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ÖZET 

Bu çalışmadaki amaç, okumanın ana beceri olarak önemini ortaya koymak ve

Yakın Doğu Üniversitesi Hazırlık Okulun' da orta seviyede okuma becerisine

yeterli önemin verilmesinin öğretim-öğrenim sürecını daha etkili ve yararlı

kılacağının dikkate alınması gerektiğni göstermektir.

Okuma parçalarının İngilizce öğretiminde kullanılmasında, okuma ve okuma

parçası çalışması ile ilgili kelime hazinesine olan yabancılık, alıştırma ve güven

eksikliği, okuma alışkanlığı eksikliği ve parça seviyesindeki alıştırma eksikliği

gibi bazı problemleri çözebiliriz. Şu da var ki, okuma, öğrencilerin dil bilgisi

yeteneklerini, genel bilgilerini ve kültürler arası algılamalarını takviye eder.

İlk bölüm, bu tez konusuna kısa bir gırışı, tezin amacını ve problemini

içermektedir. İkinci bölüm, literatüre kısa bir bakışı, lisan öğretme metodlarını ve

okumanın öğretilmesini kapsamaktadır. Üçüncü bölüm, elde edilen bilginin analiz

yöntemini, metodunu ve elde edilme yöntemini içermektedir. Dördüncü bölümde

anket sonuçlarının analizi ve sonuçları tartışılmıştır. Beşinci bölüm, elde edilen

sonuçlar, özet ve önerileri içermektedir.
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ABSTRACT 

The aim of this study is to demonstrate the importance of reading as a major

skill and take into consideration that enough emphasis on reading would make the

teaching learning process more effective and beneficial at intermediate level at

Near East University Preparatory School.

In using reading passages to teach English, we can clarify some problems related

to reading and studying a reading passage such as unfamiliarity with the

vocabulary, lack of practice and confidence, lack of reading habit, practice at a

level of text. Moreover, reading helps for building up learners' linguistic

competence, general knowledge and cross-cultural understanding.

The first chapter gives a brief introduction to the background, problem and aim

and the scope of this study. In chapter II, language teaching methods and teaching

reading are presented. Chapter III includes the method and data collection, and

procedures of data analysis. In chapter IV, the analysis and evaluation of the

questionnaire results are discussed. In chapter V, the conclusions, summary and

suggestions are discussed.
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PREFACE 

This study presents the importance of 'Reading as a Major Skill' in language

learning.

In this study, I have endevaoured to point out that teachers can easily see what is

being acquired by using reading and reading passages effectively in language

learning. They can also see that answers to problems such as:

1- Not enough reading practices

2- Size of unfamiliar words

3- Lack of motivation

4- Lack of confidence

5- Reading passages do not meet the students' needs

6- Lack of supplementary reading passages

7- Lack of reading habit

8- Lack of comprehension practice

9- Negligence of reading as one of the most important skills

1 O- Lack of practice of all the other language skills through reading will be found

ifreading is done effectively.
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In this study, I am hoping, of course, that my colleagues would see how the

students improve their reading skills and become efficient readers in the language

they have acquired up to the moment and by regarding reading as a major skill,

and practicing reading skills will make students speak using correct grammar

since reading skills enable the students to practice listening comprehension,

speaking skills and grammatical structures.
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CHAPTER! 

INTRODUCTION 

1.0 BACKGROUND OF THE STUDY 

It is a well-known fact that the number of people who want to learn English,

which has been accepted as an international language all over the world, is on an

incredible increase. The private schools (colleges), the State secondary and high

schools and the preparatory schools of the universities in North Cyprus are trying

to provide students with the skills required for communication in the foreign

language. Therefore, large amounts of money, time and effort are being consumed

for the achievement of this goal.

The coursebooks and methods used in all these schools are different. In this

study, only the second term (intermediate level) language program at Near East

University preparatory school has been taken into consideration.

The objective of Near East University preparatory school is to teach students 

enough English to be admitted to the freshman classes and English for 

communicative purposes. The coursebooks used at Near East University

preparatory school are Cutting Edge coursebooks ( a series of three books;

elementary, pre-intermediate and intermediate) written by Sarah Cunningham and
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Peter Moor. According to the syllabus, for the second term of the year, the

intermediate level coursebook is supposed to be completed.

These books have been designed in such a way as to build on what the learners

have learnt and are supposed to lead students to a certain progress by following the

units (modules). At the intermediate level a teacher's book and a workbook

accompany the students' coursebook. As stated in the teacher's book, the students'

book is divided into twelve modules, each consisting of approximately 8- 1 O hours'

worth of classroom material. According to the information entitled "The thinking

behind Cutting Edge Intermediate" in the teacher's book:

Cutting Edge Intermediate Students' Book has a multi-layered syllabus,

which includes a comprehensive grammar and vocabulary syllabus,

incorporating systematic work on listening, speaking, reading and

writing. It takes an integrated approach to pronunciation, and includes

learner-training and revision (Cunningham and Moor, 1999: 4).

In the same book, "Reading" is determined as follows:

There is a wide range of reading material in the Students' Book,

including newspaper articles, factual/scientific texts, stories, quizzes,

forms, notes and letters. These texts are integrated in a number of

different ways:

1- Extended texts specifically to develop reading skills.

2-Texts which lead into grammar work and language analysis.
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3-Texts which provide a model or stimulus for tasks and models

for writing activities (2000:6)

As for Cutting Edge Intermediate, there is a wide range of reading material in

the Students' book; although the texts are integrated in a number of ways, they are

not long enough to develop reading skills, for the academic purposes; that is, the

course book does not have reading materials desired for the students' future

studies; therefore supplementary reading texts should carefully be selected from

different coursebooks for the purposes indicated.

I believe, regarding reading as a practice of reading at a certain speed or

showing the structure through reading is not enough to complete the task of a

reading lesson. In fact, the main task of reading for the intermediate level in

Foreign Language Teaching is to get information and improve skills of reading in

order to get the message of the writer. Getting information or a message is not

achieved by only reading a passage; it can be achieved in terms of the skills such

as predicting, generalizing, scanning and skimming which are to be improved by

teaching reading. Moreover, it should be done through enough number of

interesting short and long texts suitable to the cultural background of the students.

1.1 PROBLEM 

At Near East University preparatory school, the objective, as stated before, is to

teach English for communicative purposes. Communication in a foreign language

as well as in the native language requires the use of some definite language skills:
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Listening, reading, speaking and writing. Students need to make equal use of these

four main skills within the limits of the linguistic knowledge they have acquired

within that time. For the achievement of this objective, students have to be

engaged in various activities. The fact is that, today in schools, full weight is given

on listening and speaking and reading is treated less efficiently.

In the light of the problem mentioned above, we can clarify some other

problems related to reading.

In my opinion, there are not enough reading practices in elementary and pre­

intermediate coursebooks of Cutting Edge that are used in the first term at Near

East University preparatory school. Because of this, the second term intermediate

students take it as a hard task to study with the reading passages consisting of

unfamiliar words since the size of vocabulary of these students has not been

improved by the reading passages read in the first term. This problem demotivates

students and results in lack of confidence. Another problem is that the contents of

the reading passages do not meet the student needs (cultural background). Another

important considerable problem is the reading in one's native language (if the

students have the habit of reading in their native language, Turkish). If the students

do not have the habit of reading in their native language, they will negatively be

affected in practicing reading in the target language since having the habit of

reading in Turkish enables them to improve skills of reading. When we are about

to indicate how to develop vocabulary, there comes another crucial problem; the

size of the unfamiliar vocabulary in the intermediate level coursebook (which

facilitates practicing and understanding reading passages). If the students are not
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given the right size and level of unfamiliar words in enough number of reading

passages, the reading skills will not serve them as a multi-purpose tool and support

the development of their command of the foreign language. Lastly, the course book

is rarely focused on comprehension. That is, there is almost very limited number

of comprehension questions and for this reason it would be very difficult for the

students to grab the meaning of reading passages and would be a hard task for

them to learn unfamiliar words.

1.2 AIM AND THE SCOPE OF THE STUDY 

Reading, which is one of the most important skills in English Language

Teaching, facilitates learning English and it is the most important skill for

students' future lives. Apart from the other skills, reading is more convenient to

build up learners' linguistic competence, general knowledge and cross-cultural

understanding. Moreover, reading skill can easily be said that it might be the only

skill learners will use permanently for their future careers as most professional

literature is now published in English and the ability to be able to read at a

considerable speed with comprehension is essential.

According to the informal interviews obtained from the class teachers, the

coursebook was found inadequate in supplying reading passages. For this reason,

supplementary passages were used. Extra reading materials, since we cannot

change the materials which do not meet students' needs in the coursebook, can be

easily chosen according to the needs of the students or even the students can be

requested to choose the materials in the light of their needs. In this approach, the
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students will be more interested in reading the passage and be motivated. If we are

about to consider the students who do not have the habit of reading in their native

language, they might easily be given extensive reading so as to make them have

the habit of reading both in the native and target languages. The problem related to

the size of the unfamiliar vocabulary, the teacher, apart from the limited

vocabulary practices in the coursebook, could give extra vocabulary practice in

connection to the reading passages such as; filling in the blanks, matching words

and definitions and different kind of vocabulary practices. As the coursebook is

rarely focused on comprehension, the teacher should prepare some comprehension

questions related to the reading passages in the coursebook or some extra reading

passages with appropriate comprehension questions can be given to make the

students study on reading passages and comprehend them in detail. This also

supports the students' acquisition of newly learned words.

It is hoped that with the help of the aimed course work and the encouragement

of individualized reading, students will learn to read unfamiliar authentic texts, 

read silently and with adequate comprehension, read flexibly according to 

purpose, predict and anticipate, make inferences and connections as the 

native reader does all the time, assess and evaluate what is being done as one 

progresses and eventually be able to summarize and paraphrase paragraphs 

and texts. 

Apart from the coursebook, if we as teachers give extra materials such as extra

vocabulary tests, extensive reading passages etc. in connection with the aims

stated above, we will be able to make the students benefit from the study of
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reading skills, moreover, this benefit will help them understand and use other

language skills (listening, speaking, writing) and grammar. Through reading they

will have the chance to see the written form of grammatical structures, see the

written form of everyday spoken English (social English) through dialogues and

practice speaking them while discussing the dialogue with the teacher and other

students, and lastly they will have the chance to write all these structures by doing

reading comprehension exercises.

1.3 RESEARCH QUESTIONS 

1- What is the significance of reading?

2- Do Reading passages enable students to understand grammatical structures?

3- Are students given extra long texts of three to five pages apart from the

reading passages in their coursebook?

4-- Do reading passages help students practice all the other skills such as speaking,

writing and grammar?

1.4 LIMITATIONS 

This study is limited by the resources which the writer of this thesis is able to

reach in North Cyprus, by the data obtained from the teachers of English who

serve at Near East University preparatory school and by the preparatory school

students of Near East University;
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1.5 SIGNIFICANCE OF THE STUDY 

It is apparent that this thesis will focus on teaching English at intermediate level

at Near East University Preparatory School. The significance of "The Importance

of Reading as a Major Skill in ELT" has not been taken into consideration and this

study is one of the unique studies on language teaching field in North Cyprus. In

this study, an attempt has been made to demonstrate that considering reading as a

major skill can contribute to a great extend in language teaching.
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