‘agree or strongly agree’, this can be analyzed that being aware of the pronunciation mistakes that the students make in their ELT or ELL classes when they speak English plays an important role in anxiety since that the majority of the students’ responses centered around disagree or strongly disagree which gives the idea that about half of the students are aware of their pronunciation mistakes when they speak English in their ELT or ELL classes which might be one of the reasons for their anxiety. 24.0% of the responses showed that this percentage of the students is neutral in their response to this statement. 

In Table 5 below, more details are given about the responses to this statement:

Table 5. Awareness of the Pronunciation Mistakes
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	5. I am not aware of the pronunciation mistakes I make when I speak in English in my ELT or ELL classes.
	U.graduate
	83
	2.6747
	1.19050
	.304
	2.4147
	2.9347
	1.00
	5.00

	
	Graduate
	13
	2.3077
	1.18213
	
	1.5933
	3.0220
	1.00
	4.00

	
	Total
	96
	2.6250
	1.18987
	
	2.3839
	2.8661
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values of this table, both undergraduate and graduate students agree with each other in their disagreement to this statement. (p = .304).
4.2.2 Non-linguistic factors (psychological).

4.2.2.1 Kinesthetics factors
 The respondents were asked if they become physically frozen when they are required to give a presentation in English in their ELT or ELL classes. According to the result obtained through this statement, 31.2% of the students’ responses to this statement centered on ‘disagree or strongly disagree’, whereas 47.9% of the students’ responses were around ‘agree or strongly agree’, while 20.8% of students are not clearly sure of their responses to this statement. This can be analyzed that the majority of the students admit that they become physically frozen when they are required to give a presentation in English in their ELT or ELL classes.
In Table 6 below, more details are given about the responses to this statement:

Table 6. Physical Behaviors
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	6. I become physically frozen when I am required to give a presentation in English in my ELT or ELL classes.
	U.graduate
	83
	3.4096
	1.41453
	.014
	3.1008
	3.7185
	1.00
	5.00

	
	Graduate
	13
	2.3846
	1.04391
	
	1.7538
	3.0154
	1.00
	4.00

	
	Total
	96
	3.2708
	1.41033
	
	2.9851
	3.5566
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values showed in  table 26, the statistical results indicate that there is significant difference between the two groups in a way that the majority of undergraduate students’ responses indicate that they have neutral responses to this statement, while the majority of the graduate students responded to this statement as ‘disagree or strongly disagree’ i.e. the graduate students claim that they do not become physically frozen when they are required to give a presentation in English in their ELT or ELL classes. (p =.014).

The respondents were asked whether they begin to stutter uncontrollably when they speak in English in their ELT or ELL classes. According to the results obtained through this statement, 29.2% of the students’ responses centered on ‘disagree or strongly disagree’, whereas 35.4% of the students’ responses to this statement were around ‘agree or strongly agree’, and 35.4% of the students were not clearly sure of themselves in responding to this statement. This can be analyzed that the majority of the students ‘agree or strongly agree or neutral’ in responding to this statement, i.e. 35.4% of the students agree with the idea that they begin to stutter uncontrollably when they speak in English in their ELT or ELL classes, while the same number of participants in this study are not clearly sure of their feelings in relation to the same statement. 

In Table 7 below, more details are given about the responses to this statement:

Table 7. Stuttering uncontrollably when speaking
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	7. I begin to stutter (hesitate a lot in speaking) uncontrollably when I speak in English in my ELT or ELL classes.
	U.graduate
	83
	3.1687
	1.14572
	.006
	2.9185
	3.4188
	1.00
	5.00

	
	Graduate
	13
	2.2308
	.92681
	
	1.6707
	2.7908
	1.00
	4.00

	
	Total
	96
	3.0417
	1.16001
	
	2.8066
	3.2767
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values showed in this table, the majority of the graduate students ‘disagree or strongly disagree’ with the idea that they begin to stutter uncontrollably when they speak in English in their ELT or ELL classes, while the majority of the undergraduate students are not clearly sure of themselves in responding to the same statement, the statistical results indicate that there is significant difference between the two groups. (p =.006).

The respondents were asked whether they get so excited when they present something verbally in English in their ELT or ELL classes that they avoid eye to eye contact with their classmates or not (statement 29). According to the result obtained through this statement, 33.3% of the students’ responses centered on ‘disagree or strongly disagree’, whereas 42.7% of students’ responses to this statement centered on ‘agree or strongly agree’, and 24.0% of the students’ responses were ‘neutral’. This can be analyzed that the majority of the students get so excited when they present something orally in English in their ELT or ELT classes that they avoid eye to eye contact with their classmates. This was also mentioned by some students during the interviews as one of the students answered to the question “How do you act physically or does your physical behavior change when you speak in front of a group of people?” saying “I start trembling and my colour is changing. I loose my eye to eye contact with the students, I start itching, and I prefer standing behind the table so I feel as if it is a shield and protecting me, I keep looking at the walls and I try to concentrate on things around me like pen or my shoes etc”.
In Table 8 below, more details are given about the responses to this statement:

Table 8. Being excited while presenting in the class.
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	8. I get so excited when I present something orally in English in my ELT or ELL classes that I avoid eye to eye contact with my classmates.
	U.graduate
	83
	3.2048
	1.28556
	.474
	2.9241
	3.4855
	1.00
	5.00

	
	Graduate
	13
	2.9231
	1.49786
	
	2.0179
	3.8282
	1.00
	5.00

	
	Total
	96
	3.1667
	1.31122
	
	2.9010
	3.4323
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values showed in this table, comparing the responses of the two groups the statistical results indicate that there is no significant difference between the two groups, and both groups’ responses show that they are not clearly sure of themselves in responding to this statement. (p =.474).

The respondents were asked to respond to the statement ‘When I do a presentation in front of my class, my heart begins to pound so hard due to the feeling of anxiety in my ELT or ELL classes’ (statement 30). According to the results obtained through this statement, 26.1% of the students’ responses to this statement were around ‘disagree or strongly disagree’, whereas 53.2% of the students’ responses centered on ‘agree or strongly agree’, and 20.8% of the students’ responses to this statement were neutral. This can be analyzed that the majority of the students ‘agree or strongly agree’ with the idea that the when the student does a presentations in front of his/her class the students’ heart begins to pound so hard due to the feelings on anxiety in his/her ELT or ELL classes.

In Table 9 below, more details are given about the responses to this statement:

Table 9. Feeling Anxious with heart pounding while presenting in the classroom
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	9. When I do a presentation in front of my class, my heart begins to pound so hard due to the feeling of anxiety in my ELT or ELL classes.
	U.graduate
	83
	3.5663
	1.32695
	.067
	3.2765
	3.8560
	1.00
	5.00

	
	Graduate
	13
	2.8462
	1.14354
	
	2.1551
	3.5372
	1.00
	5.00

	
	Total
	96
	3.4688
	1.32151
	
	3.2010
	3.7365
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values showed in this table, the statistical results indicate that there is no significant difference between the two groups although both groups’ responses were around 3 which indicates the neutral response, but the graduate students’ responses were closer to ‘disagree or strongly disagree’ and the undergraduate students’ responses are closer to the option ‘agree or strongly agree’. (p =.067).

The respondents were asked about when they were required to speak in English in their ELT or ELL classes (statement 31), physically they start tremble, their voices stutter, their blood pressure increases and their thinking ability becomes corrupted severely, and they begin to lose their concentration. According to the result obtained through this statement, 36.5% of the students’ responses to this statement centered on ‘disagree or strongly disagree’, whereas 40.6% of the students’ responses to this statement were around ‘agree or strongly agree’, and 22.9% of the students were not clearly sure of themselves in responding to this statement. This can be analyzed that the majority of the students ‘agree or strongly agree’ with this statement, which was also confirmed by the classroom observations in a way that the majority of the students been observed while they were presenting in their ELT or ELL classes showed trembling, their voices stuttering and they began to lose their concentration. (See appendix).

In Table 10 below, more details are given about the responses to this statement:

Table 10. Trembling and stuttering of voice, that affects thinking ability
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	10. when I am required to speak in English in my ELT or ELL classes, physically I start tremble, my voice stutters, my blood pressure increases and my thinking ability becomes corrupted severely, and I begin to lose my concentration.
	U.graduate
	83
	3.1928
	1.39212
	.021
	2.8888
	3.4967
	1.00
	5.00

	
	Graduate
	13
	2.2308
	1.23517
	
	1.4844
	2.9772
	1.00
	5.00

	
	Total
	96
	3.0625
	1.40535
	
	2.7778
	3.3472
	1.00
	5.00


* P is significant at .050 level

Min1 = minimum response given over the response scale

Max2 = maximum response given over the response scale

According to the mean values showed in this table, the majority of the undergraduate students’ responses were ‘neutral’ while the majority of the graduate students’ responses were ‘disagree or strongly disagree’. The statistical results indicate that there is significant difference between the two groups. (p =.021).

The respondents were asked whether they feel so nervous about speaking English in their ELT or ELL classes that physically they start to be orally disabled at the time of speaking or not (statement 32). According to the results obtained through this statement, 42.7% of the students’ responses to this statement centered on ‘disagree or strongly disagree’, whereas 37.6% of the students’ responses to this statement centered on ‘agree or strongly agree’, and 19.8% of the students were not clearly sure of themselves. This can be analyzed that the majority of the students ‘disagree or strongly disagree’ with the idea that they feel so nervous about speaking English in their ELT or ELL classes, that physically they start to be orally disabled at the time of speaking.

In Table 11 below, more details are given about the responses to this statement:

Table 11. Feeling nervous and physical behaviors 
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	11. I feel so nervous about speaking English in my ELT or ELL classes that physically I start to be orally disabled at the time of speaking.
	U.graduate
	83
	3.1084
	1.38821
	.007
	2.8053
	3.4116
	1.00
	5.00

	
	Graduate
	13
	2.0000
	.91287
	
	1.4484
	2.5516
	1.00
	4.00

	
	Total
	96
	2.9583
	1.38349
	
	2.6780
	3.2387
	1.00
	5.00


* P is significant at .050 level

Min1 = minimum response given over the response scale

Max2 = maximum response given over the response scale

According to the mean values showed in the table, the majority of undergraduate students’ responses centered on ‘neutral’, while the majority of the graduate students’ responses were around ‘disagree or strongly agree’. The statistical results indicate that there is significant difference between the two groups. (p =.007).

The respondents were asked whether the only purpose to use physical gestures at the time the students required speaking in English in their ELT or ELL classes are to relieve their frustration (statement 33). According to the results obtained through this statement, 19.8% of the students’ responses to this statement centered around ‘disagree or strongly disagree’, whereas 34.4% of the students’ responses to this statement were ‘agree or strongly agree’, and 45.8% of the students are not clearly sure of themselves in responding to this statement, this can be analyzed that the majority of the students are not clearly sure of themselves whether they use physical gestures at the time they are required to speak in English in their ELT or ELL classes are to relieve their frustration or they use physical gestures for other purposes.

In Table 12 below, more details are given about the responses to this statement:

Table 12. The purpose of using physical gestures
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	12. The only purpose to use physical gestures at the time I am required to speak in English in my ELT or ELL classes are to relieve my frustration.
	U.graduate
	83
	3.2530
	.99809
	.393
	3.0351
	3.4710
	1.00
	5.00

	
	Graduate
	13
	3.0000
	.91287
	
	2.4484
	3.5516
	2.00
	5.00

	
	Total
	96
	3.2188
	.98625
	
	3.0189
	3.4186
	1.00
	5.00


* P is significant at .050 level

Min1 = minimum response given over the response scale

Max2 = maximum response given over the response scale

According to the mean values showed in this table, both group members agree with each other in responding to this statement in a way that almost all of them are ‘neutral’ or they are not clearly sure of themselves if they use physical gestures at the time they are required to speak in English in their ELT or ELL classes are to relieve their frustration or they have some other purposes. The statistical results indicate that there is no significant difference between the two groups. (p =.393).

4.2.2.2 Pragmatics.
The respondents were asked if they were afraid of making language mistakes when they speak in English in their ELT or ELL classes (statement 1). According to the results obtained through this statement, 46.9%  of students’ responses center on ‘agree’ or strongly agree’, whereas 33.4%  of the responses accumulated around ‘disagree or strongly disagree’. It could be claimed that about half of the students believe that they are afraid of making language mistakes when they speak in English in their ELT or ELL classes. Only 19.8% of students are not clearly sure whether they are afraid of making language mistakes when they speak in English in their ELT or ELL classes. On the other hand the number of students who feel afraid of making mistakes is at a considerable rate, which is 46.9%; this number is equal to one fourth of the students.

In Table 13 below, more details are given about the responses to this statement:

Table 13. Being afraid of making mistakes
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	13. I am afraid of making language mistakes when I speak in English in my ELT or ELL classes.
	U.graduate
	83
	3.1807
	1.44107
	.256
	2.8661
	3.4954
	1.00
	5.00

	14. 
	Graduate
	13
	2.6923
	1.37747
	
	1.8599
	3.5247
	1.00
	5.00

	15. 
	Total
	96
	3.1146
	1.43542
	
	2.8237
	3.4054
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values obtained throughout this statement, the undergraduate students are not clearly sure whether they are afraid of making language mistakes when they speak in English in their ELT or ELL classes. On the other hand, the graduate students claim that they disagree with this statement. In other words, the graduate students claim that they are not afraid of making language mistakes when they speak in English in their ELT or ELL classes. However, the statistical results indicate that there is not a significantly different outcome for this statement between the undergraduate and graduate students (p = .256). Although the result is not significant statistically, there is a descriptive difference between two groups, which means it is an important difference since it determines s students’ risk-taking ability to speak a second/foreign language with confidence or anxiety. This finding further suggests that the higher level and amount of experience with a second/foreign language the less likely is the students’ tendency to be frustrated or anxious with making mistakes.

The respondents were asked whether they fear from their classmates as they may laugh at them outside-class for their mistakes they make in-class English language activities (statement 2). According to the results obtained through this statement, 54.2% of students’ responses center on ‘disagree or strongly disagree’, whereas 21.9% of the responses were around ‘agree or strongly agree’. It could be analyzed that the majority of the students don’t feel fear from their classmates as they may laugh at them outside the classroom due to their language in-class language mistakes. In this situation, by looking at the percentage number of the students responded with ‘agree or strongly agree’ which is not very much high, even though it should be considered that such kind of behaviors outside the classroom among the students may lead to anxiety inside the classroom. 24.0% of the students are not quite sure of themselves whether they have such fears or not, or maybe they didn’t witness such kind of experience in the past.

In Table 14 below, more details are given about the responses to this statement:

Table 14. Fear of being laughed at by classmates 
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	16. I fear from my classmates as they may laugh at me outside-class for my mistakes I make in-class English language activities.
	U.graduate
	83
	2.4096
	1.29762
	.791
	2.1263
	2.6930
	1.00
	5.00

	· 
	Graduate
	13
	2.3077
	1.18213
	
	1.5933
	3.0220
	1.00
	4.00

	· 
	Total
	96
	2.3958
	1.27716
	
	2.1371
	2.6546
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values showed in this table, both of undergraduate and graduate students claim that they don’t fear from their classmates as they may laugh at them outside-class for their mistakes they make in-class English language activities. (p = .791).

The respondents were asked about their beliefs about their abilities of speaking good English in their ELT or ELL classes (statement 36). According to the results obtained through this statement, 15.6% of the responses round on ‘disagree or strongly disagree’ while 59.4% of the responses are around ‘agree or strongly agree’. This can be analyzed that being self-confident and believing that having the ability to speak English well in his or her ELT or ELL classes make the student feel less anxious and more comfortable while presenting or speaking in English in his or her ELT or ELL classes. 25.0% of the students are not sure of their ability of speaking English well in their ELT or ELL classes. 

In Table 15 below, more details are given about the responses to this statement:

Table 15. The students’ beliefs about their abilities of speaking English
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	17. I believe I can speak well in English in my ELT or ELL classes.
	U.graduate
	83
	3.6747
	1.11649
	.609
	3.4309
	3.9185
	1.00
	5.00

	
	Graduate
	13
	3.8462
	1.14354
	
	3.1551
	4.5372
	1.00
	5.00

	
	Total
	96
	3.6979
	1.11563
	
	3.4719
	3.9240
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values showed in this table, both of the undergraduate and graduate students agree with the idea that they can speak English well in their ELT or ELL classes. (p = .609).

The respondents were asked whether they utter (produce) the words with pauses when they try to speak in English in their ELT or ELL classes (statement 7). According to the results achieved through this statement, 33.4% of the students’ responses are around ‘disagree or strongly disagree’, whereas 40.6% of the students’ responses show that they ‘agree or strongly agree’ to this statement, which show that the majority of the students ‘agree or strongly agree’ with the idea that they utter (produce) the words with pauses when they try to speak in English in their ELT or ELL classes which can be analyzed in away that the relationship between uttering the words with pauses and anxiety can be in general, role exchangeable relationship, i.e. cause and effect, but my interpretation to this case is that uttering the words with pauses can be one of the results of anxiety in this situation since that the participants to this study responded to this statement knowing that this study is trying to investigate second\foreign language speaking anxiety. In some other words, being anxious makes them utter the words with pauses not uttering the word with pauses makes them feel anxious. 26.0% of the responses were neutral.

In Table 16 below, more details are given about the responses to this statement:

Table 16. Uttering words with pauses
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	18. I utter (produce) the words with pauses when I try to speak in English in my ELT or ELL classes
	U.graduate
	83
	3.1687
	1.11333
	.178
	2.9256
	3.4118
	1.00
	5.00

	
	Graduate
	13
	2.6923
	1.54837
	
	1.7566
	3.6280
	1.00
	5.00

	
	Total
	96
	3.1042
	1.18303
	
	2.8645
	3.3439
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values in this table, the responses of the graduate students tend more to ‘disagree or strongly disagree’ while the responses of undergraduate students centered on neutral. (p = .178).

The respondents were asked whether they felt nervous when they spoke English even if no one in their classes attempts to laugh at them when they speak English in their ELT or ELL classes (statement 9). According to the results achieved through this statement, 43.8% of the students’ responses centered on ‘disagree or strongly disagree’, while 32.3% of the students’ responses were around ‘agree or strongly agree’, and 24.0% of the students responses showed neutral. The results of responses to this statement can be analyzed in a way that the majority of the students agree or disagree with this statement that being laughed at in the classroom while presenting might lead to anxiety or the feel of nervousness. 

In Table 17 below, more details are given about the responses to this statement:

Table 17. Feeling nervous even without being laughed at
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	19. I feel nervous when I speak English even if no one in my classes attempts to laugh at me when I speak English.
	U.graduate
	83
	2.8916
	1.48169
	.087
	2.5680
	3.2151
	1.00
	5.00

	
	Graduate
	13
	2.1538
	.98710
	
	1.5573
	2.7503
	1.00
	4.00

	
	Total
	96
	2.7917
	1.44307
	
	2.4993
	3.0841
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values showed in this table and comparing the responses of the two groups, it is obvious that both of the group members agree with each other in their responses to this statement as disagree or strongly disagree, but the responses of the graduate students are closer to disagree or strongly disagree than the undergraduate students. (p = .087).

The respondents were asked whether they felt frustrated about speaking in English when their instructor asked them to answer about something in their ELT or ELL classes (statement 10). According to the results obtained through this statement, 42.7% of the students’ responses to this statement centered on ‘disagree or strongly disagree’, while 31.2% of the students’ responses were around ‘agree or strongly agree’, and 26.0% of the students’ responses were neutral, i.e. the majority of the students don’t feel frustrated about speaking in English when their instructor asks them to answer about something in their ELT or ELL classes, in some other words, being suddenly asked to answer about something in ELT or ELL class doesn’t lead to frustration or anxiety.

In Table 18 below, more details are given about the responses to this statement:

Table 18. Feeling nervous when asked to answer about something in the class
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	20. I feel frustrated about speaking in English when my teacher asks me to answer about something in my ELT or ELL classes.
	U.graduate
	83
	2.7711
	1.33732
	.320
	2.4791
	3.0631
	1.00
	5.00

	
	Graduate
	13
	2.3846
	.96077
	
	1.8040
	2.9652
	1.00
	4.00

	
	Total
	96
	2.7188
	1.29536
	
	2.4563
	2.9812
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values showed in this table, both undergraduate and graduate students have almost same responses to this statement and both of these groups disagree or strongly disagree with idea that they feel frustrated when their instructor asks them to answer about something in their ELT or ELL classes. (p = .320).

The respondents were asked whether they had no fear using longer sentences even with mistakes when they spoke in English to other people outside the university (statement 11). According to the results obtained through this statement 20,9% of the students’ responses to this statement centered on ‘disagree or strongly disagree’, while 53,1% of the students’ responses were around ‘agree or strongly agree’, and 26,0% of the students’ are not sure of themselves whether they fear from using longer sentences outside the university or not. I.e. the majority of the students have no fear using longer sentences even with mistakes outside the university. The statement tries to explore the issue of non-academic speaking anxiety. 

In Table 19 below, more details are given about the responses to this statement:

Table 19. Fear of using longer sentences outside the university
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	21. I have no fear using longer sentences even with mistakes when I am speaking in English to other people outside the university.
	U.graduate
	83
	3.5422
	1.17184
	.378
	3.2863
	3.7980
	1.00
	5.00

	
	Graduate
	13
	3.8462
	.98710
	
	3.2497
	4.4427
	2.00
	5.00

	
	Total
	96
	3.5833
	1.14861
	
	3.3506
	3.8161
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values in this table, both undergraduate and graduate students have almost the same responses rounded on ‘agree and strongly agree’, although the mean values show that the responses of the graduate students are closer to ‘agree and strongly agree’ more than the undergraduate students’ responses. (p =. 378).

The respondents were asked whether they got confused about the English grammatical rules of English (accuracy) when they spoke in English in their ELT or ELL classes or not (statement 12). According to the results obtained through this statement, 41.7% of the students’ responses centered on ‘disagree or strongly disagree’ whereas 38.5% of the students’ responses rounded on ‘agree or strongly agree’, 19.8% of the students’ responses were neutral that those students are not sure of themselves. In some other words, the results show that the majority of the students disagree or strongly disagree with the idea that they get confused about the English grammatical rules of English (accuracy) when they speak in English in their ELT or ELL classes.

In Table 20 below, more details are given about the responses to this statement:

Table 20. Getting confused about the grammatical rules when speaking English in the class
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	22. I get confused about the English grammatical rules of English (accuracy) when I speak in English in my ELT or ELL classes.
	U.graduate
	83
	3.0120
	1.27350
	.024
	2.7340
	3.2901
	1.00
	5.00

	
	Graduate
	13
	2.1538
	1.14354
	
	1.4628
	2.8449
	1.00
	4.00

	
	Total
	96
	2.8958
	1.28538
	
	2.6354
	3.1563
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values showed in this table, the mean difference between the two groups is significant that all graduate students’ responses are disagree and strongly disagree, while undergraduate students’ responses are neutral. (p =. 024).

The respondents were asked whether they felt any sort of anxiety when they spoke in their native language in courses that are carried out in their native language or not (statement 13). The results obtained through this statement show that 11.4% of the students’ responses centered on ‘disagree and strongly disagree’, while 60.4% of the students responses were ‘agree or strongly agree’ with this statement. And 28.1% of the students are not exactly sure of themselves whether they students feel any sort of anxiety when they speak in their native language in courses that are carried out in their native language or not. This can be analyzed in away that the majority of the students do not have anxiety when they speak in their classroom in their native language which prove that if they have anxiety it can be just second/foreign speaking language anxiety not general anxiety.

In Table 21 below, more details are given about the responses to this statement:

Table 21. Feeling anxious when using the native language
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	23. I do not feel any sort of anxiety when I speak in my native language in courses that are carried out in my native language.
	U.graduate
	83
	3.6867
	1.09241
	.031
	3.4482
	3.9253
	1.00
	5.00

	
	Graduate
	13
	4.3846
	.86972
	
	3.8590
	4.9102
	3.00
	5.00

	
	Total
	96
	3.7813
	1.08776
	
	3.5608
	4.0017
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values showed in this table, the mean difference is significant that the majority of the graduate students’ responses are agree or strongly agree with statement that they don’t feel any sort of anxiety when they speak in their native language in courses that are carried out in their native language. (p =. 031).

The respondents were asked if they got confused about the English grammatical rules when they spoke in English with people outside the university (statement 14). According to the results obtained through this statement, 42.7% of the students’ responses centered around ‘disagree or strongly disagree’ whereas 36.4% of the students’ responses were ‘agree or strongly agree’, and 20.8% of them are not quit sure of themselves if they get confused about the English grammatical rules when they speak in English with people outside the university. This can be analyzed that the majority of the students do not get confused about the English grammatical rules when they speak in English with the people outside the university.

In Table 22 below, more details are given about the responses to this statement:

Table 22. Getting confused about English grammatical rules when speaking with the people outside the university
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	24. I get confused about the English grammatical rules when I speak in English with people outside the university.
	U.graduate
	83
	3.0602
	1.15134
	.001
	2.8088
	3.3116
	1.00
	5.00

	
	Graduate
	13
	1.7692
	.92681
	
	1.2092
	2.3293
	1.00
	4.00

	
	Total
	96
	2.8854
	1.20411
	
	2.6414
	3.1294
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values showed in this table, the mean difference is significant that the majority of the graduate students responses are ‘disagree or strongly disagree’ while the undergraduate students are not clearly sure of themselves whether the get confused about the English grammatical rules when they speak in English with people outside the university. (p =. 001).

The respondents were asked whether they In general, believe that they can speak the English language well (statement 15). According to the results obtained through this statement, 13.6% of the students responses centered on ‘disagree and strongly disagree’, whereas 66.7% of the students’ responses were ‘agree and strongly agree’. 19.8% of the students are not certainly sure of their ability to speak English well or not. This can analyzed that the majority of the students claim that they can speak English well and the number of the students who think that they can’t speak English well is vey low.

In Table 23 below, more details are given about the responses to this statement:

Table 23. The students’ beliefs about their abilities of speaking the English language
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	25. In general, I believe I can speak the English language well.
	U.graduate
	83
	3.6627
	1.11833
	.308
	3.4185
	3.9068
	1.00
	5.00

	
	Graduate
	13
	4.0000
	1.00000
	
	3.3957
	4.6043
	1.00
	5.00

	
	Total
	96
	3.7083
	1.10422
	
	3.4846
	3.9321
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values showed in this table we can see that the graduate students’ responses were ‘agree or strongly agree’ while the undergraduate students’ responses were around neutral and agree. The mean difference is not significant between the two groups. (p =. 308).

The respondents were asked if they got frustrated when they spoke English and they became not sure about their pronunciations of some words (statement 16). According to the results obtained through this statement, 28.1% of the students’ responses centered around ‘disagree and strongly disagree’, whereas 42.7% of the students responses were ‘agree or strongly agree’ and 29.2% of the students were not sure about themselves if they get frustrated when they speak English and they become not sure of their pronunciations. This can be analyzed in a way that the majority of the students get frustrated when they speak English and they become not sure of their pronunciations of some words.

In Table 24 below, more details are given about the responses to this statement:

Table 24. Getting frustrated while speaking English due to pronunciation
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	26. I get frustrated while I am speaking English and I am not sure about the pronunciations of some words.
	U.graduate
	83
	3.2410
	1.11082
	.003
	2.9984
	3.4835
	1.00
	5.00

	
	Graduate
	13
	2.2308
	1.09193
	
	1.5709
	2.8906
	1.00
	4.00

	
	Total
	96
	3.1042
	1.15603
	
	2.8699
	3.3384
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values showed in this table, the majority of undergraduate students are not clearly sure of themselves whether they get frustrated while they are speaking English and they become not sure about their pronunciations of some words, whereas the majority of the graduate students ‘disagree or strongly disagree’ with this statement, the mean difference is significant. (p =. 003).

The respondents were asked if they felt anxious when they spoke English in their ELT or ELL classes because of their English accent is not like the natives’ (statement 17). According to the results obtained through this statement, 46.9% of the students’ responses were around ‘disagree or strongly disagree’, whereas 29.2% of the students’ responses centered on ‘agree or strongly agree’. And 24.0% of the students’ responses were neutral. This can be analyzed that the majority of the students ‘disagree or strongly disagree’ with the idea that they feel anxious when they speak English in their ELT or ELL classes because of their English accent is not like the natives’.

In Table 25 below, more details are given about the responses to this statement:

Table 25. Feeling anxious due to accent
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	27. Because of my English accent is not like the natives, I feel anxious when I speak English in my ELT or ELL classes.
	U.graduate
	83
	2.7952
	1.24704
	.190
	2.5229
	3.0675
	1.00
	5.00

	
	Graduate
	13
	2.3077
	1.18213
	
	1.5933
	3.0220
	1.00
	5.00

	
	Total
	96
	2.7292
	1.24376
	
	2.4772
	2.9812
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values appeared in this table, both undergraduate and graduate students agree with each others’ responses that they ‘disagree or strongly disagree with this statement and the statistical results indicate no significant difference between the two groups. (p =.190).

The respondents were asked whether they fear from using speaking skills in English in their ELT or ELL classes knowing that they have a Turkish accent when they speak English (statement 18). The results obtained through this statement show that, 36.3% of the students’ responses centered on ‘disagree or strongly disagree’, while 32.3% of the students’ responses show that they ‘agree or strongly agree with this statement, and 31.3% of the students were not sure their responses to this statement. This can be analyzed that the majority of the students ‘disagree or strongly disagree’ to this statement, but looking at the results of the students’ responses to this statement we can see that percentages of their responses are close to each other although the majority of them claim that they don’t fear from using speaking skills in their ELT or ELL classes knowing that they have a Turkish accent when they speak English.

In Table 26 below, more details are given about the responses to this statement:

Table 26. Having Turkish accent
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	28. Knowing that I have a Turkish accent when I am speaking in English I fear from using speaking skills in English in my ELT or ELL classes.
	U.graduate
	83
	2.9518
	1.32429
	.011
	2.6626
	3.2410
	1.00
	5.00

	
	Graduate
	13
	1.9231
	1.32045
	
	1.1251
	2.7210
	1.00
	5.00

	
	Total
	96
	2.8125
	1.36353
	
	2.5362
	3.0888
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values showed in this table, both groups’ responses are around ‘disagree or strongly disagree’ although the responses of the graduate group are closer to the respond ‘disagree or strongly disagree’, the statistical results indicate that there is a significantly different outcome for this statement between the undergraduate and graduate students. (p =.011).

The respondents were asked if they felt anxious when they spoke in English even when they were well prepared for a presentation in their ELT or ELL classes (statement 19). According to the results obtained through this statement, 30.2% of the students’ result centered on ‘disagree or strongly disagree’, whereas 43.8% of the students’ responses were around ‘agree or strongly agree’, and 26.0% of the students responses were neutral. This can be analyzed in a way that the majority of the students admit that they feel anxious when speaking in English even when they are well prepared for a presentation in their ELT or ELL classes.

In Table 27 below, more details are given about the responses to this statement:

Table 27. Preparation for classes and anxiety
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	29. I feel anxious when speaking in English even when I am well prepared for a presentation in my ELT or ELL classes.
	U.graduate
	83
	3.2892
	1.34826
	.192
	2.9948
	3.5836
	1.00
	5.00

	
	Graduate
	13
	2.7692
	1.16575
	
	2.0648
	3.4737
	1.00
	5.00

	
	Total
	96
	3.2188
	1.33143
	
	2.9490
	3.4885
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values showed in this table, the graduate students claim that they do not feel anxious when speaking in English even when they are well prepared for a presentation in their ELT or ELL classes, while the undergraduate students’ responses centered on neutral, the statistical results indicate that there is no significant difference between the two groups. (p =.192).

The respondents were asked whether they felt comfortable in speaking in English in their ELT or ELL classes when they were prepared to give a presentation (statement 20). According to the results obtained through this statement, 28.1% of the students’ responses centered on ‘disagree or strongly disagree’ about this statement, whereas 52.0% of the students’ responses centered on ‘agree or strongly agree’ about this statement and 19.8% of the students are not clearly sure of themselves about this statement. This can be analyzed in a way that the majority of the students feel comfortable in speaking in English in their ELT or ELL classes.

In Table 28 below, more details are given about the responses to this statement:

Table 28. Being prepared and feeling comfortable when speaking English
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	30. I feel comfortable in speaking in English in my ELT or ELL classes when I am prepared to give a presentation.
	U.graduate
	83
	3.3253
	1.32618
	.189
	3.0357
	3.6149
	1.00
	5.00

	
	Graduate
	13
	3.8462
	1.28103
	
	3.0720
	4.6203
	1.00
	5.00

	
	Total
	96
	3.3958
	1.32569
	
	3.1272
	3.6644
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values showed in this table, both groups agree with each other in their responses to this statement although the graduate students are closer to the ‘disagree’ response. The statistical results indicate that there is no significant difference between the two groups. (p =.189).

The respondents were asked whether the students felt anxious in speaking in any language in any public situation (statement 21). According to the results obtained through this statement, 44.8% of the students’ responses centered on ‘disagree or strongly disagree’ about this statement, whereas 30.2% of the students’ responses are around ‘agree or strongly agree’ about this statement, and 25.0% of the students are not clearly sure about their responses about this statement. This can be analyzed that the majority of the students don’t feel anxious in speaking in any language in any public situation. Which I also tried to investigate in the qualitative part of this study through the interviews using the question ‘Do you feel anxious when you speak in public in any other situation outside the classroom (in Turkish and English)?’, the majority of the students’ responses centered on ‘no I don’t have anxiety when using any language outside the university’ which confirms the results of the questionnaire that the majority of the students don’t have non-academic anxiety and in case if the students have anxiety it should be just academic anxiety.

In Table 29 below, more details are given about the responses to this statement:

Table 29. Public speaking anxiety
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	31. I feel anxious in speaking in any language in any public situation.
	U.graduate
	83
	2.7470
	1.32374
	.655
	2.4579
	3.0360
	1.00
	5.00

	
	Graduate
	13
	2.9231
	1.25576
	
	2.1642
	3.6819
	1.00
	5.00

	
	Total
	96
	2.7708
	1.30971
	
	2.5055
	3.0362
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values showed in this table, both groups have almost the same response to this statement that they don’t feel anxious in speaking any language in any public situation. The statistical results indicate that there is no significant difference between the two groups. (p =.655).

The respondents were asked whether they were used to speaking in English in their academic high school classes, thus they do not feel anxious in speaking in English in their university ELT or ELL classes or not (statement 22). According to the results obtained through this statement, 25.0% of the students ‘disagree or strongly disagree’ about this statement, whereas 44.8% of the students ‘agree or strongly agree about this statement, while 30.2% of the students are not sure of their responses about this statement. This can be analyzed that the majority of the students are used to speaking English in their academic high school classes, thus they don’t feel anxious in speaking in their university ELL or ELT classes.

In Table 30 below, more details are given about the responses to this statement:

Table 30. Getting used to speaking in English
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	32. I am used to speaking in English in my academic high school classes, thus I do not feel anxious in speaking in English in my university ELT or ELL classes.
	U.graduate
	83
	3.1687
	1.12423
	.182
	2.9232
	3.4142
	1.00
	5.00

	
	Graduate
	13
	3.6154
	1.04391
	
	2.9846
	4.2462
	2.00
	5.00

	
	Total
	96
	3.2292
	1.11901
	
	3.0024
	3.4559
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values showed in this table, both groups agree with each other in their responses to this statement that their responses centered around disagree or ‘strongly disagree’. The statistical results indicate that there is no significant difference between the two groups. (p =.655).

The respondents were asked whether they got frustrated only when they spoke in English not when they are listening, reading or writing in English for their ELT or ELL classes (statement 23). According to the results obtained through this statement, 37.5% of the students’ responses about this statement centered around ‘disagree or strongly disagree’, whereas 45.9% of the students’ responses about this statement were ‘agree or strongly agree’, and 16.7% of the students are not clearly sure of their responses to this statement. This can be analyzed that the majority of the students get frustrated only when they speak in English not when they are listening, reading or writing in English for their ELT or ELL classes. In some other words, the majority of the students claim that in case if they have anxiety, it is just speaking anxiety not reading, writing, or listening anxiety.

In Table 31 below, more details are given about the responses to this statement:

Table 31. Speaking anxiety
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	33. I get frustrated only when I am speaking in English not when I am listening, reading or writing in English for my ELT or ELL classes.
	U.graduate
	83
	3.2410
	1.37566
	.008
	2.9406
	3.5413
	1.00
	5.00

	
	Graduate
	13
	2.1538
	1.14354
	
	1.4628
	2.8449
	1.00
	4.00

	
	Total
	96
	3.0938
	1.39230
	
	2.8116
	3.3759
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values showed in this table, the majority of the graduate students ‘disagree or strongly disagree’ with the statement in a way that they disagree with the whole statement or the whole idea of getting frustrated, i.e. they deny having any kind of anxiety, and this was understood by asking them later-on after they responded to the questionnaire. In the other hand, the responses of the majority of the undergraduate students show that they are not clearly sure of themselves whether they get frustrated just when speaking in English or speaking, listening, reading, and writing. The statistical results indicate that there is significant difference between the two groups. (p =.008).

The respondents were asked if they felt afraid that their instructor may ask them to speak in English in their ELT or ELL classes that make them can not concentrate on listening to the lectures (statement 24). According to the results obtained through this statement, 41.7% of the students’ responses to this statement centered on ‘disagree or strongly disagree’, whereas 33.3% of the students’ responses to this statement were ‘agree or strongly agree’, and 25.0% of the students were not clearly sure of themselves in terms of responding to this statement. This can be analyzed that the majority of the students ‘disagree or strongly disagree’ with the idea that they feel afraid that their instructor may ask them to speak in English in their ELT or ELL classes that make them can not concentrate on listening to lectures.

In Table 32 below, more details are given about the responses to this statement:

Table 32.  Loosing concentration due to being afraid of being asked
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	34. I feel afraid that my instructor may ask me to speak in English in my ELT or ELL classes that make me can not concentrate on listening to the lectures.
	U.graduate
	83
	2.9277
	1.37737
	.082
	2.6270
	3.2285
	1.00
	5.00

	
	Graduate
	13
	2.2308
	.92681
	
	1.6707
	2.7908
	1.00
	4.00

	
	Total
	96
	2.8333
	1.34295
	
	2.5612
	3.1054
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values showed in this table, both groups agree with each other that they disagree with this statement, although the responses of the undergraduate students are closer to neutral, while the graduate students’ responses are very close to ‘disagree and strongly disagree’. The statistical results indicate that there is no significant difference between the two groups. (p =.082).

The respondents were asked whether they did not feel nervous when they spoke in English in other social contexts outside the university context, with people who are not related to the university (statement 25). According to the results obtained through this statement, 21.9% of the students responses show that this mount of the students ‘disagree or strongly disagree’ with this statement, while 47.9% of the students’ responses were around ‘agree or strongly agree’, and 30.2% of the students are not sure of their responses to this statement. This can be analyzed that the majority of the students claim that they do not feel nervous when they speak in English in their social contexts outside the university context.

In Table 33 below, more details are given about the responses to this statement:

Table 33. Academic content area language speaking anxiety
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	35. I do not feel nervous when I speak in English in other social contexts outside the university context, with people who are not related to the university.
	U.graduate
	83
	3.3133
	1.21903
	.146
	3.0471
	3.5794
	1.00
	5.00

	
	Graduate
	13
	3.8462
	1.21423
	
	3.1124
	4.5799
	1.00
	5.00

	
	Total
	96
	3.3854
	1.22577
	
	3.1371
	3.6338
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values showed in this table, both groups’ responses were around ‘agree and strongly agree’, while the statistical results indicate that there is no significant difference between the two groups. (p =.146).

The respondents were asked about their opinions about the statement ‘I feel relieved after I am done with a presentation in English in my ELT or ELL classes’ (statement 27). According to the results obtained through this statement, 17.8% of the students’ responses centered on ‘disagree or strongly disagree’, whereas 52.1% of the students’ responses were ‘agree or strongly agree’, and 30.2% of the students are not sure of themselves responding to this statement. This can be analyzed that the majority of the students agree with the idea that they feel relieved after they are done with a presentation in English in their ELT or ELL classes.

In Table 34 below, more details are given about the responses to this statement:

Table 34. Feeling relieved after finishing presentation
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	36. I feel relieved after I am done with a presentation in English in my ELT or ELL classes.
	U.graduate
	83
	3.5783
	1.16995
	.222
	3.3228
	3.8338
	1.00
	5.00

	
	Graduate
	13
	3.1538
	1.06819
	
	2.5083
	3.7993
	1.00
	5.00

	
	Total
	96
	3.5208
	1.16057
	
	3.2857
	3.7560
	1.00
	5.00


* P is significant at .050 level

 Min1 = minimum response given over the response scale

 Max2 = maximum response given over the response scale

According to the mean values showed in this table, the statistical results indicate that there is no significant difference between the two groups and in comparison between them, both groups’ responses show that they are not clearly sure of their responses to this statement although the undergraduate students’ responses are little bit close to the respond ‘agree’. (p =.222).
The respondents were asked whether they care about what their classmates will think about them when they speak in English in their ELT or ELL classes (statement 34). According to the results obtained through this statement, 23.9% of the students ‘disagree or strongly disagree’ with this statement, whereas 45.8% of the students’ responses to this statement centered on ‘agree or strongly agree’, and 30.2% of the students were not sure about themselves in responding to this statement. This can be analyzed that the majority of the students ‘agree or strongly agree’ with the idea that they care about what their classmates will think about them when they speak in English in their ELT or ELL classes, which may lead to fear or anxiety while speaking in English in the classroom.
In Table 35 below, more details are given about the responses to this statement:

Table 35. Being careful about what the other classmates think about their English
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	37. I care about what my classmates will think about me when I speak in English in my ELT or ELL classes.
	U.graduate
	83
	3.3494
	1.20399
	.241
	3.0865
	3.6123
	1.00
	5.00

	
	Graduate
	13
	2.9231
	1.25576
	
	2.1642
	3.6819
	1.00
	5.00

	
	Total
	96
	3.2917
	1.21323
	
	3.0458
	3.5375
	1.00
	5.00


* P is significant at .050 level

Min1 = minimum response given over the response scale

Max2 = maximum response given over the response scale

According to the mean values showed in this table the statistical results indicate that there is no significant difference between the two groups, that the members of both of the groups are almost ‘neutral’ in their responses to this statement although the undergraduate students are little bit closer in their responses to the option ‘agree or strongly agree’ (p =.241).

The respondents were asked about their opinions about the statement which says “I do not care about what people think about me when I speak in English in any social environment, outside the classroom” (statement 35). According to the results obtained through this statement, 38.6% of the students’ responses to this statement were around ‘disagree or strongly disagree’, whereas 37.5% of the students’ responses to this statement centered on ‘agree or strongly agree, and 24.0% of the students are not clearly sure of their responses to this statement. This can be analyzed that the majority of the students ‘disagree or strongly disagree’ with idea that they do not care about what people think about them when they speak in English in any social environment outside the classroom.

In Table 36 below, more details are given about the responses to this statement:

Table 36. Being careful about what other people think about the others English 
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	38. I do not care about what people think about me when I speak in English in any social environment, outside the classroom.
	U.graduate
	83
	2.8795
	1.38280
	.206
	2.5776
	3.1815
	1.00
	5.00

	
	Graduate
	13
	3.3846
	.86972
	
	2.8590
	3.9102
	2.00
	5.00

	
	Total
	96
	2.9479
	1.33274
	
	2.6779
	3.2180
	1.00
	5.00


* P is significant at .050 level

Min1 = minimum response given over the response scale

Max2 = maximum response given over the response scale

According to the mean values showed in this table, the statistical results indicate that there is no significant difference between the two groups in responding to this statement as the members of both of the groups’ responses were around ‘neutral’ although the mean values are little bit different and the undergraduate students’ responses tend to be closer to ‘disagree or strongly disagree’ at the same time the graduate students’ responses tend to be little bit close to ‘agree or strongly agree’. (p =.206).

The respondents were asked about their opinions about themselves if they see themselves as socially outgoing people (statement 36). According to the results obtained through this statement, 19.5% of the students’ responses to this statement centered on ‘disagree or strongly disagree’, whereas 62.5% of the students’ responses to this statement were around ‘agree or strongly agree’, and 27.1% of the students were not clearly sure of themselves in responding to this statement. This can be analyzed that the majority of the students claim that they are socially outgoing people.

In Table 37 below, more details are given about the responses to this statement:

Table 37. Being socially outgoing person
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	39. I am a socially outgoing person.
	U.graduate
	83
	3.7711
	1.21299
	.188
	3.5062
	4.0359
	1.00
	5.00

	
	Graduate
	13
	4.2308
	.72501
	
	3.7926
	4.6689
	3.00
	5.00

	
	Total
	96
	3.8333
	1.16679
	
	3.5969
	4.0697
	1.00
	5.00


* P is significant at .050 level

Min1 = minimum response given over the response scale

Max2 = maximum response given over the response scale

According to the mean values showed in this table, both group members claim that they are socially outgoing people. The statistical results indicate that there is no significant difference between the two groups in responding to this statement. (p =.188).

The respondents were asked whether they felt encouraged to speak in English in their ELL or ELT classes because they know that they are not the only students who make grammatical mistakes when they speak in English in their ELT or ELL classes (statement 37). According to the results obtained through this statement, 21.9% of the students’ responses to this statement centered on ‘disagree or strongly disagree’, whereas 49.0% of the students’ responses to this statement were around ‘agree or strongly agree’, and 29.2% of the students’ responses were ‘neutral’. This can be analyzed that the majority of the students feel encouraged to speak in English in their ELL or ELT classes because they know that they are not the only students who make grammatical mistakes when they speak in English in their ELT or ELL classes, and they claim that knowing that they are not the only students who make grammatical mistakes when they speak in English in their ELT or ELL classes doesn’t make them discouraged to speak in English in their ELT or ELL classes.

In Table 38 below, more details are given about the responses to this statement:

Table 38. Feeling encouraged speaking English due to knowing that the others also make grammatical mistakes when they speak English in their ELT or ELL classes
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	40. I feel encouraged to speak in English in my ELL or ELT classes because I know that I am not the only student who makes grammatical mistakes when I speak in English in my ELT or ELL classes.
	U.graduate
	83
	3.4096
	1.27868
	.733
	3.1304
	3.6888
	1.00
	5.00

	
	Graduate
	13
	3.5385
	1.12660
	
	2.8577
	4.2193
	2.00
	5.00

	
	Total
	96
	3.4271
	1.25442
	
	3.1729
	3.6813
	1.00
	5.00


* P is significant at .050 level

Min1 = minimum response given over the response scale

Max2 = maximum response given over the response scale

According to the mean values showed in this table, both groups agree with each other in responding to this statement and it shows that both groups’ responses centered on ‘neutral’. The statistical results indicate that there is no significant difference between the two groups in responding to this statement. (p =.733).

The respondents were asked whether they were so afraid of making language mistakes in general that they choose to respond with very short sentences when their instructor or professor asks them about something (statement 38). According to the results obtained through this statement, 29.2% of the students’ responses to this statement center on ‘disagree or strongly disagree’, whereas 44.8% of the students’ responses were around ‘agree or strongly agree’, and 26.0% of the students are not clearly sure of themselves in responding to this statement. This could be analyzed that the majority of the students agree with the idea that they choose to respond with very short sentences when their instructor or professor asks them about something.

In Table 39 below, more details are given about the responses to this statement:

Table 39. Being afraid of making mistakes which makes the students respond with very short sentences 
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	41. I am so afraid of making language mistakes in general that I choose to respond with very short sentences when my instructor or professor asks me about something.
	U.graduate
	83
	3.3012
	1.23698
	.042
	3.0311
	3.5713
	1.00
	5.00

	
	Graduate
	13
	2.5385
	1.26592
	
	1.7735
	3.3035
	1.00
	5.00

	
	Total
	96
	3.1979
	1.26174
	
	2.9423
	3.4536
	1.00
	5.00


* P is significant at .050 level

Min1 = minimum response given over the response scale

Max2 = maximum response given over the response scale

According to the mean values showed in this table, the responses of the majority of undergraduate students are around ‘neutral’ while the majority of the graduate students’ responses are centered on ‘disagree or strongly disagree’. The statistical results indicate that there is significant difference between the two groups in responding to this statement. (p =.042).

The respondents were asked whether they felt so anxious speaking in English that they do not volunteer to speak in their ELT or ELL classes (statement 39). According to the results obtained through this statement, 25.0% of the students’ responses to this statement centered on ‘disagree and strongly disagree’, while 41.6% of the students’ responses to this statement were ‘agree or strongly agree’, and 33.3% of the students were not clearly sure of themselves in responding to this statement. This could be analyzed that the majority of the students ‘agree or strongly agree’ with the idea that they feel so anxious speaking in English that they do not volunteer to speak in their ELT or ELL classes.

In Table 40 below, more details are given about the responses to this statement:

Table 40. Feeling anxious and volunteering to speak in their ELT/ELL classes
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	42. I feel so anxious speaking in English that I do not volunteer to speak in my ELT or ELL classes.
	U.graduate
	83
	3.3012
	1.31348
	.172
	3.0144
	3.5880
	1.00
	5.00

	
	Graduate
	13
	2.7692
	1.16575
	
	2.0648
	3.4737
	1.00
	5.00

	
	Total
	96
	3.2292
	1.30165
	
	2.9654
	3.4929
	1.00
	5.00


* P is significant at .050 level

Min1 = minimum response given over the response scale

Max2 = maximum response given over the response scale

According to the mean values showed in this table, the majority of the graduate students ‘disagree or strongly disagree’ with this statement while the majority of the undergraduate students are ‘neutral’ in responding to this statement. The statistical results indicate that there is no significant difference between the two groups in responding to this statement. (p =.172).

The respondents were asked whether they were worried about their English even if no one in their classes laughed at them when they spoke English (statement 40). According to the results obtained through this statement, 36.0% of the students’ responses to this statement show that they ‘disagree or strongly disagree’ with this statement, whereas 35.4% of the students’ responses to this statement were ‘agree or strongly agree’, and 28.1% of the students were not clearly sure of themselves in responding to this statement. This could be analyzed that the majority of the students ‘disagree or strongly disagree’ with the idea that the students are worried about their English even if no one in their class laughs at them when they speak English.

In Table 41 below, more details are given about the responses to this statement:

Table 41. Feeling worry about being laughed at while presenting in the classroom
	Statement


	Class


	N


	Mean


	Std. Deviation


	Sig.
	95% Confidence Interval for Mean
	Min1

	Max2


	
	
	
	
	
	
	Lower Bound
	Upper Bound
	
	

	43. I am worried about my English even if no one in my classes laughs at me when I speak English.
	U.graduate
	83
	3.0120
	1.32051
	.212
	2.7237
	3.3004
	1.00
	5.00

	
	Graduate
	13
	2.5385
	.77625
	
	2.0694
	3.0075
	1.00
	3.00

	
	Total
	96
	2.9479
	1.26798
	
	2.6910
	3.2048
	1.00
	5.00


* P is significant at .050 level

Min1 = minimum response given over the response scale

Max2 = maximum response given over the response scale

According to the mean values showed in this table, the majority of the graduate students’ responses center on ‘disagree or strongly disagree’ while the majority of the undergraduate students’ responses were ‘neutral’. The statistical results indicate that there is no significant difference between the two groups in responding to this statement. (p =.212).
4.3 The differences between the responses of the graduate and undergraduate students


In addition to the findings bore through this study, there was also sub-aim for this study that is to compare the responses of the students to the questionnaire in this study in terms of two groups, as mentioned in the previous parts of this study, the subjects and participants of this study were undergraduate and graduate students, some statements in the questionnaire revealed that there are significance differences between the responses of these two groups, which also related to the main concentration of the research questions, the outcome of this comparison shows that the graduate students do not suffer from academic second/foreign language speaking anxiety, which leads to the interpretation that the students at higher levels do not suffer from academic second/foreign language anxiety due to their experience in learning language skills, and in this study the majority of the graduate students are English teachers which gives us also the idea of having linguistic experience and non-linguistic experience in presenting and using verbal skills help the students cope with anxiety. The following are the statements that have significance differences in mean values for the two groups.

4.3.1 Linguistic factors

4.3.1.1 Grammatical rules
· Statement number 8 in the questionnaire which tries to investigate whether the students believe that their English grammar are not sufficient to present and speak in their ELT/ELL classes or not. The mean values for this statement show that the majority of the graduate students’ responses were around disagree and strongly disagree, while the majority of the undergraduate students’ responses were around neutral.

· Statement number 12 aims to explore if the students get confused about the grammatical rules of English when they speak in English in their ELT/ELL classes or not. The mean difference is significant that the graduate students’ responses to this statement was around disagree or strongly disagree, while the undergraduate students’ responses centered on neutral.

4.3.1.2 Vocabulary
· Statement number 8 in the questionnaire which tries to investigate whether the students believe that their English vocabulary are not sufficient to present and speak in their ELT/ELL classes or not. The mean values for this statement show that the graduate students’ responses were around disagree and strongly disagree, while the undergraduate students’ responses were around disagree and neutral.

4.3.2 Non-linguistic factors


4.3.2.1 Kinesthetic 
· Statement number 26 aims to investigate if the students become physically frozen when they are required to give a presentation in English in their ELT/ELL classes. According to the mean values showed in this table, the statistical results indicate that there is significant difference between the two groups in a way that the majority of undergraduate students’ responses indicate that they have neutral responses to this statement, while the majority of the graduate students responded to this statement as ‘disagree or strongly disagree’ i.e. the graduate students claim that they do not become physically frozen when they are required to give a presentation in English in their ELT or ELL classes.
· Statement number 28 aims to investigate whether the students begin to stutter uncontrollably when they speak in English in their ELT or ELL classes.  According to the mean values showed in this table, the majority of the graduate students ‘disagree or strongly disagree’ with the idea that they begin to stutter uncontrollably when they speak in English in their ELT or ELL classes, while the majority of the undergraduate students are not clearly sure of themselves in responding to the same statement, the statistical results indicate that there is significant difference between the two groups.
· Statement number 31 aims to explore if the students physically start to tremble, or their voices stutter or their blood pressure increase and their thinking ability become corrupted severely, and they begin to lose their concentration or not. According to the mean values showed in this table, the majority of the undergraduate students’ responses were ‘neutral’ while the majority of the graduate students’ responses were ‘disagree or strongly disagree’. The statistical results indicate that there is significant difference between the two groups.

· Statement number 32 aims to explore if the students feel so nervous about speaking English in their ELT/ELL classes that they start to become verbally disabled at the time of speaking. According to the mean values showed in the table, the majority of undergraduate students’ responses centered on ‘neutral’, while the majority of the graduate students’ responses were around ‘disagree or strongly agree’. The statistical results indicate that there is significant difference between the two groups.
4.3.2.2 Pragmatics
· Statement number 13 aims to investigate if the students feel any sort of anxiety when they speak in their native language in courses that are carried in their native language. The mean difference is significant as the majority of the undergraduates’ responses were around neutral, while the majority of the graduate students’ responses were agree or strongly agree.

· Statement number 14 aims to discover if the students get confused about the English grammatical rules when they speak in English with people outside the university. According to the mean values for this statement, the mean difference is significant that the majority of the graduate students’ responses were disagree or strongly disagree, while the majority of the undergraduate students were nor clearly sure of themselves whether they get confused about the English grammatical rules when they speak in English with people outside the university.

· Statement number 16 tries to explore whether the students get frustrated while speaking English due to being not sure of the pronunciation of some words. The mean difference is significant that the majority of undergraduate students are not clearly sure in responding to this statement, while the majority of the graduate students’ responses were disagree or strongly disagree.

· Statement number 18 aims to investigate the students’ opinions about whether knowing that they have a Turkish accent when they speak English makes them fear from using verbal skills in their ELT/ELL classes or not. The statistical results indicate that there is a significantly different outcome between the responses of the two groups that the majority of the graduate students disagree or strongly disagree, while the majority of the undergraduate students’ responses were neutral.

· Statement number 23 tries to explore whether the students feel frustrated or not, and if they feel frustrated just while speaking or listening, reading, or writing in English for their ELT/ELL classes. According to the mean values showed in this table, the majority of the graduate students ‘disagree or strongly disagree’ with the statement in a way that they disagree with the whole statement or the whole idea of getting frustrated, i.e. they deny having any kind of anxiety, and this was understood by asking them later-on after they responded to the questionnaire. In the other hand, the responses of the majority of the undergraduate students show that they are not clearly sure of themselves whether they get frustrated just when speaking in English or speaking, listening, reading, and writing. The statistical results indicate that there is significant difference between the two groups.
· Statement number 38 tries to explore if the students are so afraid of making language mistakes in general that they chose to respond with very short sentences when their instructor asks them to answer about something. According to the mean values showed in this table, the responses of the majority of undergraduate students are around ‘neutral’ while the majority of the graduate students’ responses are centered on ‘disagree or strongly disagree’. The statistical results indicate that there is significant difference between the two groups in responding to this statement.
4.4 Discussions

4.4.1 Linguistic factors

Based on the questionnaire and the classroom observations’ results, about 50% of the participants showed ‘poor L2 vocabulary and grammar as problems faced during the L2 speaking process, while only 30% had severe academic second language speaking anxiety with a debilating affect upon their speaking performance (accuracy and fluency) in their classrooms. 

The linguistic factors were explored in terms of what are the linguistic factors that influence second/foreign language speaking anxiety. The questionnaire as well as the classroom observations tried to investigate and explore what factors and how these factors affect the students’ speaking in the classroom, some questions about the students’ knowledge or language sufficiency in general were exposed to the students through the questionnaire and the majority (60%) of the students believe that they can speak English very well. (See appendix, questionnaire statement15), while half (50%) admit pronunciation mistakes. (See appendix, questionnaire statement6). 
One of these factors was grammar. This confirms the findings that (30.3%) are aware of their grammatical mistakes. (See appendix, questionnaire statement3).

According to the results obtained through the classroom observations, the majority of the students showed poor grammar when presenting or speaking in their ELT or ELL classes, and some statements in the questionnaire were directly trying to explore the students’ beliefs and thoughts about these factors and it was obvious through the results obtained in this study that the majority of the students believe in the idea that improving their linguistic knowledge helps them very much in making them feel comfortable when presenting in the classroom. (See appendix, questionnaire statement4) which leads to less anxiety and less nervousness. In fact grammar has interrelationship between linguistic and non linguistic factors that influence second/foreign language speaking anxiety in a way that the students feel relax or anxious according to their beliefs about their knowledge in grammar. 

Another linguistic factor also has been explored through this study was the students’ verbal skills, the main findings of the study for this factor is that the majority (60%) of the students believe that improving their verbal skills helps them very much in presenting and performing in or outside the classroom in a good way which makes them feel more relaxed and less anxious. (See appendix, questionnaire statement4).

The pronunciation of some words was also one of the factors that the students found its’ relationship with anxiety in a way that the majority of the students claim that they are aware of their pronunciation mistakes while they are presenting in the classroom, which may lead to anxiety while presenting or speaking English, i.e. good pronunciation leads to less anxiety and bad pronunciation leads to high level of anxiety, but it should be declared that good pronunciation doesn’t mean that the students should have native-like accent or they should imitate the English language native speakers but it meant by good pronunciation, clear and understandable, going back to the idea of the relationship between anxiety and pronunciation, this might be related to the students’ psychology as they know that they have pronunciation mistakes and this could be a good reason for their instructor to decrease their marks or points in the overall evaluation by the end of their presentations, which is the fear of being evaluated that leads to anxiety, or it might be a good reason for some students to make fun of each others’ pronunciation mistakes which also leads to anxiety, as the students don’t like to be laughed at due to their pronunciation mistakes or any other mistakes.

4.4.2 Non linguistic factors
The data showed that many participants suffered from psychological frustration when speaking in English not listening, reading or writing. (See appendix, questionnaire statement23). That is, many participants indicated that their minds went blank when doing the speaking task or presentation in English or that they had difficulties to organize their thoughts and ideas when speaking in English.

As it was discussed in the previous part of this chapter which is related to grammar and the students’ beliefs, the majority of the students confessed that they get confused about the English grammatical rules when they speak in English with people outside the university. (See appendix, questionnaire statement14). Also related to grammar and grammatical rules, the students claim that they feel encouraged to speak in English in their ELT or ELL classes when the student knows that he/she is not the only one who makes grammatical mistakes when speaking in English in the classroom (see appendix, questionnaire statement. (See appendix, questionnaire statement37). This can be analyzed that the students usually care about their English language and they consider what their classmates or the other people think about their English but they don’t care about the issue of being criticized or laughed at due to their mistakes in the classroom, this issue was directly explored in the questionnaire in a way that the students’ opinions and reactions about being laughed at in or outside the classroom due to their mistakes were explored, the majority of the students’ responses about the statement ‘I care about what my classmates will think about me when I speak in English in my ELT or ELL classes’, were ‘agree or strongly agree’. (See appendix, questionnaire statement34) that reflexes how important it is for the students what their classmates think about them. The importance of this issue and its’ impact on the students can be also understood from the students’ responses to another statement in the questionnaire says ‘I don’t care about what other people think about me when I speak in English in any social environment, outside the classroom’ the students’ responses centered on ‘disagree or strongly disagree’ which means that they really care about what other people think about them, that leads to the same conclusion about this issue and confirms that considering the others’ opinions about making mistakes or not, might lead to severe anxiety. (See appendix, statement 35).


Another issue which is in my opinion very important, the main thought that is it important to be prepared before presenting or speaking in the classroom in terms of being well prepared in order to cope with anxiety or even disallow it. One of the students been interviewed claims that she doesn’t care about if she is prepared or not because she believes that whatever she says during her presentation should be related to the topic she is presenting and she thinks that she can make up her ideas and present in a good way. (See appendix, the sixth interview), although she admit that she usually has anxiety at the beginning of her presentation but by the time passing she becomes relax. The same issue was explored through two statements in the questionnaire, the first one says ‘I feel anxious when speaking in English even when I am well prepared for a presentation in my ELT or ELL classes’, the majority of the students’ responses to this statement centered on ‘agree or disagree’ which shows that the majority of the students acknowledge that they feel anxious even when they are well prepared. (See appendix, questionnaire statement 19). The other statement which tries to investigate whether being well prepared makes the students feel comfortable when speaking English or still doesn’t make any change and their anxiety remains. The statement says “I feel comfortable in speaking English in my ELT or ELL classes when I am prepared to give a presentation” The results obtained through this statement showed that the majority of the students agree or strongly agree with this statement. (See appendix, questionnaire statement20). This could be a kind of general conclusion about being prepared before the presentation makes the students feel more comfortable but doesn’t make them feel completely relax, thus it could be stated that previous preparation is a good way to help the students cope with anxiety.

Since this study was done in second\foreign language speaking anxiety it was vital to investigate whether the students have general speaking anxiety or just second/foreign language speaking anxiety, thus, to achieve this aim, this concern has been already discussed in this study as presenting or speaking in or out of the classroom speaking in the native language, according to the results obtained through the interviews five out of six students stated that they don’t have any anxiety when speaking in their native language, while three out of six students claimed that they have academic second/foreign language speaking anxiety and one out of six students admit that she has general public anxiety when speaking in any language and two students have non-academic second/foreign language speaking anxiety (See appendix). These results go side by side with the results attained all the way through the questionnaire by posing two statements related to anxiety when speaking the native language, one of these statements says “I do not feel any sort of anxiety when I speak in my native language in courses that are carried out in my native language”, the majority of the students’ responses to this statement centered on ‘agree or strongly agree’, i.e. the number of their responses was 60.4% of the them who agree or strongly agree with this statement. (See appendix, questionnaire statement13), the other statement which is also related to the same issue says “I feel anxious speaking in any language in any public situation” the majority of the students’ responses were ‘disagree or strongly disagree’, i.e. 44.8% of the students disagree or strongly disagree with this statement. (See appendix, questionnaire statement21). This could be analyzed that the majority of the students who have speaking anxiety are suffering from second/foreign language speaking anxiety not from general anxiety.

Another issue has been discussed in this study, which in my opinion, might lead to language anxiety in some cases that is the accent or having no native-like accent and its’ relation to anxiety, a statement in the questionnaire explored this issue says “because of my accent is not like natives’, I feel anxious when I speak English in my ELT or ELL classes”. The majority of the students’ responses were 46.9% of the students disagree or strongly agree with this statement as the majority of the students do not see native-like accent as a vital factor or reason to anxiety. (See appendix, questionnaire statement 17). This question leads to another question that having a Turkish accent, does it lead to anxiety or not, this question which was also stated in the questionnaire through the statement says ‘knowing that I have a Turkish accent when I speak in English I fear from using speaking skills in English in my ELT or ELL classes”, the results obtained through the statement showed that the majority of the students disagree or strongly disagree with this statement, which confirms that the majority of the students believe that having a Turkish accent or having no native-like accent is not very important cause for anxiety. (See appendix, questionnaire statement 18).
One more issue which was explored during this study as one of the imperative things come on top when discussing anxiety is the symptoms of anxiety and how anxiety affects the students who are suffering from it. The symptoms of severe academic second/foreign language speaking anxiety and how it affects the students’ performance when speaking in English in or outside their classes were explored in this study through the class observations, questionnaire and the interviews, the main outcome of the results related to the symptoms and outcomes of anxiety obtained through this study are mainly concentrating on what and how students feel when presenting or speaking in English in their classes, these outcomes can be summarized as feeling frozen physically, stuttering, being excited, heart bounding, trembling, increasing of blood pressure, losing concentration, being verbally disabled. That could be also summarized in one word which is physical changes. During this study the majority of the students declared such physical changes due to anxiety or public speaking fright. For example, five out of six interviewed students who were picked for this study because they were previously detected (observed, talked, and informally interviewed) as having high level to severe academic second/foreign language speaking anxiety, declared that they have such kinds of physical changes, as the classroom observations recorded the same physical behaviors, a side with the results obtained through the questionnaire statements in away that the majority of the students admit having such physical changes. (See appendix, interviews). However, most students do not suffer from severe academic second/foreign language speaking anxiety.
4.5 findings of the interviews:
1. Most students with academic second language speaking anxiety do not suffer from general public speaking anxiety in their native language but some of them suffer from non-academic second language speaking anxiety (2/6) simultaneously.
2. More than half of the students with academic second language speaking anxiety (3/6) do not suffer from non-academic second language anxiety.
3. Having a non-academic second language speaking anxiety also means having an academic second language speaking anxiety problem.
4. Having a non-academic second language speaking anxiety problem does not automatically and always mean having a non-academic second language speaking anxiety problem, but rarely (based on observations see page 98) not claiming to have a non-academic second language speaking anxiety problem, but not a general public speaking anxiety leading to a new problem called hidden academic second language speaking anxiety problem with severe academic and non-academic second/foreign language problem.
5. Having a general public speaking anxiety problem means having both a non-academic second language speaking anxiety problem.
6. Most students do not suffer from academic second language speaking anxiety but the ones suffering from academic second language speaking anxiety with a debilitating effect upon verbal academic performance and success in the second/foreign language are the ones who simultaneously suffer from non-academic second language speaking anxiety and in most severe cases from general public speaking anxiety also.
4.6 Discussions and comments on findings:
Students with severe or debilitating academic second language anxiety problems not only constitute less than half of the students with the academic second language speaking anxiety problem but also are the ones who fear not only from speaking in non-academic, but also academic contexts. In other words, those students who take the least risk for verbally practicing their second/foreign language are the ones with beyond average or severe academic second language speaking anxiety problems with the most severe form constituting those who suffer from a general public speaking anxiety which does not help acquire, improve, learn, or practice one’s second/foreign language. However, exceptions to their rule also exist. That is, a few students without non-academic second language speaking anxiety problems, identified as a hidden academic second language speaking anxiety problem due to a severe second/foreign language problem. However, not having a non-academic second language speaking anxiety problem does not mean not having an academic second language speaking anxiety problem.
And with the following non-linguistic factors by which we are able to detect its existence:

1) Kinesthetics

Changes in facial expressions, gestures and tone of voice that reflect frustration such as standing very still almost like a stature with no hand gestures or physical movement until the verbal presentation is over; speaking in a very low tone of that cannot be heard or be understood; or standing still and constantly wiping off ones’ forehead etc.

2) Pragmatics 

The nature of attentiveness such as fear of facing the whole classroom audience while giving a presentation; facing only one student such as a friend as a way to minimize anxiety; facing only the instructor confirmation due to fear of peer teasing of their language mistakes as a sign of lack of linguistic confidence etc. 

Or only focusing on reading notes (not in a very low incomprehensible voice) than facing anyone in the classroom audience etc.
All of these linguistic and non-linguistic factors are applicable to determine or predict academic second language anxiety regardless of whether the students was or not prepared for a verbal classroom presentation because if a few academic second language speaking anxiety cases were detected even when instructors gave these students a whole semester to prepare a presentation with notes and writing to look at.
CHAPTER V
SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.0 Presentation.
This chapter presents the summary of the study, conclusion and recommendations for further research.

5.1 Summary.

Speaking anxiety in second/foreign language learning is one of the most effective variables that affect learning English as a second/foreign language especially when the learner or the student is at the university level. The significance of speaking anxiety in language learning is that anxiety is a mixture of feelings causing uneasiness and panic to the students when speaking or presenting in the classroom. 
This study is one of many studies focusing on anxiety and the student’s attitudes and motivation toward learning English while they are suffering from anxiety, and how anxiety affects their learning process and scores. 
Looking at speaking anxiety in second/foreign language learning from psychological point of view, the researcher found that anxiety negatively influences the learning process and it disables the students from achieving their aim to learn the foreign language and it might cause mental-block for the students who are suffering from severe anxiety and in some cases it might lead the student to change his or her major in order to get rid of anxiety and the feeling uneasiness or stress.
The researcher decided to examine and study this phenomenon of foreign/second language speaking anxiety in order to find-out the reasons and try to find some solutions for the students to help them cope with anxiety. 
There are many reasons for the students to be anxious when they speak and present in the classroom, some students relate anxiety to their lack of preparation while some other students are worried that their audiences are overly critical, and some of them are fearful of potential negative outcomes of their presentations, also some of the students admit that while they are presenting they stutter or they have difficulty finding words which makes them anxious, also some students dislike being the centre of attention that they have low self confidence, or in some cases the students’ language sufficiency and level of grammar and vocabulary.
5.2 Conclusion.
In content areas, my initial observations revealed that foreign language anxiety tends to cause a debilitating linguistic effect upon those students with minimal linguistic proficiency level; and that this problem, in turn, leads to more second/foreign language anxiety creating a cycle of “academic second/foreign language anxiety”. I, thus, set out to explore this problem called academic second/foreign language anxiety. However, on a closer look at this ‘severe ESL/EFL anxiety problem; I discovered that.

(1) This problem could be explained by minimal linguistic proficiency;

(2) This problem could be named linguistic second/foreign language anxiety, as previously discovered by Horwitz;

(3) This was a rare problem among our students since most of them did not suffer from minimal linguistic (or ESL/EFL) proficiency; but 

(4) This problem had a severe debilitating academic effect on those rare students due to severely low linguistic proficiency, plus academic language also beyond their challenge levels, since these were content areas, not ESL/EFL courses.
(5) However, a formerly unexplored new phenomenon discovered by this study among the average students is academic second language speaking anxiety when they have sufficient second language to succeed but are also challenged by new contents area language (content area terms or new concepts or vocabulary they have never encountered, and complex sentence structures) that is clearly different from English for basic communication. The distinction between academic English and English for basic communication was clearly established by prior research led by James Cummins who emphasized that academic success is not guaranteed by English for basic communication. In this study, what we see are not only the challenges posed by English for basic communication, but also by academic English that creates this academic second language speaking anxiety. (James, 1981a)
The findings of the current study appear to confirm other studies in proving that anxiety can negatively affect the language learning experience in many ways, while on the other hand reducing anxiety increase language learning and motivates the learner. Thus, it is recommended that awareness of second/foreign language speaking anxiety be recognized and taken seriously by instructors and students as well. This may be done by making workshops or presentations worked out with great care and showing careful of detail foreign language speaking anxiety and searching for the positive motivational ways of anxiety reduction. It may also be helpful for the instructors to become familiar with the FLCAS instrument (Horwitz, Horwitz & Cope, 1986) to distinguish the situations and reasons that make students encounter anxiety. 
Finally, I can suggest that while some of ESL/EFL anxiety problem in TESOL/TEFL can be solved by the English Language Teaching Department, some additional linguistic efforts are incumbent upon our students while severe situations are beyond the focus of scope of this study.
5.3 Limitations of the study

Limitations of the study may pertain to the following:

(1) The number of students and classrooms representing the findings which we may not be able to generalize to all English Language and Literature Department at all other five universities in the Turkish Republic of Northern Cyprus.

(2) The differences social, cultural, linguistic backgrounds and appropriateness with ESL/EFL may affect generalizability of findings in other countries.


First of all, when I decided to do this study and later on when I started outlining my thesis study, I selected six different ELT/ELL classrooms (i.e. representing different levels of TESOL/TEFL preparation) containing freshman, sophomore, and junior year students, and masters’ students. 

For the current study, 96 was the number representing these six classrooms as the participants for the qualitative part of this study and they were also the subjects of the questionnaire which was the quantitative part of this study. 

The qualitative part of this study, focused only on six students who are representative members of these six classrooms that have been not only observed while they were presenting verbally in the whole context of their ELT/ELL classes, but also interviewed by me with three questions prepared according to their linguistic and non-linguistic performance during their presentations.
5.5 Recommendations.
Recommendations suggested by this study is that instructors use some new methods and techniques to help the students retrieve classroom speaking anxiety. This study also presents an attempt to provide some alternative solutions for the students suffering from anxiety during their classroom verbal activities and presentations in their ELT/ELL classes. Linguistic self improvement ideas are emphasized in these recommendations throughout four years of their education for these prospective ESL English teachers since most already know this language and are not ESL/EFL students. The following recommendations would be receptive by most students because most students believe that improving their linguistic skills will help reduce academic second language speaking anxiety:

1- Consider increasing the amount of the students’ vocabulary that includes academic content vocabulary, for example, instructors can introduce definition of key academic content vocabulary for students to learn consciously.

As for improving their general vocabulary it is incumbent upon the students to read books, magazines, etc of their own interest outside the classroom.

2- Concerning grammar, students must be guided to start applying self-correction strategies or else as shown by prior research on the relationship between linguistic mistakes and fossilization and age. This problem will go beyond academic second language speaking anxiety into fossilization of grammatical mistakes. Students must not only practice fixing their linguistic mistakes in writing in order to relearn key linguistic rules such as subject-verb agreement and tenses but must also take the responsibility to practice them verbally in both academic contexts. 
As for instructors, they already designed as appropriate percentage to language with mostly their assessment focused on the academic content and do give positive and encouraging feedback to content delivered by students verbally. In sum, instructors demonstrate that they value content not just linguistic mistakes as a result of which one would expect students to not feel frustrated, yet, some of them still do. Therefore, what instructors should avoid in order fostering self-correction strategies by students are as follows: 
1- In assessing students linguistic/grammatical mistakes, do not fix every mistake.

2- Fix only sample mistakes from key grammatical mistakes and directly tell students to practice these in writing and verbally outside the classroom.
3- In order to help students improve their pronunciation, the following can early be done:

· While teaching the meaning of academic vocabulary, mentioned in recommendation number one, students must be directly taught the correct pronunciation of such vocabulary and engage in verbal self-practice. Other helpful sources would be using dictations as well.

· For general clear pronunciation of their verbal language, students must be directly told to take responsibility for improving their pronunciation from a variety of audio-visual resources and practice and emulating native speakers.
Since these would be endless ideas to improve these problematic linguistic areas in order to alleviate the anxiety problem, it would be beneficial for all students to take one class during their freshman years just focused on speaking with direct self-correction and self-improvement strategies in all three areas (vocabulary, grammar and pronunciation), however, because students will stop using what they learned once the class is over only because it was just another class, the same recommendations must be encouraged in every class until they graduate.
One strategy students must use throughout their four years that can be taught in such a class, is self-assessment by video-taping oneself while speaking and having someone assess their pronunciation and grammar, or the clarity of their speech.
5.4 Suggestions for further research
 
This study was based on investigating the level of anxiety of ELT/ELL students in using their verbal skills and the findings revealed that all participants involved in this study demonstrated some level of anxiety. However, this kind of average level of anxiety experienced by most students do not obstruct their way from conducting their studies, except for a relatively smaller number who suffer from severe academic second language speaking anxiety. The latter is influenced by three main linguistic factors related to speaking fluency and accuracy and it is a psychosociolinguistic phenomenon that manifests itself through students’ nonlinguistic behaviors as signs of or clues to its existence, as revealed by the findings of this study. All this means that the overall result of this study is an indication that there exists some level of anxiety in using the verbal skills in academic content areas and contexts. 
However, in higher education, further research is needed to explore or verify the existence of academic second language speaking anxiety in other academic content areas and contexts within a variety of other linguistic and cultural settings since the academic nature of this study is only limited to a content area such as ELL/ELT but not to other content areas such as Chemistry, History, Politics etc. to verify the validity and reliability of this sort of study. we can be further enlightened about the nature of second language anxiety by exploring the impact of age as a factor, since many linguistic theories relate age to open mindedness, higher tolerance level to things they don’t know and flexibility of the mind to language learning. For this purpose, further studies can also be conducted with younger age groups. The results of this study on their own is not sufficient enough to provide us with the broadest possible definition of academic second language speaking anxiety, in other words, the academic nature of second language speaking anxiety. The concept of language anxiety is a variable phenomenon and it may change in accordance with many factors such as the learning environment, the ability of improving the proficiency in using the language skills, the level of language proficiency, and so on. It could be suggested that the more the students improve their proficiency in using the verbal language skills the more they eliminate the anxiety in using their verbal skills. Another study could be carried out in order to find out the relationship between the improvement of the language skills and the linguistic knowledge, and the level of anxiety. 

APPENDICES:
1. CLASSROOM OBSERVATIONS GUIDE:
Six observations were done in six classrooms in the department of English language teaching and English language & literature at the Near East University in the Turkish Republic of northern Cyprus. 

One of these observations took place in a classroom of graduate program doing their M.A program in applied linguistics. And two of them held on two classrooms of English Language & literature department, and three of them were in the department of English language teaching.

All observations in this paper were concerning the performance and behaviors of the students during their presentations, this observation has two categories of behaviors to be evaluated and rated.

1- Linguistic behavior which contains observing semantics of the context, grammaticality, pronunciation, and fluency of the presenter.

2- Non-linguistic behavior which has two sub-categories.

a- Kinesthetic, deals with facial expressions, gestures, tone of voice, and any other body language.

The rating scale is 0-3; the number 0 indicates the most negative response while 3 indicates the most positive response.
3. CLASSROOM OBSERVATIONS

THE FIRST OBSERVATION
M.A classroom ELT 503 which is 3 hours credit and the students are required to pick a topic from a list given to them at the beginning of the semester and search for resources, books, article, and internet web sites and to find any related information to their topics and present them to their classmates and teacher.

The time is five o’clock in the afternoon, 8th- April, 2007, a classroom of 16 graduate students.

The presenter connected the OHP with her lap-top to start her presentation using Microsoft power point program, and then she started to distribute outline papers of her presentation.

The student greeted her teacher and friends and introduced her topic by mentioning the title saying; “good afternoon every body, today I am going to talk about motivation” the introduction was not effective and very short,

Bellow is the observation and evaluation of the quality of linguistic performance:

1- SEMANTICALLITY: the context was advanced and the student used words and phrases in a good way, 

2- GRAMMATICALLTY: average. 
3- PRONUNCIATION: the student was suffering from poor clarity of speech and without native-like accent.

4- FLUENCY: the student has average interruption and follow of speech.

The second part of this observation is Non-linguistic observation of behaviors.

1- KINESTHECALLITY.

a- Facial expressions: no eye to eye contact from the presenter or movement of her eye brows, or any kind of facial expression serves her presentation; her eyes were all the time looking at her lap-top and the screen of the OHP she was using in her presentation.

b- Gestures: Except moving one step forward and one step backward and some times curving her nick in a way which shows her shines or being anxious during her presentation, the presenter didn’t use her hand or body effectively.

c- Tone of voice: from the very first moment of the presentation, the student’s voice was low and in the same tone without intonation or concerning very much about commas or full stops, but after a few minutes the presenter could make up her performance and she felt more comfortable and relax.
d- Other body language: the presenter didn’t use any other body language.

Some notes were taken in this observation:-

1- During the presentation the students weren’t involved with the student until the teacher asked a question about “extrinsic motivation” which is related to the topic and asked the other students their opinions and comments, After 2 -3 minutes of exchanging ideas and discussing issues related to the topic, the presenter started to talk and express her ideas and opinions with more relax performance and less (hesitation and anxiety).

2- The teacher declared some information and gave more details about the topic, which took approximately 5 minutes, then the presenter returned to her lap-top and started reading directly from their.

3- During the discussions the presenter didn’t take the responsibility of controlling and monitoring the discussions.

4- The presenter seems that she has no enough information about her topic, because many times while the other students and the teacher were discussing issues related to the topic she wasn’t involved and she was waiting for the other students and the teacher to finish their discussions and go back to her lap-top.

5- During her presentation the presenter mentioned about “reward and motivation” then I asked her a question about “punishment and de motivation” as she said “reward and motivation” and she didn’t answer or she tried by saying something which was irrelevant, in my opinion this was due to lack of preparation.

6- The discussion led the presenter to talk about a real story related to her topic and she started to speak un-planned speaking, what I observed is that she was more relaxed and she used her body language explaining and expressing her ideas.
THE SECOND OBSERVATION
B.A classroom ELL 222 18th century novel which is 3 hours credit, in this class the students are required to present a novelist and one of his or her novels within the context of the course related to the 18th century novel and the students should take the acceptance from their teacher and discuss their topics a few days before they present them in the classroom.
The students were given 5 minutes for each as the duration time for their presentations.

Bellow is the observation and evaluation of the quality of linguistic performance:

1- SEMANTICALLITY: the context was average and the student used words and phrases in a good way.

2- GRAMMATICALLTY: average.
3- PRONUNCIATION: the student was suffering from poor clarity of speech and without native-like accent.

4- FLUENCY: the student has average interruption and follow of speech.

The second part of this observation is Non-linguistic observation of behaviors.

2- KINESTHECALLITY.

a- Facial expressions: no eye to eye contact from the presenter and no effective   facial expressions to serve her presentation.
b- Gestures: there was no gestures during the presentation the student didn’t make any movement or position of her hands, arms, body, head, or face that is expressive of an idea, opinion or emotion.
e- Tone of voice: this was the most significant sign of anxiety and nervousness the student’s voice was very low and in the same tone without intonation or any concern about commas or full stops.

f- Other body language: the presenter didn’t use any other body language.
Some notes were taken in this observation:-

1- The more the student took time the more she got anxious and nervous and she tried to finish her presentation as fast as she could.
2- The student started her presentation and finished in 3 minutes and before completing her presentation she asked the teacher to stop and continue later but the teacher encouraged her to continue.

3- The student was very anxious and her facial expressions showed that she was about to cry.

THE THIRD OBSERVATION
M.A classroom ELL 328 which is 3 hours credit and the students are required present and comment on Oscar wilds life, comedies, and his period.

The time is half past one o’clock in the afternoon, 10th- April, 2007, a classroom of 16 graduate students.

The presenter went to the front and greeted her teacher and classmates, and then she introduced her topic by mentioning the title saying “good afternoon every body, today I am going to talk about Oscar wild and his comedy nightingale and the rose”.

Bellow is the observation and evaluation of the quality of linguistic performance:

      1- SEMANTICALLITY: the context was advanced and the student used words and phrases in a good way. 

2- GRAMMATICALLTY: average.

3- PRONUNCIATION: the student was suffering from poor clarity of speech and without native-like accent.

4- FLUENCY: the student has average interruption and follow of speech.

The second part of this observation is Non-linguistic observation of behaviors.

1- KINESTHECALLITY.

a- Facial expressions: no eye to eye contact or any kind of facial expression serves her presentation, 

b- Gestures: the presenter tried to use her hand or making some gestures but it was obvious that she was pretending and her movements were artificial and she tried also concentrating more on her gestures which made her become more nervous.

c- Tone of voice: the student’s voice was low and in the same tone without intonation or concerning minding commas or full stops.

d- Other body language: the presenter didn’t use any other body language.
Some notes were taken in this observation:-

The most significant thing in this presentation is that as soon as the presenter finished her presentation she asked the teacher to leave the classroom to wash her face, then after the class finished the students came to the teacher and apologized because she left the classroom and she related that to her anxiety and being very nervous.

THE FOURTH OBSERVATION
B.A classroom ELL 115 which is 3 hours credit and the students are required to pick a topic and present it to their classmates and teacher.

The time is five o’clock in the afternoon, 14- April, 2007, a classroom of 16 graduate students.

The presenter went to the front and greeted her teacher and classmates, and then she introduced her topic by mentioning the title saying “good afternoon every body, today I am going to talk about divorce”.

Bellow is the observation and evaluation of the quality of linguistic performance:

1- SEMANTICALLITY: the context was average and the presenter used simple words and phrases.
2- GRAMMATICALLTY: poor, for example the presenter said “she can killed her husband”. And “this woman wants to divorce to her husband”. 
3- PRONUNCIATION: the student was suffering from poor clarity of speech and without native-like accent.

4- FLUENCY: the student has severe interruption and follow of speech.

The second part of this observation is Non-linguistic observation of behaviors.

1- KINESTHECALLITY.

a- Facial expressions: during the presentation there was no eye to eye contact from the side of the presenter, she just kept looking at the paper in her hand and reading from there.

b- Gestures: The presenter didn’t use any gestures; she was reading from the paper in her hand without any movement.

c- Tone of voice: no intonation pauses and rising of voice, the tone was steady.

d- Other body language: the presenter didn’t use any other body language.

Some notes were taken in this observation:-

1- During the presentation the students lost their interest as the presenter was nervous and suffering from severe anxiety.

2- The introduction wasn’t effective and proper; the presenter immediately started talking about the details without trying to capture the other’s attention.

3- The commentary of the presentation wasn’t enough and effective.

THE FIFTH OBSERVATION
B.A classroom ELL 151 contextual Grammar I which is 3 hours credit and the students are required to present the tenses.

The time is nine o’clock in the morning, 12- April, 2007, a classroom of 16 graduate students.

The presenter already prepared herself to present the future progressive tense, and then she introduced her topic by mentioning the title saying “good afternoon every body, today I am going to talk about the future progressive tense”.

Bellow is the observation and evaluation of the quality of linguistic performance:

1- SEMANTICALLITY: the context was average and the presenter used some examples and wrote them on the board.

5- GRAMMATICALLTY: although the lesson is grammar but the presenter had some grammatical mistakes.
6- PRONUNCIATION: pronunciation was average without native-like accent. 
7- FLUENCY: average, from time to time the student was suffering from interruption and follow of speech.

The second part of this observation is Non-linguistic observation of behaviors.

2- KINESTHECALLITY.

e- Facial expressions: the presenter was busy all the time writing examples on the board and reading from the paper in her hand without taking care of her facial expressions and it was obvious that the presenter was nervous and anxious as she kept putting her hand on her forehead as if she was sweating although the weather was cold.
f- Gestures: The presenter didn’t use any gestures; she was reading from the paper in her hand without any movement.

g- Tone of voice: low tone of voice that the teacher asked her many times to raise her voice more and more in order to make every body hear her voice.

h- Other body language: the presenter didn’t use any other body language.

Some notes were taken in this observation:-

4- After the presentation finished the student claimed that she was well prepared and before coming to the class she did her presentation in front of her home mates but as she said “when I started my presentation I don’t know what happened to and I lost my concentration”.

5- The overall evaluation of the presentation would be perfect if she weren’t anxious because she seemed that she was well prepared but being nervous and anxious made her losing her concentration as she said.

6- Another thing which might be the reason for her anxiety is that as soon as she finished her presentation, she asked the teacher about her mark for this presentation which gives an idea that the reason might be the mark or maybe she was afraid of being evaluated.
7- During the presentation one of the students asked the presenter a question and she didn’t answer him, she tried to avoid herself of opening any discussion or conversation.

THE SIXTH OBSERVATION
B.A classroom ELT 157 communication skills which is 3 hours credit, in this class the teacher asked his students to come-up with a topic in order to make the students write chain story by thinking about one sentence and writing this sentence on the board then the turn goes to another student and continue the story harmony and logical order of actions and events. 

The teacher’s aim in this classroom activity is to make his students thinking loudly and creating their sentences immediately.

The time is half past one in the noon, 1st of April -2007, classroom of six undergraduate students.

The teacher asked his students to come-up with a topic and start thinking loudly then to create sentences, the teacher was asking the students arbitrarily when any one of them raises his or her hand to say his or her sentence then to go to the board and write it.

S1 said “it was a stormy night in November” and he wrote the sentence on the board.

S2 said “there was no electricity in the house” and he wrote it after the first sentence.

S3 said “while I was having a romantic dinner with my wife” and he wrote it on the board after his friend sentences.

S4 said “suddenly, I heard some strange noises like screaming at the doors” and she wrote it on the board.

S5 said “someone dressed in black was trying to get in from the ceiling.

Meanwhile the teacher was trying to stimulate the students to talk more and more and think loudly, the teacher also was correcting their grammatical mistakes in a tactful way and friendly response.

Then the teacher asked the students to start creating another story in the same way and he asked one of the students to say a sentence, the students tried to combine a sentence but he couldn’t, she uttered some words with bad pronunciation then she stopped and her voice changed into lower volume.
Another student who was active and shoed no fear and anxiety started to write on the board the following words:

“Once upon a time, there was a little girl who was living on a mountain; the girl’s grandfather was a very important person”.

While the student was writing on the board the teacher stopped her and asked another student to continue the story, the student looked shy and she said “he won from lottery” it was short sentence with wavy sound and shy face, and she wanted to continue after the teacher said “nice sentence go on” she tried to say something but she couldn’t find the meaning of the word she wanted to say then she said in Turkish “ATILDI” and she laughed.
4. INTERVIEW QUESTIONS:
1- How do you feel and act when you speak in English in a classroom in front of your classmates and teacher?

2- Do you feel anxious when you speak in public in any other situation outside of the classroom (in Turkish and English)?

3- How do you act physically or does your physical behavior change when you speak in front of a group of people?

5. THE RESULTS OF THE INTERVIEWS
The first interview:

1- How do you feel and act when you speak in English in a classroom in front of your classmates and teacher?


S1: “I feel nervous and excited. I am afraid of skip of important lines and be in hurry to make it short. It affects my grammar and pronunciation. I make mistakes”.

2- Do you feel anxious when you speak in public in any other situation outside of the classroom (in Turkish and English)?

S1: “When I apply for a job I feel the same feelings as in the classroom in both Turkish and English, and I feel comfortable when I speak in Turkish or English in any other situation, I feel I am free and I don’t feel anxious, I feel relax”.
3- How do you act physically or does your physical behavior change when you speak in front of a group of people?

S1: “I start trembling and my colour is changing. I loose my eye to eye contact with the students, I start itching, and I prefer standing behind the table so I feel as if it is a shield and protecting me, I keep looking at the walls and I try to concentrate on things around me like pen or my shoes etc”.
The second interview:
1- How do you feel and act when you speak in English in a classroom in front of your classmates and teacher?

S2: “I feel anxious; I am very excited when I speak in a classroom in front of my classmates and teacher. I am shy from making mistakes so I forget about my topic and the things I need to say during my presentation.

2- Do you feel anxious when you speak in public in any other situation outside of the classroom (in Turkish and English)?

S2: “No, I don’t feel anxious when I speak in a public situation outside of the classroom because I have no problem as being afraid of making mistakes.

3- How do you act physically or does your physical behavior change when you speak in front of a group of people?

S2: “My physical behaviors are changing when I speak in public.

The third interview:

1- How do you feel and act when you speak in English in a classroom in front of your classmates and teacher?

S3: “I feel anxious, shy because I didn’t take enough speaking lessons which make me feel that I don’t have experience to speak or present to the classroom. And I hesitate because I feel that I am not sure of my pronunciation and I concentrate on my teachers’ reactions and evaluation.

2- Do you feel anxious when you speak in public in any other situation outside of the classroom (in Turkish and English)?

S3: “In public places outside of my classroom I have no anxiety when I speak Turkish even in front of group of people. But when I speak English out of the classroom I also have anxiety and I feel nervous.

3- How do you act physically or does your physical behavior change when you speak in front of a group of people?

S3: “I don’t move and I keep looking at my friend because I feel relax when I look at him and I am sure that he is not going to laugh at me because of my mistakes after the lesson finishes”.

Note: - after this interview finished the student said “I have another kind of anxiety which is also related to second/foreign language”.

The student continues “some times my relatives ask me to tell them in English about my education and my university life, I feel anxious because when I feel that my knowledge is being questioned or tested by someone, that makes me nervous and anxious and these feelings affect my English so I can not speak in English properly, at the same time I don’t feel anxious when I speak in Turkish about the same topic.
The fourth interview:

1- How do you feel and act when you speak in English in a classroom in front of your classmates and teacher?

S4: “If I feel that no one is listening to me in the class, I feel nervous. Of course speaking to a group of people and feeling that everybody is looking at me makes everyone nervous. But if I was talking in right way in a presentation I can continue well, but if I make mistakes, I start to make more and more mistakes. I forget the grammatical rules, I forget what I am going to say next”.
2- Do you feel anxious when you speak in public in any other situation outside of the classroom (in Turkish and English)?

S4: “Yes, I feel anxious when I am speaking in English or Turkish because I don’t like to talk to the people whom I don’t know.
3- How do you act physically or does your physical behavior change when you speak in front of a group of people?

S4: “of course all of my physical behaviors change when I am speaking or presenting in the classroom. My hands or arms are moving strangely, and I try to control myself and pretend that I am relaxed but I seriously fail.
The fifth interview:

1- How do you feel and act when you speak in English in a classroom in front of your classmates and teacher?

S5: “I feel nervous and shy, I become afraid of forgetting the meanings of the words that I have to say, and that affects my grammar and pronunciation negatively.

2- Do you feel anxious when you speak in public in any other situation outside of the classroom (in Turkish and English)?

S5: “No, I don’t have any kind of anxiety when I speak in public or in front of group of people outside of the classroom when I speak in Turkish, but when I speak in English I feel nervous and anxious”.

3- How do you act physically or does your physical behavior change when you speak in front of a group of people?

S5: “I use my hands and I try to look outside of the classroom to avoid myself from having any kind of eye to eye contact.
The sixth interview:
1- How do you feel and act when you speak in English in a classroom in front of your classmates and teacher?

S6: “in the first couple of minutes I feel a little bit nervous. Then, I become more relax, but after the presentation finishes I wonder about I’ve never been talking as I planned. It sometimes goes out of plan; I sometimes talk in the way that I planned and I talk using my senses and according to questions and responses.

Talking in front of my classmates not a problem but to feel the teacher and to think what he/she thinks is a little bit cause for anxiety.

2- Do you feel anxious when you speak in public in any other situation outside of the classroom (in Turkish and English)?

S6: “I never feel anxious speaking in public in any other situation outside of the classroom. It doesn’t matter whether I speak in English or in Turkish. But if I have to prepare a presentation, I try to do my best. I search, collect data, and I try to do my presentation in detail and perfection. So, I feel anxious only if I thought do I interpret what I write exactly in perfect way.
3- How do you act physically or does your physical behavior change when you speak in front of a group of people?

S6: “as I mentioned before, even if I am well prepared for my presentation, in the first minutes I feel anxious for short moments, because I know that I am prepared, studied well. also if I am not prepared I don’t care very much and I start talking about the topic and I know that whatever I say is a part of my presentation so I don’t feel anxious, I don’t have any physical changes when I speak in front of my classmates and teachers and I don’t have any other body language or gestures.
6. INTERVIEW FINDINGS WITH SIX STUDENTS WITH ACADEMIC SECOND LANGUAGE VERBAL ANXIETY
1- How do you feel and act when you speak in English in a classroom in front of your classmates and teacher?
	
	Anxious

	1
	Yes
	

	2
	Yes
	

	3
	Yes
	

	4
	Yes
	

	5
	Yes
	

	6
	Yes
	


· 6/6 of the ELT ELL students feel anxious when they speak in English in a classroom in front of their classmates, i.e. all 6 students have English as a second/foreign language verbal academic anxiety. 
2- Do you feel anxious when you speak in public in any other situation outside of the classroom (in Turkish and English)?

	
	Anxious

	
	Turkish
	English

	1
	
	No
	
	No

	2
	
	No
	
	No

	3
	
	No
	Yes
	

	4
	Yes
	
	Yes
	

	5
	
	No
	Yes
	

	6
	
	No
	
	No


· 5/6 have no public speaking anxiety in Turkish.

· 3/6 have no public speaking anxiety in English.

· 1/6 has general public anxiety.

· 2/6 have second/foreign language public speaking anxiety.

3- How do you act physically or does your physical behavior change when you speak in front of a group of people?

	
	Physical behavior

	
	Change

	1
	Yes
	

	2
	Yes
	

	3
	Yes
	

	4
	Yes
	

	5
	Yes
	

	6
	No
	


· 5/6 of the students admit that their behaviors change during presentation

Note: Introduction to the interview participants: as mentioned earlier, participants were purposely selected students who already claimed to have language anxiety as also confirmed by classroom observations.
7. THE QUESTIONNARIE:
QUESTIONNAIRE:

This questionnaire aims to investigate the phenomenon of the “second/foreign language anxiety” in using speaking skills from the perspectives of the ELT and ELL students.

INSTRUCTIONS: Please respond to the following statements using the key below:

1 
                   2

         3

        4

                  5

Strongly Agree
   Agree     Somehow Agree     disagree
     strongly disagree

1. I am afraid of making language mistakes when I speak in English in my ELT or ELL classes.

2. I fear from my classmates as they may laugh at me outside-class for my mistakes I make in-class English language activities.

3. I am not aware of the grammatical mistakes I make when I speak in English in my ELT or ELL classes.

4. Having improved verbal skills makes me feel more comfortable in speaking English in my ELT or ELL classes.
5. I believe I can speak well in English in my ELT or ELL classes.
6. I am not aware of the pronunciation mistakes I make when I speak in English in my ELT or ELL classes.

7. I utter (produce) the words with pauses when I try to speak in English in my ELT or ELL classes.
8. My English vocabulary and grammar are not sufficient to present and speak in my ELT or ELL classes.

9. I feel nervous when I speak English even if no one in my classes attempts to laugh at me when I speak English.
10.  I feel frustrated about speaking in English when my teacher asks me to answer about something in my ELT or ELL classes.
11. I have no fear using longer sentences even with mistakes when I am speaking in English to other people outside the university.
12. I get confused about the English grammatical rules of English (accuracy) when I speak in English in my ELT or ELL classes.
13. I do not feel any sort of anxiety when I speak in my native language in courses that are carried out in my native language.
14. I get confused about the English grammatical rules when I speak in English with people outside the university.
15. In general, I believe I can speak the English language well.
16. I get frustrated while I am speaking English and I am not sure about the pronunciations of some words.

17. Because of my English accent is not like the natives, I feel anxious when I speak English in my ELT or ELL classes.

18. Knowing that I have a Turkish accent when I am speaking in English I fear from using speaking skills in English in my ELT or ELL classes.

19. I feel anxious when speaking in English even when I am well prepared for a presentation in my ELT or ELL classes.

20. I feel comfortable in speaking in English in my ELT or ELL classes when I am prepared to give a presentation.

21. I feel anxious in speaking in any language in any public situation.

22. I am used to speaking in English in my academic high school classes, thus I do not feel anxious in speaking in English in my university ELT or ELL classes.

23. I get frustrated only when I am speaking in English not when I am listening, reading or writing in English for my ELT or ELL classes.

24. I feel afraid that my instructor may ask me to speak in English in my ELT or ELL classes that make me not concentrate on listening to the lectures.

25. I do not feel nervous when I speak in English in other social contexts outside the university context, with people who are not related to the university.

26. I become physically frozen when I am required to give a presentation in English in my ELT or ELL classes.

27. I feel relieved after I am done with a presentation in English in my ELT or ELL classes.
28. I begin to stutter (hesitate a lot in speaking) uncontrollably when I speak in English in my ELT or ELL classes.
29. I get so excited when I present something verbally in English in my ELT or ELL classes that I avoid eye to eye contact with my classmates.

30.  When I do a presentation in front of my class, my heart begins to pound so hard due to the feeling of anxiety in my ELT or ELL classes.

31. when I am required to speak in English in my ELT or ELL classes, physically I start tremble, my voice stutters, my blood pressure increases and my thinking ability becomes corrupted severely, and I begin to lose my concentration.
32. I feel so nervous about speaking English in my ELT or ELL classes that physically I start to be orally disabled at the time of speaking.

33. The only purpose to use physical gestures at the time I am required to speak in English in my ELT or ELL classes are to relieve my frustration.

34. I care about what my classmates will think about me when I speak in English in my ELT or ELL classes.

35. I do not care about what people think about me when I speak in English in any social environment, outside the classroom.

36. I am a socially outgoing person.
37. I feel encouraged to speak in English in my ELL or ELT classes because I know that I am not the only student who makes grammatical mistakes when they speak in English in my ELT or ELL classes.

38. I am so afraid of making language mistakes in general that I choose to respond with very short sentences when my instructor or professor asks me about something.

39. I feel so anxious speaking in English that I do not volunteer to speak in my ELT or ELL classes.

40. I am worried about my English even if no one in my classes laughs at me when I speak English.

8. LIST OF COUSRE DISCRIPTIONS FOR THE OBSERVED CLASSES
1. ELT 151 English grammar I A descriptive analysis of English syntax, with emphasis on the classification of elements and constructions as well as on the study of the general principles determining sentence formation in current usage.

2. ELT 503 Teaching and Learning in the Language Classroom This course provides graduate students with the opportunity of acquiring theoretical knowledge and practice in teaching language skills. It also presents a detailed analysis of the major approaches, methods and techniques employed in the field. 

3. ELL 222 XVIII Century British Novel Introduction to the development of the novel, Daniel Defoe and ‘Moll Flanders’, Samuel Richardson and ‘Pamela’. Literary evaluation of the two novels.

4. ELL 322 XIX Century British Novel II Intended to view the social and literary developments of the late Victorian period through analysis of Emily Bronte’s ‘Wuthering Heights’ and Oscar Wilde’s ‘The Picture of Dorian Gray’.

5. ELL 115 – Speech & Communication II This lively and highly interactive course is designed to give students the opportunity to practice their speaking and listening skills in English by promoting realistic use of the English language through individual, pair and small-group work. Task-oriented and problem-solving activities simulate real-life situations and help develop fluency.
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