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ABSTRACT

THE IMPACT OF STORYTELLING ON THE ORAL PERFORMANCES OF STATE
SECONDARY SCHOOL EFL STUDENTS IN NORTH CYPRUS

Eskici, Cemal

MA Programme in English Language Teaching
Supervisor: Asst. Prof. Dr. Çise Çavuşoğlu

June 2016, 164 pages

Storytelling is believed to be a useful tool to employ in English as a Foreign

Language (EFL) classrooms because the students have the chance of using several skills

at the same time while authentically producing the language. Thus, in this study, the

impact of storytelling on the oral performances of state secondary school students in

North Cyprus was investigated.

Further analyses were conducted to determine whether learning styles, gender, or

grade level of the participants had any impact on their oral performances following the

use of storytelling activities in the classroom. Designed as a pre- post-test quasi

experimental study at Esentepe Secondary School in Girne, Turkish Republic ofNorth

Cyprus, the study involved 43 participants in two grade levels, namely 61h and 3th

graders. Storytelling activities were designed to be used for a period of 13 -class -hours

during the treatment. The results of the pre and post-tests were analysed statistically

using frequencies, mean scores, t-tests and ANOVA tests.

The results indicated that the dominant learning styles possessed by the

participants were audio and visual styles. They also showed that the participants slightly

benefıtted from the storytelling activities. While the audio-learners performed better than

participants with other styles, females and 6th graders were also found to perform better

compared to males and 3ıh grades respectively in the post-test.

For further research, it is suggested that reasons behind the low performance of

visual learners should be investigated. In addition, the impact of storytelling on the

remaining language skills, i.e. writing, listening and reading, should be investigated.

Key Words: Storytelling, secondary school, oral performances, learning styles,

gender, grade level.
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ÖZ

HİKAYE ANLATIMI TEKNİGİNİN KUZEY KIBRIS'TAKİ DEVLET ORTAOKULU
ÖGRENCİLERİNİN SÖZEL BECERİLERİNE ETKİSİ

Eskici, Cemal

Yüksek Lisans, İngilizce Öğretmenliği Anabilim Dalı
Danışman: Yrd. Doç. Dr. Çise Çavuşoğlu

Haziran 2016, 164 sayfa

Hikaye anlatımının, İngilizcenin yabancı dil olarak öğrenildiği sınıflarda yararlı

bir araç olduğuna inanılmaktadır çünkü öğrenciler otantik olarak ve dili ortaya

koyarlarken aynı zamanda pek çok beceriyi de kullanma şansına sahip olurlar. Bu

sebeple bu çalışmada, hikaye anlatımı tekniğinin Kuzey Kıbrıs'taki devlet ortaokulu

öğrencilerinin sözel becerilerine etkisi araştırılmıştır.

Sınıfta hikaye anlatımı etkinlikleri yapılmasını takiben, katılımcıların öğrenme

stillerinin, cinsiyetlerinin veya sınıf düzeylerinin, katılımcıların sözel performanslarına

etkisi olup olmadığını belirlemek için de testler yapılmıştır.

Kuzey Kıbrıs Türk Cumhuriyeti Girne Esentepe Ortaokulu'nda, ön ve son testli,

yarı deneysel bir çalışma olarak tasarlanan bu çalışma 6. ve 8. sınıf öğrencilerinden

oluşan iki gruptan 43 kişi ile gerçekleştirilmiştir. Uygulama sırasında 13 ders saati süreli

hikaye anlatımı etkinliği yapılmıştır. Ön test ve son testlerin sonuçları, frekanslar,

ortalamalar, t-testleri ve ANOVA testleri kullanılarak istatistiksel olarak analiz

edilmiştir.

Sonuçlar, katılımcıların baskın olarak işitsel ve görsel öğrenme stillerine sahip

olduklarını göstermiştir. Sonuçlar ayrıca katılımcıların hikaye anlatımı etkinliklerinden

az da olsa faydalandıklarını göstermiştir. İşitsel öğrenenler diğer öğrenme stillerine sahip

katılımcılardan daha başarılı olurken, kız öğrencilerin ve 6. sınıf öğrencilerinin sırasıyla
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erkek öğrencilere ve 8. sınıf öğrencilerine kıyasla son testte daha iyi oldukları da

bulunmuştur.

Daha ileri araştırma için, görsel öğrenenlerin düşük performanslarının

arkasındaki nedenlerin araştırılması önerilmektedir. Buna ek olarak, hikaye anlatımının

kalan beceriler üzerine öneğin yazma, okuma ve dinleme becerilerine etkisinin

araştırılması da önerilmektedir.

Anahtar Kelimeler: Hikaye anlatımı, orta okul, sözel performans, öğrenme

stilleri, cinsiyet, sınıf düzeyi.
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CHAPTER I 

INTRODUCTION 

Introduction 

Today, English has become a "world language." Therefore, "teaching and

learning of English" has gained more importance all over the world as a foreign

language. Pinter (2009) states that:

Teaching English to children has become a worldwide phenomenon due to the

international expansion of English teaching combined with a commitment of

governments worldwide to reduce the starting age of learning English and

include it in the curriculum in the primary school. (p. 3)

Following on from this view, Turkish Republic of Northern Cyprus's (TRNC) Ministry

of National Education, Department of Educational Planning and Programme

Development has an English language curriculum for secondary schools where it states

that the curriculum "aims to bring Turkish Cypriot lower secondary school learners to

A2 and/or Bl level within the Common European Framework of References for

Languages at the end of a 3-year English language instruction" Ministry of National

Education, 2005, p. 4). The current study aims to find out whether by using storytelling

as a teaching technique, students' oral performances can be raised to these levels or not.

It also aims to explore whether learning styles, gender and grade level has any impact on

students' performances before and after learning English through storytelling.

Background of the Study 

In the English language curriculum for lower secondary schools, the Ministry of
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National Education (2005) has declared that "English language teaching at the secondary

level aspires to promote aims that do not focus on language learning only. It assigns

itself the more ambitious role of encompassing aims that are global and transversal in

nature." (p. 9) Furthermore, Ministry ofNational Education has tried to improve the

quality of English Language Teaching (ELT) in schools and carried out many projects in

this field. For instance, English lesson has been included in the 4th - 3th grades of

secondary education of the state schools in the last decade. In addition to the English

language curriculum prepared on the basis of Common European Framework for lower

secondary schools, the Ministry has founded International General Certificate of

Secondary Education (!GCSE) classes in state colleges and the Anatolian high school.

Furthermore, it has been decided that for the state secondary schools, the Ministry would

be carrying out one assessment per term starting from 2013. English is taught even from

the beginning of formal education in private schools. Despite the efforts of the Ministry

to achieve the standards of CEFR, the actual classroom practices do not include any

innovative approaches and EFL is done within the confines of 'English' as an academic

subject which relies mostly on the course book.

Storytelling and language teaching 

In secondary school, the methods, techniques and activities used to teach

English are completely different from those used for adults. In foreign language

teaching, the techniques and activities that will be used should appeal to young learners.

It is commonly agreed that children do enjoy activities which include fun and while

enjoying themselves, they do not realize that they are actively learning. To put it in

another way, children learn something not for the sake of learning but for fun.
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According to Phillips (1993), "It is common sense that if an activity is enjoyable, it will

be memorable; the language involved will "stick", and the children will have a sense of

achievement which will develop motivation for further learning" (p. 3).

Pinter (2009) claims that, children's advantages as language learners are most

obvious in informal contexts such as in the playground. They tend to pick up language in

everyday situations from other children in their environment relatively quickly because

they want to play and make friends. She maintains that familiar routines and games offer

great opportunities for hearing the same language again and again and learning to take

part in simple conversations (Pinter, 2009).

Since children learn better through play or fun activities, games, songs, visual

aids, drama, rhymes and stories are the commonly used tools in the classrooms which

provide the teachers with good assist. Among them, stories which are popular with

young learners provide rich opportunities for language learning, which enable practicing

the four language skills since stories, with visual and auditory aids, present a good

context for language learning. Phillips (1993) expresses that:

Young children are quick to learn words, slower to learn structures ...

Vocabulary is best learned when the meaning of the word(s) is illustrated, for

example by a picture, an action, or a real object. The children should then meet

and use the words in relevant contexts, in order to "fix" them in their minds (p.

68).

As Wright (1997) states, stories are good source of language experience for children.

During storytelling, children practice the four language skills through story-based

activities and also produce the language in role-play. Because of this, stories expose

children to rich language input. They also aid teachers to introduce new vocabulary and
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grammar structures and contain frequent repetitions of words inside, which support

learners in terms of imitation and repetition. Children feel free to repeat vocabulary

items or phrases in a story. This way, they can better learn the language associated with

the story. In addition, stories are a part of actual life; therefore, it can be said that story

based teaching may help students to feel in an authentic language environment. Apart

from all these above, stories are motivating, so children can be a part of story easily and

feel secure. The reason for this is as Slattery and Willis (2001) explain, children love

stories and they:

• are always eager to listen to stories

• know how stories work

• want to understand what is happening

• can enjoy hearing stories in English when they start English lessons (Slattery

and Willis, 2001, p. 97).

Stories which are the interest of children provide lots of benefits for language

learning mentioned above. Isbell et al. (2004) found out that both storytelling and story

reading produce positive gains in oral language. Kim (1999) claims that storytelling is

increasingly recognized as having important theoretical and practical implications. More

importantly, Peck (1989) states that telling stories in the classroom improves oral and

written language development, as well as improving comprehension for reading and

listening. Therefore, storytelling has become the focus of this study.

Statement of the Problem 

As discussed earlier, the need for learning English as a foreign language has
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made English one of the most focused lessons at schools in North Cyprus. This situation

has given a way to lowering the age of learning English at both public and private

schools. Hence, teaching English to children at an early age has been spread in North

Cyprus as in many countries in the last decades. This is because of the common belief

that children are better language learners than adults. Rixon ( as cited in Yardım, 201 1 ),

suggests that two of the main reasons for the countries to make this decision are to take

advantage of benefits that are connected with importance of English and benefits that

derive from the nature and needs of children. Yet, in most cases, the nature of learning in

children is ignored by the teachers of English and book-based teaching takes place more

often than not in secondary school classrooms (Uzunahmet, 2014). Therefore, there

seems to be a need for different methods to be applied and their success in increasing

students' learning should be measured scientifically. In this respect, this study will help

to understand whether storytelling as an interactive activity type has any impact on

students' oral performances.

Aim of the Study 

This study aims to find out the relation between storytelling and gender, grade,

and learning styles. In the light of these purposes, the answers to the following questions

will be explored:

1. Does storytelling have any impact on students' oral performances?

2. What is the dominant learning style among the students?

3. Is there a significant relationship between:

a. learning styles and students' oral performances before and after the

treatment?
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b. gender and students' oral performances before and after the treatment?

c. grade level and students' oral performances before and after the

treatment?

Significance of the Study 

The significance of this study is that it will be the first study that has been done

on storytelling with regard to oral performances of state secondary school students in

North Cyprus. All the previous studies have focused on different aspects of language

learning and teaching, except for storytelling. In addition, most of the previous studies

targeted primary schools. This study will be the first study in determining whether

storytelling has any impact on students' oral performances among state secondary school

students in North Cyprus. The results will contribute to field of knowledge both in terms

of understanding the situation in particular, and students and teachers and those who are

concerned with the topic in general. Because storytelling provides activities for different

aspects of language learning, from grammar to vocabulary and also for all skills,

teachers of English might benefit from the results of this study in planning lessons.

Besides providing a new and interesting way of teaching, it will also raise awareness of

teachers on storytelling technique to be used to make a change in their classrooms. The

fact that it was linked to learning styles, which wasn't done before, will also contribute

to the field.

Definition of Key Terms 

Young Learners. The term "young learner" comprises the learners between the ages of

seven to twelve as defined by Slattery & Willis (2001).
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In this study, "young learners" are used to refer to the 61h_gıh grade students at

secondary schools. This group are between the ages of 11 and 14. The characteristics of

this learner group are described by Slattery and Willis (2001) as those who can:

• read and write in their own language,

• understand the difference between the real and the imagery,

• plan and organize how best to carry out an activity,

• work with others and learn from others,

• be reliable and take responsibility for class activities and routines (Slattery &

Willis, 2001, p. 5).

Pinter (2009) argues that children start education at different ages in various parts of the

world. She claims that when discussing teaching principles and ideas for teaching

children rigid age brackets wouldn't work. She maintains that every child is unique and

there are often significant differences between children within the same age groups

because children learn at their own speed. She explains the term young learners as "a

continuum of younger to older learners from 5-to 14-year-olds." In this study, children

who learn English at 6th - 8th Grade of secondary school are the focus of the research

and thus, they will be called "young learners". Secondary school students fall into the

'older learners' of Pinter's 'young learners'. Pinter (2009) describes these 'older 

learners' as follows:

• These children are well established at school and comfortable with school

routines.

• They show a growing interest in analytical approaches which means that they

begin to take an interest in language as an abstract system.




