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ABSTRACT

The present research studied the male and female Kurdish EFL university
learners’ views on the importance of language learning strategies (LLSs) in the Erbil
Province of Iraq. It also investigated the male and female university instructors’
views on the importance of LLSs. For this purpose, 559 male and female university
students and 32 male and female university instructors were selected from five
universities as the subjects of this study. Through the administration of Griffiths'
(2007) English Language Learning Strategy Inventory (ELLSI), the current research
collected data on the importance of language learning strategies (LLSs). The
participants in the study were university students and instructors in the province of
Erbil, Northern Irag. The perceptions of instructors and learners on the importance of
LLSs were studied in relation to learners’ gender and university grade as well as
instructors’ gender and years of teaching experience. The study indicated
insignificant differences between the female and male students’ use of LLSs and also
between male and female instructors’ awareness of LLSs. In terms of university
grade, the findings showed that there were significant differences between students
from different university grades. In the same way, the university instructors’ year of
teaching experience indicator was not statistically different between instructors from
various universities. Finally, the results revealed that there was a good correlation

between instructors' and learners' views on the importance of LLSs.
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Oz

Bu c¢alismada, Irak-Erbil’de yasayan kadin-erkek iiniversite Ogrencilerinin dil
Ogrenimi stratejilerinin edinimi hakkinda ¢alisilmiltir. Ayrica, kadin-erkek tniversite
Ogretim uyelerinin bu konudaki farkindaligina bakilmistir. Bu amag¢ dogrultusunda,
altt farklh tiniversiteden 606 kadin-erkek 6grenci ve 39 kadm-erkek 6gretim iiyesi
kailimer olarak segilmistir. Griffits’e (2007) ait ‘Ingiliz Dili Ogrenimi Stratejileri
Envanteri (English Language Learning Strategy Inventory/(ELLSI)) veri toplamak
icin kullanilmistir. Dil 6grenim stratejilerinin kullanimi ve bu stratjilerin farkindalik
derecesi, katilimci1 6grencilerin cinsiyeti ve yeterlilik seviyesi, 0gretim iiyelerinin de
cinsiyeti, tecriibe siiresi ve ana dilinin Ingilizce olup olmadig1 dikkate alinmistir. Bu
calismada, hem ogreciler hem de Ogretim {iyeleri arasinda farkidalik ve cinsiyet
acisindan 6nemli bir farklilik bulunmamistir. Calismanin sonuglarina gore, yeterlilik
seviyesi acisindan da Ogrenciler arasinda bir farklilik gozlemlenmedi. Farkli
tiniversitelerden katilan ogretim iiyelerinin de tecriibe stiresinin dil 6grenimi
stratejileri lizerinde Onemli bir etkisi olmadig1 sagtandi. Buna ek olarak, ana dili
Ingilizce olan ve olmayan &gretim iiyeleri arasinda da ciddi bir fark bulunmadi.
Kisacasi, ortaya koyulan sonuglar, 6grencilerin dil 6grenimi stratejilerinin edinimi
farkindalig1 ve 6gretim iiyelerinin dil 6grenimi stratejileri birbirinden bagimsiz iki

degisken oldugunu gdsteriyor.
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CHAPTER I

INTRODUCTION

Presentation

This chapter includes the background of the research, the statement of the

problem, the purpose of the study and the definitions of the terms.

Background of the study

Language Learning Strategies (LLSs) have been the main subject of a large
number of researches which have attempted to explore the strategies that language
learners and in particular second language learners employ during the process of
language learning. The significant point to consider refers to the fact that most of the
studies have been done in second language learning contexts and have studied the
role of students in LLS employment. A small number of these studies to date have
examined the role of teachers’ awareness in LLS employment and a few studies have
been done in foreign language context. It is crucial to understand the status of LLSs
for foreign language learners and identify the role of teachers’ awareness in the
English as a foreign language (EFL) context. Language teachers are not always
aware of the importance of LLSs for their learners (O'Malley et al., 1985), although
language teachers’ awareness is important for enhancing and developing their

learners' language learning.

The importance of learners’ gender, university grades, teachers’ gender, and years

of experience are the issues which have been studied in relation to second language



learning. A number of studies have been done by second language learning linguists
and psychologists and they have emphasized the significant role of the LLSs in the
process of second language acquisition (Ellis, 1994). Many related studies proposed
different definitions of strategies such as "the techniques or devices which a learner
may use to acquire knowledge™ (Rubin 1975, p. 43); Tarone (1980) defined LLSs as
"an attempt to develop linguistic and sociolinguistic competence in the target
language” (p. 419); "techniques, approaches, or deliberate actions that students take
in order to facilitate the learning and recall of both linguistic and content area
information” (Chamot, 1987, p. 71); “specific action taken by the learner to make
learning easier, faster, more enjoyable, more self-directed, more effective, and more
transferable to new situations” (Oxford, 1990, p. 8). Recently, Griffiths (2007)
proposed LLSs as “activities consciously chosen by learners for the purpose of

regulating their own language learning” (p. 91).

The initial researches on the characteristics of successful and unsuccessful
language learners helped the field in terms of the employment of strategies by
various learners in various settings (Naiman et al., 1978; Rubin, 1975; Stern, 1975),
as well as “unsuccessful language learners” (Porte, 1988; Vann & Abraham, 1990).
As regards classification of strategies, LLSs were distinguished as follows: skill
learning strategies, language learning strategies, and strategies for language use
(Tarone, 1988). According to Chamot (1987) LLSs were divided into three distinct
groups as follows: meta-cognitive, cognitive and social/affective categories.
Moreover, Oxford (1990) categorized LLS as memory, cognitive, compensation
direct language learning strategies, and metacognitive, affective and social indirect

strategies. With respect to the influence of different factors on the strategies of



second language learning, the early studies indicated that the learner variables are
influential in the employment of strategy by language learners (Naiman, 1978;
Rubin, 1975). The learner differences are in close relation to LLSs (Gardner &
Maclintyre, 1993; Green & Oxford, 1995; Oxford, 1990; Oxford & Shearin, 1994).
Importantly, Wenden (1991) argued that “successful learners have learned how to
learn. They have acquired the learning strategies, the knowledge about learning, and
the attitudes that enable them to use these skills and knowledge confidently, flexibly,
appropriately and independently of a teacher. Therefore, they are autonomous.”(p.
15). In addition, Oxford (1991) claimed that the learner differences including their
gender, language proficiency and the context of language learning might have a great
impact on language learners’ use of LLSs. Recently, Griffiths and Parr (2001) stated
that language teachers’ awareness of the use of LLSs will surely contribute them to

improve helpful resources in accordance with the LLSs needs of language learners.

Referring to pedagogical implications, many studies on LLSs to date, underline
that because of the contradiction between the unfavorable results (O*Malley et al.,
1985b; Wenden, 1987) and promising findings (Chamot & Rubin, 1994; Cohen,
1998; Wenden, 1991) “teachability” of LLS (Oxford & Nyikos, 1989) has been
regarded as a controversial issue. Furthermore, (Cohen, 1984) stated that learners
could use effective strategies in order to foster their language learning process in the
target language. Moreover, they can develop their performance as a result of learner
training (O“Malley et al., 1985). Some other studies investigated instructional materials
for learner training (Dickinson, 1992; Ellis & Sinclair, 1989) as well as benefits of
learner training (Esch, 1997) and strategy training (O“Malley, 1987; Oxford, 1990;
Politzer & McGroarty 1985; Vann & Abraham, 1990; Wenden, 1991) respectively. To

sum up, the studies to date have proposed that the influential LLSs employment will



improve language learners’ learning process and strategy training will develop their
production in the second or foreign language. (Cohen, 1998; O“Malley & Chamot,
1990; Oxford & Nyikos, 1989).

Statement of the problem

The studies considering the importance of LLSs have mostly examined the
application of strategies in second language environment rather than foreign
language setting and have not largely considered the importance of teachers’
awareness of LLSs. Thus, this study attempts to examine the employment of LLSs in
foreign language environment and the use and awareness of strategies by students

and instructors respectively.

Purpose of the study

The current study investigated the students and instructors’ perspective of LLSs in
the context of foreign language learning. It is important to consider this fact that both
students and instructors come across several problems in the process of foreign
language learning. Thus, the present study aims at investigating the perceptions of
Kurdish EFL instructors and learners regarding the importance of LLSs. It also
studies the degree of difference or similarity of students’ and teachers’ views of
LLSs in relation to students’ gender and university grade and instructors’ gender and
years of experience.

There are three research questions:
1. How important do the Kurdish English language instructors believe it is for
their students to use the LLSs, and are there any significant differences in
terms of instructors' responses on the importance of LLSs in relation to their

gender and years of experience?



2. How important do the Kurdish English language learners consider LLSs, and
are there any significant differences in terms of learners' responses on the
frequency use of LLSs in relation to their gender and university levels?

3. Are there any significant correlations between Kurdish EFL instructors' and

learners' views?

Significance of the study

The current study is significant due to several reasons. Firstly, it is carried out in a
foreign language environment. As the researcher mentioned before, the number of
studies related to the application of LLSs is limited in foreign language
environments. Secondly, it examines both students and instructors’ view on LLSs.
Most of the studies in this field have mostly considered the employment of LLSs by
students whereas the present study examines the students’ responses on the
importance of the use of strategy and teachers’ awareness of that strategy. Lastly, as
far as | know, the importance of LLSs in second language learning has not been
investigated in the Erbil province of Kurdistan; hence the results will be beneficial to

the educational system of the Erbil province.

Limitation

This study can be considered as a small scale research. It is limited to a small group
of instructors who participated in this study, and it is conducted only in the Erbil
province. Therefore, the findings cannot be generalized to other instructors in

different universities in the other provinces of Northern Irag. In addition, this study is



limited to students of English Language and Literature department and ELT

department.

Conclusion

Chapter one described the reason for investigating the importance and frequent
use of LLSs by Kurdish EFL university students as well as instructors' awareness of
these strategies. The focus of the study was learners’ frequent use of LLSs in terms of
independent variables, on the one hand, gender and proficiency levels for university
learners, and on the other hand, instructors’ gender and years of experience.
Moreover, this chapter also presented the background of the study, the statement of
the problem, the purpose of the study, the research questions, the significance of the
study, and the limitations of the study. In the following chapters, literature review,
the methodology, the analysis of research questions, the discussion of the results, and

conclusions and recommendations will be discussed.



CHAPTER Il

2 LITERATURE REVIEW

Presentation

This chapter shows several sections overviewing definitions of LLSs as well as
their taxonomies. The subsequent part deals with LLSs in relation to some individual
differences. The next part related with the use of strategies in learning language, and

finally, the studies on LLSs use by teachers and learners.

Definitions of Language Learning Strategies

It is becoming increasingly difficult to ignore the role of language learning
strategies (LLSs) in the area of second language acquisition. Obviously, LLSs have
been studied extensively by the researchers of the field of second and foreign
language learning. O’Malley and Chamot (1990) have defined learning strategies as
“the special thoughts or behaviors that individuals use to help learners comprehend,
learn, or retain new information” (p. 1). Consequently, LLSs could be surveyed in
two forms either behaviors (visible) or thoughts (invisible). Furthermore, many
scholars have studied LLSs from different viewpoints. On the other hand, within the
structure of the cognitive psychological view, Rubin (1987) explained learning
strategies as “any set of operations, plans, or routines, used by learners to facilitate
the obtaining, retrieval, storage and use of information” (p. 19). Although a number

of scholars have considered learning strategies from different perspectives within the



framework of the SLA, Ellis (1994) pointed out LLSs as “an attempt to develop
linguistic and sociolinguistic competence in the target language” (p. 530).

As one of the earliest definitions of LLSs, Rubin (1975) defined it as “the
techniques or devices which a learner may use to acquire knowledge” (p. 43). Later
on, from the perspective of cognitive psychology, Rigney (1978) described LLSs as a
process to assist learners to acquire, store, and retrieve information. In the 1980s,
identifying the importance of linguistic issues, researchers considered linguistic
aspects in their definition of LLSs. Moreover, Tarone (1983) stressed the key role in
the development of linguistic competence of language learners being LLSs.

Regarding this, O'Malley and Chamot (1990) defined LLS as "the special
thoughts or behaviors that individuals use to help them comprehend, learn, or retain
new information™ (p. 1). It is believed that one of the most comprehensive definitions
of learning strategies was introduced by Oxford (1990). She defined LLSs as
“specific actions, behaviors, steps, or techniques students use — often consciously —
to improve their progress in apprehending, internalizing, and using the L2” (p. 1).
However, Cohen (1998) discussed the issues of conscious versus unconscious in the
definition of LLSs. He stated that strategies are “learning processes which are
consciously selected by the learners and which may result in action taken to enhance
the learning of a second or foreign language, through the storage, retention, recall,
and application of information about that language” (p. 4).

In recent years, there has been an increasing interest in LLS. Macaro (2001)
suggested that “an interesting practice-related avenue to pursue is whether what we
mean by effort when doing a language task simply means the effective development
of a range of strategies in a task” (p. 264). Moreover, Chamot (2004), in the same

track with Cohen (1998), focused on the consciousness features of learning strategies



which are “the conscious thoughts and actions that learners take in order to achieve a
learning goal” (2004, p. 14). One of the recent studies was carried out by Griffiths
(2007). He presented learning strategies as “activities consciously chosen by learners
for the purpose of regulating their own language learning” (p. 91).

According to Oxford (1990) LLSs include various features. These features are as
follows: 1) Contributing to the main goal, communicative competence, 2) Allowing
learners to become more self-directed, 3) Expanding the role of teachers, 4) Being
problem-oriented, 5) Having specific actions taken by the learners, 6) Involving
many aspects of the learner, not just the cognitive, 7) Supporting learning both
directly and indirectly, 8) Are not always observable, 9) Often being conscious, 10)
Being able to be taught, 11) Being flexible, and 12) Being influenced by a variety of
factors. (Oxford, 1990, p.45)

Although a large number of studies have been carried out in the domain of LLSs,
they have not reached an agreement in relation to the conscious aspect of LLSs.
Oxford et al., (2004) argued that most of the studies to date have introduced
somehow unclear definitions of LLSs since the process of cognitive learning has not
been illustrated clearly. In addition, Dérnyei and Skehan (2003) stressed the fact that
it is not theoretically explained whether LLSs are cognitive-oriented processes,
behavioral-based actions, or psychological responses. To cut it short, even if diverse
and multiple definitions of LLSs have been suggested by several scholars to date,
they are complementary in their origin and give valuable insights to people who are

engaged in the language teaching and learning area.



Taxonomy of Language Learning Strategies

Old classifications: In the last few decades, different taxonomies of LLSs have
been proposed by many researches engaged in the realm of language learning
development. Stern (1975) studying how to differentiate good learners’ strategies
from unsuccessful ones, considered different strategies and abilities that learners may
apply in the process of language learning. The strategies that good learners typically
implement are classified as follows: a) planning strategy, b) active strategy, c)
empathic strategy, d) formal strategy, e) experiential strategy, f) semantic strategy, g)
practice strategy, h) communication strategy, i) monitoring strategy, and j)
internalization strategy. But, later on, Stern (1992) , taking into account the new
findings, changed the strategies and re-introduced them as five categorizations
namely: 1) management and planning strategies, 2) strategies related to learners’
intentions to manage their own learning, 3) cognitive strategies including the steps or
operations used in learning or problem solving which need direct analysis,
transformation, or synthesis of learning materials, 4) communicative-experience
strategies referring to gesturing, paraphrasing or asking for repetition, and
explanation in order to help learners to better express themselves 5) interpersonal
strategies including the techniques that learners use to monitor their own
development and evaluate their own performance; affective strategies used to create
positive affect towards the TG and its speakers. Bialystok (1978) introduced a new
taxonomy in which the classification included four categories: (a) functional
practicing, (b) formal practicing (c) monitoring and (d) inferencing. In his viewpoint,
language classroom practice includes both formal and functional practice strategies,

in other words, in Bialystok’s framework the focus was on the cognitive and meta-



cognitive aspects of language learning. It appeared that the affective components as
well as the social considerations were not taken into account in his proposed
framework. In later studies, the affective and social aspects were considered. For
instance, Naiman et al (1978) focused on the process of language learning of good
language learners. They considered the process from two different perspectives: 1)
Cognitive perspective including: perceiving, classifying, relating, analyzing, storing,
receiving, and constructing a language output; 2) Meta-cognitive perspective
including: active task approach, realization of language as a system, realization of
language as a means of communication and interaction, management of affective
demands, and monitoring of L2 performance.

In the early years of 1970s, Wong-Fillmore (1979) divided the strategies of
language learning into two parts. She categorized LLSs under the concepts of social
and cognitive perspectives. In her viewpoint, social strategies were more important
than cognitive ones since they help language learners have a high communicative
competence. In her later research, she found that in addition to the previous social
and cognitive strategies, several meta-cognitive strategies such as associative skills,
memory, social knowledge, inferential skills, analytical skills, pattern recognition,
induction, categorization, generalization, inference play an outstanding role in
displaying good language learners' linguistic and communicative competence.

Rubin (1981) studied the main cognitive LLSs which both directly and indirectly
made the language learning process as facilitated as possible. With reference to his
categorization, the direct LLSs are: (1) classification/verification, 2) monitoring, 3)
memorization, 4) guessing/inductive inferencing, 5) deductive reasoning, and 6)
practice. These strategies have direct influence in the language learning process,

whereas indirect ones 1) creating opportunities for practice and 2) using production



tricks. These strategies have an indirect contribution. In other words, Rubin’s
classification (1981) entailed three major LLSs which are as follows: cognitive and
meta-cognitive strategies, social strategies, and communication strategies. Rubin’s
(1981) binary categorization of LLSs opened a new era in the process of LLSs, his
model was considered as a framework by other scholars such as Oxford (1990) who
developed her model based on the binary of direct-indirect language learning strategy
framework. Her direct LLSs included memory, cognitive, and compensation
strategies; the indirect ones encompassed meta-cognitive, affective and social
strategies. The thorough explanation of six sub-definitions was her next attempt to
draw a framework for LLSs. The six sub-definitions are as follows: 1) Memory
strategies, which mean learning a language by using a) mental associations e.g.,
filling new words in a context b) images and sounds e.g., memorizing new words
with sounds c) reviewing e.g., reviewing new information from time to time, and d)
action e.g., performing word or phrase a new in a context; 2) Cognitive strategies
which include learning language by a) practicing e.g., repeating, b) receiving and
sending messages e.g., quickly getting a new idea, c) analyzing and reasoning e.g.,
analyzing contrastively, and d) creating structure for input and output e.g., taking
notes; 3) Compensation strategies which mean learning language by a) guessing
intelligently e.g., using clues and b) overcoming speaking and writing limitations
e.g., getting help; 4) Meta-cognitive strategies which include learning language by a)
centering learning e.g., paying attention only to listening, b) arranging and planning
learning e.g., setting goals, and c) evaluating learning e.g., self-monitoring; 5)
Affective strategies which entail learning language by a) lowering anxiety e.g., using
music, b) encouraging the learner self e.g., rewarding self, and c) taking self’s

emotional temperature e.g., using a checklist; 6) Social strategies which mean



learning language by a) asking questions e.g., asking for correction, b) cooperating
with others e.g., working with peers, and c¢) empathizing with others e.g., developing
cultural understanding.

A significant point to consider refers to the dissimilarity existing in some aspects
of the dichotomies of Rubin (1981) and Oxford (1980). In Rubin’s definition,
classification/verification and monitoring strategies were considered as direct
strategies, in Oxford’s model (1990), they were defined as indirect social strategies.
Moreover Oxford (1990) emphasized the fact that there is a mutual interaction and
support between the direct and indirect strategies as well the six sub categories.
Cohen and Brooks-Carson (2001) criticized the dichotomy of direct vs. indirect LLSs
arguing that, “The reality is that the distinction [direct/indirect classification system]
can become blurred and may not be that useful” (p. 9). Oxford (as cited in Hsiao &
Oxford, 2002) did not include the direct/indirect categorization into strategy
inventory for language learning (SILL), because she stated that the classification was

not appropriate for the analysis of the data.

Subsequent Classifications: O’Malley and Chamot (1990), giving importance to
the cognitive psychological perspective, introduced a new categorization for LLSs
which were divided into three general classifications as follows:1) Meta-cognitive
strategies including a) planning (advance organization, organizational planning,
selective attention, self-management), b)monitoring (monitoring comprehension and
production), and c) evaluating (self-assessment); 2) Cognitive strategies including a)
resourcing (finding and using appropriate resources), b) grouping, note-taking,

elaboration of prior knowledge, summarizing, deduction/induction, imagery, auditory



representation and making inferences; and 3) Social/affective strategies including
questioning for clarification, cooperation and self-talk.

Hsiao and Oxford (2002) compared the LLSs of dichotomies of O’Malley and
Chamot’s (1990) and Oxford’s (1990). Their detailed study showed several
distinctions which are as follows: 1) Oxford’s memory and cognitive strategies were,
by and large, similar to O’Malley and Chamot’s cognitive strategies. They
commented that Oxford’s memory strategies do not correspond to cognitive
strategies because memory strategies, being different from other cognitive strategies,
do not include thorough language information processing. 2) In Oxford’s model
(1990) compensation strategies — techniques which were implemented by the learner
to compensate the missing information — were categorized as a group of strategies,
whereas, in O’Malley and Chamot’s taxonomy (1990), compensation strategies do
not have a clear status. 3) In Oxford's classification (1990) affective strategies were
different from social strategies, while O’Malley and Chamot's (1990) categories were
combined the two categories of strategies as one strategy under the domain of the
category of social-affective strategies.

With respect to the learner’s mastery of the different parts of the Target language
(TG), Ellis (1994) specified two sorts of learning strategies as follows: 1) LLSs
which mean giving importance to the learner’s mastery of the linguistic and
sociolinguistic information about the target language, 2) as skill learning strategies
which means giving importance to the learner’s efforts to change into a proficient
speaker, listener, reader, and writer of the new language.

According to Cohen (1998) LLSs are the ones used for “identifying the material
that needs to be learned, distinguishing it from other material, grouping it for easier

learning, having repeated contact with the material, and formally committing the



material to memory when it does not seem to be acquired naturally” (p. 5). Retrieval
strategies, rehearsal strategies, cover strategies, and communication strategies were
the language earning strategies taken into account in his classification, the detailed
definition of each of these categories are as following: 1) Retrieval strategies help
language learners activate the saved language material with the help of memory
searching strategies such as mental linkages or sound association; 2) Rehearsal
strategies help language learners practice the structure of the new language and
encompass the strategies of language learning and language use; 3) Cover strategies
help language learners control the material when they are unable to handle. These
strategies are used to solve the difficulties in the TG. Strategies such as
simplification and complexification help language learners eliminate knowledge gaps
in the TG; 4) Communication strategies help language learners convey meaningful
and informative messages to the recipients. Over-generalizing a structural pattern or
vocabulary rule from one context to another and negative transfer that is the
interference of the patterns of a first language in the TG, are two examples of intra-

lingual strategies commonly used by language learners.

New Classifications: In recent years, different classifications have been proposed
by other scholars among them Dornyei’s (2005) classification is noteworthy of
mentioning. According to Dornyei’s model (2005), LLSs are divided into four main
strategies which are labeled as: a) Cognitive strategies applied for the transformation
of language information (e.g., repetition, summarizing, and using images); b) Meta-
cognitive strategies applied for learning processing (e.g., analyzing, monitoring,
evaluating, planning, and organizing); c) Social strategies applied for interpersonal

behaviors which increase the quantity of practice and communication (e.g.,



cooperation and interaction with native speakers); and d) Affective strategies applied
for controlling of the affection in language learning process.

Thus, a universally accepted taxonomy is not yet drawn for the phenomenon of
LLSs. A rather sufficient number of interrelated studies have been done
complementing each other (Oxford, 1990). Ellis (1994) noted that some “‘strategies
may be referred to one category or another dependent on what aspect of learning
each researcher focused on”. According to Ellis (1994) personal learning and
learning process are two broad strategies which can entail various LLSs. The
personal learning strategies are cognitive-oriented strategies which help the language
learners control or transform learning materials directly. The learning process
strategies are metacognitive-oriented strategies in which the plan of learning, the
process of learning, monitoring, and self-evaluation following completion of learning
tasks are considered. Even if, the classifications and taxonomies proposed by
different scholars, by and large, do not end in one widely accepted model, they
provide highly invaluable insights into the complicated phenomenon of the TG

learning process.

Language Learning Strategies in Relation to Individual Differences

Learners Factors: Regarding LLSs, learners’ factors and differences have been
widely studied. The results of the studies vary from one factor to another. Some other
findings do not highly indicate the significance of relationship between LLSs and
individual differences. In this part a summary of the studies referring to LLSs in
relation to learners’ factors such as gender, age, motivation, cultural backgrounds

and years spent studying in TG community will be taken into account.



Gender

A number of studies have shown the importance of the role of gender differences
in the application of LLSs in second and foreign language settings. Although a
number of studies in this area shows that there are not any significant differences
between male and female gender in application of second LLSs (Griffiths (2003) and
Nisbet (2003), most of the studies in this area indicate that the frequency of the
second LLSs applied by females is higher than the males (Bacon & Finnemann,
1990; Ehrman & Oxford, 1989; Oxford & Nyikos, 1989; Politzer, 1983). Politzer
(1983), studying the LLSs employed by students in the United States, showed that
female learners, due to having more social interaction inside and outside of
educational setting with others, used more social learning strategies than the male
learners.

Oxford and Nyikos (1989) did a research on the use of LLSs by university
students in American universities and found similar results. They demonstrated that
the frequency of the use of social strategies for female students in comparison with
male students was high. The female students’ high frequency was mostly because of
their high motivation to participate in social interaction and the need for high social
approval which represented their high desire to get good grades at university.

Through the administration of SILL, Ehrman and Oxford (1989) examined the
application of LLSs. Their study entailed a combination of a sample of the Foreign
Service Institute, particularly foreign language learners, foreign language teachers
and professional language trainers. Their findings were in the same track with the
previous studies and particularly the results showed that female participants

employed more general strategies, real-life language use, a strong desire for



searching and communicating meaning and self-management strategies in
comparison with their male counterparts.

Moreover, Bacon and Finneman (1990) studied the impacts of the variable of
gender on university Spanish language learning students using questionnaires. So,
they showed that female learners in comparison with the male learners had a higher
level of motivation and also used a higher number of LLSs. In the female group, the
outstanding finding was referring to the fact that among LLSs, they used a high
number of compensation strategies. Whereas, male learners mostly employed
analytic and decoding strategies, the female learners had high motivation to
participate in social interactions in the second language. Subsequently, Hong-Nam
and Leavell (2006) studied the implementation of LLSs in ESL setting in which
participants were coming from different social, linguistic and cultural backgrounds.
Employing more affective and social strategies as well as females’ more interests to
take part and initiate social interactions with others were their significant findings
which were consistent with the findings of the former studies. In contrast to the
findings of the previous studies in which the superiority of female language learners
was emphasized, there are some studies which do not stand in the same track.

Griffiths (2003) studied the private language school students in New Zealand; he
found that there was not any significant difference between female and male learners
in employing LLSs. The results of another study done by Nisbet (2003) in China also
indicated that the implementation of LLSs between male and female counterpart was
not too much different from each other. (Rahimi, 2004) examined in his study the use
of LLSs by secondary level students in Persian context. He found that there is not
any significant difference between male and female students in terms of using LLSs.

In his study, he explained that the absence of gender effect might be due to the fact



that the participants of his study were English major, so that, the participants'
awareness of using LLSs minimized the role of gender in his research. Kim (1995)
investigated in his research the use of LLSs by Korean EFL learners. The finding
showed no significant differences between male and female. Oh (1996) examined the
strategy use of sixty EFL university level students and found that the types of LLSs
did not have correlation with gender. As the findings of various studies in different
educational and socio-cultural settings show there is not harmonious evidence

representing the influence of gender variable in application of LLSs.

Age

With respect to LLSs, the variable of age and its effect on the language learning
process has been widely taken into account by various scholars. For instance,
Ehrman and Oxford (1989) studied second language learners from different age and
stage groups. They found that adult learners were able to use more learning
strategies. Ellis’s study (1994) showed similar findings, indicating that adult
learners’ strategies were highly intricate, wise and flexible whereas the strategies
employed by young language learners were mostly simplified and inflexible.
Considering both age and level effects, Macaro (2001) found that the advanced and
adult learners were using more strategies than young and elementary language
learners. The study also indicated that students of advanced proficiency level had a
higher contextual knowledge since they could flexibly apply more strategies.

In order to find any significant relationship between language learners’ age factor
and their use of LLSs, Griffiths (2003) employed Oxford’s (1990) SILL to ESL
students. Private language school learners from some different age groups in New
Zealand participated in his research. The results indicated that adult language

learners used different sorts of LLSs with higher frequency in comparison to



elementary language learners. Furthermore, doing a cross-sectional study and
focusing on the use of LLSs employed by learners of different age and level groups,
Magogwe and Oliver (2007) found that particular LLSs were developed in
transitional stages. They stated that “particular strategies may be developmentally
acquired. For example, both the secondary and tertiary level students preferred meta-
cognitive strategies, whereas the primary school students preferred social strategies”
(p.236). This finding demonstrates that learners with high level of proficiency are
independent learners and the high implication of meta-cognitive strategies is a crucial
part of their language learning process.

In contrast, Saricoban and Saricaoglu (2008) study the effect of the students'
gender and age on their strategy preference. The result of their study illustrated that
there is no significant relationship between age, gender, and department and the other
LLSs. The effect of the age factor in the use of LLSs in the language learning

process, even if studied by and large, needs more considerations.

Motivation

In addition to the gender and age factors, it is believed that the motivation
variable plays a significant role in