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OZET 

Helikopter Ebeveynlik Ol~egi'nin Tilrkee'ye Cevirisi, ve Geeerlllik, Giivenirlik 
Cahsmasi 

Hazirlayan: Emine Ertuna 

Ocak, 2016 

Bu cahsmada Odenweller, Booth-Butterfield ve Weber (2014) tarafmdan gelistirilen 

Helikopter Ebeveynlik Olcegi'nin Turkce'ye cevirilmesi, gecerlik ve guvenirlik cahsmasinm 

yapilmasi amaclanrmsur. HBO, Y kusagmm ebeveynlerinin helikopter ebeveynlik 

davramslan hakkmdaki algilanm olcmekte kullamlan onemli bir aractir. 

ilk olarak, HBO ingilizce'den Turkce'ye cevirilmistir. Cahsmaya Yakin Dogu -Oniversitesi, 

Psikoloji Bolumu birinci ve ikinci smif ogrencisi 200 birey katilnusnr. Katihmcilara sirasiyla 

Sosyodemografik Bilgi Formu, Helikopter Ebeveynlik Olcegi, Anne-Baba Tutum Olcegi, 

Kisiler Arasi Bagimhhk Olcegi, Problem Cozme Envanteri, Psikolojik Iyi Olus Ol9egi, 

Yasarn Doyum Olcegi uygulanrmstir. 

HBO'nin Cronbach alfa katsayisi .77 olarak tespit edilmistir. Madde-toplam puan 

korelasyonlan 0.18 ile 0.66 arasi degismektedir. Faktor analizi sonucunda, Turkce'ye 

uyarlanan olcegin, orjinal olcekteki gibi tek boyutlu oldugu ortaya cikmistir. Olcut bagmtih 

gecerlilik kapsammda, HBO ile ABTO'nun Kabul/llgi/Ozerklik, KABO'nun Ozerklik, 

P<;B'nin Planh yaklasim alt boyutlan arasmda anlamh, olumlu iliski bulunurken, KABO'nun 

Duygusal Girven alt olcegi ile anlamh, olumsuz iliskisi bulundu. 

Ogrencilerin HBO puanlan ile yas, cinsiyet, degum yeri, kardes sayisi, ikamet sekilleri 

arasmda anlamh iliski bulunmazken, HBO puanlan ile kacmci cocuk olma durumlan arasmda 

istatistiksel olarak anlamh bir fark oldugu bulundu. 

Yapilan cahsma sonucunda, HBO'nin Turkce formunun gecerli ve guvenilir oldugu tespit 

edilmis, Turk toplumunda kullamlabilecegi sonucuna vanlrmstrr. 

Anahtar Kelimeler: Helikopter Ebeveynlik, geeerlilik, giivenirlik 
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ABSTRACT 

The Turkish Translation, And Reliability, Validity Study Of Helicopter Parenting 
Instrument 

Prepared by Emine Ertuna 

January,2016 

The aim of the present study is to translate Helicopter Parenting Instrument (HPI) which 

developed by Odenweller, Booth-Butterfield and Weber (2014) to Turkish and conduct 

reliability and validity studies. HPI is an important tool used to measure the perceptions of 

Millennials about helicopter parenting behaviors of their parents. 

The translation of HPI from English to Turkish was conducted, firstly. 200 students attending 

to Near East University, Psychology Department first and second class participated in the 

study. A socio-demographic from, Helicopter Parenting Instrument, The Parenting Style 

Scale, Interpersonal Dependency Inventory, Problem-Solving Inventory, Psychological Well­ 

Being Scale, The Satisfaction With Life Scale were administered to the participants. 

The Cronbach alpha coefficient of HPI was .77. Item-total correlations ranged between 0.18 

and 0.66. As a result of factor analysis, it has emerged that Turkish adaptation of the scale 

was single-factor structure as in the original scale. Within the scope of the criterion-related 

validity, there was a significant, positive relationship between HPI and 

Acceptance/Involvement/Autonomy subscale of PSS, Assertion of Autonomy subscale ofIDI, 

Planned Approach of PSI. Also, there was a significant, negative relationship between HPI 

and Emotional Reliance subscale of IDI. 

In addition, there was no significant difference between students' HPI scores and their age, 

gender, birthplace, sibling numbers, accommodation type. However, there was a significant 

difference between HPI scores of students and their sequence between siblings. 

According to these results, the Turkish form of HPI is reliable and valid scale and can be in 

Turkish Society. 

Keywords: Helicopter Parenting, validity, reliability. 
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1. INTRODUCTION 

Family is the primary place and environment where individual's basic needs are met 

in his/her life. Relationship between family members and the family environment is 

the place where most interaction of developing individuals from psychosocial 

aspects. These relations are major factor on individual's development (Milli Egitim 

Bakanhgi, 2011, 4). Individual's family environment is closely related with to have 

balanced and compatible personalities. Especially, the attitude of parents toward 

children plays a role in the child's psychosocial development. It means that one of 

the most important factors in a child's health and positive personality development, is 

parents attitudes toward their children (Yavuzer, 2003, 145-160). Aksoy, Kihc and 

Kahraman (2009, 21) stated that in children development, parenting styles are 

important to shaped children's every period of lives and be healthy, happy people in 

the future. Different parenting styles lead to children exhibit different behaviors 

(Zanden, Crandell, Crandell, 2007, 287). Family environment which include 

tolerance, understanding, limitations in a balance, considering the needs and 

development level of child is the important for children's healthy development 

(Sezer, 2010, 15). Also, children who grow up in free, compatible family 

environment and in a consistent, healthy relationship reach adult life as an 

autonomous individual (Yavuzer, 2007, 26). However, negative parental attitudes on 

the individual can create psychologically negative outcomes (Cakmak, Hevedanh, 

2005, 125). Parent's negative attitudes or behaviors which include give inadequate 

love and to be oppressive against the child lead to child's unhealthy development like 

to have dependent personality and lack of self-esteem (Yamanoglu, 2009, 43). 

Parental involvement is important for children's health development in their lives. 

When parents involve in their children lives, children have better social (Grolnick, 

Ryan, 1989, 152), academic outcomes (Fan, Chen, 2001, 17). Steinberg et al. (1992, 

1278) investigated the effects of parenting practices on adolescent achievement and 

they found that adolescents whose parents involved have better school performance 

and more engagement to school. A limited form of parental involvement in a child's 

life, play an useful and supporting role (Lampert, 2009, 45). 

Bradley-Geist and Olson-Buchanan (2014, 325) differentiate parental involvement 

and over-parenting which called helicopter parenting from each other. For example; 



2 

if a child has an important exam, involved parents ask the child how passed the 

exam. On the other hand, helicopter parents ask their children again and again every 

assignment. In the research, they found that parental involvement was positively 

associated with student's outcomes like higher self-efficacy but over-parenting was 

negatively associated with student outcomes like lower self-efficacy as well as 

maladaptive job research and work behavior. Relatively, Schiffrin et al. (2014, 554) 

stated that parents who adopt the attitude of over-parenting give the message to 

children that they do not believe their children's abilities. For this reason, over 

parenting lead to children feel themselves less competent and less able to manage life 

as autonomous and it may be cause higher levels of depression and lower level of 

satisfaction. In fact, support is more important than control. If parents support 

children's autonomy and they give active role to children solve their problem, it is 

beneficial for children to have less anxiety, depression and better social, emotional 

adjustment (Grolnick, Ryan, 1989, 151-152; Barber et al., 1994 quoted by Schiffrin 

et al., 2014). So, parental attitudes/ behaviors in raising children are important factor 

to shaping the child's development (Zanden, Crandell, Crandell, 2007, 287-290). 
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1.1 Helicopter Parenting 

'Helicopter parenting' term firstly was used by Cline and Fay's (1990) parenting 

book series. Helicopter parenting refers to over-involved, ultra protective, ultra 

interested, remove obstacles which were in their children life, make decisions for 

their children, interfere children's all of work, save their children from adversity 

(Padilla-Walker, Nelson, 2012; LeMoyne, Buchanan, 2011; Odenweller, Booth­ 

Butterfield, Weber, 2014, 419). For examples; when children are not at home, 

parents call them a lot, parents intrude to social relationships of their children, they 

do their homework, they go to school to check their children bring school supplies 

which are needed for child. Also, the parents call the professionals by phone about 

their child's assignment, grades or making excuses about some situation instead of 

the students (Lock, Campbell, Kavanagh, 2012, 10-11). 

Helicopter parenting is not ancient parenting style, considered that it is new. The 

style of parenting includes over-involvement and low autonomy granting (Cornell, 

2014, 9-10). These parents control behaviors of their children (Schiffrin et al., 2014, 

554). According to Roman et al. (2012, 1170), mothers are the unique providers of 

the family and they care, protect their children until become the adult. For this 

reason, mothers exhibit controlling behavior and they manage children's daily lives. 

Because of this controlling behavior, young adults cannot make decisions 

independently about their lives and they feel anger to their parents. In their study, 

results showed that psychological control was positively associated with antisocial 

behavior of children. Relatedly, in a study of children, Aunola and Nurmi (2005, 

1154) found that mothers who have love with psychological control toward their 

children are supportive and establish warm relationships with them. However, the 

mothers manage children's psychological world and children become dependent. 

Grolnick and Ryan (1989, 151) stated that children who grow with parents whose 

have extreme control are be blocked for assimilate their own behaviors about school­ 

related. On the other hand, Padilla-Walker and Nelson (2012, 1187) stated that 

helicopter parenting differ from behavioral and psychological control. Controlling 

behaviors of parents are more harmful for children than helicopter parenting 

behaviors because, controlling parents have lack of sincerity and not emotional 

support. However, helicopter parenting includes good feelings such as guidance, 

emotional support in their relationships with children. 
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Helicopter parents are called Baby Boomers.Ilnsch, Reames, McIntyre, 2010, 55). 

Baby Boomers are generation who was.rborn between 1946 and 1964 (Zanden, 

Crandell, Crandell, 2007, 444) and who was the most inclusive to their children's 

lives. For this reason, they called 'helicopter parents'. Helicopter parenting style was 

most common in Millennials generation (LeMoyne, Buchanan, 2011, 412; Haber, 

Merck, 2010, 163). According to some reseaches, Millennials who was born between 

1980 and 2000 are called Generation Y (Zanden, Crandell, Crandell, 2007, 445). 

Millennials were the most protected generation. Communication between parents and 

students get easy and increase with the development of technology and electronic 

communication (Shoup, Gonyea, Kuh, 2009, 19; Van Dyck, 2015, 108). In earlier 

generation of Millennials, technology did not develop and children play outside, ride 

bicycle and families did not reach them easily. However, in Millennials generation, 

parents met technology and begin to use cell phone, social network, e-mail etc. So, 

they started to check their children's whereabouts easily (Kantrowitz, Tyre, 2006, 

quoted by LeMoyne, Buchanan, 2011, 400). Basically, technology provides ease to 

parents to control their children and take information about all of things of their lives 

(Haber, Merck, 2010, 163). Shoup, Gonyea and Kuh (2009, 17) investigated the 

frequency of communication and the issues which talked between college students 

and their families. They found that the majority students are often communicate with 

their parents ( especially mother) via electronic media. Students reported that they 

talk or discuss with their parents about many topics, especially academic 

performance, personal issues and family matters. Academic topics are spoken with 

most fathers. University faculty members met first with the effects of helicopter 

parenting because of they met with students who live first major separation from 

their overprotective parents due to start university (Odenweller, Booth-Butterfield, 

Weber, 2014, 419). 

Helicopter parents overinvolve to life of their children (LeMoyne, Buchanan, 2011, 

412) and direct their lives (Graves, 2007; Padilla-Walker, Nelson, 2012, 1186) 

because of worry about children's well-being and success (Padilla-Walker, Nelson, 

2012, 1186). One of a study of Lock, Campbell and Kavanagh (2012, 15) was used 

128 professionals (psychologists, school counselors, mental health professionals) and 

they stated that professions reported that anxious parents have greater intensity of the 

parental actions. Relatedly, Segrin et al. (2013, 588) found that there was a positive 
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relationship between parental anxiety and overparenting. It means that, parents who 

are overinvolved or overcontrolling have anxiety. The reason of this was parents feel 

that children are vulnerable and they are worried about their children's progress, so, 

they behave more controlling. Yavuz and Ozmete (2012, 24) stated that young adults 

are in the level of making decisions and choices and this situation often escapes the 

attention of parents, also they found that over the control of parents on their children 

who are over 18 years negatively affects the socialization process of the young adult. 

Parent's control and demandingness is very important on children's development. 

The amount of control and the level of demand should be neither too little nor too 

much to have positive impacts on children (Chang, 2007, 27). If parent extreme 

oversee their children, the situation negatively affects children's ability to learn and 

to experience something. For example; when parents always tell how to behave to 

their children in every situation, children cannot do something alone and when they 

become adult, they have not ability to success anything on their own. On the other 

hand, child's development is affected negatively by parents who have not lead 

(guidance) on a developing child like a child cannot go in the right direction. 

Actually, the underlying message of parent's controlling behavior is that they do not 

rely on children about to make their own decisions. Also, when parents behave over 

controller, their children think that parents are not satisfied with them. So, their self­ 

satisfaction ratings decrease (Chang, 2007, 28). In relatively, the other study of Ingen 

et al. (2015, 14) found that students who perceived their parents as helicopter parents 

have low general self-efficacy and poor peer attachment. They stated that helicopter 

parenting damage students independence and self-agency because students who have 

intrusive parents felt that they have not sufficient skills to perform and fulfill a task. 

According to Locke, Campbell and Kavanagh (2012, 17-18), overparenting means 

that high demand of parents for the success of their children and high levels of 

responsiveness. On the other hand, they stated that some of parents who with low 

demandingness have active role to solve their children's problems because they do 

not want to be disappointed and encounter with the challenges of the child. So, when 

parents have low expectations about children's active role to complete task, the task 

is completed by parents or others' support and effort. Their research results showed 

that overparenting behaviors affect children's negatively. These type behaviors cause 

anxiety of child, undeveloped responsibility or self-efficacy sense, inadequate life 
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skills. Also, helicopter parents intervene to-their children's lives. If this intervention 

is without being too overbearing and be controlled, it provides to children's well­ 

being and success (Padilla-Walker, Nelson, 2012, 1186). On the other hand, Padilla­ 

Walker and Nelson (2012, 1187) found that helicopter parenting include parental 

involvement which cause to healthy development of children because of include 

emotional support, guidance etc. However, these parents have low parental autonomy 

granting. Grolnick and Ryan (1989, 151) stated that autonomy support of parents is 

associated with children's self-regulation and competence. When parents encourage 

children to be autonomous, they equip them educational life that need independence 

and self-regulation. In the other research, Insch, Reames and McIntyre (2010, 54) 

found that Millennials are not view negatively some parental involvement. 

According to Millennials, 'mentoring' dimension of parental involvement is 

appropriate when parents give advice and making suggestion to them, they were 

pleased. However, Millennials stated that 'meddling' dimension of parental 

involvement like intervene to the life is not appropriate. On the other hand, Taris and 

Bok (1997, 102) researched the association between parents styles, depression and 

locus of control among young adults. They found that involvement of father is 

associated with internal locus of control of child but involvement of mother is 

negatively associated with internal locus of control. They stated that fathers and 

mothers involve in different ways to children's lives. For example, involved fathers 

induce their child to be independent, to be accomplish etc., but involved mothers 

provide comfort when something goes wrong in children's lives. Also, they found 

that mothers' and fathers' involvement lead to decreasing feelings of depression. 

Grolnick and Ryan (1989, 152) found that fathers are less involved than mothers 

while raising children because mothers carve out more time to interact actively with 

children. In the past year, parents were involve their children's undergraduate years 

but in time, they start to involved their children's school life after licenses and job 

search process (Insch, Reames, McIntyre, 2010, 55). Van Dyck (2015, 108) stated 

that helicopter parents love their children and they want their children to succeed. 

Shoup, Gonyea and Kuh (2009, 22) investigated that how was parents' highly 

involved affect students' outcomes of education and students' engagement. The 

results showed that children who have parental involve are better in many aspects. 

Like that they have high level of engagement, satisfaction, deep learning activities 
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vs. children who have high involving .parents have high engagement. The other 

finding of research was that the students with highly involved parents have 

meaningful progress in personal, social development, education and personal 

competence and have greater satisfaction with their college experience. Students with 

highly involved parents have high engagement in effective educational practices in 

college. The cause of the situation is that parents have high expectations, give 

encouragement and support to their children during college life (Shoup, Gonyea, 

Kuh, 2009, 21). According to Shoup, Gonyea and Kuh (2009, 19), 'a defining 

characteristic of helicopter parents is that they interacted with college officials on 

behalf of their child to solve problems'. Also, the students whose parents contact 

with college officials to solve their problems reported that they feel they are 

supported. Relatedly, Ulusoy and Durmus (2011, 17) reported that in Turkey, 

authority of parents is seen natural and therefore a condition accepted by children. 

In fact, helicopter parents have hovering behavior which is humane in nature but 

destructive to health development (physical, social, emotional) of children 

(Odenweller, Booth-Butterfield, Weber, 2014). Odenweller, Booth-Butterfield and 

Weber (2014, 417) investigate the relationship between helicopter parenting, family 

environments and relational outcomes for Millennials. The research found that 

helicopter parenting is not associated with authoritative or permissive parenting style 

but is positively associated with authoritarian parenting style. The association 

includes rigid and dominant parental control and monitoring, definitive child 

obedience and dependence. They said that the association led to negative child 

outcomes. In addition, they stated that hovering behavior of helicopter parents is 

benevolent in essence but it causes several negative outcomes for Millennials and 

damage their social, emotional, physical development. According to Odenweller, 

Booth-Butterfield and Weber (2014, 419), helicopter parenting was related to 

interpersonal dependency and ineffective coping skills of Millennials. Children who 

have over-involve parents rely on their family to always they assistance them. So, the 

children rely on others (friends etc.) to satisfy their needs. However, when the 

children face unfamiliar social settings, they have lack the confidence and they 

cannot cope life problems. Relatedly, Hong et al. (2015, 144) stated that children 

who are excessively monitored by parents always rely on them. In this case, children 
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cannot have control on their lives and they have no self-control. So, their daily lives 

and academic performance affected negatively. 
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1.2 Other Theories of Parenting Styles 

1.2.1 Authoritarian Parents 

Authoritarian parents develop clear and certain expectations for their children. 

According to the parents, force, threats, punishments are important to shape the 

behaviors of children. They considered obedience, order and traditional structure but 

they do not reasoning with their children (Zanden, Crandell, Crandell, 2007, 287). 

Authoritarian parents use yelling, scolding or physical punishment methods while 

applying the rules (Demir, Sendil, 2008, 23). Parents do not exchange ideas with 

their children (Yilmaz, 1999 quoted by Yilmaz, 2011, 18). Parental attitudes have 

significant effect on student's hostility, somatization, depression, anxiety and 

negative self-signs. Diizgiin (2003, 159) researched the relationship between parental 

attitudes and psychological symptoms of students. According to results, authoritarian 

parenting is positively associated with psychological symptoms of students. In 

children who grow in authoritarian parents that apply rules and orders, not accept the 

wishes of children, anger, aggression and hostility occurs. This is because more 

discipline as a result of the family, children had to give up a lot of things that they 

receive pleasure. So, these frustrations cause anger. On the other hand, Givertz and 

Segrin (2015, 1127) found that authoritarian parenting is negatively associated with 

satisfaction of family (both parents and children). Also, they stated that children with 

over parental control have low self-efficacy and high psychological entitlement. 

According to Cecen (2008, 425), authoritarian parents put strict rules, do not allow to 

their children to express themselves and they are not sensitive to the children's 

needs. For this reason, the children are insufficient to get social skills and improve 

trust toward around people. In relatively, Erkan, Giicray and Cam (2002, 72) 

investigated the relationship between parental attitudes and social anxiety. The 

research showed that children who grow up in overprotective parents and 

authoritarian parents have more social anxiety than children who have authoritative 

parents. Overprotective parents cause to be isolated to children from the environment 

experience can be acquired. So, child's autonomy blocked. Child may not be able to 

develop social skills because of his/her attempt is blocked. In this case, the child 

learns to associated it with the anxiety and social anxiety will be revealed (Bogels et 

al., 2001 quoted by Erkan, Giicray, Carn, 2002, 73). 
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1.2.2 Authoritative Parents 

Authoritative parents are firm but not extreme restrictive. They set specific standards 

with due respect personality of children and they expect to children obey rules. They 

have democratic approach. They are warm, sensitive, patient and they take children 

opinions in the family decisions. Authoritative parents take decisions and reason with 

their children (Zanden, Crandell, Crandell, 2007, 287). Democratic parents make the 

rules to the children as authoritarian parents but they explain the reason of the rules 

and accept the children's individuality (Demir, Sendil, 2008, 23). Democratic parents 

have high levels of education (Kaya, Bozaslan, Gene, 2012, 221). The children who 

have authoritative parents have more developed sense of responsibility and social 

skills, curious, creative and successful than permissive and authoritarian parent's 

children (Bulut, 2006, 52). Similarly, Milevsky et al. (2007, 44) found that 

authoritative parenting style was associated with higher self-esteem, life satisfaction 

and lower depression. According to literature, children have more self-esteem with 

democratic parents who do not interfere to child's elections, who share the problems, 

who respect to their child's thoughts and feelings, who make explanations when they 

do not accept child's requests (Erbil, Divan, Onder, 2006, 14). Adolescents who 

grow up with authoritative parents have more positive social and emotional 

development (McClun, Merrell, 1998, 388). According to Cecen (2008, 424), 

democratic parents are given the chance to their children to express their thoughts 

and feelings. For this reason, the children can develop a relationship of trust toward 

people and probably healthy peer relationships. In other research, Steinberg et al. 

(1991, 31) found that authoritative parents' adolescents have better school 

performance, self-confident, less anxiety and depression, also, they are not available 

in erring behavior. Similar results were found that authoritative attitudes cause 

positive outcomes of children behavior and their school achievement. Also, parents 

are more authoritative to girls than boys. So, girls are more successful in school 

(Talib, Mohamad, Mamat, 2011, 31). 

Consistent with the findings in Western countries, researches conducted in Turkey 

showed that children who grow up in family environment which include love, 

warmth, attention, compassion have positive psychological outcomes. However, 

children of authoritarian and overbearing parents probably develop negative 

psychological features and behavior. Especially, individuals who perceived the 
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democratic family describe themselves as autonomous than individuals who with 

authoritarian parents. Democratic parents' children have less anxiety, depression, 

aggression, substance abuse and have more positive social behavior, cognitive ability 

and academic achievement (Sumer, Aktiirk, Helvaci, 2010, 55). 
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1.2.3 Permissive Parents 

Permissive parents think that they resource for their children (Baumrind, 1966, 889). 

They give a lot of freedom to their children. They do not control their children 

(Yilmaz, 2011, 62) and not demand a lot of things from their children (Chan, Chan, 

2005, 19). Sometimes they act with a tolerance of up neglect and these parent's 

children watch television, eat and lie what time they want (Yilmaz, 1999 quoted by 

Yilmaz, 2011, 62). Also, permissive parents do not interfere behavior of their 

children (Baumrind, 1966, 889) and they are uninterested to their children (Chan, 

Chan, 2005, 19). Permissive parents let a lot of freedom but few or no responsibility. 

For this reason, these children have not responsibility sense and they live difficulties 

in their relationships with others. In these families, parent-child relationship is like 

friend (Berg, 2011, 32). Parents adopt to permissive attitudes for their children to be 

curious, to make their own choices and to be confident individuals (N acak et al., 

2011, 94). Permissive parents have high responsiveness and low demandingness 

(Lock, Campbell, Kavanagh, 2012, 19). Permissive parents fulfill the wishes of 

children and they see them as individual. For this reason, children are satisfied to be 

permissive of their parents. However, too permissive parents have not enough control 

and boundaries. Due to the uncontrolled children may go out of control, engage in 

illegal behavior and loss of your hand (Chang, 2007, 29). 

Turn; and Tezer (2006, 40) researched that perceived parenting styles and self-esteem 

of high school students. They found that high school students who perceived that 

their parents are as authoritarian have lower self-esteem than students who perceived 

their parents as authoritative and permissive. In relatively, Martinez and Garcia 

(2007, 345) investigated the effects of parenting styles on adolescents' outcomes in 

Spain culture. They found that Spain adolescents who with indulgent (permissive) 

parents have the same or higher self-esteem (academic and family dimensions) and 

internalization of values than authoritative parent's adolescents. According to them, 

indulgent parents have high acceptance/involvement like authoritative parents and 

have low level of strictness/imposition. So, they stated that parent's involvement, 

affection, reasoning, acceptance practices have positive effects on adolescents' 

outcomes but adolescents have negative outcomes because of parents' strictness 

practices. In other research, Milevsky et al. (2007, 45) found that fathers' permissive 

attitudes has not negative outcomes on children as mothers' permissive attitudes. On 
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the other hand, Kazemi, Ardabili and ·solokian (2010, 400) stated that mothers' 

permissive parenting styles contribute to be a secure affection environment as 

authoritative parenting styles. In research, adolescents reported that their mothers 

have permissive parenting styles and the mothers more involved than have control in 

their lives. 



14 

1.3 PARENTING STYLE AND INTERPERSONAL RELATION 

1.3.1 Interpersonal Dependency 

It refers to complex thoughts, behaviors, beliefs and feelings which turning around 

the need to establish close relationship, interaction and rely on important others 

(Hirschfeld et al., 1977). According to Ulusoy and Durmus (2011, 16), dependent 

people are passive, anxious, introverted and docile. They are not take responsibility 

and they relies on the others. These people cannot decide on its own and act 

independently. Also, they have not self-confidence. Parents' authoritarian attitudes 

lead to interpersonal dependency in children. Overprotective parenting style limits 

the child's independence, autonomy, abilities and this case returns as dependence on 

parents (Erkan, Giicray, Carn, 2002, 72). 
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1.4 PARENTING STYLE AND PROBLEM SOLVING 

1.4.1 Problem Solving 

Individual interacts with the outside world from the moment of his/her birth. In this 

context, child's first social environment is composed of parents. When the individual 

starts to school life, his/her social environment expands. It is inevitable that 

individuals face various problems in social interaction. Children's coping strategies 

with their problems must be supported in term of a healthy personality development. 

Individuals who are successful in dealing with the problem develop a positive self­ 

sense and personalities (Erdogdu, 2006, 103). Students' problem solving skills are 

associated with many variables. One of them is parents' attitudes (Tumkaya, 

Iflazoglu, 2000, 153). 

There are a lot of definitions of 'problem solving' in literature. D'Zurilla, Nezu, 

Maydeu-Olivares (2002) quoted by Arslan, Kabasakal (2013, 34) explained that 

problem solving refers to cognitive and behavioral process which contain to consider 

that choose the most effective way for cope with person's life problems. According 

to K1h9 and Ko9 (2003) quoted by Capri and Gokcakan (2008, 136), problem solving 

means that 'knowing that what is to be done in the situation of not knowing what to 

do depending on the problem'. People are faced with many problems in their daily 

lives. Each individual exhibits different behavior in the face of the problem (Tetik, 

Acikgoz, 2013, 95). According to literature, development of problem solving skill is 

associated with parental attitudes. According to Kaya, Bozaslan and Gene (2012, 

221 ), protective parents attitudes cause to children to have low problem solving 

skills. Also, the research found that university students who grow up with democratic 

attitudes of parents have high problem solving skills, academic achievement and low 

social anxiety. On the other hand, authoritarian parents' children have high academic 

achievement and social anxiety. 

According to Karadayi (1994) quoted by Serin, Derin (2008, 13), individuals who 

grow up with authoritative (democratic) parent attitudes feel less anxiety in the face 

of problems, decide on their own to apply them and act more independently. 

Relatively, Kazemi, Ardabili and Solokian (2010, 401) used adolescents for 

investigate the relationship between mothers' parenting styles and adolescents' social 

competence in Iranian culture. Results showed that adolescent girls who with 
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permissive and authoritative mothers have better social competence in problem­ 

solving skills dimension. 
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1.5 PARENTING STYLE AND PSYHOLOGICAL WELL-BEING 

1.5.1 Psychological Well-Being 

Psychological well-being means that administer to challenges which are in person's 

life (Keyes, Shmotkin, Ryff, 2002, 1017). Segrin et al. (2013, 589) stated that 

overparenting behaviors damage psychological well-being of young adults. In their 

research they found that young adults who grow up with over-parenting behaviors 

have greater narcissism and poor coping skills. When parents solve their children's 

problem or remove challenges from their lives, they prevent the children from 

negative things to experience and the children cannot develop independent self and 

learn coping skills. So, children always want to approval from other people and they 

cannot solve their problems. 

In the other study, Schiffrin et al. (2014, 554) research the effects of helicopter 

parenting behaviors on well-being of college student between 297 college student. 

They found that helicopter parenting behavior have negative effects on children's 

well-being such as they have higher levels of depression and lower satisfaction with 

life. It is caused by the perceived as their psychological needs ( ex: autonomy, 

competence) are not met because of parents' controlling behavior. In an example; 

when parents control behaviors of children, children feel that their autonomy lessens. 

So, depression occurs due to control. Also, when helicopter parents solve problems 

for children, the children cannot feel competence and cannot solve their problems 

with self-confidence. Schiffrin et al. (2014, 554) resulted that students who have 

over-controlling parents have lower psychological well-being and feel less satisfied 

with life. 

Also, LeMoyne and Bunchanan (2011, 412) researched the effects of helicopter 

parenting on well-being and other outcomes between 317 college students. They 

found that there was a negative relationship between helicopter parenting and 

psychological well-being but there has a positive relationship between helicopter 

parenting and medication use of depression and anxiety. Helicopter parents solve 

their children's problems which may they face and they do not allow to their children 

solve their problem in age appropriately and develop ability to face challenges which 

they face. Therefore, helicopter parents' children depend on others. So, children's 

general well-being is affected negatively (LeMoyne, Buchanan, 2011, 413). Also, 
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students who assert that their family show helicopter parenting behavior reported that 

feel more negatively themselves. 
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1.6 PARENTING STYLE AND SATISFACTION OF LIFE 

1.6.1 Satisfaction of Life 

It refers to obtained results by comparing people's expectations and what they have 

(Vara, 1999 quoted by Ozgen, 2012, 1). Also, satisfaction of life refers to satisfaction 

with one's own life (Telman, -Onal, 2004 quoted by Ozgen, 2012, 2). Person who are 

actively involved in making decisions about himself/herself can develop a sense of 

responsibility and have control over his/her life. These features contribute to person 

have life satisfaction. Parent attitudes have an impact of on development individual's 

decision-making strategies (Ozturk, Kutlu, Atli, 2011, 59). According to a research, 

perceived democratic parental attitudes were positively associated with life 

satisfaction and subjective well-being of university students (Deniz et al., 2013, 172). 

The other research found that children who grow up in authoritarian families which 

interfere the freedom of children, forcing them to do anything, decide on behalf of 

children have low satisfaction and high depression level (Acun-Kapikiran, Korukcu, 

Kapikiran, 2014, 1250). 
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2. METHOD OF THE STUDY 

2.1. Research Model 

In this research the survey model, which is one of the descriptive research model, is 

applied in order to determine the attitudes of students toward parenting scale and the 

adaptation of Helicopter Parenting Inventory to Turkish. Survey models are the 

research approaches, which aspire to describe the current situation as it is existed in 

present or past (Buyukozturk, 2009). 

2.2. Population and Sample of the Research 

The population of the research is constituted by l " and 2nd grade students of 

Psychology Department in 2014-2015 school year in Near East University, which is 

located in Nicosia, Turkish Republic of Northern Cyprus. 200 participants, who 

would represent the population of the study, are chosen from the population by the 

way of convenience sample due to the fact that the time, cost and control hurdles. 

2.3. Data Collection Tools 
In research, questionnaire is used as the data collection tool. There are 7 categories in 

the questionnaire. The categories are Personal Information Form, Helicopter 

Parenting Inventory, Parental Attitude Scale, Interpersonal Dependency Scale, 

Problem Solving Inventory, Psychological Well-Being Scale and Life Satisfaction 

Scale. 

2.3.1. Personal Information Form 

The Personal Information Form is developed by the researcher and in this from 13 

questions, which include the descriptive information such as age, gender, and 

birthplace of the students and the descriptive information about the participants' 

parents, are found. 

2.3.2. Helicopter Parenting Instrument (HPI) 

The scale is developed by Odenweller, Booth-Butterfield and Weber (2014) and the 

scale consists 15 items. The scale measures the apprehension of Y generation's 

parents toward helicopter parenting behaviors. The validity of the scale is found to 
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be high and the reliability of the scale is found to be close to ideal reliability (.80) 

(Odenweller, Booth-Butterfield and Weber, 2014). 

The original version of the scale, which has 7-Likert point scale, is converted to 5- 

Likert point scale (1 =strongly disagree, 5= strongly agree) that is used in this 

research. This change is made because of the fact that the more than five choices 

cause difficulties in Turkish meaning and clarity (Dogan, Cotok, 2011). In other 

words, participants would have difficulty to distinguish the options when they have 

similar and close meanings (Dogan, Cotok, 2011; Akm vd., 2009 quoted by Toprak, 

Aydm, 2015). Contact established with Kelly G. Odenweller who improved the scale 

via e-mail and it was allowed to be converted to a 5-Likert point scale. 

The validity-reliability study of the Turkish version of the scale is given at result part 

of the thesis. 

2.3.3. Parental Attitude Scale 

The scale is developed by Lamborn, Mounts, Steinberg and Dornbush (1991) and its 

reliability and validity is done by Yilmaz (2000). It consists 26 items and it has 3 

factors namely Acceptance/Involvement, Control/Inspection and Psychological 

Autonomy dimensions. The first dimension is measured by 9 items, second 

dimension is measured by 8 items and third dimension is measured by 9 items also. 

In Turkish version of the scale for college students consist 3 factors. One of them is 

'acceptance-involvement-autonomy' factor which including 'acceptance­ 

involvement' and 'psychological autonomy' dimensions. The other factors are 'direct 

control' and 'indirect control'. 

Acceptance/Involvement dimension measures the apprehension of children whether 

their parents are affectionate, concerned, and attendant. Moreover, 

Control/Inspection dimension measures the apprehension of children whether to what 

extent their parents are controller. In addition to these, Psychological Autonomy 

dimension also measures the apprehension of children whether to what extent their 

parents apply democratic manner and they encourage their children to express 

themselves. 
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The test-retest reliability of the scale is found to be high. Even though the internal 

consistency is found to be lower, it is efficient. The internal consistency of these 3 

subscales is .76, .66, .65 (Yilmaz, 2000). 

2.3.4. Interpersonal Dependency Scale 
This scale is developed by Hirschfeld, Klerman, Gough, Barrett and Korchin (1977) 

and it is adapted to Turkish culture by Ulusoy (2010). It measures the tendency of the 

interpersonal dependency. The scale has 4 grades (very appropriate to me (1)-not 

appropriate at all (4)) and it consists 44 items. Also, it has 3 subscales, which are 

Emotional Reliance, Lack of Social Self-Confidence and Assertion of Autonomy. 

Emotional Reliance sub scale comprises of 18 items, Lack of Social Self-Confidence 

consists 12 items and Assertion of Autonomy consists 14 items. 

Emotional Reliance subscale measures the intensity and levels of the relationship 

with a person. Besides this, Lack of Social Self-Confidence subscale measures 

general personal relationships with people and it almost explains the concept of 

dependency. It indicates that person needs help. Assertion of Autonomy subscale 

measures independence of person or ignoring the evaluation of others. Being alone 

and behave independently is a priority for the person. The test-retest reliability of 

these three subscales is .77, .85, .61 (Ulusoy, 2010). 

2.3.5. Problem Solving Inventory 
Problem Solving Inventory is developed by Hepper and Petersen (1982) and the 

adaptation to Turkish is made by Sahin, Sahin and Hepper (1993). This inventory is 

an assessment scale and it measures the perception of individual's problem solving 

abilities. It consists 3 5 items and it is 6-Likert type (' I always behave like this (1 )- "I 

never behave like this (6)'). It also includes 3 factors: Problem-Solving Confidence, 

Approach-Avoidant Style, and Personal Control. In Turkish version of the scale, 6 

factors, which are impulsive style, reflective style, avoidant style, monitoring, 

problem-solving confidence and planfulness, are created. High points mean that the 

person perceives him/herself insufficient to solve his/her problem. It is found that 

Cronbach's alpha value is .82 (Savasir, Sahin, 1997). 
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2.3.6. Psychological Well-Being Scale 

This scale is developed by Diener and his-colleagues (2009) and the name of the 

scales is changed as 'Flourishing Scalet.+It is adapted to Turkish by Telef (2013) and 

its validity-reliability study is done . .This scale measures the individual's socio­ 

psychological well-being. It is 7-Likert type ('I totally agree'-'! totally disagree') 

scale and it consists 8 items. High points show that the individual has various 

psychological source and strength. Also, the reliability and validity is found as high 

and Cronbach's alpha value is .80 (Telef, 2013). 

2.3. 7. The Satisfaction With Life Scale 

This scale is also developed by Diener and his colleagues (1985) and it is adapted to 

Turkish by Yetim (1993). It measures the satisfaction that individual get from the 

life. It consists 5 items and it is 7-Likert type ('I totally disagree' (1)- 'I totally 

agree'(?)) scale. The low point shows that the individual have lower life satisfaction. 

The alpha value of the scale is .86 and test-retest reliability is found to be .73 (Ozgen, 

2012). 

2.4. Data Collection 

In the research, the questionnaire form is used as a data collection and this 

questionnaire is handed out to the students and they fill in by themselves in spring 

semester of 2014-2015 academic year. Participants are informed by the researcher 

about the aim of the study and the answering the scale before they start to fill in the 

data collection tools. 

Questionnaire applied to the classes after giving the necessary information about the 

research. Participants, who wanted to participate to the study, filled in the consent 

form and signed it. Finally, socio-demographic form and scales were given to 

participants to answer them. This research took approximately 25-30 minutes to 

complete. 

2.5. Data Analysis 

The data collected from the questionnaire is analyzed statistically by SPSS 21 and 

AMOS 21 packet programs. 
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Also, :frequency analysis and descriptive statistics are used in order to determine the 

answers given to scales and students' descriptive characteristics. 

The reliability of the inventory is identified by internal consistency test and half-split 

test and the construct validity is provided by Confirmatory Factor Analysis. 

The normal distribution of the data set is tested by Kolmogorov-Smimov test in order 

to determine the hypothesis, which would be used in research and it is seen that the 

data set is fitted to the normal distribution by looking Q-Q plot graphic and 
skewness-kurtosis values. Because of this reason, parametric hypothesis tests are 

used in the study. 
While comparing the dependent and independent variables; it is concluded as when 

the independent variable has two categories (for example; female-male) then 

independent sample t-test is used, but when independent variable has more than two 

categories (for example; age group) then Variance Analysis (ANOVA) used. As a 

result of Variance Analysis, if there is a difference between the groups then Tukey 

test, which is one of the post-hoc tests, is used in order to find out which category 

causes the difference. Furthermore, Pearson correlation analysis is applied to 

determine relations between the scales. 

2.6. Limitations of the Study 

There are some limitations of the study. One of them is, the research was conducted 

in private university. Another limitation of this study is, data would be collected from 

1st and 2nd grade students of Psychology Department. Lastly, the research was done 

in Cyprus. 
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3. RESULTS 

3.1. Content Validity 
For the adaptation study ofHPI, the contact with the scale developer Kell G. 

Odenweller via e-mail is established and the necessary permit is obtained for the 

scale to adapt. The adaptation process should consist of a series of steps that must be 

carried out meticulously because of intercultural contextual differences. This 

obligation becomes even more important in step which translated the scale into a 

different language. 

Firstly, HPI translated into Turkish by two experts. Then, the Turkish version 

translated into English by other two experts and it is seen that there are consistency 

between Turkish and English form of the scale. 

3.2. Construct Validity 
Confirmatory Factor Analysis is applied in order to ensure the construct validity of 

the unidimensional 15-item scale, which is developed by Odenweller, Booth- 

Butterfield and Weber (2014). 

3.2.1. Confirmatory Factor Analysis 
The fix indices detected by the confirmatory factor analysis is shown in Table 3 .1. 

When the fix indices of the model is examined, it is seen that f/df is 1.73, RMSEA 

value is 0.06, GFI value is 0.91, NFI value is 0.80 and CFI value is 0.90. According 

to these results, it is concluded that the fix index of this scale is in the admissible 

limits and the fit of model is good. 

When the goodness of fit indices given in Table 3 .1. and Path diagram shown in 

Figure 3.1. is reviewed, it is determined that both the original scale developed by 

Odenweller, Booth-Butterfield and Weber (2014) and the Turkish version of the 

scale is unidimensional. 
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Table 1. CFA goodness of fit indices 

x2/df 
RMSEA(Root Mean Square Error of Approximation) 

GFI(Goodness of Fit Index) 0.91 

NFI(Normed Fit Index) 0.80 

CFI (Comparative Fit Index) 0.90 
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Figure 1. PA TH diagram related to model 



28 

3.3. Criterion-Related Validity 
Within the scope of the criterion-related validity, the relationship between the 

students' scale scores and the similar scaled is analyzed and the results are given in 

Table 2. 

Table 2. The correlations between mean scores of HPI and other scales and 
their subscales 

Helicopter 
Scales Parenting Instrument 

r 0.35 
The Parenting Style Scale p 0.00* 

r 0.38 
Acceptance/involvement/ autonomy p 0.00* 

r 0.04 
Direct control p 0.57 

r 0.10 
Indirect control p 0.14 

r 0.00 
Interpersonal Dependency Inventory p 1.00 

r 0.16 
Assertion of autonomy p 0.02* 

r 0.05 
Lack of social self-confidence p 0.51 

r -0.17 
Emotional reliance p 0.02* 

r 0.06 
Problem-Solving Inventory p 0.41 

r 0.03 
Impulsive Style p 0.69 

r 0.00 
Reflective Style p 0.96 

r 0.17 
Planfulness p 0.01 * 

r -0.04 
A voidant Style p 0.53 

r 0.03 
Monitoring p 0.68 

r 0.02 
Problem-Solving Confidence p 0.78 

r -0.09 
Psychological Well-Being Scale p 0.22 

r -0.11 
The Satisfaction with Life Scale p 0.13 
*p<0,05 
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In Table 2, the correlations between the total points taken from HPI and the total 

points taken from other scales and their.subscales are given. 

While Table 2 is examined, it is found that the correlation between the total points 

taken from PSS and the total points taken from Acceptance/Involvement/ Autonomy 

subscales of the scale is statistically significant (p<0,05) and this correlation is 

positive and weak. While the points taken from the overall of PSS and 

Acceptance/Involvement/ Autonomy subscales increase, it is seen that the points 

taken from HPI increase too. Moreover, it is determined that the correlation between 

the points from the other subscales of PSS and the points from HPI is not statistically 

significant (p>0,05). 

In addition to this, the correlation between the total points taken from Assertion of 

Autonomy subscale placed in IDI and HPI is statistically significant (p<0,05) and it 

is seen that this correlation is positive and weak. While the points from this subscale 

increase, also points from HPI increase too. Additionally, it is determined that the 

correlation between the total points of Emotional Reliance subscale and the total 

points of HPI is statistically significant (p<0,05) and it is occurred that this 

correlation is negative and weak. During the total points of Emotional Reliance 

subscale ascend, it is observed that the total points of HPI decline. Besides, the 

correlation between the total points of IDI and its subscale "Lack of Social Self­ 

Confidence" and the total points taken from HPI is not resulted as statistically 

significant (p>0,05). 

Moreover, when the correlation between the total points of Planfulness subscale 

placed in PSI and the total points of HPI is analyzed, it is resulted that the correlation 

is statistically significant (p<0,05) and this correlation is observed as positive and 

weak. While the points taken from Planfulness subscale increase, the points taken 

from HPI increase too. Lastly, it is ensued that the correlation between the points 

from the overall PSI and other subscales of the inventory and the points from HPI is 

not statistically significant (p>0,05). 
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3.4. Reliability 
The reliability of the inventory is tested by the Cronbach's alpha and Split-alpha 

method. Also, item-total score analysis based on correlation is applied. As a result of 

the analysis applied by the researcher, it is resulted that the reliability co-efficient is 

0.65 in consequence of applied both Spearman Brown and Guttman Split-Half 

method. Moreover, the Cronbach's alpha test is applied regarding to the reliability of 

the overall inventory and its subscales and as a result of this test, Cronbach's alpha 

reliability coefficient of overall scale is found to be 0.77. 

Table 3. Item total correlations 

Items 
r 

Item 1 
0.40* 

Item2 
0.43* 

Item 3 
0.18* 

Item4 
0.41 * 

Item 5 
0.23* 

Item 6 
0.44* 

Item 7 
0.57* 

Item 8 
0.56* 

Item 9 0.53* 

Item 10 0.62* 

Item 11 0.57* 

Item 12 
0.51 * 

Item 13 
0.62* 

Item 14 0.58* 

Item 15 0.66* 

*p<0,05 

The item-total correlation coefficients given in Table 3 are between 0.18 and 0.66 

and it is resulted that the entire is statistically significant (p<0,05). 

In addition to Split-half and Cronbach's alpha tests, the item-total correlations are 

resulted as they are adequate. According to these results, any item is not removed 

from the inventory and it is resulted that the inventory is reliable. 
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Table 4. The descriptive characteristics ofstudents 

Frequency (n) Percent(%) 

Age Group 
18-21 108 54.00 

22-24 72 36.00 

25-27 15 7.50 

28+ 5 2.50 
-- 
Gender 
Female 109 54.50 

Male 91 45.50 

Place of Birth 
TRNC 16 8.00 

TR 178 89.00 

Other 6 3.00 

Number of siblings 
None 2 1.00 

One 48 24.00 

Two 43 21.50 

Three 27 13.50 

Four and more 80 40.00 

Sequence between siblings 
First 76 38.00 

Second 55 27.50 

Third 23 11.50 

Fourth and above 46 23.00 

Parents 
Parents are together 182 91.00 

Parents are separate 3 1.50 

Parents divorced 5 2.50 

Father has died 10 5.00 

Accommodation Type 
At Home- Alone 16 8.00 

At Home- With Parents 55 27.50 

At Home- With Friend 77 38.50 

At Dormitory- Alone 10 5.00 

At Dormitory- With Friend 34 17.00 

Others 8 4.00 

Total 200 100.00 

The distribution by the descriptive characteristics of students, who are included in the 

scope of research, is given in Table 4. 
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When Table 4 is analyzed, it is seen that54% of the students are between 18-21 age 

range; 36% of them are between 22-24 age range; 7 .50% of them are between 25-27 

age range; and 2.50% of them are between 28 and above age range. In addition to 

this, 54.50% of the students are female and 45.50% of them are male. The students, 

who participate in the study, are from different nations; 8% of them are from TRNC, 

89% of them are from Republic of Turkey, and 3% of them are from different 

nations. Furthermore; 24% of the students have one sibling, 21.5% of them have two 

siblings, 13.50% of them have three siblings, and 40% of them have four and more 

siblings. Besides these, 38% of them are firstborn, 27.5% of them are second child, 

11.5% of them are third child and 23% of them are the fourth child. Also, 91 % of the 

students in the survey live with their parents. 27 .5% of the students live with their 

families in the same home, 38.5% of them live with their friends and 17% of them 

live in dormitory with their friends. 
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Table 5. The descriptive characteristics of students' parents 

Frequency (n) Percent(%) 

Age Group of Mother 
40 years and under 40 20.00 

41-45 years old 75 37.50 

46-50 years old 54 27.00 

51 years and above 31 15.50 

Age Group of Father 
45 years and under 55 27.50 

46-50 years old 72 36.00 

51-55 years old 50 25.00 

56 years and above 23 11.50 

Education Level of Mother 
Illiterate 29 14.50 

Literate 8 4.00 

Primary school 56 28.00 

Secondary school 32 16.00 

High School 51 25.50 

University or above 24 12.00 

Education Level of Father 
Illiterate 6 3.00 

Literate 7 3.50 

Primary school 44 22.00 

Secondary school 36 18.00 

High School 72 36.00 

University or above 35 17.50 

Profession of mother 
Housewife 155 77.50 
Government employee 24 12.00 

Self-employment 10 5.00 

Others 11 5.50 

Profession of father 
Government employee 27 13.50 

Self-employment 79 39.50 

Others 94 47.00 

In Table 5, the distribution by descriptive features of students' parents is given. 
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The mother of 20% of the students are 40 years old and below, 37.5% of their mother 

are between 41-45 age range, 27% of their mother are between 46-50 age range and 

15.50% of their mother are 51 years old and above. When the students' fathers age 

range is examined, it is seen that 27.5% of them are 45 years old and below, 36% of 

them are between 46-50 age range, 25% of them are between 51-55 age range and 

% 11.50 of them are 56 years old and above. Besides these, when the education level 

of mothers are analyzed it is observed that 14.50% of the mothers are illiterate, 28% 

of them are primary school graduate, 16% of them are secondary school graduate, 

25.50% of them are high school graduate and 12% of them have bachelor/master 

degree. On the other hand, 22% of the fathers are primary school graduate, 18% of 

them are secondary school graduate, 36.00% of them are high school graduate and 

17 .50% of them have bachelor/master degree. Even though 77 .50% of the students' 

mothers do not work, 12% of them are state employees. Also, 13.50% of the 

students' fathers are state employees and 39.50% of them work :freelance. 
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In Table 6, the distribution of students' answers to the statements, which are 

partaking in HPI, is given. 

While the Table 3 is reviewed, it is seen that the most of the students answer as "I 

agree" to the statements "My parent voices his or her opinion about my personal 

relationships", "When I am going through a difficult situation, my parent always 

tries to fix it. " and "My parent thinks it is his or her job to shield me from 

adversity. " 

Moreover, students generally answer the statements "My parent discourages me 

from making decisions that he or she disagrees with. " , "My parent doesn 't intervene 

in my life unless he or she notices me experiencing physical or emotional trauma. " , 

"Sometimes my parent invests more time and energy into my projects than I do. " , 

"My parent considers oneself a bad parent when he or she does not step in and 

"save" me from difficulty. " , "My parent feels like a bad parent when I make poor 

choices. " , "My parent insists that I keep him or her informed of my daily activities" 

and "My parent encourages me to take risks and step outside of my comfort zone. " 

as "I neither agree nor disagree". 

The overall students answer as "I disagree" to the statements "My parent tries to 

make all of my major decisions. " , ". If my parent doesn't do certain things for me, 

they will not get done" and "My parent overreacts when I encounter a negative 

experience. 

In addition to these, students mostly agree to the statement "My parent thinks it is his 

or her job to shield me from adversity. "; however they agree at least to the statement 

"If my parent doesn't do certain things for me, they will not get done. " 
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Table 7. The mean scores of the participants from the scales and subscales 

Scales n x s Min Max. 

Helicopter Parenting Instrument 200 42.29 8.09 21 62 

The Parenting Style Scale 200 60.27 7.58 32 81 

Acceptance/involvement/autonomy 200 43.57 6.12 18 62 

Direct control 200 2.44 0.75 2 4 

Indirect control 200 14.27 2.94 6 18 

Interpersonal Dependency Inventory 200 109.19 15.95 43 153 

Assertion of autonomy 200 35.64 6.75 14 49 

Lack of social self-confidence 200 33.94 6.20 12 79 

Emotional reliance 200 39.62 8.23 17 72 

Problem-Solving Inventory 200 112.41 17.77 51 171 

Impulsive Style 200 49.22 6.93 29 66 

Reflective Style 200 12.50 4.74 5 27 

A voidant Style 200 17.10 4.35 4 24 

Monitoring 200 7.62 3.13 3 17 

Problem-Solving Confidence 200 16.56 5.14 6 34 

Planfulness 200 9.43 3.86 4 23 

Psychological Well-Being Scale 200 43.98 10.30 8 56 

The Satisfaction with Life Scale 200 25.08 6.78 5 35 
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The descriptive statistics belong to the-total.points of students taken from scales and 

their sub scales are shown in Table 7. 

While Table 7 is examined, it is observed that the students get 42.29±8.09 mean 

points from HPI. The minimum point that students get from this scale is 21 and the 

maximum point is 62. 

The average point that students get from PSS is 60.27±7.58. They get 32 points at 

least and the highest point that they get from this scale is 81 points. Moreover, it is 

observed that the mean point taken from Acceptance/involvement/autonomy 

subscale is 43.57±6.12. On the other hand, the average point taken from direct 

control subscale is 2.44±0.75 and the average point taken from Indirect subscale is 

14.27±2.94. 

In addition to these, students take 109.19±15.95 average points from the thorough 

out IDI. The lowest score taken from this scale is 43 and the highest score is 153. 

The mean point from Assertion of Autonomy subscale is 35.64±6.75; the students 

get 33.94±6.20 average points from Lack of Social-Self Confidence subscale and 

moreover they get 39.62±8.23 average points from Emotional Reliance subscale. 

When PSI is analyzed, it is seen that the students get 112.41±17.77 mean points from 

the overall inventory. Also, the lowest score taken from this scale is 51 and the 

highest score is 171. It is also observed that they take 49.22±6.93 mean points from 

Impulsive Style subscale; 12.50±4.74 average points from Reflective Style subscale; 

17.10±4.35 average points from Avoidant Style subscale; 7.62±3.13 mean points 

from Monitoring subscale; 16.56±5.14 mean points from Problem-Solving 

Confidence subscale and 9.43±3.86 average points from Planfulness subscale. 

The total average points that students take from PWB is 43.98±10.30. The lowest 

point that they get from this scale is 8 and the highest point is 56. 

When SWLS is examined, it is seen that the total average points taken from this scale 

is 25.08±6.78. Also, the lowest score is 5 and the highest score is 35 that it is taken 

from this scale. 
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Table 8. The comparison of the total scores from HPI by the age groups of 
students 

Age Group n x s Min. Max. F p 

18-21 years 108 42.09 8.55 23 58 1.48 0.22 

22-24 years 72 42.39 7.23 25 59 

25-27 years 15 45.13 7.91 31 62 

28+ years 5 36.60 8.99 21 44 

In Table 8, the results of Variance Analysis (ANOV A) with respect to the 

comparison of the total points from HPI by the age groups of students who attend to 

the study. 

When Table 8 is assessed, it is seen that the students, who are in 18-21 age range, get 

42.09±8.55 average points from HPI. Also, students in 22-24 age range get 

42.39±7.33 average points, students in 25-27 age range take 45.13±7.91 average 

points and besides students in 28 and above age range get 36.60±8.99 average points 

from the scale. It is established that the difference between the total points taken 

from HPI by the age groups of students is not statistically significant (p>0,05). 

Even though the total points that the students in 28 and above age range take from 

the scale is found to be lower than the other age groups, this difference is not 

statistically significant. 
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Table 9. The comparison of the total scores from HPI by the gender of students 

Gender t p n s 

Female 

Male 

7.93 

8.30 

0.53 0.59 109 

91 

42.57 

41.96 

The result oft-test in regard to the comparison of the total points taken from HPI by 

the gender of the students is given in Table 9. 

The average total points that female participants take is 42.57± 7 .93 and also male 

participants get 41.96±8.30 average total points from the scale. With the results, it is 

determined that the difference between the total points that is taken from the scale by 

their gender is not statistically significant. Although it is observed that the female 

students get higher average total points from HPI than the male students, it is found 

out that the difference is not statistically significant. 
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Table 10. The comparison of the total scores from HPI by the birthplace of 
students 

Place of Birth Min. Max. F p n s 

TRNC 

TR 

16 

178 

6 

38.31 

42.69 

41.17 

8.24 

8.05 

6.94 

21 

23 

28 

50 

62 

48 

2.23 0.11 

Other 

The results of Variance Analysis (ANOVA) in respect of the comparison of the total 

points taken from HPI by the birthplace of the students are shown in Table 10. 

When Table 10 is construed, it is seen that students born in TRNC get 38.31±8.24 

average points from HPI. Moreover, it is occurred that students born in TR take 

42.69±8.05 mean points and students, who born in other countries, get 41.17±6.94 

average points. It is detected that the difference between the total points taken from 

HPI according to the birthplace of the students is not statistically significant 

(p>0,05). Nevertheless it is observed that the total points that TRNC born students 

take from the scale is lower than the students born in TR and other countries; 

however this difference is not statistically significant. 
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Table 11. The correlations between the mean scores from HPI and the age of 
students' mother and father 

Ages 
Helicopter 

Parenting Instrument 

Pearson Correlation -0.16 

0.03* 

200 

Age of mother Sig. (2-tailed) 

N 

Pearson Correlation -0.24 

0.00* 

200 

Age of Father Sig. (2-tailed) 

N 

*p<0,05 

In Table 11, the correlations between the total points of HPI and the ages of the 

students' mother and father are shown. 

When Table 11 is investigated, it is resulted that the correlation between the total 

points of HPI and the ages of the students' mother is statistically significant 

(p<0,05). This correlation is negative and weak. In other words; while the mother 

ages of the students increase, the points ofHPI also decrease. 

Moreover, the correlation between the ages of the students' fathers and the total 

points of HPI is statistically significant (p<0,05). This correlation is also negative 

and weak. That is to say; while the ages of students' fathers increase, the points of 

Helicopter Parenting Inventory diminish. 



43 

Table 12. The comparison of the total scores from HPI by the students' 
motherhood education status 

Education Level of Mother n x s Min. Max. F p 

Illiterate 29 46.52 8.89 25 62 3.03 0.01 * 
Literate 8 43.75 6.02 36 54 

Primary school 56 41.14 7.82 21 53 

Secondary school 32 42.84 7.18 28 58 

High School 51 42.29 8.29 23 58 

University or above 24 38.63 7.23 26 50 

*p<0,05 

In Table 12, the comparison of the total points taken from HPI by the education level 

of students' mothers is given. 

Students, whose mother is illiterate, get 46.52±8.89 average points. Moreover, when 

the comparison is analyzed, it is seen that whose mothers are literate get 43.75±6.02 

points; whose mothers have primary school graduate take 41.14±7.82 points; whose 

mothers graduate from secondary school get 42.84±7.18 points; whose mothers 

graduate from high school take 42.29±8.29 points; and students, whose mothers have 

bachelor or higher degree get 38.63±7.23 points from the scale. The difference 

between the scale points by the students' mothers' education level is found to be 

statistically significant (p<0,05). This differentiation is caused by the students, whose 

mothers are illiterate; whose mothers have primary school graduation and whose 

mothers have bachelor/master degree. It is found that the total points that students, 

whose mothers are illiterate, are higher than the total points that the students, whose 

mothers have primary school graduation and bachelor/master degree, get. 
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Table 13. The comparison of the total scores from HPI by the students' 
fatherhood education status 

Education Level of Father n x s Min. Max. F p 

Illiterate 6 50.17 8.73 33 57 1.95 0.08 

Literate 7 42.86 11.45 25 59 

Primary school 44 41.45 6.91 21 54 

Secondary school 36 44.31 7.15 30 55 

High School 72 41.54 8.53 23 62 

University or above 35 41.34 8.05 23 56 

The comparison of the total points taken from HPI by the participants' fatherhood 

education status is given in Table 13. 

It is observed that the students, whose father is illiterate, get 50.17±8.73 mean points 

from the scale. Moreover, it is seen that students, whose father is primary school 

graduate, take 41.45±6.91 average points. Also, the students, whose father graduate 

from secondary school, get 44.31±7.15 points; students, whose father graduate from 

high school, take 41.54±8.53 points and whose father has bachelor or above degree 

get 41.34±8.05 average points. 

When the results are analyzed, it is confirmed that the difference between the scale 

points by the students' fatherhood education level is not statistically significant 

(p>0,05). Even though the scale points of the students, whose father is illiterate, is 

seen to be higher than the other students, this difference is not statistically 

significant. 
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Table 14. The comparison of HPI total scores by mothers' working situation of 

students 

Working situation n x s t p 

Unemployed 155 42.97 8.22 2.60 0.01 * 
Employed 45 36.27 8.66 

*p<0,05 

In Table 14, the comparison of the total points taken from HPI by mothers' working 

situation of students is given. 

When Table 14 is analyzed, the students, whose mothers are unemployed, get 

42.97±8.22 average points from the scale. Also, it is seen that students, whose 

mothers are employed, take 36.27±8.66 mean points from the scale. Despite the fact 

that the difference between the total points of the scale by mothers' working situation 

of students is found to be statistically significant (p<0,5), the students, whose mother 

is unemployed, get higher points from the students, whose mother is employed, and 

this difference is statistically significant. 
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Table 15. The comparison of HPI total scores by fathers' occupations of 
students 

Profession of Father s Max. F p Min. n 

Government employee 

Self-employment 

Others 

56 

62 

59 

2.08 0.13 27 

79 

39.59 

42.18 

8.62 

7.78 

21 

23 

23 94 43.16 8.09 

The compare of the total points taken from HPI by fathers' occupations of the 

students are shown in Table 15. 

In Table 15, it is seen that the students, whose fathers are government employees, get 

39.59±8.62 average points; whose fathers have self-employment get 42.18±7.78 

mean points; and whose fathers work in other occupations take 43.16±8.09 average 

points. It is established that the difference between the total points from the scale by 

fathers' occupations of the students is not statistically significant (p>0,5). In spite of 

the fact that the students, whose father is government employee, take lower points 

from the other students, this difference is not statistically significant. 



47 

Table 16. The compare of the HPI total scores by the students' number of 
siblings 

Number of Siblings* n x s Min. Max. F p 

One 48 40.44 8.51 23 56 2.52 0.06 

Two 43 41.51 7.31 23 54 

Three 27 41.59 7.39 27 56 

Four and more 80 44.16 8.23 21 62 

*Who have no siblings are not included to the analysis. 

The comparison of the HPI total points according to the number of siblings of the 

students is shown in Table 16. 

It is seen that the students, who have one sibling, get 0.44±8.51 average points, also 

students, who have two siblings, get 41.51±7.31 average points; students, who have 

three siblings, take 41.59±7.39 points; and who have four and more siblings get 

44.16±8.23 mean points from this scale. It is established that the difference between 

the total points from this scale according to number of siblings is not statistically 

significant (p>0,05). Even though the average total points that the one sibling 

students get is lower than the other students, this difference is not statistically 

significant. 
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Table 17. The comparison of the total scores of HPI according to the sibling 
sequence 

Sequence between siblings n x s Min. Max. F p 

First 76 39.28 8.28 23 56 6.25 0.00* 

Second 55 44.31 6.34 26 56 

Third 23 43.26 7.28 30 58 

Fourth and above 46 44.37 8.69 21 62 

*p<0,05 

The compare of the total points from HPI according to the sibling sequence that the 

students are placed in is given in Table 17. 

When Table 17 is analyzed, it is seen that students, who are the firstborn, get 

39.28±8.28 average points; students, who are second child in the family, take 

44.31±6.34 mean points; students, who are third child in the family, take 43.26±7.28 

points; and students, who are fourth or above child in the family, get 44.37±8.69 

mean points from the scale. It is identified that the difference between the total points 

that is taken from the scale according to the birth order in the family that students are 

placed in is statistically significant (p<0,05). The firstborn students get lower points 

from the scale than the other students. 
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Table 18. The comparison of the HPI total scores by the togetherness of 
students' parents 

Family s t p n 

Live Together 

Not Live Together 

182 

18 

42.15 

43.72 

8.11 

7.94 

-0.79 0.43 

In Table 18, the comparison of the total points taken from HPI according to the 

togetherness of students' parents is shown. 

When the Table 18 is analyzed, it is seen that students, whose parents are together, 

get 42.15±8.11 average points and students, whose parents are divorced, take 

43.72±7.94 mean points from the scale. It is determined that the difference between 

the total points of the scale that the students, whose parents are together and 

divorced, take is not statistically significant (p>0,05). In spite of the fact that the 

students, whose parents are together, have lower scale points than the students, 

whose parents are divorced, this difference is not found to be statistically significant. 
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Table 19. The comparison of mean scores of HPI of the participants according 
to different types of accommodation 

Accommodation Type n x s Min. Max. F p 

At Home- Alone 16 38.69 6.60 28 52 0.91 0.48 

At Home- With Parents 55 43.20 8.36 23 62 

At Home- With Friend 77 42.69 7.75 21 58 

At Dormitory- Alone 10 43.00 6.58 32 51 

At Dormitory- With Friend 34 41.41 9.52 23 59 

Others 8 42.25 6.90 31 56 

The comparison of the total points taken from HPI according to the accommodation 

type of students is investigated with ANOV A Analysis. 

When Table 19 is investigated, students, who live alone at home, get 38.69±6.60 

average points; students, who live with their family at home, take 43.20±8.36 

average points; students, who accommodate with friends at home, take 42.69±7.75 

average points; students, who live at dormitory alone, get 43.00±6.58 average points; 

and students, who live at dormitory with friends, take 43.00±6.58 average points 

from the scale. 

It is confirmed that the difference between the total points taken from the scale 

according to the accommodation type of the students is not statistically significant 

(p>0,05). Despite the fact that the students, who live alone at home, get lower points 

from the other students, this difference is not statistically significant. 
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4. DISCUSSION 

In the research, HPI which was developed by Odenweller et al. was translated to 

Turkish and reliability, validity study of Turkish version was conducted. The result 

of the study which conducted in a sample of university students showed that the 

instrument has validity and reliability. 

The confirmatory factor analysis was conducted in order to determine the factor 

structure. The confirmatory factor analysis was performed to determine the single 

factor structure of original form retained as in sample of Turkish university students. 

The results revealed that single-factor structure of the scale is protected in a sample 

composed of Turkish university students. 

Reliability was tested by Cronbach alpha and split-half methods. Also, item-total 

correlations were calculated for determine the reliability of Turkish adapted form of 

Helicopter Parenting Instrument. In reliability analysis, the Cronbach alpha 

coefficient was found . 77. The reliability coefficient of. 70 or higher is sufficient for 

the reliability of test scores for a psychological test (Buyiikoztiirk, 2009). Item-total 

correlations ranged from 0.18 and 0.66. Any items of helicopter parenting scale were 

not removed due to the item total correlation was found sufficient and the scale has 

been found to be reliable. 

In addition, it was examined the correlations between HPI scores of participants and 

PSS, IDI, PSI, PWB, SWLS scores within the scope of the criterion-related validity. 

The results showed that there is a significant, positive and weak correlation between 

HPI and 'Acceptance/Involvement/ Autonomy' subscale of PSS. It means that 

students who have helicopter parents perceived their parents as democratic, loving, 

caring and according to them, they are autonomous in expressing themselves. 

Consistently with prior research, helicopter parenting behaviors include love (Van 

Dyck, 2015, 108), acceptance/warmth and control (Ulutas, Aksoy, 2014, 202). Also, 

Odenweller, Booth-Butterfield and Weber (2014, 418) stated that helicopter 

parenting gives opportunities to their children to express their ideas and feelings 

clearly. Maybe for this reason, the participants feel themselves autonomous and 

positive correlation was found between HPI and 

'Acceptance/Involvement/Autonomy' subscale. However, there was not statistically 

significant correlation between HPI and other sub scales of PSS. 
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There was a statistically significant and positive correlation between HPI and 

'Assertion of Autonomy' subscale of IDI. It means that students who perceived their 

parents as helicopter parents assess themselves as independent person. In contrast, 

according to researches, students whose mother and father interfere too much to their 

lives do not feel autonomous (Cullaty, 2011, 435; Odenweller, Booth-Butterfield, 

Weber, 2014, 419). Actually, helicopter parents intervene to lives of children to 

protect them, they make decisions on behalf of and they do not want them to be 

independent from themselves. However, these parents give permission to their 

children what they want to do (Ipek, 2014, 6). So, maybe, participants feel 

independent themselves because most of the participants in the present study come 

from Turkey and they live away from their parents. According to other findings, 

there was a significant, weak and negative relationship between HPI and 'Emotional 

Reliance' subscale of IDI. It means that students who perceived their parents as 

helicopter parents have low level relationship with other people. Similarly, Segrin, 

Givertz and Swiatkowski (2014, 96) stated that overparenting lead to difficulty 

young adults' relationship with others. Also, the other research found that children 

whose parents adopt protective attitude have higher level of loneliness (Cecen, 2008, 

424). There was not statistically significant relationship between HPI and 'Lack of 

Social Self-Confidence' subscale ofIDI. 

There was a statistically significant and positive relationship between HPI and 

'Planfulness' subscale of PSI. Scores of HPI increase, 'Planfulness' subscale of PSI 

decrease because high scores of PSI indicate negative situations. It means that 

students who have helicopter parents have low planned approach in the process of 

problem solving. The data of other study findings support that, when children have 

helicopter parents who interfere to solve their problems on behalf of the children, 

these children do not feel confident to solve a problem without the help of someone 

and they are not self-confidence (Schiffrin et al., 2014, 554; Evely, Ganim, 2011, 3). 

In relatively, helicopter parenting behaviors which included protection of children in 

difficult situation and interfere to their lives caused to failure in coping with life 

problems of children (Odenweller, Booth-Butterfield, Weber, 2014, 419). According 

to our other result, there was not statistically significant relationship between HPI 

and other sub scales of PSI. 
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Also, our study found that there was not statistically significant correlation between 

HPI and PWB. In contrast to these findings, literature stated that being satisfied with 

the relationship with the parents is one of the factor that affect well-being 

(Cenkseven, Akbas, 2007, 53; Mersin, Oksuz, 2014, 648). In relatively, according to 

one research, helicopter parenting behaviors affected negatively psychological well­ 

being of university students (LeMoyne, Buchanan, 2011, 412). Participants probably 

solve their daily problems and they are capable of managing their lives because of 

most of them are living away from their parents. For this reason, they may be see 

themselves competent, feel self- confident and make positive assessment of their 

own. 

There was not statistically significant correlation between HPI and SWLS. In 

contrast to these findings, literature stated that life satisfaction of university students 

was related with parental attitudes (Dost, 2010, 87; Seydoogullan, Andag, 2012, 

763). In relatively, Schiffrin et al. (2014, 554) stated that helicopter parenting 

prevents the fulfillment of people's basic psychological needs like autonomy and 

competence and they found that college students who have helicopter parents have 

low satisfaction of life. The result was expected because previous finding showed 

that the participants feel themselves autonomous. According to other studies, while 

life satisfaction of university students had a negative relationship with authoritarian 

and protective parent attitudes (Seydoogullan, Andag, 2012, 763), positive 

relationship with democratic parent attitudes (Dost, 2010, 87). 

In addition, the relationship between sociodemografic variables with HPI was 

examined. In a literature, there are not enough researches on the helicopter parenting. 

Therefore, researches about other widely parenting styles viewed. 

Our study findings showed that there was a significant correlation between HPI score 

and mothers' age. Maternal age increased, HPI scores of participant decreased. Our 

finding was supported in the literature. Prior studies found that mothers who are at 

young age have high over-protective and strict discipline attitudes (Sanh, Ozturk, 

2012, 38; Haktamr, Baran, Alisinanoglu, 1998, 29). 

There was significant difference between mother education level and scores of HPI. 

Students who have illiterate mothers have higher scores of HPI than others. Mothers 

who have low education level adapt to authoritarian and protective attitudes because 
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of based on adherence to traditional child-rearing attitudes (Gursoy, Coskun, 2006, 

155; Haktamr, Baran, Alisinanoglu, 1998, 30)• In addition, Ersoy (2015, 174) found 

that high educated mothers have less . protective attitudes. Relatively, the other 

researchers found that parents who are high educated have more democratic attitudes 

(Sahin, Ozyurek, 2008, 409; Kaya, Bozaslan, Gene, 2012, 221). Although there was 

no significant correlation between father's education level and HPI scores of 

students. 

Additionally, there was significant relationship between mothers' working situation 

and HPI scores. Students whose mothers are employed have significantly lower 

scores of HPI than others. Other studies show the similar results with our results. 

Sanh and Ozturk (2012, 36) stated that mothers who are not working have high over­ 

protective and strict discipline attitudes. In relatively, Kulaksizoglu (1989) found that 

mother's socio-economic and cultural levels increased, their 'over-protective' of 

motherhood is declining. Also, Tathhoglu (2010, 153) stated that parents who have 

higher socio-economic status leave their children more freedom to make their own 

decisions. However, parents who have low socio-economic status make decisions 

about the future of their children more than higher socio-economic status parents. In 

this case, these parents are more restrictive and controller toward their children. Also, 

according to our results, there was no significant difference between father's 

occupation and HPI score of students. 

There was no significant difference between the HPI scores and participants' sibling 

numbers. Students who have one sibling have lower scores of HPI than others. 

According to Ulutas and Aksoy (2014, 203), helicopter parents with many children 

have more monitoring and protective behaviors. Relatively, other researches found 

that parents are more protective (Ersoy, 2015, 174) and they have strict/rigid 

attitudes because of the patience level of the parents decreases and their love and 

interest divided with the increasing number of children (Ozytirek, Sahin, 2005, 29). 

There was significant difference between the HPI scores and participants' sequence 

between their siblings. Students who are first child in the family have lower scores of 

HPI than others. Our result was supported in the literature. According to Ozyiirek 

and Sahin (2005, 28), parents have more strict/rigid discipline and more protective 

attitudes toward child who was born in third or next order than other children who 
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was born in first and second order. The cause of this condition was that parents 

considered them as small children of house. Also, parents' ages, experiences, 

knowledge were less, so they were more interests toward first children than others. 

Also, Yilmaz (2009, 122) found that last offspring perceived their parent's attitudes 

more protective than median offspring and first child perceived them attitudes more 

democratic than median and last offspring. 
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5. CONCLUSION 

The results of the present study showed that the Turkish version of Helicopter 

Parenting Instrument is psychometrically sufficient. According to the results of 

reliability and validity study of the Turkish form, tend to be said that the scale is 

valid and reliable to measure perception of university students about their parents' 

helicopter parenting behaviors. This study provides a reliable and a valid scale that 

can be used by researchers both in TRNC and Turkey. Suggestions to further studies 

should be done is provided below. 

1. The study was limited to university students. Further studies should also be 

applied the scale to different age groups (high school students) other than 

university students. 
2. They should also be applied the scale in state universities. 

3. They should investigate the relationships between the Turkish version of 

scale and different variables. 
4. Further studies should be examine cultural differences. 
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APPENDIX 1 

SOSYODEMOGRAFiK BiLGi FORMU 

1. Cinsi yet: 

2. Ya~: 

3. Degum Yeri: . 

4. Anne Yas: . 

5. Anne Egitim Durumu: 
a) Okur-yazar degil 
b) Okur-yazar 
c) Ilkokul mezunu 
d) Ortaokul mezunu 
e) Lise mezunu 
f) -Oniversite mezunu veya iistii 

6. Baba Egitim Durumu: 
a) Okur-yazar degil 
b) Okur-yazar 
c) Ilkokul mezunu 
d) Ortaokul mezunu 
e) Lise mezunu 
f) -Oniversite mezunu veya ustu 

Baba Yas: . 

7. Annenizin Meslegi: 
a) Ev hanum b) Memur c) Serbest meslek d)Diger. . 

8. Babamzm Meslegi: 
a) Memur b) Serbest meslek c )Diger. . 

9. Kardes sayimz 
a)l b)2 c)3 d)4veiizeri 

10. Kacmci cocuksunuz: . 

11. Asagidakilerden hangisi aileniz icin dogrudur? 
a) Anne-baba bir arada 
b) Anne-baba ayn 
c) Anne-baba bosanmis 
d) Anne vefat etmis 
e) Baba vefat etmis 

12. Nerede ve kiminle yasamaktasmiz? 
a) evde- tek basma b) evde- anne baba ile 
d) yurtta- tek basma e) yurtta- arkadas ile 

c) evde- arkadas ile 
fjdiger 
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APPEND1X2 

HELiKOPTER EBEVEYNLiK OL<;EGi (HEO) 

E ~ •... 
Q) 0 
32 ~ = E 
.!: -= VI ,._, 
Q) n:l ::,0::: ..l<: 

E ~ •... 
0 z­ 
E 

E .::i 
~ 
n:l •... 
n:l 
::,0::: 

1. Butun onernli kararlanrm ebeveynlerim 
vermeye cahsrr, 
2. Ebeveynlerim benimle ayni fikirde olmadiklan 
kararlan a Imam konusunda beni vazgeclrler. 
3. Ebeveynlerim benim lcln bazi lsleri 
yapmazlarsa (or. <;a maw vikarna, odavi 
temizleme, doktordan randevu alma), bu Isler 
hallolmaz. 
4. Olumsuz bir deneyim ya§ad1g1mda 
ebeveynlerim asm tepki gosterir. 
5. Ebeveynlerim fiziksel ya da duygusal travma 
vasadigirm farketmedlkce havatrrna rnudahale 
etmezler. 
6. Bazen ebeveynlerim projelerime benden daha 
fazla zaman ve enerji sarf ederler. 
7. Ebeveynlerim devreye girip beni gucluklerden 
'kurtararnadigmda' kendilerini kotu bir ebeveyn 
olarak gorurler. 
8. Ebeveynlerim, ben kotu seclmler vapngtrn 
zaman kendilerini kotu ebeveyn gibi hissederler. 
9. Ebeveynlerim, benim klsisel lllskilerim 
hakkmda goruslerinl dile getirirler. 

10. Ebeveynlerim sorunlan benim icin 
c;:ozduklerinde kendilerini iyi ebeveyn olarak 
gorurler. 

11. Ebeveynlerim, benim gunluk aktivitelerimi 
on Iara haber vermem konusunda israr ederler. 

12. Bir yerlere gitmem gerektlginde (or. doktor 
randevulan, akademik toplantilar, banka, giysi 
magzalan), ebeveynlerim bana eslik ederler. 

13. Zor bir durum lcerlslne glreceglmde, 
ebeveynlerim her zaman bu durumu duzeltmeve 
cahsir. 
14. Ebeveynlerim risk almam ve guvenlik alarumrn 
drsma cikrnam konusunda beni cesaretlendirir. 
15. Ebeveynlerim, beni gucluklerden korumanm 
gorevleri oldugunu dusilnurler. 
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APPEND1X3 

ANNE-BABA TUTUM OL<;EGi 

Aciklama: Liitfen asagidaki sorulara kendi anne ve babamzi dusiinerek dikkatle okuyunuz. Asagidaki 
durumun anne ve babamzm davrarusma ne kadar benzedigini dusunun. 
LUTFEN Hi<;BiR MADDEYi BO~ BIRAKMA YINIZ. 

•... 
0 •... •... > 0 0 .N 

C -~ -~ C Q) •••• 

E E Q) E g_ ..c 
Q) Q) ro ·- N N N E t! u, C C ro 

·- Q) Q) •... ro w 
J: ..c co iii I- ..c 

1-Herhangi bir sorunum oldugunda, eminim annem ve babam 
bana vardim ederler. 
2- Annem ve babam buvuklerle tartrsrnarnam gerektlgini 
sovlerler. 
3- Annem ve babam vaptigtrn her sevin en iyisini yapmam icin 
beni zorlarlar. 
4- Annem ve babam herhangi bir tartrsma srrasmda baskalanru 
krzdrrrnamak icin, susmam gerektlginl sovlerler, 
5- Annem ve babam bazi konularda "sen kendin karar ver" 
derler. 
6- Derslerimden ne zaman dO§Ok not alsam, annem ve babam 
krzar, 
7- Ders cahsirken anlavarnadigirn bir §ey oldugunda, annem ve 
babam bana vardrrn ederler. 
8- Annem ve babam kendi goruslerinln dogru oldugunu bu 
goruslerl onlarla tartrsmamarn gerektlglni sovlerler. 
9- Annem ve babam benden bir §ey vapmarru istediklerinde, nlcin 
bunu yapmam gerektlglni de aciklarlar. 
10- Annem ve babamla her tartrstigrmda bana "buyudugun 
zaman anlarsm" derler. 
11- Derslerimden dusuk not aldigunda, annem ve babam beni 
daha eek cahsmarn icin desteklerler. 
12- Annem ve babam yapmak istediklerim konusunda kendi 
kendime karar vermeme izin verirler. 
13- Annem ve babam arkadaslanrru tarurlar. 

14- Annem ve babam istemedikleri bir §ey vapngrmda, bana karsi 
soguk davrarnrlar ve kuserler. 
15- Annem ve babam sadece benimle konusrnak icin zaman 
avmrlar. 
16- Derslerimden dO§Ok notlar aldigimda, annem ve babam ovte 
davrarurlar ki sucluluk ve utamnrn, 
17-Ailemle birlikte hosca vakit gecirlriz. 

18- Annemi ve babarru kizdrracak bir §ey vaptigtmda, onlarla 
birlikte yapmak lstedlgim sevleri yapmama izin vermezler. 
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19. Genel olarak annen ve baban okul zamam hafta icinde gece arkadaslarmla bir yere gitmenize izin verir 
mi? 

Evet ( ) Hayrr ( ) 

Cevabmiz Evet ise, asagidaki soruyu cevaplayimz. 

Hafta icinde en gee saat kaca kadar gece disanda kalmamza izin verilir (Pazartesi- 

Cuma arasi)? 

20.00'dan once ( ) 

20.00-20.59 arasi ( ) 

21.00-21.59 arasi ( ) 

22.00-22.59 arasi ( ) 

23.00-ya da daha gee ( ) 

Istedigim saate kadar ( ) 

20. Genel olarak annen ve baban hafta sonlan gece arkadaslannla bir yere gitmene izin 

verirler mi? 

Evet ( ) Hay1r ( ) 

Cevabmiz Evet ise, asagidaki soruyu cevaplaymiz, 

Hafta icinde en gee saat kaca kadar gece disanda kalmamza izin verilir (Pazartesi- 

Cuma arasi)? 

20.00'dan once ( ) 

20.00-20.59 arasi ( ) 

21.00-21.59 arasi ( ) 

22.00-22.59 arasi ( ) 

23.00- ya da daha gee ( ) 

Istedigim saate kadar ( ) 
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Annen ve baban asagidakileri ogrenmek icin ne kadar 9aba gosterirler? 

Ogrenmek icin hie; c;:aba Ogrenmek icin cok az Ogrenmek icln cok caba 
gostermez c;:aba gosterir gosterir 

21. Eger gece bir yere 
gittiysen nereye 
gittlginl, 

22. Bos zamanlanruzda 
ne vaptrgtru, 

23. Okuldan crktiktan 
sonra ne vapugiru, 

Annen ve babanm asagidakiler hakkmda ne kadar bilgileri vardir? 

Bilgileri yoktur Cok az bilgileri vardrr Cok bilgileri vardrr 

24. Eger gece bir yere 
gittiysen nereye 
gittlgln, 

25. sos zarnanlanruzda 
ne vaptigm, 

26. Okuldan crktiktan 
sonra nereye glttigin 
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APPEND1X4 

Ki~iLER ARASI BAGIMLILIK OL<;EGi 

Bu olcek devam etmekte olan bir arastirma icin kullamlmaktadir. Vereceginiz icten 
yamtlar bu arastirmanm saghkh ytirttyebilmesi acismdan onem tasnnaktadrr. Asagrda 48 tane 
ifade yer almaktadir, Lutfen her bir ifadeyi dikkatlice okuyunuz ve sizin tutum ve 
davramslaruuza uygun olup olmadigma karar verin. Sizden istenen her bir ifadenin karsisma 
Tamamen uygun, Oldukca uygun, Biraz uygun, Hi9 uygun degil seklindeki derecelendirmeleri 
dikkate ahp (X) kullanarak yanrtmizi vermenizdir. Arastirma bilimsel bir nitelik tasidigmdan, 
sorulara verilecek cevaplar kimsenin kimligini ortaya koymayacak bicimde kullamlacak ve 
kesinlikle kisisel bir degerlendirme yapilmayacaknr. Lutfen hicbir soruyu bos birakmayamz. 

Tama men Oldukc;:a Biraz Hlc 
uygun uygun uygun uygun 

degll 
1.Kendimle bas basa kalmavi tercih ederim. 

2.Yapt1g1m isin takdir edileceglni blldlgim zaman, 
elimden gelenin en iyisini yapanm 
3.Hasta oldugum zaman, usturne titrenilmesine 
tahammUI edemem. 
4.Lider olmaktansa geri plandaki klsi olmavi tercih 
ederim. 
5.inaniyorum ki; insanlar istedikleri takdirde benim 
icln daha fazlastm yapabilirler. 
6.<;:ocukken ailemi memnun etmek benim lcin cok 
onemliydi. 
7.Kendimi iyi hissetmek lcln baskalarrna ihtiyac;: 
duymam. 
8.0nemsedigim biri tarafmdan begenilmernek bana 
act verir. 
9.Hayatta karsilasacagun klslsel problemlerimin 
c;:oguyla basa cikmada kendime gUvenirim. 
ro.valmzca kendimi memnun etmek isterim. 

11.Yakm bir arkadasrrm kaybetme dusuncesl beni 
korkutur. 
rz.saskalanmn fikirlerini c;:abuk kabul ederim. 

13.Ba§kasmm vardtrm olmadan kendi basrrmn c;:aresine 
bakabilirim. 
14.0zel bir arkadasrm olmazsa, kendimi yolumu 
kavbetmls biri gibi hissederim. 
15.Yapt1g1m hatavi baskasi fark ederse cok UzUIUrUm. 

16.insanlann bana sempatik gorunmeve 
cahsmalarmdan nefret ederim. 
rz.saskalermdan beklediglml elde edemediglm zaman 
hemen moralim bozulur. 
18.Bir tartismada kolay pes ederim. 

19.insanlardan cok fazla bir §ey beklemem. 
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20.Hayat,mda benim ic;:in ozel olan biri olmalr. 

21.Bir partiye (sasyal eglence ortarru) glttlgim zaman, 
dlger insanlar tarafmdan begenllirlm. 
22.Kantrolun baska birinin elinde oldugunu blldlglrn 
zaman kendimi daha iyi hissederim. 
23.Hasta oldugum zaman, arkadaslarimm beni valruz 
brrakmalanru tercih ederim. 
24.Beni, insanlann iyi bir i~ vaptrgmu si:iylemelerinden 
daha mutlu edecek baska bir ~ey yaktur. 

25.Benim ic;:in i:inemli olan bir ~eyi basarmak adma, 
baskalarinm duvgulanru goz ardi etmeye hazmm, 
26.Beni diger insanlardan ustun tutan birine ihtiyac;: 
duyanm. 
27.Sasyal artamlarda cok c;:ekingen davrarunm, 

28.Hic;: kimseye ihtivactm yak. 

29.Kendi kendime aldigun kararlann cogunda sarun 
vasadim. 
30.Sevdigim bir ki~i bekledlgim sure ic;:inde gelmezse, 
akhma en kotu olasrhklar gelir. 
31. lsler ters gitse bile, arkadaslanmdan vardim 
almadan var olan durumla bas edebilirim. 
32.Ba~kalanndan beklentilerim c;:aktur. 

33.Tek basima kendime krvafet satin alamam. 

34.Yalniz kalmavi tercih ederim. 

35.insanlardan urndugumu bularruvorum. 

36.Butun insanlar bana karst gelse bile, varumda 
sevdlgim kisi oldugu surece yaluma devam edebilirim. 

37.insanlar tarafmdan hayal kmkhgma ugratrlrna 
riskini gaze alamadrgrm ic;:in anlardan uzak dururum. 
38.Ba~kalannm benim hakkrrndakl dusunceleri, benim 
duvgulanrm etkilernez. 
39.insanlann cogunun benfna5,1.kalayca incittiklerinin 
farkmda olmadrklanru du~unuyarum. 
40.Kendi kararlanma cok gUvenirim. 

41.Destegine ve sevgisine cok ihtiyac;: duvdugurn 
insanlan kaybetmekten her zaman c;:ak karkanm. 
42. iyi bir liderde olmasi gE:!rekep oi§llikter bende yak. 

43.Sevdigim biri tarafmdanterk E:!Qilirsem, kendimi 
c;:aresiz hissederim. 
44.Ba~kalannm ne sovledigl beni rahatsiz etmez. 
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APPENDIXS 
PROBLEM <;OZME ENV ANTERi (P<;E) 

Asagida gunluk yasantnuzdaki problemlerinize (sorunlanmza) genel olarak nasil tepki 
gosterdiginize dair ifadeler yer almaktadir. Lutfen asagidaki maddeleri elinizden 
geldigince samimiyetle ve bu tur sorunlarla karsilastiguuzda tipik olarak nasil 
davrandigmrzi goz ontmde bulundurarak cevaplandmn, Cevaplanmzi, bu tur 
problemlerin nasil coztllmesi gerektigini dusunerek degil, boyle sorunlarla 
karsilastignuzda gercekten ne yaptrgunzi dil~ilnerek cevap vermeniz gerekmektedir. 
Bunu yapabilmek icin kolay bir yol olarak her soru icin kendinize su soruyu sorun: 
"Burada sozil edilen davramsi hen ne sikhkla yapanm?" 

Yamtlaruuzi asagidaki ol9ege gore degerlendirin: 
1. Her zaman boyle davranmm 
2. Cogunlukla boyle davranmm 
3. Sik sik boyle davranmrn 
4. Arada sirada boyle davranmm 
5. Ender olarak boyle davranmm 
6. Hicbir zaman boyle davranmam 

Ne kadar sikhkla boyle davrarursirnz? 

ro ,::,(, 
ro "'C ro 

C: 32 ro ... 
ro ... .!!! 
E :l vi 0 
ro C: ,::,(, ro ... ••• C: 

:l vi Q) ·- ro 
N "'C ~E ... >bO ro "'C 
Q) 0 ,::,(, ,_ C: ·- ro :c u, V) <( UJ :C N 

1 Bir sorunumu cozrnek lcin kullandigim cozum 
yollan basansiz ise bunlann neden basansiz 
oldugunu arastrrmarn. 

2 Zar bir sorunla karsrlastrgtmda ne oldugunu tam 
olarak belirleyebilmek lcin nasil bilgi 
toplavacagrrru uzun boylu dusunrnem. 

3 Bir sorunumu cozmek lcln gosterdlgim ilk 
c;:abalar basansiz olursa o sorun ile 
basacikablleceglmden supheve duserim. 

4 Bir sorunumu cozdukten sonra bu sorunu 
cozerken neyin lse varadiguu, neyin 
varamadrgiru avnntrh olarak dusunmern. 

5 Sorunlan cozrne konusunda genellikle varatrci 
ve etkili cozumler Uretebilirim. 

6 Bir sorunumu cozmek icin belli bir yolu 
denedikten sonra durur ve ortaya crkan sonuc 
ile olmasi gerektiglnl dU§UndUgUm sonucu 
karsrlastmnrn. 

7 Bir sorunum oldugunda onu c;:ozebilmek lcln 
basvurabllecegim yollann h~Psini dusunmeve 
cahsmrn. 

8 Bir sorunla kar§1la§t1g1mda nel~r hissettigiml 
anlamak icin duvgulanrm incelerim. 
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9 Bir sorun kafarru kanstrrdigmda duygu ve 
dusunceleriml somut ve acrk-secik terimlerle 
ifade etmeye ugrasrnam. 

10 saslangicta c;ozUmU farketmesem de 
sorunlanmm cogunu cozrne yetenegim vardrr. 

11 Kar§1la§t1g1m sorunlann cogu, 
cozeblleceglrnden daha zor ve karmasrktrr, 

12 Genellikle kendimle ilgili kararlan verebllirim 
ve bu kararlardan hosnut olurum. 

13 Bir sorunla kar§1la§t1g1mda onu cozrnek icin 
genellikle akhma gelen ilk yolu izlerim. 

14 Bazen durup sorunlanm Uzerinde dusunrnek 
yerine geli§igUzel suruklenlp giderim. 

15 Bir sorunla ilgili olasi bir cozum yolu Uzerinde 
karar vermeye cahsrrken sec;eneklerimin basan 
olasihguu tek tek degerlendirmem. 

16 Bir sorunla kar§1la§t1g1mda, baska konuya 
gecmeden once durur ve o sorun uzerinde 
dU§UnUrUm. 

17 Genellikle akhma ilk gelen fikir dogrultusunda 
hareket ederim. 

18 Bir karar vermeye cahsrrken her secenegin 
sonuclanru olcer, tartar, birbirleriyle 
karsilastmr, sonra karar veririm. 

19 Bir sorunumu cozmek uzere plan yaparken o 
plaru yUrUtebilecegime gUvenirim. 

20 Belli bir cozum plaruru ortaya koymadan once, 
nasil bir sonuc verecegini tahmin etmeye 
cahsmrn. 

21 Bir soruna vonellk olasi cozurn vollarrm 
dU§UnUrken cok fazla secenek Uretmem. 

22 Bir sorunumu cozmeve c;ah§irken sikhkla 
kulland1g1m bir vontern: daha once basima 
gelmls benzer sorunlan dU§Unmektir. 

23 Yeterince zamarnm olur ve caba gosterirsern 
kar§1la§t1g1m sorunlann cogunu c;ozebilecegime 
inarnyorum. 

24 Yeni bir durumla kar§1la§t1g1mda ortaya 
cikabilecek sorunlan c;ozebilecegime lnancim 
vardir. 

25 Bazen bir sorunu cozmek icln cabaladignn 
ha Ide, bir turlu esas konuya glrernedlglm ve 
gereksiz avnnnlarla ugra§t1g1m duygusunu 
vasarim. 

26 Ani kararlar verir ve sonra plsmanhk duyanm. 
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27 Veni ve zor sorunlan cozebilme vetenegime 
guvenlvorurn. 

28 Elimdeki sec;:enekleri karsilastmrken ve karar 
verirken kullandrgrrn sistematik bir vontern vardrr. 

29 Bir sorunla basa cikrna vollanm dusunurken 
cesltll fikirleri birlestirmeve cahsmarn. 

30 Bir sorunla karsilastrgtmda bu sorunun 
crkrnasmda katktsi olabilecek benim drsmdaki 
etmenleri genellikle dikkate almam. 

31 Bir konuyla karstlasngrmda, ilk vaptigrm 
sevlerden biri, durumu gozden gec;:irmek ve 
konuyla ilgili olabilecek her turlu bilgiyi 
dikkate almaktrr, 

32 Bazen duygusal olarak 6ylesine etkilenirim ki, 

'· sorunumla basa crkrna yollanmdan pek cogunu 
dikkate bile almam. 

33 Bir karar verdikten sonra, ortaya cikan sonuc;: 
genellikle benim bekledigim sonuca uyar. 

34 Bir sorunla karsrlastrgrmda, o durumla basa 
cikablleceglmden genellikle pek emin 
degilirndlr. 

35 Bir sorunun farkma vardrgrrnda, ilk vaptigun 
sevlerden biri, sorunun tam olarak ne oldugunu 
anlamaya cahsmaktrr. 



1 2 3 4 5 6 7 
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APPENDIX6 

PSiKOLOJiK tvt OLUS OL<;EGi 
Asagida katilip ya da katilamayacagmiz 8 ifadeVardfr.1-7 arasmdaki derecelendirmeyi kullanarak, 
her bir madde icin uygun olan cevabmizi belirj:iniz. 

Kesinlikle Biraz Biraz Kesinlikle 
kanlrmvorum katilrmvorurn katrlrruvorum Kararsurm kanhvorum Kat11lyorum katihvorum 

1. Amach ve anlamh bir vasam sUrdUrUyorum 

2. Sosyal ili~kilerim destekleyici ve tatmin edicidir 

3. GUnlUk aktivitelerime bagh ve ilgiliyim 

4. saskelannm mutlu ve iyi olmasma aktif olarak katkida bulunurum 

5. Benim lcin onernli olan etkinliklerde yetenekli ve yeterliyim 

6. Ben iyi bir insarum ve iyi bir hayat vasivorurn 

7. Gelecegim hakkmda iyimserim 

8. insanlar bana savgi duyar 
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APPEND1X7 

YA~AM DOYUM OL<;EGi 

Asagida 5 cumle ve her bir cumlenin yanmda da ceyaplanmz1 isaretlemeniz icin 

l 'den Tye kadar rakamlar verilmistir. Her cumlede soylenenin sizin icin ne kadar 90k 

dogru oldugunu veya olmadigmi belirtmek icin o. cumlenin yamndaki rakamlardan yalmz 

bir tanesini daire icine alarak isaretleyiniz, Bu sekilde 5 cumlenin her birine bir isaret koyarak 
cevaplanmzi veriniz. 

E E E E E Q) E Q) ::, ::, ::, E - ,_ ,_ C: ,_ r:::i C: ::, ::, - ::, 
~ ~ 0 Q) 0 Q) ,_ ,_ ~ ,_ 

> E ~ vi E ~ 0 = 0 
C: - ,_ > .!: ~ ·.;; E E vi E re V) -= V) - 

Q) -= ::.2 -= ,_ ::.2 ;:; .p Q) ;:; 
;:; re :::.:: .•... .•... :::.:: re re :::.:: re 

re re re :::.:: :::.:: ~ 
:::.:: :::.:: :::.:: 

1 Havatrrn birc;:ok vonden 
idealimdekine yakm. 1 2 3 4 5 6 7 

2 Hayat sartlanm mukernmel. 
1 2 3 4 5 6 7 

3 Havatrmdan memnunum. 
1 2 3 4 5 6 7 

4 Hayattan simdlve kadar 
lstediglm 6nemli sevleri elde 1 2 3 4 5 6 7 

ettim. 

5 Eger hayata yeniden 
baslasavdirn hemen hemen 1 2 3 4 5 6 7 

hlcbir ~eyi deglstlrmezdim. 
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APPENDiXS 

BiLGiLENDiRME FORMU 

HELiKOPTER EBEVEYNLiK OL<;EGi TURK<;E <;EViRiSi VE GE<;ERLiLiK, 

GUVENiRLiK <;ALISMASI 

Bu 9ah~mamn amaci Helikopter Ebeveynlik Ol9egi'nin Turkce'ye cevirisini ve gecetlilik, 

guvenirlik cahsmasmi yapmaktir. 

Bu cahsmada size bir sosyo-demografik bilgi formu ve alti olcek sunuyoruz. Sosyo- 

demografik bilgi formu sizin yas, egitim, medeni durum gibi demografik bilgileriniz hakkmda 

sorular icermektedir. Olceklerde ise, ebeveynlerinizim tutumlan hakkmdaki algilanmzi, kisiler 

arasi bagimhhk egiliminizi, problem 96zme becerilerinizi, yasam doyumunuzu, psikolojik iyi olus 

halinizi saptiyoruz. 

Olceklerde verdiginiz cevaplar gizli kalacakur. Eger cahsma ile ilgili herhangi bir sikayet, 

goru~ veya sorunuz varsa bu cahsmanm arastirmacilardan biri olan Psk. Emine Ertuna ile iletisime 

gecmekten liitfen cekinmeyin (emineertuna2008@hotmail.com telefon: 0090 533 847 96 92). 

Eger bu cahsmaya katilmak sizde belirli duzeyde stres yaratrmssa ve bir damsmanla 

konusmak istiyorsamz, ulkemizde ucretsiz hizmet veren su kuruluslar bulunmaktadir: 

Eger tmiversite ogrencisiyseniz, devam ettiginiz tmiversitede Psikolojik Damsmanhk, 

Rehberlik ve Arastirma Merkezine (PDRAM) ba~vurabilirsiniz. 

Eger ogrenci degilseniz, Baris Ruh ve Sinir Hastahklan Hastanesine hasvurabilirsiniz. 

Eger arastirmanm sonuclanyla ilgileniyorsamz, Haziran 2015 tarihinden itibaren 

arastirmasiyla iletisime ge9ebilirsiniz. 

Katilnmmz icin tesekkur ederim. 

Psikolog Emine Ertuna 

Psikoloji Boliimii 

Yakm Dogu -Oniversitesi 

Lefkosa 
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APPENDIX9 

AYDINLATILMI~ ONAM 

Helikopter Ebeveynlik Olcegi ile ilgili yeni bir arastmna yapmaktayiz. Ara~t1rmanm 

ismi "Helikopter Ebeveynlik Olcegi TUrk9e Cevirisi ve Gecerlilik, Guvenirlik Cahsmasi'tdir. 

Sizin de bu arastmnaya kanlmamzi oneriyoruz. Bu arastirmaya katihp katilmamakta 

serbestsiniz. Cahsmaya katilun gonullilliik esasma dayahdir. Karanmzdan once arastirma hakkmda 

sizi bilgilendirmek istiyoruz. Bu bilgileri okuyup anladiktan sonra arastirmaya katilmak isterseniz 

formu imzalayimz. 

Bu arastirmayi yapmak istememizin nedeni, Helikopter Ebeveynlik Olcegi'ni 

Turkce'ye cevirmek ve olcegin, universite ogrencileri arasmda ge9erliligini ve giivenirligini 

olcmektir. Yakm Dogu -Oniversitesi Fen ve Edebiyat Fakultesi, Psikoloji Anabilim Dali 

Uygulamah Klinik Yuksek Lisans'm ortak katrlimi ile ger9ekle~tirilecek bu calismaya kanlmumz 

arastirmanm basansi icin onemlidir. 

Eger arastirmaya katilrnayi kabul ederseniz, size arastirmaci tarafmdan uygulanacak 

arastirmarun amacma bagli anket uygulanacaktir. Yaklasik 25-30 dakika surmesi dii~iiniilmektedir. 

Bu cahsmaya katilmamz icin sizden herhangi bir ucret istenmeyecektir. Cahsmaya 

kanldigmiz icin size ek bir odeme de yapilrnayacaktrr. 

Sizinle ilgili tibbi bilgiler gizli tutulacak, ancak cahsmanm kalitesini denetleyen 

gorevliler, etik kurullar ya da resmi makamlarca geregi halinde incelenebilecektir. 

Bu cahsmaya katilmayi reddedebilirsiniz. Bu arastirmaya kanlmak tamamen istege 

baghdir ve reddettiginiz takdirde size uygulanan tedavide herhangi bir degisiklik olmayacaktir. 

Yine cahsmamn herhangi bir asamasmda onayimzi cekmek hakkma da sahipsiniz. 
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Katthmcmm Beyani 

Saym Psk. Emine Ertuna tarafmdanK.linik Psikoloji Anabilim Dallan'nda Helikopter 

Ebeveynlik Olcegi konusunda bir arastirma yapilacagr belirtilerek bu arastrrma ile ilgili yukandaki 

bilgiler bana aktanldi. Bu bilgilerden sonra boyle bir arastirmaya "kanhmci" olarak davet edildim. 

Eger bu arastirmaya kanlusam arastmnaci ile aramda kalmasi gereken bana ait 

bilgilerin gizliligine bu arastirma sirasmda da biiyuk ozen ve saygi ile yakla~1lacagma inamyorum. 

Arastrrma sonu9lannm egitim ve bilimsel amaclarla kullanrmi sirasmda kisisel bilgilerimin 

ihtimamla korunacagi konusunda bana yeterli giiven verildi. 

Projenin yiiriitiilmesi sirasmda herhangi bir sebep gostermeden arastirmadan 

9ekilebilirim. (Ancak ara~tirmac1lar1 zor durumda birakmamak icin ara~tirmadan cekileccgimi 

onceden bildirmemim uygun olacagmm bilincindeyim) Aynca tibbi durumuma herhangi bir zarar 

verilmemesi kosuluyla arastirmaci tarafmdan arastirma d1~1 tutulabilirim. 

Arastirma icin yapilacak harcamalarla ilgili herhangi bir parasal sorumluluk altma 

girmiyorum. Barra da bir odeme yap1lmayacaktir. 

ister dogrudan, ister dolayh olsun arastrrma uygulamasmdan kaynaklanan nedenlerle 

meydana gelebilecek herhangi bir saghk sorunumun ortaya cikmasi halinde, her turlu tibbi 

miidahalenin saglanacag1 konusunda gerekli guvence verildi. (Bu nbbi miidahalelerle ilgili olarak 

da parasal bir yuk altma girmeyecegim). 

Arastirrna sirasmda bir saghk sorunu ile karsilastignnda; herhangi bir saatte, Psk. 

Emine Ertuna'yi 0090 533 847 96 92 (cep) no'lu telefondan arayabilecegimi biliyorum. 
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Bu arastirmaya katilmak zorunda degilim ve katilmayabilirim. Arastirmaya katilmarn 

konusunda zorlayici bir davramsla karsilasrms degilim. Eger katilmayi reddedersem, bu durumun 

tibbi bakimima ve hekim ile olan iliskime herhangi bir zarar getirmeyecegini de biliyorum. 

Bana yapilan turn aciklamalan aynnnlanyla anlarms bulunmaktayim. Kendi basima 

belli bir dusunme suresi sonunda adi gecen bu arastirma projesinde "katihmcr" olarak yer alma 

karanm aldim. Bu konuda yapilan daveti bttytik bir memnuniyet ve gonulluluk icerisinde kabul 

ediyorum. 

Imzah bu form kagrdmm bir kopyasi bana verilecektir. 

Katihmci 

Adi, soyadi: 

Adres: 

Tel. 

lmza 
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APPENDIX 10 



87 

EMiNE ERTUNA 

Address 
Phone 
E-mail 

Sidika Bada Sokak, c 57, Tuzla/Gazimagusa 
(533)8479692 
emineertuna2008@hotmail.com 

Gender 
Date of birth/Birth Place 
Nationality 

Kadm 
08/09/1990- Gazimagusa 
K.K.T.C 

Bugiine kadar alrms oldugum egitimlere, bircok egitim daha katarak meslegimi hakkryla icra 

etmek. 

};>- Yiiksek Lisans Y akm Dogu U niversitesi 
Klinik Psikoloji Y-iiksek Lisans Prograrm 
09/2013- 01/2016 

};>- Universite Dogu Akdeniz Universitesi 
Psikoloji Boltimu - (Boliim birincisi) 
09/2008 - 02/2013 

};>- Lise Biilent Ecevit Anadolu Lisesi 
09/2004 - 06/2008 

Derin Nefes Psikolojik Dam~manhk ve Terapi Merkezi (2015 - ... ) 

Internship 

• Baris, Ruh ve Sinir Hastahklari Hastanesi- 2014 (6 ay) 

• Etik Hastanesi- 2012 (3 ay) 
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Other Information 

insanlarla iletisimim 90k iyidir. Aynca kendini~ 9~0~~~~yr zaman tamdir. -Oniversite hayattrm 
bolum birinciligi ile sonlandirdim. Aynca 3 donemonur,2 donem ise yuksek onur ogrencisi 
old um. 

Seminars: VI. Kibns Psikanaliz Giinleri 'Yerli Yerinde Yersiz Yurtsuz' 
7. Ruh Saglig; 'Se9imly.ri111izve Toplumsal Kabul' konulu Sempozyumu 
6. Ruh Sagligi 'Giinliik Ya~amda Siddet' konulu Sempozyumu 
4. Ruh Saghg1 'kay1plarve Yas' konulu Sempozyumu 
3. Ruh Sagligr ' ili~kiler' konulu Sempozyumu 
Dogu Akdeniz -Oniversitesi 5. Psikoloji Gimleri 
Dogu Akdeniz -Oniversitesi 4. Psikoloji Gunleri 

Thesis: 

);a- The Turkish Translation, And Reliability-Validity Of Helicopter Parenting Instrument 
(Yakm Dogu -Oniversitesi- 2016) 

ingilizce Yiiksek Diizey 



YAKINDOGU DEGERLENDiRME 

Toplann Tarihi 
Toplanti No 
Pro]e No 

: 26.03.2015 
: 2015/28 
: 186 

Yakm Dogu Universitesi Psikoloji Bolumu ogretim i.iyelerinden Dr. Deniz Ergun'un 
sorumlu arasnrmacisi oldugu, YDU/2015/28-186 proje numarah ve "Helikopter Ebeveynlik 
Ol9egi Turkce Cevirisi ve , Gecerlilik, Giivenirlik Caltsmast" bashkh proje onerisi 

kurulumuzca degerlendirilmis olup, etik o\arak uygun bul.u1.mnmm,1u·7/· ~ rz. ·. · .. 

1. Prof. Dr. Ril~tii Onur (BASKANi/a'~ 

2. Prof. Dr. Tumay S6zen COYE) /CIJT( cMlt.D 1 

3. Prof. Dr. Nerin Bahceciler Onder (UYE) 

4. Prof. Dr. Tamer Yilmaz 

5. Prof. Dr. Hasan Besim 

I 

\ 
6. Prof. Dr. Sahan Saygi 

7. Prof. Dr. Fusun Baba 

8. Doc, Dr. Umran Dal (UYE) 

9. Doc, Dr. Cetin Lutfl Baydar (UYE) 

10. Yrd DO(;.Dr. Emil Mammadov 
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