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ABSTRACT

A PROPOSED  MODEL BASED ON PROCESS
MANAGEMENT MODELLING FOR USE IN EDUCATION
PROMOTION ABROAD

As substantial developments and changes are taking place all over the world in every
field, information and knowledge stand, as it has always been, at the core of this
developmental breakthrough. On this account, besides creating study programmes
that enable us to use and produce the information and knowledge needed to access
to information in the educational institutions at home and educating new generations
equipped with the knowledge and skills enough to meet the necessities of the new
century based on knowledge-based technologies, our country must also design
programmes that are acceptable and preferable abroad. Today it is a fact that Turkey
faces great problems in the field of education which, at the same time, cannot be
promoted in a sufficient way abroad. Solutions must be sought to deal with the
problems of promotion of education in overseas countries. In order to do this, the
existing foreign student recruitment strategies and the related promotional activities
should be reviewed, insufficient points and imperfections therein should be
professionally identified and public institutions and organisations, private enterprise
and NGOs which can play an important role in the promotional activities should work
hand-in-hand making use of modern methods. Based on these considerations, the
study aims to define what should be done by specifying the weak and strong points
of the activities which have so far been carried out and to develop, in this way, a
better process management modelling to be used in the promotion of education in
overseas markets. Method: The study was conducted by way of a structured
interview form in qualitative research design from the perspective of students, and
the study population was composed of 325 students of foreign nationality, who
studied in the academic year of 2017-18 in Uludag University’s Ulutdmer (Turkish
Teaching Practice and Research Center). The sample of the study consisted of, on
the other hand, 100 students who gave voluntary consent, were informed about the
study and agreed to participate in the study. Two of the participating students had to
be excluded from the sample due to imperfecntions in their data collection forms.
Thus, an assessment was performed with 98 participants, and the problems were
defined evaluating the motives of foreign students to prefer or not to prefer our
country and their life in Turkey. Discussion and Conclusion: While 70.58% of the
students stated that they had lived in good conditions and 41.17% in a good cultural
environment before coming to Turkey, 11.76% said that they held conservative
views. Now living in Turkey, the great majority, i.e. 80.76%, of the students
responded that they were glad to live in Turkey. Asked about the educational system
in Turkey, 30.46% referred to the un-systematic character of the system as a
complicating factor. More than half of the students (59.18%) stated that they

\"



preferred to study in another country. Much of the current infrastructure intended for
recruiting foreign students to public universities has to be impoved by defining the
existing processes and reviewing their analyses and modeling. We can turn our
country into one preferred by students abroad through a model based on approaches
that might serve to enhance programs supported by different educational
philosophies. Our country can become one that can attract students in particular from
countries which send a great number of students to other countries for studies, and in
this way we can achieve all the objectives set such as ensuring the culturation.

Key words: Education management, process management,
modeling, education for foreign students, foreign policy in
education
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(074
YURTDISI EGiTiM TANITIMINDA iSLETMELERDE SUREG

YONETIMi MODELLEMESIiNi KULLANARAK BIR MODEL
ONERISi

Dunyada her alanda buyuk gelisim ve degisim yasanirken bu gelismenin merkezinde
her zaman oldugu gibi bilgi yer almaktadir. Bu nedenle Glkemiz egitim programlarinin
bilgiye ulasma, gerekli bilgiyi kullanma ve yeni bilgi Uretme konusunda surekli kendini
yenilemesi gerekmektedir. Bilgi temelli teknolojiye dayanan yeni yuzyilin gereklerine
yanit verecek donanima sahip nesiller yetistirmenin yani sira bu nitelikli insan
kaynaklarini yurt disinda da kabul edilebilir ve hatta tercih edilir bir konuma getirmek
zorundadir. Turkiye’nin egitim alaninda kendi i¢ blnyesinde buyuk sorunlari oldugu
gercegi ve bundan kaynaklanan sorunlar guinumuzde iyice gorunur hale gelmigtir.
Bunun yaninda egitim alaninda Ulkenin yurt disinda tanitimi konusunda da 6nemli
sorunlari  bulundugu goérulmektedir. EQgitim alaninda yasanan dis tanitim
problemlerine yonelik sorunlarin ¢ézimua igin bir dizi galismalar yapmak ve eszamanli
olarak cesitli faaliyetler yuritmek gerekmektedir. Bunu saglayabilmek icin de
oncelikle mevcut yurt digi ogrenci stratejilerini ve yurutulmekte olan tanitim
faaliyetlerini zamanin gereklerine cevap verebilecek hale getirmek igin revize etmek
gerekmektedir. Bu konuda yapilacak calismalara dis tanitim faaliyetlerinde rol
ustlenmesi beklenen kamu kurum ve kuruluslari, 6zel sektor organizasyonlari ve sivil
toplum orgutleri de dahil edilmelidir. Bu unsurlarin devlet kurumlari ile ortaklasa
calismalar icine girerek hedeflenen programa uygun g¢agdas yontemlerden
yararlanilmasi konusunda projeler Uretmek sureti ile tanitma sorununun ¢ézimune
dahil edilmeleri gerekmektedir. Bu gorusten vyola c¢ikarak bu c¢alismada,
gerceklestiriien calismalarda bu gune kadar yapilan ve yetersiz kalan ya da
yapllmayan ancak yapilmasi gerekenleri tespit etmek suretiyle yurtdigi egitim
tanitiminda sure¢ yonetimi modellemesi gelistirimeye calisiimistir. Yontem; 6grenci
perspektifinden ele alinmis niteliksel arastirma yontemi ile yapilandirilmig gérisme
formu ile Uludag Universitesi Ulutdémer ( Uludag Universitesi Turkce Ogretimi
Uygulama ve Arastirma Merkezi ) 2017-18 egitim 6gretim doneminde egitim 6gretim
almakta olan 325 yabanci uyruklu 6grenciye ulasiimistir. Gonalli onamlari alinan,
arastirma hakkinda bilgilendirilen ve arastirmaya katilmayi kabul eden ylz 6grenci
ise arastirmanin orneklemini olugturmustur. Arastirmaya katilan o6grencilerden ikisi
veri toplama formunda eksikler bulunmasi nedeni ile 6érneklem disinda birakilmigtir.
Geriye kalan 98 kigi ile on degerlendirme yapilarak yabanci 6grencilerin Ulkemizi
tercih etme ve/veya etmeme nedenleri ile Ulkeye geldikten sonraki yagsam deneyimleri
degerlendirilerek sorunlar saptanmistir. Tartisma ve sonug; %70.58 gibi bir orandaki
ogrenci Turkiye’'ye gelmeden once ulkenin iyi kosullara sahip oldugunu ve %41.17
sinin ise Ulke insaninin iyi bir kdltire sahip oldugunu dasuindagund, %11.76

vii



oranindaki égrencinin ise Turklerin muhafazakar oldugunu disindigunu belirtmistir.
Tarkiye'ye geldikten sonra ise 6grencilerin % 80.76 gibi buyuk bir orani memnun
oldugunu belirtmistir.  Ulkedeki egitime ydnelik olarak ise bu dgrencilerin % 30.46’si
egitimin sistematik olmamasini egitim surecini zorlagtiran bir etken olarak belirtmistir.
%59.18 gibi yaridan fazla bir oranda 6grenci ise bagka bir Ulkede egitim gormek
istedigini belirtmistir. Var olan sureglerin tanimlanmasi, analizleri ve modellenmesi
incelenerek, yurt disindan kamu udniversitelerine o6grenci gelmesine yonelik alt
yapinin geligtiriimesi gerektigi ortaya cikmistir.  EQitim felsefeleri ve program
gelistirme yaklagsimlarinin temel alinacagi bir model kullanilarak gelistirilecek bir
yaklasim ile yurt disinda yasayan ogrenciler tarafindan tercih edilir bir Ulke haline
gelebiliriz. Ozellikle egitim amagli olarak yurt digina bliyiik oranda 6grenci génderen
belirli Ulkeler bagta olmak Uzere diger ulkeler nezdinde de ylUksekdogretimde tercih
edilen bir ulke olabiliriz. Bunun saglanmasiyla birlikte yani yabanci ulkelerden
ulkemize gelen ogrenci sayisinin artmasiyla birlikte kaltarler arasi iletisimin ve
iligkinin de artacag! dusunuldugunde bu konudaki basarinin ¢ok yonlu ve arzu edilir
sonuglari olacagi gorulmektedir.

Anahtar kelimeler: Egitim yonetimi, sire¢ yonetimi, modelleme,
yabanci ogrenciler igin egitim, egitimde dis politika

viii



TABLE OF CONTENTS

ACCEPTANCE/APPROVAL........ooceieeeeeeeeeeeeecseeesesess s ssssssssssssss s s s sssss s s s s s ssssssssnssnsnnnnnns ii
[0 0 Y - ) [ iii
ACKNOWLEDGMENTS.......ccoioeieeeeeeecsteeeee e e s s e e s s e s e s s s s ss s s ss s s s ss s s s ss s s s s s s s s ssssssnssnsnsnnnnnnnnnns iv
Y= 1S I 3 N O v
[0 2RSS vii
[ 0 T i 7Y = I Xiii
LIST OF FIGURES ........cooioiieiieeeieeeeeeeeseseeeesssesssse s s ss s s s s s s ss s s s s s s s s s s s s s s s s s s s s nnnnnnnnnnnnnnnnnnns Xiv
ABBREVATIONS ...ttt ee et s e s e e e s e e e e s s s e s e e s e s e s s s s s s e s s s s ssssssnsssssssssnnnnnnnnnnnnnnnns XV
INTRODUCGTION .......coeeeeeeeennnnnnnnnnnnnnnnsnnsnsssnnsnsssssssssssssssssssssssssssssssssssssnsssnsssssnnnnnnnnnn 1
CHAPTER 1. ESSENTIAL NOTIONS ........c o sssssnsnnes 6
S T e 11T oY o 6
1.2. Model and Program Development in Education............ccccmmeeeciiiiiiinnnneenees 7
P07 I 1Y/ T Lo £ PR 8
L e 0o = o L 8
1.3. Examples of Models Available in Overseas Educational Programs............ 9
1.3.1. TYIEr MOEI ... 10

LR T2 1= oY= T 1Y (o Yo [ 10
1.3.3. Taba-Tyler Program Development Model: .............eeiiiiiiiiiiiicee e 10
1.3.4. Saylor, Alexander & Levvis Model:...........ccoooeiiiiiiiiiiiiiiiiceeeee e 10
1.3.5. HUNKINS MOAEL: .....ouiiiiiiiiiiiiiiiiiii e 11
1.3.6. Miller and Seller Model:.............uuuuiiiiiiiiiiiiiiiiii e 11
1.3.7. Wheeler MOdel: .......cooo oo 11
1.3.8. Tanner and Tanner Model;..........oooo i 11
1.3.9. Kerr MOAEI; ... e 11
1.3.10. DAVIES MOAEI; . .ceeeeeeeeeeee e e ea 12
1.3.11. Program development model based on competency; .........ccccccceeeeeenn.n. 12

1.3.12. Program Development Model | in Vocational and Technical Edication. 12

1.3.13. Program Development Model Il in Vocational and Technical Education.13

1.3.14. Program Model based on Life-Long Learning ..............cccccvueieiiiiiinnnnnnnee 13
1.4. Alternative Education Models ... 14
1.4.1. Jean Jacques Rousseau’s Model of Education based on Nature ............ 14
1.4.2. Leo Tolstoy’s Model of School based on Anarchist Education;............... 14
1.4.3. Reggio Emilia INitiative ............eeueiiiiiiiiiiiiiiiiii 15



1.4.4. Montessori MethOd. . ..., 15

1.4.5. Alternative ‘Free’ Schools (Summerhill SChoolIS)...............ccciiiiiiiiiiinnnne. 15
1.4.6. Home-Based SChOOIS .........ouuiiiii e 15
1.4.7. Sudbury Valley SChOOIS ..........uuuuiiiiiiiiiiiiiiiiiiii e 15
1.4.8. Paulo Freire INitiative ... 16
1.4.9. Waldorf SCROOIS ... 16
1.5. Process and process modelling ...........cceueemmimmmmmmmmmimmmmmmmneeeeeeseesesesseeseeeeen 16
PR TR I o T = 16
1.5.2. Processes’ basic features ... 17
1.5.2.1. DefiNability ..........uuuiiiiiiiiiiiiiiiii e 17
1.5.2.2. REPlICADINTY ....eeieiieiiiiiiieei e 18
1.5.2.3. CONSISIENCY ...ttt e e e eeeees 18
1.5.2.4. Measurability............ooieriiiiii e 18
1.5.2.5. Controllability ........ccooeeieeieeeee e 18
1.5.2.6. Creating added ValUe............ccoiiii e 18
1.5.2.7. Benefits 0f the ProCess ..........uuuviiiiiiiiiiiiiiiiiiieiieeeeeeeeeeeeeeeee e 19
1.5.3. Process Modelling .......coooeiiiiiiiieeeee e 19
1.6. Education programs and models in Turkey, ......ccccccoiimmmmciiireeencsserecencneeneeas 20
R R 01 1 T - 21
1.7.1. FIQUrET. CURUIE ...eeeeeeeeee e 21
1.8. Intercultural Communication...............ceeeeemmmmmmmmmmmmmmemeneeree e 23
IS TR X =T o1 - 1 oo N 24
1.9.1. Adaptation to a foreign Culture ..o 25
1.10. Encoutering a New Culture and Cultural ShockK...........cccccceermrmrrrinnnnnnnnnnns 26
1.10.1. Cultural Shock and itS Stages ..........uuuuuuuiiiiiiiiiiiiiiiiiiiiiiees 26
1.10.2. General Symptoms of Cultural ShocK .................uuiiiiiiiiiiiiiiiie 27
1.11. General Features of University Students ..........cccccerrimmmmmimimmmiennnnnnnnennnnnn 28
1.12. Educational Recruitement at International Level ............ccommrreencciiiiiinnnns 29
1.12.1. Diagram 1. Profile of students who come to Turkey.............cccccuvvvnnnnneee 31
1.12.2. Diagram 2. Number of students by year..........ccccccceceiiiiiiiiiiicee e 32
1.13. Problems Experienced by Students of Foreign Nationality..................... 33
CHAPTER 2. RESEARCH METHODOLOGY ......cocmmmrriiinnnsssrsssssssssssssssssssses 34
2.1. Objective of the research............cccoiiiiiiiii 34



2.2. Population and Sampling .......ccceeeeciiiiiiiminmme s 35

28 O I 4 1 - 14 o o 1= N 36
2 T 0 - 1 = T 00 | L= o 1 oY o 36
2.5. Suggestion On An Educational Model.............cccceiiiiiiiiin, 36
2.6. Duration of the study ..........ccciiiiii 36
2.7. Term of the Research Project............cccciiiiiiiiin 36
CHAPTER 3. STATISTICAL FINDINGS.........ccccccmrrrrer e ssnne e 37
3.1. Discourse Analysis for Qualitative Data...............cccciiiiiiiinin, 37
3.2. Demographic Characteristics...........cccoiiiiiiiii 39
3.2.1 Demographic Characteristics of Students ............ccccccoiiiiiiiiiiiiiiiis 39
3.2.2 Reason for students choosing Turkey for education.................cccccuvveiiiiiennnnes 40

3.2.3 Their opinions prior to and after arriving Turkey and problems experienced 41

CHAPTER 4. A MODEL PROPOSAL FOR TURKEY.........ccccoerrrinnnnnnnsnsssssssssnnnns 43
4.1. A Suggested model on Foreing policy in Education for Turkey ............... 43
4.2. Who are we? Descriptive Information for the Model...............cccoeverrrrennnnn. 44
4.3. Why don’t foreign student come to our country to study and pay for

T 2 —————— 45
4.4. How Students could be brought into Turkey?...........cccceiiiiiiien, 45
4.5. China’s market capacity in the education sector for Turkey..................... 46
4.6. Our goal is to bring 10% of China’s capacity to our country for
LT 5/ 47
4.7. A Sample for the Projections in Project processes ...........ccceeeiiiiiiiiiinnnnnn, 48
4.7.1.Version 01 ChiNa.......coo oo 48
4.7.2.Version 02 NIQEIIA......uuuuuuuuiiiiiiiiiiiiiiiiiiiiiiiiiiie bbb eaaneneeaaeaaanes 49
4.8. Application Stages Of “ YETA” Training Model: ...........ccooiiimmmmirmmencciiinnnns 51
4.9. Explanations On The Implementation Stages Of The YETA Training
MoOdel..... e 52
4.9.1. Stage 1for YETA Training Model.............coooeviiiiiiiiiiiiiiiiiiiiiiiiiiiiieeeeeeeeeee 52
4.9.2. Stage 2 for YETA Training Model............coooovviiiiiiiiiiiiiiiiiiiiiiiiiiieieeieeeeee 51
4.9.3. Stage 3 for YETA Training Model............coooovviiiiiiiiiiiiiiiiiiiiiiiiiiieeieiieeeeee 53
4.9.4 Stage 4 for YETA Training Model..............uuiiiiiiiiiiiiiiiiiiiiviiines 54

Xi



4.10 . Modeling According To Research Results............ccccciiiiiiiiiiiiiiien, 55

4101 St STAGE 55
4.10.2 N StAGE ... 56
4.10.3 RA ST ... 56
4.10.4 T SEAQE ...t anne 57
CHAPTER 5. CONCLUSION VE RECOMMENDATIONS ........ccccorieeeirernecereenenes 59
£ Tt IR 0 T T 1= T T o 59
5.2. Recommendations ..........cccoiiiiiimmimeeeniin s s s s 63
REFERENCES. ........ ottt r s s e s s s s s s s s s e e nnmna s s e e e e 64
APPENDIX
BIOGRAPHY

PLAGIARISM REPORT
ETHICS COMMITEE APPROVAL

Xii



LIST OF TABLES

Table 1. Demographic characteristics of students
Table 2. Motives of students to prefer Turkey for studies

Table 3. Views students held before and after coming to Turkey, the problems they
experience

Table 4. Students’ emotions and thoughts about selecting Turkey
Table 5. Students’ emotions and thoughts after they came to Turkey
Table 6. Problems they faced with during their education in Turkey

Table 7. If the student wanted to educate in a country other than Turkey, students
satisfaction

Xiii



LIST OF FIGURES

Figure 1. The fundamental elements, material (concrete), spiritual (abstract)
elements which form culture

Diagram 1. Percent distribution of Foreign and International Students in OECD
countries according to countries where they study

Diagram 2. It has been prepared by Yardimcioglu. Beser and Savasan using YOK
statistics

Xiv



ABBREVATIONS

(EU) European Union
(USA) United States of America

(R & D): it is used to indicate new applications based on creative efforts
and the knowledge springing out of such efforts performed in a
systematic manner in order to enhance the available body of scientific

and technical knowledge.

(DPT) State Planning Organization

(KKTC) Turkish Republic of Northern Cyprus
(MEB) Ministry of Education

(TR) Republic of Turkey

(TOMER) Turkish Teaching and Research Center

(TUBITAK) The Scientific and Technological Research Council of
Turkey

(YOK) Higher Education Board
(KYK) Institution of Student Loans and Dormitories

(YETA) Educational Model of Overseas Education Promotion Agency

XV



INTRODUCTION

Nowadays, great advances in communication and transport possibilities have
minimized the distances between countries across the globe. Today, we can think of
few persons or countries that do not enjoy such possibilities of communication with
the outside world. Thus, people are now in search of new possibilities to study and
work in different countries all over the world as a result of establishing harmonious
relations between countries and cultures in an ever-growing environment marked

with multi-cultural dialogue.

There has been a demand especially from countries with a predominantly
younger population towards developed countries for studies in higher education
institutions, as a result of which educational systems have opened their gates to
foreign students due to intensive programs for student recruitment. Higher education
has become globalized and adapted itself to inter-country interactions. However,
about half of the international student recruitment consists of short-term programs
that are applied in EU countries. Of the foreign students who prefer the USA for
studies, about 60% come from Asia and 15% from European countries mainly for
long-term study programs. Today, China ranks first among the countries that send
the most students for studies in other countries, followed by South Korea, India,
Greece and Japan (www.yok.gov.tr, 2015). Foreign students learn the language and
gain insights into the culture of that country and promote the host country in their
family and social environment, thus bringing the country to public attention in their
own country. Besides being a good way to bring the country to public notice,
international education is also a good income source for the economy of a country.
While students contribute to the economy of the host country, their family and
relatives are a good source of income for tourism. Today, we should concentrate on
developing long-term educational programs, rather than offering short-term Erasmus
and Mevlana programs and other ones with scholarship possibility for students from

under-developed countries. With this objective in mind, we should develop programs



for under- and post-graduate and doctoral degrees in an effort to make our country
more preferable in this field (M, Tok., M, Y1din.,2013 and E, Cevher., 2016).

One of the essential objectives of the educational policy in the EU is to create
a European consciousness by way of exchange programs for teachers and students.
The policy aims, for a better future for Europe, to encourage steps to regulate the
educational systems in member countries under certain principles, taking thereby
due account of the existing diversity in this field with special focus on probable
cooperation possibilities between member countries to minimize the negative points
which the existing diverse systems could create. Related reports indicate that all
these regulations and programs would play an important role in speeding up the
integration of Europe in both economic and social as well as cultural terms (Dura, C.
and Atik, H. 2000; Maya C i., 2003 ).

It is of great importance to minimize and/or eliminate the differences between
the educational systems of EU and Turkey. It is a known fact that educational
expenses, schooling rates and number of students per classroom are much higher
when compared with EU countries. For a quality education, more sources should be
allocated, duly shared according to the types and levels of education and effectively
controlled. The number of students per educator in Turkey is higher than that in EU
countries. Educators should be well equipped through multi-faceted in-service
trainings under the principle of equal opportunity. It is especially of great significance
for a quality education to train the employees working in the units regards education,
particularly the ones with managerial functions, to build up competences by way of
courses addressing their specific needs in the fields of communication-management,

Turkish and foreign languages.

As substantial developments and changes are taking place all over the world
in every field, information and knowledge stand, as they have always been, at the
core of this developmental breakthrough. On this account, besides creating study
programs that enable us to use and produce the information and knowledge needed
to access to information in the educational institutions at home and educating new
generations equipped with the knowledge and skills enough to meet the necessities
of the new century based on information-based technologies, our country must also

design programs that are acceptable and preferable abroad.



Information technologies provide us with complementary tools that facilitate
the work of educators, enabling them to effectively use their time they normally use to
teach commonplace disciplines. Information technologies fulfill the function of an
assistant rather than replacing the role of the teaching personnel. Educators should,
in the first place, become familiar with such technologies and be able to create
interactive learning environments. The line between educators and students has
become vague in knowledge based societies. Nowadays, it is expected from
teachers, rather than being persons who are considered to know everything best
without dispute, to arouse students’ curiosity, direct their work toward research and
systematic work approach. Students should be equipped with the skills to be able to
think on a broad scale in any circumstance and resolve a problem in one field by
using their knowledge in another. In a knowledge society students should get, though
not necessarily in a comprehensive manner, informed about, and also be able to
develop a critical thinking of, different perspectives of possibilities and educational
conditions. According to Enis, critical thinking reflects the following attributes:
concentration on the topic, analyzing discussions, finding responses to explanatory
and challenging questions, enquiring the reliability of a source, drawing a conclusion
by judging the available data, assess the accuracy of estimations and communication
with others (Enis,1997: Maya C i., 2003 ).

Turkey should seek solutions to solve the problems hindering the promotion of
education in overseas countries. To do this, the existing foreign student recruitment
strategies and the related promotional activities should be reviewed to identify the
insufficient points and imperfections, and public institutions and organisations, private
enterprise and NGOs, which can play an important role in the promotional activities,
should work hand-in-hand in close cooperation with the state drawing upon modern
methods.

Basing on all the data indicated, this dissertation paper suggests a dynamic
model based on a process management modeling providing insights into motives of
foreign students to prefer, or not to prefer, our country, the problems they experience

after coming to the country, their satisfaction level etc.



Scope of the Dissertation

The dissertation is composed of five sections: the first section includes essential
definitions and notions, the second one information about the study, the third section
the study method, the fourth section tables and findings and the fifth one findings and

the related comments, and the conclusion and sources.

Purpose

The objective of this study is to develop a Model using process management

Modelling in Businesses for use in Education Promotion Abroad.
The problem of the study and its importance

Nowadays, distance between the countries of the world has decreased due to big
developments in communication and transportation. Due to these capabilities, the
number of people or countries with no communication with the external world is very
small, almost none. As a result of this situation countries and cultures get to know
each more closely and coupled with the spreading of multiculturalism, people seek
better education possibilities and find jobs in different countries outside of the
opportunities and possibilities in their own country. The results of this study are
important in terms of increasing arrivals to our country from abroad for education
purposes. There are no implementations in our country geared towards increasing
and encouraging student arrival. Efforts are usually oriented towards the problems

experienced by students after their arrival.

What is desired is to have efforts done towards new education plans and programs
where transition to longer duration programs instead of the short term student
mobility. It is mandatory for us to transform our country in terms of education to make
it preferable by creating masters and doctorate programs, primarily undergraduate
studies in education which has an important place in the world and which could be
the most important economic race. (Basbay, A and Bektas, Y. 2009. 35-36: Tok, M
and Yigin, M. 2013; Cevher, E. 2016.338-39).

Finding out the foreign national students’ perceptions is very crucial in terms of our
country’s external image and being preferred for education as a country. Due to the

importance of this subject, many scientific studies have been done in our country in
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regard to the foreign national students in our country. However, the adaptation to the
Turkish Education System and the difficulties encountered while learning Turkish
have been researched predominantly in these studies involving students who attend

high education.

On the other hand, this study contains subjects such as the selection of the country

by student who come for education, their feelings and thoughts about the country.

The results of this study are important in terms of increasing arrivals to our country
for education purposes. There are no implementations in our country geared towards
increasing and encouraging the arrival of foreign students. Studies are mostly
oriented towards foreign students’ problems. What is desired is the provision of
efforts towards new education plans and programs where transition occurs towards

long term programs instead of the short term student mobility.

Finding out the foreign national students’ perceptions is very crucial in terms of our
country’s external image and being preferred for education as a country. Due to the
importance of this subject, many scientific studies have been done in our country in

regard to the foreign national students in our country.

However, the adaptation to the Turkish Education System and the difficulties
encountered while learning Turkish have been researched predominantly in these

studies involving students who attend high education.

On the other hand, our study contains subjects such as the selection of the country
by student who come for education, their feelings and thoughts about the country. A
model study containing all these, has not been encountered. These situations show
the importance of the study.

Problems statements of the study
Main objectives of the national / international education System Analysis:

e To determine Turkey’s strong and weak points in education policy and in this
regard, increase knowledge of people who are employed in international
education policy,

e To ensure action by stakeholders with a young population who may receive

education in Turkey, on the higher priority subjects in the Education Sy



CHAPTER 1. ESSENTIAL NOTIONS

1.1. Education

Education is defined as “equipping children and young people with a base of
knowledge and skills and enhancing their personal skills to enable them to secure
themselves a place in social life”. In other words, education is a process of improving
the human attitudes in a planned and conscious manner to create certain thoughts
and attitudes in individuals. Today, education given in formal and informal settings
leaves its mark on every domain in life. The development and welfare of human
societies depends on advances occurring in the fields of science, technology, art and
culture. Therefore, the most important indicator distinguishing a developed society is
education. A more educated society may lead a life marked with more facilitation and

more sharing in all domains of life (Dalkiran, 2014)

Human resources, the basis of human capital that is the essential factor for economic
growth, should be improved through investments in three essential fields, i.e.
education, healthcare and nutrition. Education is especially of great importance in
this sense; it is defined as the most essential factor in respect of improving the
human capital (Afsar 2009).

The quality of human resources is the most important indicator in terms of defining
the development level of any country. A human resource that can adapt itself to
changing conditions, is effective in defining and solving problems, can effectively
communicate and work in a team, is equipped with the essential stock of knowledge
and skills in their respective jobs and duly perform what is required in their
profession; this is the driving power of development. Turkey should make it its priority
to turn education, an important factor in socio-economic development of our country,
into a tool that can be effectively used to solve the existing problems. The current
educational system in Turkey is far from solving the problems besetting our country,

let alone being a factor that can attract foreign students into the country. Enhancing



the quality of vocational training programs, a field growing and becoming diversified,
is not an important tool only to train the existing human resource into a more qualified
one, but is also of great importance in respect of promoting our country abroad and
turning it into one that is well preferred by foreign students ( Adiglzel and Berk,
2009., Ozsoy 2015) .

The institutions of education, like other ones of social nature, do not lose their
importance and maintain their existence only to the extent and as long as they can
respond to the needs of society. Being an effective and influential factor with respect
to social changes, education should be adapted to changes in society more than
other systems. The quality of education depends on the contribution it makes on the
economic growth, drawing upon the stock of knowledge and skills any society gains
through quality and continuous education. Therefore, the more the quality in
education is, the more the economy of the country grows. Turkey embarked on
efforts to apply a development policy within a well regulated plan in the 1960s. In this
context, in 1964 the Department of Educational Sciences was established in Ankara
University’s Faculty of Educational Sciences, a first-ever initiative at higher education
level in Turkey aiming to address economics of education and the related planning (
Karakutik 2000., Erdogan 2006., Cakmak 2008).

For all the reasons indicated above, investing into education should be taken as an
obligatory component in plans designed for this field. Therefore, an investment into
education is an investment that brings the most profit. England says: “The best
economic policy is the one that is based on education.” According to an analysis
conducted by Naci Mocan, professor at Colorado University, Turkey allocated 5% of
its domestic income (6.8 billion USD) to education in 2000. This corresponds to a
cost of 75 USD and to a return amounting to 260 USD per capita. In other words, one
kills four birds with one stone (Sami 2003., Sedef 2005).

1.2. Model and Program Development in Education

Education programs and models can be developed to establish a quality education
system at national or international level, to educate the quality human resource that
can be the driving force of the development and progress in any country, to support

the preservation and improvement of social and cultural values and to enhance the
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human attitudes, so that effective outcomes can be yielded in social, political and
economic domains. It is a fact that more effective and more productive outcomes can
be obtained by using a variety of programs or models, instead of drawing upon a
single program or model, and by designing more consistent syntheses in terms of

educational sciences and systems.

1.2.1. Models

One of the most effective ways to reach the goals set in educational domain as a
scientific discipline based on practical work is to enhance the educational programs,
besides closely following the developments occurring in science and technology. A
model, on the other hand, can be defined as “the representation of a fact, of
something proved to be true”. Models are the ways that represent the objects in the
related subject in the best way. Models help us to express abstract notions in
concrete terms. They represent a method frequently used to explain scientific
theories, highlighting the distinguishing features of a system and thus giving detailed
information about that system. It represents, with respect to program improvement,
“a proposition of an educational program type basing on educational philosophies
and program development approaches”. A great variety of models aiming at program
development has been developed and used. The existing models should be
investigated and discussed in order to develop a model ( Erisen. 1998)., Gunbatar, S
and Sari, M. 2005.ss.187-97 ).

1.2.2. Programs

Quoting Albert, Demirel (2012) considers that Albert I. Oliver's education and
learning programs are of equal significance, and suggests that an educational
program consists of 4 components, i.e. 1: Program of studies 2: Program of
experiences 3: Program of service and 4: Hidden curriculum (including activities out
of classroom). Johnson defines an educational program as a written document or an
action plan in which strategies used to reach the desired target and to develop the
related behaviors are specified. Bonoli, on the other hand, defines it as learning

objectives defining what is to be learned (Demirel, O. 2012. 1-4). Demirel quotes that



Posner underlines five different functions: Written curriculum, Curriculum in use,

Hidden curriculum, Null curriculum, Concomitant curriculum (Demirel 2012,1-4).

1.3. Examples of Models Available in Overseas Educational Programs

The essential objective in the EU is to create additional employment to prevent the
high unemployment and ensure a sustainable development. In the beginning, the
educational and social policies in the EU were integrated into the framework of social
policies in general, in particular into the policy regarding employment. In the course
of time, however, employment programs and educational policies were separated,
and taking account of their importance, attempts were made to develop educational
programs into a tool that can be used to facilitate economic and social integration. It
had become clear that an integration approach respectful of law order, democracy
and human rights can only be achieved by educating individuals who have a high
opinion of European citizenship. Essentially, the educational policy of the EU aims at
ensuring the cooperation between member countries and establishing the
consciousness of European citizenship among individuals, enhancing pupils/students
and educators through exchange programs and ensuring that member countries duly
participate in R&D programs. In general, EU stipulates and proposes that education
policies specific to the conditions in member countries be adapted in mutual
consultation, instead of applying a standardized single educational system across the
union. Thus, the policies which aim to realize life-long learning and establishment of
European citizenship have been defined as important targets ( Saglam et al.,
2011,91:Duman A. 2002. 191-207.).

Quoting the Maastricht Treaty, Tuzcu (2006) reports that education was integrated
into the founding treaties through the Maastricht Treaty in 1992, as a result of which
the EU assumed “the responsibility to develop the education with special focus on
the European dimension”, and given “the authority to ensure adaptation in
educational systems” and “the authority to apply vocational training policies specific
to Europe” (Duman, 2002. 191-207: Tuzcu, G. 2006. 51 ). Tuzcu (2006) reports that
“Jacques Delors Report” drawn up by the European Commission in 1994 is one of
the effective and important reports addressing the field of education, emphasizing the

role of education in the fields of growth, competition and employment market. The



Commission set two essential targets in 1995: 1. Realization of the objective “life-
long learning in Europe” based on the strategies set in the report 2. Producing ideas
and performing projects (European citizenship, competitive capacity and sustaining
the competitive power by boosting this capacity, ensuring the social adaptation,
education and learning in information society, supporting the individuals, rendering

educational systems more effective) (Tuzcu 2006. 51) .

1.3.1. Tyler Model: This is the most renowned program development model on
which almost all the models developed have been based. Four questions
should be responded in developing this model: (i) What are the educational
goals the school wants to achieve? (ii) What are the experiences people gain
in the field of education to achieve these goals? (iii) How can the educational
experiences be regulated in an effective manner? and (iv) To what extent

have the goals been achieved? ( Erisen 1998).

1.3.2. Taba Model: The stages in the model developed by Taba are similar to those
developed by Tyler. In the first stage, needs are defined. Teachers define the
needs and goals in the second stage. Then the contents and guiding
principles based on the goals set are specified, and in the next stage the
content defined by the educators are re-defined to adapt it to the level of
students. Teaching methods are then defined, regulated and evaluated.
Evaluation is an important process of which both the educators and the
educated should take due account. Educators have to identify to what extent
the goals set have been achieved.

1.3.3. Taba-Tyler Program Development Model: The first dimension includes the
goals and turning the goals into attitudes, and the second dimension involves
the content. At the core of the learning-teaching process dimension of the
program are the students. The essential preconditions in the process are
reinforcers of work condition variables, presumptions, feedback correction,
student participation, motivation, readiness, teaching methods and

techniques, tools / equipment and timing.

1.3.4. Saylor, Alexander & Levvis Model: This is a model based on a systematic

approach. The first stage includes the defining of general and specific goals.
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1.3.5.

Four essential fields that should be handled are individual development,
human relations, learning skills and specialization. The goals and essential
fields are defined based on the expectations of society, regional demands,

research findings and philosophy of program specialists.

Hunkins Model: An important feature of this model is that it includes the
stages of conceptualization, legalization, feedback and correction. The
questions in connection with philosophy asked and responded in the
conceptualization and legalization stage in the program are important in

designing the program.

1.3.6. Miller and Seller Model: It plays an important role in teaching the students

the realities and values of society and equipping them with new skills, in
maintaining the culture and also in individual and social changes. It is a
model that especially emphasizes experiences and learning. Teaching
methods, on the other hand, are associated with the attitude and

effectiveness of teachers.

1.3.7. Wheeler Model: The criticisms of some program developers on the Tyler

model, especially the one that criticizes that the evaluation process is not
included in all the stages, have been reflected on the Wheeler model. Long-
term, general and specific goals are defined in the first stage of the model.
The definition of these goals leads to the definition of target attitudes for each

course of study.

1.3.8. Tanner and Tanner Model; It has adopted the elements put forward by Tyler

has not agreed with the view that relationships have to be in a linear order. It
has made the argument that this relationship is mutual and that philosophy
has to be located in the center. The objectives constitute the starting point for
the model and it takes shape by being affected by other elements.
Individuals’ view of education, philosophy, objectives, selection of subjects

and especially education method affect each other.

1.3.9.Kerr Model; It is one of the first attempts in England on the subject of

program development. Program development in Kerr's model has been

handled in four basic phases (objectives- information- evaluation — education
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experiences in school).While it has stated that each phase affects other
phases and as a result start can be made from any phases’ analysis, the
program developers specify that it would be appropriate to start by identifying
the objectives. Student, society and subject area constitute the source of
objectives. Information constitutes the second phase of the model and
evaluation and education experiences constitute the third and fourth phases

respectively.

1.3.10. Davies Model; It is a model affiliated with program work and assignment
analysis and the education objectives are subject to the qualifications of the
students to be accepted into the system, the education strategies to be
followed, education organization and other system elements and work and
assignment analysis. Incomplete or faulty analysis of the work and
assignment analysis has adverse impact on the system as a whole. As a
result of work and assignment analysis, the necessary information- skills and
habits are identified and after comparing with the existing students, the
students’ education needs are determined. The education needs determined,
constitute the fundamental element in determining the objectives. Following
the creation of content compatible with the objectives, the appropriate

education format is chosen.

1.3.11. Program development model based on competency; Input, process,
output and evaluation constitute the model’s basic elements. The model has
five phases (analysis-design-development-implementation and evaluation).
The functioning of each phase ensures the other phase to function and arrive
to a sound conclusion. Sound functioning of the system and successful
transition between the phases are dependent on the success of each
previous phase. The model which starts with determining the needs of work
life, concludes with the control of student success.

1.3.12. Program Development Model | in Vocational and Technical Edication;
Work or assignment analyses form one of the most important steps of the
occupational and technical training program development process.
Consequently, its first phase is composed of the work and assignment

definitions. It is the most important and reliable approach in the determination
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of the program’s content and content, education tools, teaching process,
teaching environment, standards planned to be attained are developed

based on the work analysis.

1.3.13. Program Development Model Il in Vocational and Technical Education;.

The business world’s views of the success of the education program and

monitoring of the alumni are included in this model.

Many different models can be encountered in education. Short definitions of some
models talked about in the education field, have been provided above. As it can be
seen from the models, any single model is not sufficient by itself and it has to change
over time. Education constitutes the foundation of the subject covered in this thesis. It
is an unavoidable reality that a multi-faceted, innovative dynamic model is needed
during this period when science technology has gained so much importance and

globalization has risen to prominence.

( Erigen, Y. 1998. 3-14: Celikéz, N. 2004.100-101: Diigkin, | ve Unal, I. 2015,4:
Cagal, U. 2016; Ozdemir 2009 ).

1.3.14. Program Model based on Life-Long Learning

The program’s basic principles: To establish Multiculturalism, Activity, Education for
all, Occupational knowledge, Being open to the world ( Topsakal, C and
Hesapcioglu, M. 2001.441-462).

Later on Summits related to Education following Maastricht have been held.
Amsterdam Summit and Amsterdam Agreement, Sorbonne Joint Declaration,
Bologna Process: High Education Goals, Lisbon Process: 2010 Goals, Prague
Announcement, Graz Declaration; in view of all these summits, how important
education is in EU can be understood more clearly. ( Demirbag 2010. 25-42: Saglam
vd. 2011. 87-109).

Following the dark century it has lived thru, it has assigned top priority to education
which is the main reason for darkness and set the objective to have an important
place in the world on the subject of education. It has focused on education which is

the most important indicator of welfare and development after political and economic

13



developments. Its biggest objective has been to ingraft the existing union ad
foundations into the individuals’ consciousness based on European citizenship. The
EU, which has transformed the political, cultural and historical differences into gains,
has acquired new points of view by utilizing each country’s information and
experience in the education field and has started the effort to protect this advantage
with the “respect for diversity“ principle. Its education policy and programs, among
the most important policies, coupled with the changes in individuals and thoughts,
have been contributing to meet the needs by continent wise collaboration, raising the
quality of education and education materials and remedying deficiencies. Using
education policies, they have created and continue creating individuals with an
awareness of Europe and who have internalized European citizenship and who
would take part in the construction of Europe. (Saglam vd. 2011. 87.109: Geng, S Z.
2016. 89-102).

1.4. Alternative Education Models

If concise information needs to be provided on alternative education and its models,
it can be stated that its nature is one of protest.

1.4.1. Jean Jacques Rousseau’s Model of Education based on Nature

Rousseau;

defends;

(a) sentimentalism against rationalism,

(b) individualism against communitarianism, and

(c) freedom against oppression.

1.4.2. Leo Tolstoy’s Model of School based on Anarchist Education; The
conflict, fed by concern related to humanity, between the determinative effect of
communal living and individual freedom, has left Tolstoy without a solution and thus

he has experienced concretely the equality and freedom dispute in education.
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1.4.3. Reggio Emilia Initiative; In this model, a child is seen as talented and can
manage himself/herself. Children acquire knowledge as a result of their own actions
and the interactions with other children, therefore the quality of the emotional, social
and the mental relationships they have formed with other children and grown-ups,

are in center of all the areas of their development.

1.4.4. Montessori Method; According to Montessori, in order to have the human
race restructured logically, we have to go back to the child. If education becomes
aware of the actual value of the child’s character and provide an environment
suitable for spiritual development, it can create a new child who would contribute for
the good of the world totally. Maria Montessori has supported an education form

which takes into consideration the children as a whole (spirit, intelligence and

physique).

1.4.5. Alternative ‘Free’ Schools (Summerhill Schools); These examples of
schools are important in terms of their emphasis on democratic participation and
eclecticism in the content of education. During the later phases of the education
process, especially during the transition from high school to college, unavoidably the
requirement to behave according to the rules of the general education system make
the students face a different reality. Individuals who have been members of an
education environment with a free character, become aware that stepping into a not

so free world goes through tests and sanctions.

1.4.6. Home-Based Schools; Home schools are a tale of revolt against mandatory
education and in reality societal systems where only diplomas and certificates are
coins of the realm, limit this initiative as well with focus of audits. On the other hand, it
does not have any chance in underdeveloped societies, in families where the number
of children are quite high. Home schools present a model that could be valid for
families which have attained a certain cultural, intellectual level, which can get larger
shares from income distribution and which has relatively lesser children. It is also a
reality that this implementation has issues with general certification, diploma, high

education and moving towards occupational fields.

1.4.7. Sudbury Valley Schools; Sudbury Valley schools which maintains its

humanistic character in terms of giving priority to the “process” and not the “result” in
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education and which keeps trying to continue with its qualification to be an alternative
model, can protect its principles and attributes at the rate they can resist the

conditions of the market economy.

1.4.8. Paulo Freire Initiative; The basic objective of education in Freire’s initiative is
the “awareness” developed for reconstruction of the societal structure. This approach
which we can assess within critical pedagogics, is an education initiative not geared
towards the individual but for societal transformation focusing on collectivism. Thus, it
takes its place in the social revolution dimension of the debate observed in education
philosophy literature, whether “school changes the society” or society changes the

schools”.

1.4.9. Waldorf Schools; Waldorf education strives to reach awakened and
developed skills in children instead of teaching them by force. Therefore, more
learning takes place in comparison to the amount of information obtained. Learning
becomes the journey to discover self and the world. The Waldorf Schools trend in

year 2000s, has quickly become a fast growing trend.

Despite the existence of many models, the education law and legislation in our
country does not have the flexibility to implement any alternative education model.
Even though it has also been limited to move out of the general main trend education
model in the world, it has found the opportunity to implement different education
models. ( iImmoglu 2002.,Aktan 2004.,0zen 2005.,Sahin 2005.,Sahin and Turan
2004.,Utku 2006.,0zkaya 2005.,Korkmaz 2006.,Aslan 2005., Temel 2005.,Ata 2003).

1.5. Process and process modelling

1.5.1. Process;

It is obtaining output using a group of input in order to create a value for service
areas. Process logic is the underlying factor of the quality efforts which have started
with the continuous improvement concept in Japan after the second world war and

started spreading to the world.

It is a series of actions and work between functions that can be Repeated, Measured,
Has an owner or those who are responsible, which does not require an hierarchy. It
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is the whole set of activities which creates a service, result for the recipient of the
service by taking an input and adding value to it. The start and end of processes are
known. Process has three layers, core activities, critical but not core activities and

activities that are neither core nor critical.

The critical processes should be determined among the processes which have been

identified and sequenced.

Critical Processes; They are those processes which need to be resolved first or
which need to be restructured. For that reason, those areas available for
improvement, identified by core analysis using processes that impact an

organization’s main output the most, can be determined as critical process.

In order to implement a process management principle at a place, the processes

have to be identified first.

These identified processes should be determined based on that organization’s
strategic plan, performance programming, mission and vision, quality policies and

goals.

As processes are identified, the process outputs can be sorted in terms of use by
internal and external users. The process is gathered under two groups, in terms of
operationally and in terms of managerially. The operational process is, in accordance
with the organization’s mission, the consecutive processes from the determination of
the organization’s strategies until the service reaches the service recipient. The
process managed to have the processes realized effectively, is the managerial

process.

1.5.2. Processes’ basic features; Definability, replicability, consistency,

measurability, controllability and creating added value.

1.5.2.1. Definability

Suppliers, Inputs, Outputs (product7service) Service areas (Customers), Service
recipients’ and workers’ requests (customer expectations and needs), Sound of the
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process (process’ performance measurement), Activities which constitute the

process should be documentable and definable

1.5.2.2. Replicability

The inputs which trigger the process can meet the service recipient’'s needs and

expectations continuously.

The mentioned activities should be clearly defined and they should be

understandable by the implementers and they should be consistent and replicable.

1.5.2.3. Consistency

In order to obtain the desired outputs each time, the processes should be controllable
in statistical sense. Deviations that could occur in the process should be within the

predetermined limits.

1.5.2.4. Measurability

Measurability is important in terms of determining the current status and
improvement capabilities and performance. Consequently, the process activities and
results should be measurable.

1.5.2.5.Controllability

It is the feature which permits those responsible for the process to be knowledgeable

on the process’ performance all the time and carrying our corrective actions when

required.

1.5.2.6.Creating added value

It is the feature involving the quality of the output and being able to create positive
impact on the satisfaction of the service recipient who uses the output.
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1.5.2.7.Benefits of the Process; We can order them under two groups, internal and

external.

Internal benefits;  Effectiveness of Management, Positive Cultural Change, Better
Documentation, System Approach, Effectiveness and production increase, Economic

and efficient utilization of resources

External benefits; Strengthening the organization’s image, Service recipient’s
satisfaction, Increase in service provision, Increase in service Standard, Better

stakeholder relations

Via process management, to find the best and do it better, to take measures in
advance against potential errors, to need restructuring and change, to exceed

service are expectations by exceeding customer satisfaction.

Process management should be used for reasons such as ensuring lasting success.

1.5.3. Process Modelling

While the model is a simplified form of a complex object or process, modelling is a
complex process that encompasses activities constituted from many phases.
Sriraman states that modelling is a process in a problem situation while a model is
the product obtained as a result of the modelling process. Therefore, model is an
output with a certain modelling sufficiency and which has been created at the end of
a specific process. The objective of modelling is interpretation, arrangement, trying
various possibilities and to have complicated events understood easier. ( Bal ve
Doganay 2014. ,Gunes, Gulgicek and Bagci, 2004).

Modelling process is a process which strives to resolve the students’ actual life
problems. These processes are, definition of the problem, creation of the model,
establishing the relationship between the model and the actual problem, scrutinizing

the actual problem situation and verification of the actual situation.

This modelling which is tried to be developed in education is the study for the use of
the model to simplify the problems faced in real environment, regarding the foreign

students’ choice in selecting Turkey for their education
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During the modelling process, initially the problem in the real world has to be handled
in a way appropriate for the modelling basis. Later on the problem is solved using
known techniques and the results obtained get customized to the real life situation

and are interpreted.

Restructuring of problems in the programs in a way that is out of touch with the
environment, artificial and not in accordance with the objective, can cause issues for
the service recipients to establish a relationship between actual life and the situations
they receive service. The basic factors of modelling activities are, to expose existing
situations, to share their own views and opinions and to reuse thought paths in

multiple subjects. ( Bal and Doganay 2014).

1.6. Education programs and models in Turkey,

A series of fundamental reforms which would create transformation in the society’s
life, were done as of the foundation of the Turkish Republic. However, unfortunately
while we have not reached some these goals, some of the ones reached do have
incompletions. According to a study on the subject, it is observed that national
education carried out in education policies in Turkey, is not handled as an integrated
system and therefore changes done on the system’s elements get implemented
without sufficiently analyzing their impact on other elements of the system.
Unfortunately, lack of coordination between the High Education Agency (YOK) and
the Ministry of Education (MEB) in recent years has prevented the development of a
stable policy in education and the creation of education models and continues
preventing. ( Akylz, Y. 2004.431, Gur, B S and Celik, Z. 2009. 36-38).

The negotiation process with the European Union has started with education initially
and negotiations in this area have been started by MEB, YOK, Turkish Scientific and
Technological Research Agency (TUBITAK) and State Planning Agency (DPT) and
they continue. The European Union has organized its basic goals in the education
area, also known as “Lisbon 2010 Common Goals”, under 13 main headings and
they continue their work. The compliance efforts with EU’s education programs have
moved faster than the other headings for Turkey, without any of her own education
policy and program and the suggestions have been met on paper to a large degree
by changes in law and legislation.
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In our country it is possible to encounter many examples of modelling to be used in
education and for education teachers geared towards desired education in world
standards. However, as it is in almost in all other areas, work done in the education
field is not used for evidence based education and results are not benefited from.
Whereas, with the existing modellings and the modellings to be developed, the
education standards in the country can be corrected and raised and they are in a

state which could be formed such that they would set an international example.

1.7. Culture

The word culture has entered our language from France (knowledge) and the USA
(civilization). What the sociologists mention is more knowledge, spiritual culture,
civilization can be evaluated to be more materialism. We can define culture as
material and spiritual elements, meaning technology and meaning, value and rules
occurring with them, created as a result interactions of people who have lived with
each other for a long time and their interactions with nature. In this sense,
relationships between those who rule and those ruled, facts such as potency, power,
authority, sovereignty and processes such as political system and ruling types impact
the creation process of culture and in turn they get affected by them, a mutual impact
on one another. ( Alakus 2004 )

1.7.1. Figure1. Culture;

Culture forms material and spiritual elements. The tangible elements are composed
of concrete elements, while the spiritual elements are composed of abstract
elements. The mmaterial (concrete) spiritual ( intangible) elements are on the race

together.
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Figure 1. The fundamental elements, material (concrete), spiritual (abstract)

elements which form culture ( Alakug 2004 ).

In the century we live in, the transportation, closeness between countries as a result
of rapid change and developments especially in communication and transportation,
bring people with different religion, language, race and culture together rapidly.
Nowadays, placing emphasis on communication across cultures in every area,

especially education and health, has become essential.

While education effects culture as an important vehicle in transferring culture, it is
also an intentional culturing process effected by culture as well. Education is open to
change at the rate the culture is close to change. As education fulfills its duties, it
utilizes cultural facilities and contains the marks of cultural values. We can divide
culturing in itself into three branches, mandatory culturing, arbitrary culturing and
intentional culturing. Arbitrary culturing and intentional culturing can be used

especially with education to have cultural values adopted.

Culture enables sharing and information exchange between people and makes it
easier. Thus, it helps people to adjust to their surroundings and help them with their
lives. Culture is learned and is variable and can change. A human being does not
have a culture at birth but learns and grows up in the culture he/she was born. In the

meantime, he/she passes along his/her own experiences and develops culturally.
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In addition, technological development provides cultural interactions and
development in culturing provides development, change and cooperation. While
there is a difference in cultures between societies, the changing aspects of culture
also vary in different societies. Our behavior in the society we live in feels natural to
us but when we meet someone else from another culture, we notice that it is not
natural for other societies. Even though we are born and grow in a culture, there may

be cultural aspects we may not know.

Humans and society form the basis of culture, in fact all the cultural terms in the
world are attempted to be explained and defined through society and humans.
Culture encompasses the people that form the society and their languages, religions,
art and customs, law and administrative organizations, production and consumption
processes, customs and traditions that tie them together, meaning it includes all the
values that form a society. In a globalized world as a result of fast developing
technology, a cultural mold totally indifferent cannot be talked about anymore. (Burke
2006., Limon 2012).

1.8. Intercultural Communication

We can define it as the communication process that occurs between individuals and
groups from different cultures. The sameness or difference in the cultural structure
the individuals are part of, is quite important in terms of the reflection of the
communication process. Because, people behave according to the rights and wrongs
of the cultural structure they have lived in. An individual grown up according to the
rules how he/she should behave in the society according to the culture he/she is in,
shall behave accordingly. Culture is formed with verbal and non-verbal messages
and signs and their interpretations and meanings attributed to them. ( Bozkaya 2007,
Sargut 2001).

Individuals’ own specific tendencies are formed according to the life they lead, their
view of the world, beliefs, values, attitudes and their behavior develops according to
these. These differences can cause misunderstandings and being misunderstood in
communication between individuals from different cultures. Due to these reasons,
individuals avoid establishing communication and can experience anxiety. This

anxiety, worry is named as communication anxiety between cultures. If an individual
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in an intercultural communication environment can define and perceive the
communicant forms and values of the culture outside of his/her own culture with a
much different structure, he/she will feel less reservation and as a result will feel

lesser communication anxiety. ( Ugedz 2003.,Bozkaya 2007., Wang 2004).

1.9. Adaptation

Adaptation can be defined as the attainment of balance with positive internal and
external reactions to situations such as conflict, friction between the individual’'s
environment and the society he/she lives in or the individual’s reaction to demands
originating form himself/herself, others or surroundings. An individual’s adaptation
can be defined as the individual’s ability to deal with problems faced, to resolve
his/her issues using problem solving methods, to form relations with others. While
individual’s attainment of adaptation provides pleasure and happiness, maladaptation
leads to issues, quandaries and unhappiness. If it is viewed from this perspective, all
the foreign national students who come to our country should be expected to be
successful without an issue. Adaptation is a natural living that starts with birth until
death which each person faces and will face in daily life. Humans have are free to
use the potential they have in them. However, as social objectives are set, they use
this existing potential according to the demands of the environment and the society
they live in and display a healthy adaptation. An individual's adaptation provides an
harmonious relationship between himself/herself and the his/her social environment
and the individual is as healthy as the harmonic relationship he/she has formed.
(Tutkun, 2006; 259 Sahin, 2001: 66)

There are many theoretical approached related to adaptation. The most encountered
one is the psychoanalysis perspective adaptation; it focuses partially on the
subconscious and deals with avoiding social non-approval. Learning perspective
states adaptation to be a learning function such as providing reward reactions to
environmental stimulus. The humanist approach on the other hand treats the person
as someone who is actively involved and who is motivated to exist instead of

perceiving a person as someone who react to external stimulus. (Saging, 2011: 2)

It is not an easy situation for any person to enter into another society different from
the one he/she is in and provide adaptation and adopt their behavior styles and
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culture. In order to be able to do so, a certain period of time has to be spent in that
society. Individuals can display adaptation by gaining the cultural values of the
society they are in. Behaviors that are also part of the social area are approved
behaviors. Religion, customs, tradition, ethics and morals related rules which do not
have any legal enforcement, guide relationships between people. It is stated that in
general joining a foreign society causes stress and the effort for adaptation starts
with the initial joining. Especially if language is not used sufficiently, adaptation issue
can be experienced and it becomes unavoidable for individuals who cannot express
themselves, to experience psycho-social problems. (Sahin, 2001.,Usal ve Kusluvan
2002: Aytag 2004 ., Karaoglu, 2007).

1.9.1.Adaptation to a foreign culture

Kagitcibasi states acculturation to have the “meaning of adaptation by groups and/or
individuals in cultural contact situations” (2010: 371). Individuals who arrive at a
foreign city and country, prefer limited communication during the initial phases of
their adaptation processes. Mass communication vehicles are prominent in terms of
meeting friendship, entertainment needs which are part of basic needs and those
who cannot access these, try to use the media as a vehicle of socialization.
Acculturation is a cultural change which appears as a result of individuals’ living
together. The foreign national student shall also be subject to cultural changes as a
result of being together and sharing with the Turkish students and experience cultural
change. Naturally the desired outcome is in line with this however the opposite can
also occur and we can talk about cultural changes in Turkish students as well. Lately,
as a result of the activity in education, increase in studentship is observed. The level
of the students’ adaptation to new environments has utmost importance.

There are many studies available on the cultural adaptations of students from
different countries. The USA has also developed some approaches related to cultural
adaptation. One of these is the “U-curve” developed by Lysgaard. According to this
view, the length of stay in a country plays an important role. It states three specific
phases for adaptation. The first phase covers the six months period following arrival.
The second phase encompasses the period between six and eighteen months and

the third phase includes the duration until leaving the country. Each phase
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determines the level of adaptation to the country. During the first phase, students
view their experiences positively and express themselves to be successful and
comfortable. The second phase is called crisis phase. During this phase students
develop negative thought and feel themselves to be maladaptive, lonely and
unhappy. During the last phase, the adaptation period once again acquires positive
meaning as a successful adaptation period as it was in the first phase. The “U-curve”
view has been developed a bit more by ( Akt:Ozcetin. Gulahorn and Gullahorn) and
the “W- curve” view has been introduced. In this view, the student experiences
doubts and conflicts between staying and going back to his/her country. The defense
is made that due to what has been experienced as a result of hesitations, adaptation
has shown a drop and once this phase is over, a rise is observed in adaptation again.
If we think in accordance with these models, we need to support them during their
second phases and provide for their socialization and have them go through the
crisis period in a sound way so that the country can be preferable in terms of
education ( Ozgetin 2013).

1.10. Encoutering a New Culture and Cultural Shock

It is a tension when mixed feelings are experienced. Dealing with language
differences, societal rules and the new physical environment cause huge anxieties.
An individual may experience all the phases of cultural shock, he/she may not

experience any of the cultural shock phases.

1.10.1. Cultural Shock and its Stages

1. Prior to arrival; Excitement concerning different surroundings and new
environments and the separation excitement and anxiety prior to arrival
intermingle.

2. Honeymoon; Throughout the arrival process, emotional excitement is
experienced, everything is new and marvelous.

3. Cultural Shock; The things that created excitement in the beginning start
losing their importance and complaints start, withdrawal and distancing get
observed. The desire to move away from the new surroundings tip the scales.

In case of the availability of people from their own country, tendency develops
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to develop friendships especially with them. They start blaming themselves
and the surroundings. They may start feeling the anxiety that they are trying to
change themselves.

4. Cultural adaptation; Unfamiliarity with the language of the country they have
arrived at and discomfort in talking comfortably start decreasing and
communication gets easier and they regain their confidence. They start
thinking more objectively and by accepting the cultural differences, both
parties learn how to be flexible and increase their communication skills related
to culture.

5. Prior to and after departure; As the end approaches, impatience starts
however sadness of losing friendships formed, start being felt. They may
experience culture shock again due to changes in their own cultures which

they have been away from for a long time.

1.10.2. General Symptoms of Cultural Shock

The individual may feel isolated and tense. He/she may be very nervous, cranky or
extremely fatigued and once the tiredness due to time lag is over they may sleep a
lot. If someone is writing letters and calling home all the time, it means he/she is
experiencing cultural shock. He/she may be extremely dependent on people who
have come from his/her country. He(she may prevent personal development by not
establishing communication with young people from the country arrived from or other
countries. He/she starts doubting being educated in a different country and if he/she

arrived with scholarship then anxiety starts concerning paying it back.

The provision of an academic team, equipped with information on cultural shock to
be experienced by foreign national students and equipped with information
symptoms of cultural shock, how to identify and handle it and the provision of life
standards shall provide the country to be preferred by foreign national students.
These people should be treated with understanding and be open minded. By
assisting them during their adaptation process, their loneliness feelings can be
decreased. They can be assisted to evaluate their surrounding accurately. If
possible, meetings for them with educators speaking their own language as well

should be provided. Being aware of the need for education and life environment
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which supports them to learn the language of the country they have arrived, at a level
to express themselves, the educational opportunities and possibilities should be
provided. (Kir.2007., Tomanbay 2007).

1.11. General Features of University Students

Many opinions concerning youth can be encountered. If we take the youth period as
the preparation period for maturity, the young ones’ taking their place among the
adults is dependent in the way this period is lived and the information-skill-experience
obtained. What is desirable is the adult world of the youth to attain the maturity
desired and meet the expectations. The fact that this period which coincides with
university years, gets spent in a foreign society, makes this situation more important.
The students who go to countries with cultures different than their family’s and even
their country’s own culture for university education, have to expand efforts to adapt to
situations such as instructors and making friends in addition to adapting to a new
country and culture and they experience problems. (Yorukoglu, 2007; Tras ve
Gungor, 2011

When an individual feels sense of belonging to the environment he/she is in and
when he/she utilizes the social support resources available in his7her surroundings,
social adaptation can become easier. Individuals’ most important social supports are
their family, spouse, relatives, neighbors, friends etc. A person who goes to a foreign
country leaves these social supports far away and is left in a position to gain new
social supports. Therefore, there is a need for universities which know these
characteristics of youth and which can support them in this regard. (Dogan, 2006.,
Tras and Gungor, 2011).

One of the important periods of people is the transition to university. Affinity of youth
with emotional problems increases especially during the transition period to
university. Some young people perceive this period as a difficulty faced in their
personal development and by adapting to the environment, they complete this
developmental period with gain. While others who cannot handle these changes and
they may prefer to go back to their families and leave behind more income and

education than they can handle. For this reason, the academic staff who works in
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universities should handle students in terms of their academic, social and emotional

adaptations and assign the necessary importance to this subject. (Saging, 2011)

University youth constitutes an active, dynamic section open to changes and
transformation. That's why they can join and leave different groups and
organizations. The educators can utilize this positive potential situation for their and
the country’s benefit. At the same time, the job is left to the academic staff to provide
a healthy development for these young people who are in their identity development
period. Therefore, these types of features also have to be taken into consideration in
people hired for the education staff in universities. This is provided by situations such
as psychological well-being, personal well-being, quality of life, satisfaction with life
and positive affect. The students should be able to reach a teaching staff as a good
social support whom they could consult regarding issues, problems and what they
want to do. (Kir, 2007 ., Saging, 2011).

1.12. Educational Recruitement at International Level

The first arrangement in Turkey concerning international education mobility was done
in 1983. International student concept within the scope of the law has encompassed
the foreign national students who come to Turkey with various agreements and it
continues. The first international student definition in legislation has been done with
the 30.04.1985 dated regulation related to the foreign national students who have
been studying in Turkey. According to this definition, the foreign national student has
been defined as individual/individuals with T.R. citizenship who study educational
institutions in any field and at any level or who attend Turkish courses
(www.yok.gov.tr, 2015). Even though there has been an increase as a result of
flexibility by YOK concerning acceptance of international students to universities
starting in 2010, these have not been actions which have contributed to the country’s
budget in any way. Also, a large majority of the students who come to Turkey with
foreign nationality is composed of countries with common language and culture
(Azerbaijan, Turkmenistan, North Cyprus Turkish Republic (KKTC), Germany,

Greece, Iran, Afghanistan and Bulgaria).

The students arriving from abroad come for short and long periods and the one which
would contribute to the country’s economy is the long term arrivals. However,
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unfortunately the educations mobility towards our country is short term, (such as,

Erasmus and Mevlana) (www.yok.gov.tr, 2015) .

While it is a known fact that Turkey has serious problems in the education field,
nowadays it is a known and unavoidable reality that there are promotional problems
as well. These issues in the education field and external promotion problems need to
be resolved. In order to get it done, especially the existing education curriculum, the
foreign student strategies, promotional activities needs to be reviewed, incompletions
and errors need to be correctly identified, innovative quality controls need to be done
well and arbitrary implementations prevented and with joint efforts with public
agencies and institutions, private sector organizations, non-governmental
organizations and the state which would play a role in promotional activities, using

contemporary methods, these issues in education and promotion have to be resolved

Insufficient level of increase in resources allocated for education and ineffective and
incorrect use of existing resources. The low rate of schooling especially in pre-school
education and high education, insufficient decrease in the number of students per
teacher and classroom in elementary and middle schools in some provinces and
regions, insufficiencies in teacher distribution and investment planning, insufficiency
of on the job training geared towards teachers, lack of teacher career planning for a
long time, insufficiency of communication, cooperation and occupational solidarity
among teachers, the continuation of differences of quality in education between large
cities and small cities and rural areas and cities, qualification differences between
high education institutions, insufficiency of course tools and equipment (hardware) in
educational institutions and their ineffective use, issues stemming from the university
entrance system, insufficiencies in the university management system, occupational,
economic and managerial insufficiencies of teachers and instructors, insufficiency of
managers with professional liberalism, insufficiency of transparency in the
management of education institutions and insufficiency of the accountability concept,
insufficiency in education in regard to reform efforts that are outside of politics,
corporate, uninterrupted, based on sustainable R&D and R&D (creative effort carried
out based on a systematic foundation in order to increase scientific information and
to increase technical knowledge and the use of this knowledge in new applications). (
Tuzcu. 2006 247-55; Ay D., 2014; Késterelioglu i., Bayar A.,2014 )
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1.12.1. Diagram 1. Profile of students who come to Turkey
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Diagram 1: Percent distribution of Foreign and International Students in OECD
countries according to countries where they study (Development Research Center
2014)

When we look at the distribution of foreign and international students in OECD
countries according to the countries where they are studying, 26 are the USA, 15 are
the UK, 11 are France and the top three are Holland 2, Korea 2 Belgium 2 and last

place.
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1.12.2. Diagram 2. Number of students by year
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Diagram 2. It has been prepared by Yardimcioglu. Beser and Savasan using YOK
statistics ( Yardimcioglu, Beser ve Savas 2017)

While the number of incoming students is very little and way behind, the students
who come are mostly from Turkish Republic s and Turkish descent societies and not
the USA-EU developed countries. The interpretation “Since students come on
scholarship, they do not provide contribution to the country and on the contrary they
are burdens to the country” can also be evaluated. As of September 2009, there are
2.450 Azeri and Middle Eastern students in Turkey at levels from language course to
doctorate level. Instead the number of students from Turkish Republics and Turkish
and Turkish descent societies (46 countries and self-governing territories) who study
during the same period is 5.347.

In other words, 45,8% of the foreign students studying in Turkey with state
scholarship come from five Middle East countries and Azerbaijan.

It is reported that only 4.585 out of the registered 15.248 students between 199 and
2009, have graduated. We can specify the reasons to be cultural shock or language
problems which we have been trying to state since the beginning. Efforts for
improvement have not been observed. In fact this situation has an alarm producing
nature. ( Ergin ve Turk 2010).
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In this contemporary period when international student mobility has reached an
important level, many countries, led by developed countries, have been striving to get
a share from this mobility and have been doing their education plans and programs
to this end. According to OECD statistics, the number of international students which
was approximately 800 hundred thousand in 1975, have shown an increase of 115%
between 2000 and 2012 and increased from 2,1 million to 4,5 million. This number is
expected to reach 8 million in 2020. Turkey has been left behind in this important
market. (KB, 2014: 10).

1.13. Problems Experienced by Students of Foreign Nationality

As a result of the globalization fact, rapid changes have occurred in education field
just like in many other areas. Especially the education area has created an important
market and it keeps growing. As of 1996, foreign students have started coming to
Turkey and many research has been done concerning these students. The
conclusions of the research done provide many similarities. It is possible to sort the
problems the students have experienced as, sheltering issue especially during the
first year, inability to find an organizational environment to realize their cultural
collaboration and interactions with the Turkish society, inflation, health and traffic
problems, food expenses, insufficiency of the scholarships provided, lesser problems
experienced by those with especially higher scores in competence in English
compared to those who got lower, missing homeland and family, loneliness and
frequent correspondence and meetings to combat this, contacting mostly citizens
whose native language is English in order to modify their language and especially
their English, lack of interest by institutions in students’ problems, travel to and back
from their home countries being expensive, that they stay mostly at (KYK) Credits
and Dormitories Agency and negative attitude of the personnel their and their
discontent, satisfied with their relationships with their friend however their opinions on
Turkey not so good, experiencing problems with the faculty and instructors,
education being passive and based on memorizing, non-objective treatment by some
teachers. Even though problems were the same and have been identified, no action-
effort were observed to resolve the issues. (Kiroglu vd.2010., Bayraktaroglu and
Mustafayeva, 2010:Akyilmaz vd. 2015: Girbliz and Glle¢ 2106. Kumcagiz H.
Dadaghzadeh R., Alakus K 2016. Besel and Savasan 2017 )
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CHAPTER 2. RESEARCH METHODOLOGY

The first phase of the research, the evaluation phase using discussion form
restructured with qualitative research method handled from the student’s perspective
and in the second phase a model recommendation for use in education promotion

abroad has been made using the process management modelling.

2.1. Objective of the research

As big developments and changes take place in the world in every area, information
is in the center of this development as it is always. For that reason, our country has
to bring the education programs countrywide to a state where it is used in education
institutions to reach information, to use the necessary information and produce
information, to raise generations based on information based technology, with
information and skill enough to respond to the requirement of the new century and
also to make it an education program acceptable and preferable abroad too. It is an
acknowledged reality that Turkey has big problems in education area and also in
external promotion. It is necessary to solve these external promotion problems in the
field of education. To do this, especially the existing student strategies for abroad,
promotion activities have to be reviewed and its incompletions and errors identified
accurately and together with public agencies and institutions, private sector
organizations and non-governmental organizations which will play a role in promotion
activities, promotion issue has to be resolved with joint effort using contemporary

methods.

Education models create a framework in order to systemize education applications,
develop systematic thought and ensure the creation of a professional language. If we
take a look at the definitions of theory and models, observations and suggestions
tested and verified with scientific method is called a theory and the schematic display
of logical relationships established between concepts is called a model. The objective

of this study is the creation of a new model to determine and develop the probability
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of bringing higher number of and more success oriented students to our country for

Education Promotion abroad using the Process Management Modelling.

At the same time, the model aims for questioning the satisfaction of foreign students

studying in Turkey and develop recommendations for solution.

Education models create a framework in order to systemize education applications,

develop systematic thought and ensure the creation of a professional language.

2.2. Population and Sampling

As big developments and changes take place in the world in every area, information
is in the center of this development as it is always. For that reason, it has to be
brought to a state countrywide to a state where it is used in education institutions to
reach information, to use the necessary information and produce information, to raise
generations based on information based technology, with information and skill
enough to respond to the requirement of the new century and acceptable and

preferable abroad too

It is necessary for Turkey to solve these external promotion problems in the field of
education. To do this, especially the existing student strategies for abroad, promotion
activities have to be reviewed and its incompletions and errors identified accurately
and together with public agencies and institutions, private sector organizations and
non-governmental organizations which will play a role in promotion activities,

promotion issue has to be resolved with joint effort using contemporary methods.

Starting here, during the first phase the student perspectives have been handled by
determining what has been done and not done in the study and 325 foreign national
students studying at Uludag University Ulutomer (Uludag University Turkish Teaching
and Research Center) during the 2017-18 education period have been formed using
the discussion form restructure with qualitative research method. One hundred
students who has been informed on the research and who has accepted to
participate in the research and whose consent has been obtained, have formed the
research’s sample. Two of the students participating in the research have been left
out of the sample due to incompletions in the data collection form and preliminary
evaluation has been done with 98 persons and the students’ reasons for preferring or
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not preferring our country and their lives after their arrival have been evaluated and
issues identified. During the second phase, process management modelling has

been developed for education promotion abroad.

2.3.Limitations;

The evaluation phase in the first phase of the research was left limited to the foreign
national students at Uludag University Tomer and study results available in the

literature.

2.4. Data Collection

The data collection form of 25 articles has been developed by the researcher by
obtaining experts’ views and also accompanied by literature. The first six article of
the data collection form contain sociodemographic data, twenty articles contain the
reasons for choosing or not choosing studying in Turkey, their opinions on education
prior to and after their arrival and their thoughts on the education quality and type in

Turkey.

2.5. Suggestion On An Educational Model; It has been developed by the

researcher under the supervision of expert and also accompanied by literature.

2.6. Duration of the study; The research has been realized during four semi-annual
periods prescribed by Cyprus Near East University, Social Sciences Institute for the
preparation of the doctorate thesis. Research has been started during the 2016-17
education year fall semester and concluded during the fall semester of 2017-18. All

the expenses of the research have been met by the researcher.

2.7. Term of the Research Project; Processing of Data and its Duration; As part of
the research done during the first phase, data obtained from the students have been
transferred to computer environment using SPSS (Standard Program for Social
Sciences) for Windows 16.0 packet program. Data analysis has been done in the
SPSS for Windows 16.0 packet program for the downloaded data in accordance with

the plan prepared in compliance with the objective of the research.
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CHAPTER 3. STATISTICAL FINDINGS

Demographic data of students, students urged Turkey to choose reason to Turkey
before arriving and ask that thoughts, said to qualitative data analysis and models of

education are located.

3.1. Discourse Analysis for Qualitative Data

The objective of this section is to analyze the qualitative data by using discourse
analysis techniques. One of the most important methods which are used by
constructing the social reality is discourse analysis (Maanen, 1979, s.540). For this
reason, after collecting the qualitative data, the most frequent words which are used
by interviewees are considered and listed for analyzing. The hidden meanings have
been trying to capture based on symbols and metaphoric explanations so that the
tacit dimension of the meanings are confined (Phillip and Hardy, 2002, s.60). Using
storytelling is another type of data analysis technique in discourse analysis. In this
technique, interviewer participates in the interview process deliberately both as a
listener and tries to stimulate interviewee to create common meanings (Boje, 1991,
s.107-110).

Within the interview form, some of the questions are suitable to make discourse
analysis. The first topic is about the most important three problematic areas you
suffered when you come to Turkey. Language is seen as a first problem. For

example, “._ _for me language is the first problem”; “._ learning Turkish language

took too much time”; “.___language because some of the Turkish people do not like us
thus they spoke very hard with us” are some of the statements constructed by
students. The second important topic on this issue is school. And the rest of them are
partially relative. However, language problem plays a very crucial role based on this

question.

The topic on what do you offer for the foreign students to be done in here is another

open ended question within the interview form. The first theme is about scholarship;
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the second one is about accommodation and the third one contains empathy could

be categorized under this question. “._ we want to increase the number of the

”.

scholarships”; “.__we need higher scholarship to learn Turkish language and number

",

of the Turkish language center should be increased”; “I want a better scholarship”;

.__scholarship should be more than we have got® are some of the discourses made

by interviewees. The accommodation problems are classified by these titles such as

“.__there are too much accommodations problems”; “. | want a better dormitory
with a higher quality ”; “.__the number of the general directorate of higher education
credit and hostels institutions should be increased.”; “.__dormitories are trouble®. The

third and the last theme about this question is empathy. The discourses on this issue
are . what | want from the Turkish people is to develop empathy”; “._ Turkish
people must understand to us and respect as well” and “.__discrimination against us

must be ended by Turkish people”.

What enablers should be considered which make easier of the higher education in
Turkey? Is another crucial question for the thesis topic. Language also has a priority
such as “.__Only a few people can speak English in Turkey so that learning English
is very important”; “.__learning foreign language is not easy”; “._ there are so many
common words between my native language and Turkish language”; . TOMER is a

big enabler for learning Turkish language”.

In order to know the name of the origin countries of the students who studied in

Turkey, this question allow us to understand the name of the countries. “._ Balkans

“®

and Arab countries”;

.__the countries who suffered from the political conflict’
.__lIslamic countries especially Syria” are some of the common answers of this

question.

What should be learnt from the interviewees’ explanation has to concentrate on only
the language and accommodation problems. These two important topics should be
considered when higher education policy will form at the national level. Consulting
firms must focus on these two themes for attracting the new foreign students into the
Turkey. Retailers and suppliers are also considered by the governmental level for
making macro policy on higher education. Furthermore, Universities are too weak for

the equipment process of constructing the University campus on accommodation
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theme as well as they have lack of policy on diversifiying the scholarship policy

based on the regional level.

3.2. Demographic Characteristics; The table below has been created according to
the questions asked to determine the 98 foreign national students’ opinions before
and after arriving Turkey for education, if they want to get education outside of
Turkey or not and for those want to, their reasons for wanting to get education in
another country and to determine if their feelings and thoughts have changed
regarding their opinions prior to and after arriving Turkey. The tables derived have
explanatory style regarding Turkey’s education methods concerning independent
variables such as Turkey's education strategies, preference, the country’

socioeconomic structure etc.

3.2.1. Demographic characteristics of students

Age Number %
17-19 24 24.5
20-22 45 45.9
23 and above 29 29.6
Sex

Male 36 36.7
Female 62 63.3
Civil Status

Married 1 1.0
Bachelor 97 99.0
Family Type

Nuclear family 72 73.5
Big family 17 17.3
Broken family 9 9.2
Graduation grade

44-59 4 4.1
60-69 8 8.2
70-79 26 26.5
80-89 34 34.7
90-99 26 26.5
How did you come to Turkey

With scholarship 37 37.8
With my own means 53 54.1
Other 8 8.2
Duration of stay in Turkey

0-1 year 15 15.3
1-2 Years 25 25.5
2-3 Years 30 30.6
3-4 Years 28 28.6
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According to Table 1, close to half of the students who have participated in the
survey have been determined to be between 20-22 years of age, 62 of them, more
than half (63,3%) males and 36 of them (36,7%) females. Large majority, 72 (73,5%)
have nuclear families, 17 (17,3%) have big families and 9 (9,2%) have broken
families. More than half of the students, (61,3%) are academically successful and
more than half of them, (54,1%) have stated that they have come with their own
means. At the same time, more than half of the students, 58 (59,2%) have been in

Turkey over two years.

3.2.2 Reason for students choosing Turkey for education

Table 2: Motives of students to prefer Turkey for studies

Your reason for

choosing Turkey for

education(n=97)*

Turkish language is 12 12,37
spoken

Arrival due to 27 27,83
scholarship

The country in my 25 25,77
dreams to get

education in

Presence of my 23 23,71
relatives

Provision of 10 10,30
education European

standards

Recommendation by 30 30,90
my friends who study

in Turkey

Cultural similarities 20 20,61
Other 5 5,15

According to Table 2, the reasons why students choose education in Turkey are
understood to be in the order of; Having friends who study in Turkey, 30 (30,90%),
has arrived with scholarship, 27, (27,83%), the country in their dreams to get
education in 25 (25,77%), the presence of relatives of the student 23 (23,71%), due
to cultural similarities, 20 (20,61%) and because the Turkish language spoken in
Turkey, 12 (12,37%).
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3.2.3 Their opinions prior to and after arriving Turkey and problems experienced

Table 3: Views students held before and after coming to Turkey, the problems they

experience

My thoughts prior to

My thoughts after my arrival

coming to to Turkey (n=78)*
Turkey(n=34)*
A country with good | 24 70,58 | An unfair country 1 1,28
conditions
Conservative country 4 11,76 | Conservative country 5 6,41
| was scared 2 5,88 Has a good culture 30 | 38,46
Terror 2 5,88 | am glad | came 63 | 80,76
Country  with good | 14 41,17 | I regret coming 8 | 10,25
culture
No Opinion 1 2,94 No opinion 2 2,56
Factors which make Factors which make
education in Turkey education in Turkey easier
difficult (n=88)* (n=74)*
Language 13 14,77 | Religion of the people in Turkey | 2 | 2,70
Expensive 15 17,04 | Instructor 11 | 14,86
Too many number of | 3 3,40 Cultural similarity 3 | 4,05
courses
Education system for | 27 30,68 | Tolerant people 12 | 16,21
not being systematic
Administrative 2 2,27 Scholarship opportunities 2 | 2,70
structuring
Difficulty of courses 11 12,5 Student advantages 10 | 13,51
Instructors 14 15,90 | Language 13 | 17,56
Don’t know 1 1,13 Friends 4 5,40
Other 19 21,59 | Other 26 | 35,13
Is there a country
outside of Turkey to
study(n=98)
Yes 40 40,81
No 58 59,18
Which Reason for not being able to
country(n=40)* study in that country(n=34)*
European countries 19 47,5 Expensive 13 | 38,23
Countries in the | 7 17,5 Good conditions in Turkey 7 | 20,58
American continent
Other countries 14 35 Language 3 18,82
Personal reasons 6 | 17,64
Could not succeed in test 2 5,8
Could not get visa 3 |8,82
Did you face
difficulties during
your studies(n=98)
Yes 44 449
No 54 55,1
If yes, the problem The top 3 subjects you have
you have experienced experienced problems with in
the most(n=45)* the country (n=80)*
Language 22 48,8 Cultural difference 15 | 18,75
Racism 1 2,22 Language 42 | 52,5
Cultural Difference 7 15,55 | Financial 20 | 25
Personal issues 4 8,88 Education 13 | 16,25
Education system 18 40 Transportation 24 | 30,00
Financial 3 6,66 Did not experience issues 6 7,5
Transportation 3 6,66
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According to Table 3, while students have stated their opinions prior to their arrival at
Turkey as, 70,58% it has good conditions, 41,17% it has a good culture and 11,76%
it is a conservative country, their opinions after their arrival have been as, 80,76% |
am glad | came, 38,48% it has a good culture and 10,25% | regret coming here for

education.

In regard to factors which make education in the country difficult, the students have
stated the following, 30,68% the education system not been systematic, 17,04% high
cost of living, 15,90% the educators and In regard to factors which make education in
the country easier, the students have stated the following, 17,56% the language,

16,21% the people’s tolerance, 14,86% educators and 13,51% student advantage.

In regard to their desire to study somewhere outside of Turkey, despite their positive
opinions, 59,18%,, more than half of the students express no desire to study in
another country . Out of the 40,81% who have stated their desire to study in another
country, 47,5% prefer to study in a European country, 17,50% in the USA. As for the
reasons for not being able to study in those countries, they state them as, 38,23%
expensiveness, 20,58% the existence of good education conditions in Turkey,

17,64% personal reasons.

During their studies in Turkey, 55,10% have said that they have not experienced any
trouble, issues while 44,9% have stated experiencing problems. Of those who have
mentioned experiencing problems, 48,8% has stated the problem to be the language,
40% the education system and 15,55% has specified it to be cultural differences. The
responses to the question, to name the three subjects they experienced the most
problems with, have been as follows, 52,5% the language, 30% transportation, 25%
finances, 18,75% cultural difference and 16,25% education. The results in our study
show similarities to the results of Ozkan and Givendirin. Also, the data in our study
related to the experienced issues resemble the data of Polat in 2012 and Cevher in
2016.
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CHAPTER 4. A MODEL PROPOSAL FOR TURKEY

4.1. ASuggested model onForeing policy in Education for Turkey

Human Resources Department-5

Strategy Development Department-5

Support Services Department-5

| TR. PRESIDENCY |

[ COUNSEL TO PRESIDENCY |

| YETA PRESIDENT |

Education Consultancy-5
Legal Consultancy-5
Internal Auditors-5
Department Consultants-5
Private Secretariat-5

[Vice President | |Vice President | |Vice President

| [Vice President

Vice President

| [Vice President | [Vice President | [Vice President |

China
Japan
Korea
Thailand

USA
Canada

Russia
Ukraine
Belarus
Lithuania
Estonia
Kazakhstan
Kirgizhitan
Azerbaijan
Uzbekistan
Turkmenistan
Tajikistan

India EU Countries African countries  South America Australia

Pakistan Balkan countries  Nigeria Brazil Indonesia
Afghanistan Egypt Mexico Malaysia

Iranian Sudan Columbia Papua New Guinea
Iraq Libya Venezuela New Zeeland
Jordan Algeria Peru

Saudi Arabia Morocco Argentine

Qatar Chili

Dubai Paraguay

| VICE PRESIDENT |

| CHINA COUNTRY COORDINATOR I

| BEIJING COORDINATOR |
Turkish themed Promotion Office
Fixed Assets and Office Materials
Vehicle

Secretariat — 1

Promotion Staff -3

Marketing Staff — 3

Security Personnel -2

Cleaning Personnel - 2

[
| SHANGHAI COORDINATOR |
Turkish themed Promotion Office
Fixed Assets and Office Materials
Vehicle
Secretariat — 1
Promotion Staff -3
Marketing Staff — 3
Security Personnel -2
Cleaning Personnel - 2

| GUANGZHOU COORDINATOR |
Turkish themed Promotion Office
Fixed Assets and Office Materials
Vehicle

Secretariat — 1

Promotion Staff -3

Marketing Staff — 3

Security Personnel -2

Cleaning Personnel - 2

[ FOREIGN EDUCATION PROMOTION AGENCY (YETA) INCOME & EXPENSE PLAN |

[SOURCES OF INCOME |
State Aid Salaries

Foundation Universities Printing Expenses

State Universities Expenses

[EXPENSE TYPES |
Personnel

Press

Marketing

Transportation-Lodging

Advertisement-Promotion Expenses

Rent (Building-Vehicle)

Representation Hosting Expenses

Fair Attendance Expenses

[ FOREIGN EDUCATION PROMOTION AGENCY (YETA) APPROXIMATE NUMBER OF PERSONNEL

If all the countries in the above planning are included, YETA shall have 47 Personnel including the President and Vice Presidents at the Headquarters
If opening of offices in 3 different cities are planned similar to China as an Example country, a staff of 57 people shall be created

YETA education model has been developed by the researcher under the supervision of the expert and also accompanied by literature.
YETA EDUCATION MODEL: It means Foreign Education Promotion Agency Education Model.

YETA Model Recommendation
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4.2. Who are we? Descriptive Information for the Model

Since 2008 we tried to do the following with our own means; we do career planning
for qualified human labor needed in the public and private sector in Turkey in
general, as a result of the analysis of our country’s academic career planning’s status
in the world scale, we remove the obstacles, if any that prevent our people to receive
service and clear the way for their academic development, we also tried to implement
in our country the information and experiences we have obtained from reviews done
and observation of current implementations on the subject of education in countries
such as, China, Kazakhstan, Australia, Russia, France, Germany, India, Canada,
England, North Cyprus T.R, Belgium, Holland, Ukraine, Moldova, Romaine, Bulgaria,

Greece and Czech Republic.

Through intensive and modular programs, used extensively in the world and which
we implemented for the first time in Turkey, we accurately planned istanbul and
Ankara’s vast academic opportunities and we made master's degree education

opportunity possible in our country’s 81 provinces.

Consequently, all of the Anatolian people, receptive to education and development,
got the opportunity to meet their needs without neglecting their work, families,
responsibilities and social surroundings at much lesser cost not to disrupt their
budget. From this aspect, the individual is updating himself/herself and also the
organization they work at plus his/her family and social environment he/she has

interaction and communications with.

We are very pleased and happy for having the opportunity to have approximately
more than 5 thousand people of our own gain new horizons by presenting them the
opportunity for academic career in the work we carry out with Okan University, Atilm
University, Isik University, Uludag University, Gaziantep University, Yakin Dogu
University, Russia IMBL University and Kazakhstan Turan Astana University since
2008.
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4.3. Why don’t foreign student come to our country to study and pay for it?

Insufficient level of foreign language knowledge of our education counsellors who

represent our country abroad
Lack of education counsellors in many embassies and consulates
Our current embassies’ inability to promote our country’s universities

Inability of our universities to use participation aids for fairs abroad and not knowing

how to receive promotion support

The use of only English and Turkish brochures in promotions abroad by our country’s

universities and very infrequent visits to those countries

Not preparing promotion materials in the language of the visited country by our

universities. For example, Chinese in China

Lack of a promotion center where foreign student candidates can get information

directly on our countries’ universities

4.4. How Students could be brought into Turkey?

We need to partially privatize the education counselling unit.

We need to form an education agency abroad. This agency’s supervision should rest

with the state however its functioning should be under private sector

We have to select personnel who would work at this agency from among
experienced people who are very familiar with the education sector, who can perform
promotion and marketing very well and who have very good command of at least one

foreign language and speak it as well

We need to determine annual goal for the foreign education and promotion agency

concerning bringing students over each year

We need to provide the resource to build a foreign promotion agency from our

Turkish Republic and foundations and state universities in Turkey

We need to pick some of the personnel to work in the foreign education agency from
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among citizens of the country where the offices would be opened

We need to send the education counsellors in our embassies to that country for at

least 10 years

In fact, prior to being assigned as counsellor for the country to be sent to, we need to
send them to language courses with expert or counsellor titles to learn that country’s

language and thus ensure their command of that language.

We need to provide support to our educations counsellors for their master’s degree

or doctorate programs

Consequently, we will have improved our counsellors’ academic careers and
provided the opportunity to perform counselling with the knowledge of that country

terms and conditions.

Depending on the number of students that come from the country they serve as
counsellors, we need to have them be subjected to assessment. We need to include
the criteria that each year an increase has to be achieved in comparison to the

previous year.

Each year, we need to rent space in education fairs as a country and utilizing our
country’s architectural works’ visuals we have to do promotion of our country and our

universities together.

Thus, the promotion would result not just for education but for tourism as well

4.5. China’s market capacity in the education sector for Turkey

In 2014, 450.000 students on average from China go to the USA, England and
European Union countries to study

On average, 250.000 of these students have preferred the USA, 100.000 England

and the remaining have preferred other countries in the world.

Annual education expenses in the USA range between $30,000 and $100,000. If we
take $50,000 as the basis,

250.000 students x 50.000 usd = 12.5 Billion Usd ( Annual )
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If we assume that they get 4 years of education on average, 12,5 Billion usd x 4 = 50

Billion usd is the USA’s education based income just from Chines students in 2014

In addition, if we take into account the contributions in terms of lodging, living
expenses these students provide to the American economy, they will be providing at

least 30 billion usd in a period of 4 years.

4.6. Our goal is to bring 10% of China’s capacity to our country for Turkey

If we take our foundation universities’ annual education expenses to be 10,000 usd
on average, we will be receiving income of 10.000 Usd x 45.000 people = 450 Million
Usd, just from students from China. If we assume that they will have 5 years’ of

education in Turkey, including the preparation class;
It shall provide a contribution of 450 Million usd x 5 years = 2,25 billion usd.

In order to provide economic value for our country, if we take into consideration
countries such as, Russia, Ukraine, Mexico, European Countries, Balkan countries,
Belarus, Kazakhstan, Azerbaijan, Nigeria, Irak, Arab countries and African countries
and if we can bring over 100.000 students annually starting in 2023, we may provide,

100.000 students x 10.000 usd = 1 billion usd, as an annual input for our country.

When we take into consideration the annual 1 billion usd for Living expenses,
lodging, they would be providing to our country’s economy, it ends up being an

amount not to be belittled.
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4.7. A Sample for the Projections in Project processes
4.7.1. Version 01 China

In case our Turkish University and the American University conducts joint

multiple diploma English programs...

Sample Country Process : China

Name of University Undergraduate : Engineering in English
Program

Program Duration : 3 years

Other country with joint protocol : USA

Education duration in Turkey :2yrs (1. and 2. Year, education to be in Turkey )
Education duration in the USA : 1 yr ( 3. year education to be in the USA)
Diploma to be awarded : Due to 2 years of education in Turkey, Turkish

University Diploma
: Due to 1 year of education in the USA, American
University Diploma
Turkish University fee for student : 10.000 Usd ( Annual)
American University fee for student : 30.000 Usd ( Annual )

3 Years Education Cost 1. Year Turkish University ~ 10.000 Usd
2. Year Turkish University ~ 10.000 Usd
3. Year American University 30.000 Usd

Total Education Fee :50.000 Usd.

Annual Education Fee Turkey gets from one student : 10.000 Usd.

Annual Average Lodging and Living Costs : 10.000 Usd.
Our goal is 45.000 students from China to Turkey annually within the framework of

the joint program (double diplomas). In view of our goals, we will have 900 Million

usd income, together with the annual Education Fee and Living Costs, for our country
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just from China. Since this student would be studying in our country for 2 years, an
income of 1,8 billion usd shall be received.

NOTE: 450.000 students have gone abroad from China in 2014 for education
purposes. 250.000 of these students have preferred the USA, 100.000 England and
the remaining have preferred other countries in the world. Annual education
expenses in the USA range between $30,000 and $100,000. If we take $50,000 as
the basis for the USA on average, the Chinese students pay 12,5 Billion usd to the
USA annually for education fees. Together with the living costs, they provide annually

25 Billion usd earnings to the USA Economy.

Our goal is to bring 10% of the students China sends abroad, meaning 45.000
students to Turkey by 2023.

4.7.2. Version 02 Nigeria

In case of conducting programs in English in Turkish Universities...

Sample Country Process : Nigeria

Name of University Undergraduate : Engineering in English

program
Program Duration : 4 years
Education Duration in Turkey : 4 years
Diploma to be awarded : Due to the whole 4 years of education in Turkey,

Turkish University Diploma
The student’s Turkish University fee : 10.000 Usd ( Annual )
4 Year Education Cost 1. Year Turkish University 10.000 Usd
2. Year Turkish University 10.000 Usd
3. Year Turkish University 10.000 Usd
4. Year Turkish University 10.000 Usd

Total Education Fee :40.000 Usd.
Annual education fee received from 1 student by Turkey  : 10.000 Usd.
Annual Lodging and Living Expense, approximately : 10.000 Usd.
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Our goal is 20.000 students from Nigeria to Turkey. According to these goals, 400
million Usd will enter our country for Education Fee and Living Costs from Nigeria.
Since this student will study for 4 years in our country, 1,6 Billion Usd income shall be

provided to our country.
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4.8. Application Stages Of “ YETA” Training Model:

The implementation of the YETA Training Model consists of four phases. The

scheme in which the model-forming application steps are shaped is not shown below.

Moreover, the explanations of the four stages constituting the model are explained in

stages of the phantom.

1ST STAGE 2ND STAGE 3RD STAGE 4TH STAGE
- N - N - N
TO OPEN YETA OFFICE PERFORMING THE PERFORMING STUDENTS SHALL BE
ABROAD B “FIRST FEELING” “SATISFACTION” EQUIPPED WITH
QUESTIONARY QUESTIONARY DETAILED
> < INFORMATION ABOUT
TURKEY
TURKEY’S DETECTING THE DETECTING THE - J
PRET;'::RA:':;':‘V‘:"T“ PROBLEMS PROBLEMS p N
PPARTICIPATION . y N y, TO GET THE FEED
BACKS ABOUT TURKEY
N GIVE CALL CENTER PROVIDE NECESSARY Y )
CALL CENTER SET UP SUPPORT TO THE SUPPORTS TO SOLVE
AND INFORMING STUDENTS THE PROBLEMS / \
STUDENTS PROVIDE AND
S ) \_ ) \_ ) SUPPORT THE
STUDENT TO
ASSURE STUDENTS TO /MAKE ORIENTATION\ 4 FOR THE STUDENTS ) cog;:;%izgﬂ
CHOOSE TURKEY FOR COULD NOT ADAPT
ACTIVITIES WITH THE EDUCATION IN
THEIR UNIVERSITY ARTICIPATION OF TO THE UNIVERSITY TURKEY
EDUCATION <TUDENT CLUBS I AND/OR CITY
\_ Y, AT UNIVERSITY EFFORTS SHALL BE \_ J
e ~ GIVEN TO RELOCATE
FOLLOWING THEIR THEM IN A
SELECTION, TO \ % DIFFERENT CITY AT A
ARRANGE TRIPS TO DIFFERENT
TURKISH \ %
UNIVERSITIES, IF
\ POSSIBLE )
TO MAKE THE
STUDENT TO PREFER |
THE UNIVERSITY IN
OUR COUNTRY
\\§ 4
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4.9. Explanations On The Implementation Stages Of The YETA Training Model
4.9.1. Stage 1for YETA Training Model

The first stage of the model is to increase the knowledge about Turkey and to
constitute Turkey in the selection process. In this phase the subsidiary bodies, which
have been inserted in the model, shall introduce the Turkish education system from
different aspects. (Education, living opportunities, economic conditions, security etc.)

For this purpose, the subsidiary bodies that have been fictionalized in the model are
called as Overseas Education Introduction Office (YETA / OEIO). The planned
activities shall be conducted not only with seminars or written information transfer but
also one-to-one interviews with the students; interactive participation and discussion
groups.

In addition, YETA offices shall be opened in the city centers of the largest cities of
each country with possible the largest square meters. In this way, everybody who
crosses the road shall see YETA offices and by doing so, the accessibility and
promotability of our country shall be increased.

The main goal of this stage is to provide the students to select Turkey for their
university life based on rational reasons. Since students shall be introduced to many
aspects of the country in advance, while making their country selection.

At this stage, for the students who have selected Turkey, The university selection will
also take place. For this purpose, the introductory documents of the public and
foundation universities shall be introduced to the students to make recognition and
choice of Turkish universities.

Also, trips can be organized to Turkish universities in order to enable foreign students
to see the universities in place and have profound knowledge.

In addition, the YETA Call Center will be established such that any candidate from
any part of the world will get satisfactory information in that country’s language. Thus,
we will be able to provide accurate information from any country in the world by
creating a single center for student candidates who want to learn about higher
education in our country.

A YETA website shall be created. This web site shall provide information on nearly all
the languages in the world. Social media shall also be managed by this web site. In
this way right information shall be given to the targeted group.

YETA shall also attend to the education exhibitions in the targeted counties on behalf
of universities in Turkey. Among the participating countries, impressive areas shall
be hired in the exhibition halls for the promotion of our universities. By using the
models of our well known architectural works we will introduce our historical
heritages, culture and touristic places to the student candidates and their parents.
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4.9.2. Stage 2 for YETA Training Model

The 2nd stage of the model starts with a detailed questionnaire for the students who
have newly started their education in Turkey. The aim is to detect their first
impressions about the country.

With this questionnaire it will be able to learn students’ first thoughts about Turkey’s
economic, cultural, political and education life. Satisfaction analysis, regarding
Turkey, shall also be measured with this survey. With this questionnaire, the
problems that the students’ faced shall be detected and tried to be solved by YETA
offices.

At this stage, orientation activities shall be organized in order to increase their
knowledge about Turkey and strengthen friendship between each other. These
activities can be listed as organizing country days, cultural exchange, book reading
days, sports and games.

During the orientation activities, the university students clubs and communities shall
be incorporated to the process. Thus, local and foreign students shall be integrated.

In case a foreign student dorm with a Turkish student in the dormitories, we will give
some promotions to the Turkish student in return of her/his help to introduce the
university and/or the city to the foreigner. In this way the Turkish students will be a
kind of mentor to the foreigner friends. In return to this help various gifts,
scholarships and awards can be given to Turkish students. On this account, foreign
students can quickly adapt to Turkey.

In case of being home-mate or dorm-mate there will be a kind of partnership between
the Turkish and foreign student. The loneliness of the foreign student will resolve and
Turkish students will be encouraged to speak English.

One of the main problem is to obtain a residence permit. We will contact with public
enterprises in order to get eligibility for the necessary permissions.

4.9.3. Stage 3 for YETA Training Model

The third stage of the model is to identify the problems and inconveniences faced
during the training of the foreign students who have completed their first year in
Turkey. On the other hand, the survey study, which was organized as the first
perception questionnaire in the 2nd Stage, will be repeated as a satisfaction
questionnaire in a more detailed scale.

At this stage, the students will be grouped according to their nationalities and the
problems they faced with shall be tired to be solved on the basis of the country they
come from. On one hand the YETA offices will help to solve the problems while on
the other hand call centers will try to help them with their own languages.
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Despite all efforts, if the student fails to adapt her/his university, necessary steps
shall be taken to transfer the student to another university in Turkey.

Low cost culture trips (historical and touristic places) can be organized by receiving
the supports of municipalities. This will also help to promote that city.

4.9.4 Stage 4 for YETA Training Model

The fourth stage of the model covers, to train each foreign student as a tourism and
culture ambassador of Turkey by equipping them with necessary information. These
students who lived in Turkey for many years, when they go back to their country,
shall give very positive impressions to their families and surrounding.

The foreign students who are about to complete their undergraduate study shall be
encouraged to continue their upper education in Turkey. YETA offices shall offer
them suitable alternative master programs.

By choosing the successful students, we can provide support for the development of
science and technology in our country.

We can give a variety of incentives to these students to produce projects that will
allow them to obtain patents on behalf of their universities. Or we can encourage
them to bring know-how from their countries.

At this stage, YETA shall also investigate and assist employment opportunities in
order to help those who want to stay in Turkey.
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4.10 Modeling According To Research Results

4.10.1 St stage

Table 4. Students’ emotions and thoughts about selecting Turkey

Your Reasons to Select Turkey for Your

Education (n=97)*

Turkish speaking 12 12,37
To get a scholarship 27 27,83
The country that | dream for my education 25 25,77
| have relatives 23 23,71
Education in European standards 10 10,30
My friend who has been in Turkey suggested 30 30,90
Cultural similarities 20 20,61
Other 5 5,15

30,90 % of the participants indicated that their selection reason is a suggestion from

a friend, whereas 27,83 % preferred because of scholarship and 25,77 % have

already dreamed for Turkey for their education.

Thoughts Before They

Came to Turkey (n=34)*
A country that has good living | 24 70,58
conditions
Conservative country 11,76
Fear 5,88
Terror 2 5,88
A country which has very deep | 14 41,17
culture
Have no idea 1 2,94

70,58 % of the participants were thinking that Turkey has good living conditions,

before they came to Turkey, and 41,17 %

constitute their thoughts

replied

that cultural similarities
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4.10.2 Nd Stage

Table 5. Students’ emotions and thoughts after they came to Turkey

Thoughts After They Came to Turkey (n=78)*

Injustice Country 1 1,28
Conservative country 5 6,41
Has a deep culture 30 38,46
Glad that | came 63 80,76
Sorry that | came 8 10,25
Have no idea 2 2,56

The emotions and feelings of the students shows that 80,76 % are happy to be in

Turkey.

4.10.3 Rd Stage

Table 6. Problems they faced with durin

g their education in Turkey

Did you faced with any
problems? (n=98)

Yes 44 449
No 54 55,1
If “yes” the problem Top 3 problematic topics
with the most difficulty you faced in the country
(n=45)* (n=80)*
Language 22 48,8 | Cultural difference 15 18,75
Racism 1 2,22 | Language 42 52,5
Cultural difference 7 15,5 | Financial 20 25

5
Personal problems 4 8,88 | Education 13 16,25
Education system 18 40 Transportation 24 30,00
Financial 3 6,66 | Had no problem 6 7,5
Transportation 3 6,66

The most dramatic problem they have declared is “language” with 48,8 %, and it is

followed by “education system” with 40 %. These difficulties stem from not to talk a
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common language. 30 % of them also stated that transportation, to reach the city

where the university is located and from their dorms to lecture classes is a problem.

4.10.4 Th Stage

Table 7. If the student wanted to educate in a country other than Turkey, students
satisfaction

Is there any other
country that the
student wanted to
educate? (n=98)

Yes 40 40,81

No 58 59,18

Which country The reason for not being

(n=40)* able to train in that
country (n=34)*

European 19 47.5 Expensive 13 38,23

countries

America 7 17,5 Good living conditions in |7 20,58

continent Turkey

countries

Other countries 14 35 Language 8,82
Personal reasons 17,64
Could not pass the 5,8
exams
Could not get visa 3 8,82

In our above research we have end up with the results that 59,18 % replied as “no”

whereas 40,81 % said “yes”. Among the students who said “yes” 47,5 % preferred

the European countries. When we investigate the reasons for educating in those

countries, 38.5% of them think that they are expensive.

In this model, the process starts before any of the student decide where to educate,

proceeds with observing their training life in Turkey, find solutions to the problems

they faced with and aims that the students have a quality education life in Turkey.

One of our goal is, to question the reasons why some students are not happy to be in

Turkey and try to understand their perspectives.
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This model is dynamic and flexible. During the process, model can be revised in the

light of problems/ crisis faced with.

Although the youth uses social media very intensively our opinion is, it is not used
adequately in Turkish universities. Social media is one of the important tools of this

model.

The model is fictionalized as a private enterprise under the control of government.
Thus, the removal of the bureaucratic obstacle is expected to benefit from private
sector mobility.

Model aims to facilitate the life of international students in Turkey and at the same
time, provide input and manpower to our society.

For example, the recognition status of Turkish universities in other countries and the
diploma equivalences should be systematized by YOK.
It is also suggested that official institutions accelerate the bureaucratic procedures

such as residence permit and visa for international students.

Besides, private health insurance facilities for international students are also

suggested in this model.

The increase in the number of international students whose education expenditures
are covered by themselves will contribute to the country's economy. Only this
economic contribution will benefit not only to the education sector but also to our

tourism and service sectors.
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CHAPTER 5. CONCLUSION VE RECOMMENDATIONS

5.1. Conclusion

The main reasons that students prefer Turkey are, they have friends training in
Turkey, they get scholarship, and Turkey is their dream country, the spoken
language and cultural similarities. Data in our study are parallel to those of Ozkan
and Giivendiri, and similar to those of Beser and Savasan (Ozkan &Glivendiri 2015;

Yardimcioglu & Beser & Savasan 2017) .

When we look at the countries where the students who participated in the study are
coming from, starting from Syria and Azerbaijan there are over forty countries
including some unheard countries. In 2000 Turkey ranked eighth among the 20
countries sending students abroad. However in 2012 it declined to eleventh row.
Although this may seem promising, in 2012 countries like England, Singapore, Spain,
Indonesia, Japan, Greece have got out of first 20 in the list and countries like Saudi
Arabia, Vietnam, Nigeria, Kazakhstan, Belarus and Pakistan have been added to the
first 20 and a positive picture emerged on behalf of Turkey. When we investigate the
most preferred 20 countries between 2000 - 2012 Turkey is in the 17th row in 2000
bur not in the list in 2012. Saudi Arabia, the United Arab Emirates, South Korea,
Ukraine, Egypt and Singapore are among the first 20 countries, while Turkey could
not enter into the first 20. Besides lag behind countries like Saudi Arabia, South

Korea, Thailand, Brazil and so on ( Universitelerarasi kurul baskanhgi 2016).

The problems of the education in our country are listed by the elements such as the
lack of systematic education and the cost of education. Some of our collected data
are similar with Yardimcioglu and Beserin data (Yardimcioglu & Beser & Savasan
2017). Despite this negative situation, the existence of tolerant students, language
bridge, students thoughts after they came etc. are our strong arguments. More than
half of the students do not think of education in another country after they arrive.
Students who declared that they prefer to study in another country show similarities
with the T.C. Co-ordination Board for Universities analysis results 2016, and the

studies of Alyilmaz & Biger & Coban’s and also Gurblz, Glleg’s analysis results.
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During the training, more than half of the students stated that they did not have any
difficulties. Among the ones who have problems more than half stated that they had
problems with language and transportation. These results are in parallel with Ozkan’s
and Guvendir's results. Again, the data about the problems experienced in our work

are similar to the data of Polat’s in 2012 and the Cevher’s in 2016.

Before they have arrived to Turkey most of the students have very positive thoughts
about good life conditions and almost half stated that Turkey is a country with good
culture. After they came, this satisfaction declined to 80 % and this should be

considered seriously.

If we act by evaluating the points that international students are aware of, we can say
that we will be in front of many countries that will be preferred for education. Foreign
students criteria can be listed as; the welfare of the country- total expenditure for
education- scholarship and housing supports- the ease with visa- language-
historical, cultural and political ties- attractive scholarship and immigration policies-
number of programs providing foreign language education - diploma equivalence etc.
T.C. Co-ordination Board for Universities analysis results, Sungur's , Sahin’s,

Enterieva & Sezgin’s results show similarities to our results.

Whatever the reason is for the student’s to select Turkey (either a friend here or a trip
to our country) this selection is valuable from  our country’s presentation and
tourism point of view. Consideration of the issue is important in national policies and

local governments.

According to the research results that T.C. Co-ordination Board for Universities
analyzed in 2016, our studies, and many other studies showed that we have to
create new models to make the students select Turkey. To increase the quality of
education as a country, and it is very important to develop programs that can give
and train foreign languages. At the same time, to determine the students’ criteria
while they are choosing the country and to include them in the national education
policies should take priority. For the students coming from the Turkish communities,
we have to act with the policy of dissemination from the pilot universities to the

country as a whole.
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Identification, analysis and modeling of existing processes should be examined to
develop the infrastructure for student development from public universities abroad.
Improvement of our weak and defective points, comparing our public universities
(which have very different regional conditions) with the other countries and
establishing an infrastructure modeling process required for our country. The
modeling process can be implemented with government support, YOK, MEB and
public universities help throughout the country and can be adapted to different areas.
With this modeling, our country can become a recognized country in the world and at
the same time it will be enriched with information and cultural exchange and

economic contributions can be provided.

Education is the process of deliberate, permanent and individual behavior change in
the attitudes and behaviors of individuals through their own experiences at the same
time. At the same time it is a cultural interaction and exchange between the
individuals. In this way, individuals are given social norms. Every material and
spiritual thing that a society has is a culture. Education is also the process of
intentionally cultivating a person at a point, transferring cultural values to individuals.
In fact, culturing has a much broader meaning than education. Education involves
deliberate, purposeful or individualized conditioning of cultures. For that reason, we
should give great importance to foreign students. This will increase the recognition of
Turkish cultures and at same time culture interaction shall be established with the
foreign students. We can talk about three different forms of culturing (forced
cultivation, casual cultivation, intentional cultivation). Formal education is the
intentional part of this cultivation whereas our customs traditions etc. are casual part
of this cultivation. We know that individuals participate in that culture by embracing
the cultural elements they possess. Cultural interactions with the reciprocal
interaction of different cultures and free cultural exchange will result, and the end
result will be culturalization. Education is one of the important tools of this culture
exchange. Education bares the traces of cultural values because of this to-way
interaction. However, education shows less alteration than culture. Education is to
ensure the continuity of cultures by transferring the main purpose culture to other
individuals or communities and in this case only by intentional (planned and

programmed) cultivation.
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In order to improve the success in education, educational objectives should be
designed and programmed. To do these, educational goals, programs including
various education models are needed. There is a need for improved educational
activities with planned programs for educational success. At the end of the education

activities, the intended results should be realized.

It is a fact that it is very important to focus on what should be taught to the students
and what equipment the trainers should possess in order to reach the targets that are
desired at the end of education. Unfortunately, in our country, the universities are
weak from infrastructure point of view because we do not focus on educational
equipment and how and when students will be taught. If this situation continues, it is

inevitable that we can not be a preferred country in higher education.

In fact, education philosophy should be a model based on program development
approaches. If we can do so, we can be a preferred country especially among the
countries that send students abroad. By doing so, our cultivation etc. goals could be

achieved.

Cultural characteristics can be exploited to influence foreign students to learn Turkish
culture, transport and adopt our culture to theirs, invite their friends and family to
Turkey, bring contribution to our truism etc. In order to provide this, there is a need
for human power, especially education staff who know culture and intercultural

communication well.

The YETA model basically consists of four phases. The main aim of creating a model
to improve Turkey to develop overseas students, Turkey is known for and is in
demand abroad is to become a country. In this model, aimed at foreign students
adapt smoothly to Turkey, there are four main stages. The model also points to a
period of time. The phases of the model are based on time frames. Subsidiaries
contributing to the fashion at each stage were created. First stage yet students
before coming to Turkey, aims to create awareness about the country. The second
phase, immediately after the start of the student's education has reached a new
Turkey is based on the determination of the initial perception. The third stage, during
the training of foreign students who have completed their first year of life education in
Turkey and the problems faced by detecting the subject in detail the problems and

the solutions are. The fourth stage of our country's foreign students to complete their
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education in Turkey include a variety of information to be given back to allow them to

act as a tourism ambassador.

5.2. Recommendations

This research have been performed in Bursa city; which is one of the biggest cities of
Turkey. The social opportunities and living conditions of this province and the

determination of the conditions in other provinces,

Besides the Uludag University, repetition of the studies in Ankara, Istanbul and izmir

in the other three major cities,

Provincial and university-based studies outside the metropolitan cities,
Determination of evaluations for the arriving countries,

Making new studies by using this developed model and evaluating the results,

Establishment of pilot universities in metropolitan cities, in which the problems

experienced by foreign students are eliminated.
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APPENDIX

DATA COLLECTION FORM

Dear participant,

In this study, it is aimed to develop a model by using "Process Management Model in
Management" in the Introduction of Overseas Education Program. The information
you provide will be used only for scientific purposes and the validity of the information
obtained will be possible by reflecting the true state of the answers to the questions.
Thank you very much for your contribution and dedication of your time by answering
this data collection form.

Regards

. Your Age PP PP TR

. YourSex :( )Female( )Male

. Your Marital Status & .o.ooveeeeee e

. Family Status :( )Core ( )Extended- Semi Extended ( ) Fragmented
. Country You Came From @ ..o
. Your High school Graduation Grade: .........cccccvviiiiiiiiiiieeeeeeeeeeeeeees

. How you came to Turkey?
() As a scholarship () With my own means ( ) Other (please
INAICALE). .. ettt ettt

. How long have you been in Turkey?
( ) BetweenO -1 Year

( ) Between 1 -2 Years

( ) Between 2 - 3 Years
(

) Between 3 - 4 Years



9. Did you have any general knowledge about Turkey before you came?
Yes ( )

If “Yes” Please indicate from where you have got this knowledge?

No ( )
If “No” Please indicate how you have decided to come to Turkey?

10.What are your reasons to choose Turkey for your training?

Native language is Turkish ()
I've got a scholarship ()
Being one of the countries | dream for studying ()
| have relatives here ()
Education standards are as high as EU countries ()
My friends who have been training in Turkey suggested ()
Cultural similarities ()

Other (please indicate)



11.Except Turkey, is there any other country that you want to go for your training?

Yes ()
WHICh COUNIIY e as
No () (If“No” please go to 14th question)

12.Would you please explain why you didn’t go to that country?



15.Did you meet with troubles during your training?
Yes ()
No ()

If “Yes” can you please indicate the most difficult problems you faced with?

17.Does any of your family member or close friends visited Turkey?
Yes ( )

If “Yes” who have visited and can you briefly write their opinions?

No ( )
If “No” can you briefly write the reasons?



18.What you think about the qualities of universities in Turkey?

Equal to European countries ()
Near to European countries ()
Better than many European countries ()
Other (please eXPlaiN) ...

19.What would you suggest to be done, for the students who came from abroad?

20.Do you think that Turkish universities make their promotion and marketings
successfully abroad?
Yes ( )
No ()
If “No” please explain what should be done more?



21.Do you think that the number of foreigner students who come to Turkey for education
is sufficient?
Yes ()
No ()

If “No” what might be the reasons?

22.According to you, mostly from which countries the foreign students are coming from?

(please list)

23.Turkey is a reasonably good country considering the living conditions.
Yes ()
No ()

If “No” could you briefly write the reasons?



24 Education in Turkey is much cheaper than many countries.
Yes ()
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YURTDISI EGITIM TANITIMINDA ISLETMELERDE SUREG
YONETIMi MODELLEMESINi KULLANARAK BiR MODEL
ONERISi

Dunyada her alanda buyuk gelisim ve degisim yasanirken bu gelismenin merkezinde
her zaman oldugu gibi bilgi yer almaktadir. Bu nedenle Ulkemiz egitim programlarinin
bilgiye ulasma, gerekli bilgiyi kullanma ve yeni bilgi iretme konusunda surekli kendini
yenilemesi gerekmektedir. Bilgi temelli teknolojiye dayanan yeni ylzyilin gereklerine
yanit verecek donanima sahip nesiller yetistirmenin yani sira bu nitelikli insan
kaynaklarini yurt disinda da kabul edilebilir ve hatta tercih edilir bir konuma getirmek
zorundadir. Turkiye’nin egitim alaninda kendi i¢ blnyesinde bluyuk sorunlari oldugu
gercedi ve bundan kaynaklanan sorunlar gunumuzde iyice gorunur hale gelmigtir.
Bunun yaninda egitim alaninda Ulkenin yurt disinda tanitimi konusunda da 6nemli
sorunlari  bulundugu goértulmektedir. EQitim alaninda yasanan dis tanitim
problemlerine yonelik sorunlarin ¢ézumu igin bir dizi galismalar yapmak ve eszamanli
olarak cesitli faaliyetler yurutmek gerekmektedir. Bunu saglayabilmek icin de
oncelikle mevcut yurt digi ogrenci stratejilerini ve yuratulmekte olan tanitim
faaliyetlerini zamanin gereklerine cevap verebilecek hale getirmek igin revize etmek
gerekmektedir. Bu konuda yapilacak c¢alismalara dis tanitim faaliyetlerinde rol
ustlenmesi beklenen kamu kurum ve kuruluslari, 6zel sektor organizasyonlari ve sivil
toplum orgutleri de dahil edilmelidir. Bu unsurlarin devlet kurumlari ile ortaklasa
calismalar icine girerek hedeflenen programa uygun c¢agdas yontemlerden
yararlanilmasi konusunda projeler Uretmek sureti ile tanitma sorununun ¢ézimune
dahil edilmeleri gerekmektedir. Bu gorusten yola c¢ikarak bu ¢alismada,
gerceklegtirilen c¢alismalarda bu gune kadar yapilan ve yetersiz kalan ya da
yapllmayan ancak yapilmasi gerekenleri tespit etmek suretiyle yurtdigi egitim
tanitiminda sure¢ yonetimi modellemesi gelistirimeye caligiimistir. Yontem; 6grenci
perspektifinden ele alinmis niteliksel arastirma yontemi ile yapilandiriimis gérisme
formu ile Uludag Universitesi Ulutdémer ( Uludag Universitesi Turkgce Ogretimi
Uygulama ve Arastirma Merkezi ) 2017-18 egitim 6gretim doneminde egitim 6gretim
almakta olan 325 yabanci uyruklu 6grenciye ulasiimistir. Gonalli onamlari alinan,
arastirma hakkinda bilgilendirilen ve arastirmaya katilmayi kabul eden yuz 6grenci
ise arastirmanin orneklemini olusturmustur. Arastirmaya katilan 6grencilerden ikisi
veri toplama formunda eksikler bulunmasi nedeni ile 6érneklem disinda birakilmigtir.
Geriye kalan 98 kisi ile 6n de@erlendirme yapilarak yabanci 6grencilerin Glkemizi
tercih etme ve/veya etmeme nedenleri ile Ulkeye geldikten sonraki yagam deneyimleri
degerlendirilerek sorunlar saptanmistir. Tartisma ve sonug; %70.58 gibi bir orandaki
odrenci Turkiye’'ye gelmeden 6nce ulkenin iyi kosullara sahip oldugunu ve %41.17
sinin ise Ulke insaninin iyi bir klltire sahip oldugunu disundigunu, %11.76
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oranindaki égrencinin ise Turklerin muhafazakar oldugunu disindigunu belirtmistir.
Tarkiye'ye geldikten sonra ise ogrencilerin % 80.76 gibi bayUk bir orani memnun
oldugunu belirtmistir.  Ulkedeki egitime yonelik olarak ise bu 6grencilerin % 30.46’sI
egitimin sistematik olmamasini egitim surecini zorlagtiran bir etken olarak belirtmistir.
%59.18 gibi yaridan fazla bir oranda 6grenci ise bagka bir Ulkede egitim gérmek
istedigini belirtmistir. Var olan sureglerin tanimlanmasi, analizleri ve modellenmesi
incelenerek, yurt disindan kamu udniversitelerine o6grenci gelmesine yonelik alt
yapinin gelistiriimesi gerektigi ortaya cikmistir.  Egitim felsefeleri ve program
gelistirme yaklasimlarinin temel alinacagi bir model kullanilarak geligtirilecek bir
yaklasim ile yurt disinda yasayan ogrenciler tarafindan tercih edilir bir Ulke haline
gelebiliriz. Ozellikle egitim amagli olarak yurt disina blylk oranda égrenci gonderen
belirli Ulkeler basta olmak Uzere diger Ulkeler nezdinde de yuksek o6gretimde tercih
edilen bir ulke olabiliriz. Bunun saglanmasiyla birlikte yani yabanci ulkelerden
ulkemize gelen ogrenci sayisinin artmasiyla birlikte kultrler arasi iletisimin ve
iligkinin de artacag! dusunuldugunde bu konudaki basarinin ¢ok yonlu ve arzu edilir
sonuglari olacagi gorulmektedir.

Anahtar kelimeler; Egitim- suire¢ yonetimi, modelleme, yabanci
ogrenciler i¢in egitim, egitimde dis politika
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ABSTRACT

A MODEL PROPOSAL BASED ON THE MODELLING OF
PROCESS MANAGEMENT TO PROMOTE OVERSEAS
EDUCATIONAL PROGRAMS IN ENTERPRISES OF THESIS

As substantial developments and changes are taking place all over the world in every
field, information and knowledge stand, as it has always been, at the core of this
developmental breakthrough. On this account, besides creating study programmes
that enable us to use and produce the information and knowledge needed to access
to information in the educational institutions at home and educating new generations
equipped with the knowledge and skills enough to meet the necessities of the new
century based on knowledge-based technologies, our country must also design
programmes that are acceptable and preferable abroad. Today it is a fact that Turkey
faces great problems in the field of education which, at the same time, cannot be
promoted in a sufficient way abroad. Solutions must be sought to deal with the
problems of promotion of education in overseas countries. In order to do this, the
existing foreign student recruitment strategies and the related promotional activities
should be reviewed, insufficient points and imperfections therein should be
professionally identified and public institutions and organisations, private enterprise
and NGOs which can play an important role in the promotional activities should work
hand-in-hand making use of modern methods. Based on these considerations, the
study aims to define what should be done by specifying the weak and strong points
of the activities which have so far been carried out and to develop, in this way, a
better process management modelling to be used in the promotion of education in
overseas markets. Method: The study was conducted by way of a structured
interview form in qualitative research design from the perspective of students, and
the study population was composed of 325 students of foreign nationality, who
studied in the academic year of 2017-18 in Uludag University’s Ulutdmer (Turkish
Teaching Practice and Research Center). The sample of the study consisted of, on
the other hand, 100 students who gave voluntary consent, were informed about the
study and agreed to participate in the study. Two of the participating students had to
be excluded from the sample due to imperfecntions in their data collection forms.
Thus, an assessment was performed with 98 participants, and the problems were
defined evaluating the motives of foreign students to prefer or not to prefer our
country and their life in Turkey. Discussion and Conclusion: While 70.58% of the
students stated that they had lived in good conditions and 41.17% in a good cultural
environment before coming to Turkey, 11.76% said that they held conservative
views. Now living in Turkey, the great majority, i.e. 80.76%, of the students
responded that they were glad to live in Turkey. Asked about the educational system
in Turkey, 30.46% referred to the un-systematic character of the system as a
complicating factor. More than half of the students (59.18%) stated that they
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preferred to study in another country. Much of the current infrastructure intended for
recruiting foreign students to public universities has to be impoved by defining the
existing processes and reviewing their analyses and modeling. We can turn our
country into one preferred by students abroad through a model based on approaches
that might serve to enhance programs supported by different educational
philosophies. Our country can become one that can attract students in particular from
countries which send a great number of students to other countries for studies, and in
this way we can achieve all the objectives set such as ensuring the culturation.

Key words: Education-process management, modeling, education
for foreing studenst, foreing policy in education
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GIRIS

Gunumuzde artik dunya ulkeleri arasindaki mesafe iletisim ve ulagimdaki
blyuk gelismeler sonucunda kisalmigtir. Ulagimdaki bu kolaylik nedeni ile artik dis
dunya ile iletisimi olmayan kisi ya da Ulke neredeyse yok denecek kadar azdir.
Ulasim ve iletisim alanindaki bu olanaklar ulkelerin ve kulttrlerin birbirlerini daha
yakindan tanimalari ve ¢ok kultarluligun yayginlasmasi sonucunu dogurmustur. Bu
sure¢ kendi Ulkesinde var olan is imkanlari ve olanaklari disinda daha farkli ve daha
genis is imkanlarina sahip olmak ve bu hedefe ulasmak icin de daha iyi egitim almak
gerektigini kavrayan, bu c¢aga ait bir ogrenci potansiyeli ortaya cikarmistir. Bu
olanaklarin farkinda olan gunimuiz gencg nesli, farkli Glkelerde egditim olanaklari igin

surekli arayis halindedirler.

Ozellikle geng¢ nifusun yodun oldugu (lkelerden gelismis Ulkelere dogru
yonelen ylksek 6grenim talebi oldukga artmigtir. Boylesi bir yogun talep ise yuksek
ogretim sistemlerini bu o6grencilerin taleplerine karsi acgik bir tutum geligtirmeye ve
buna yonelik organizasyonlara itmistir. Yuksek ogrenimin bu sekilde kuresellesmesi
ulkeler arasinda egitim alaninda entegrasyonu getirmistir. S6z konusu uluslararasi
ogrencilerin yaklagik olarak yarisi Avrupa Birligi Uyesi Ulkelerin kisa donemli 6grenci
hareketlerinden olusmaktadir. Amerika’da ise yabanci 6grencilerin %60’ Asya, %15’i
Avrupa ulkelerinden gelen ogrencilerden olugsmakta olup bunlarda kisa sureli degil
uzun sureli egitimin s6z konusu oldugu goérulmektedir. Bu baglamda Cin yurt digina
en ¢ok ogrenci gonderen Ulkelerin basinda gelmektedir. Cin’i Gliney Kore, Hindistan,
Yunanistan ve Japonya’'nin izledigi gérilmektedir (www.yok.gov.tr, 2015). Gelen
yabanci 6grenciler egitim suregleri boyunca o ulkenin kultirand ve dilini 6grenmekte
dahasi o dile ait kulturi de basta ailesi ve yakin gevresi olmak Uzere Ulkesine
tasimakta ve bu anlamda egitim aldigi Ulkenin tanitimina katkida bulunmaktadir. Bu
sekilde uluslararasi egitim bu baglamda iyi bir 6grenci potansiyeline sahip olan
ulkeler igin hem tanitim olanagi saglamakta ve hem de Ulke ekonomisi igin gok

onemli bir gelir kaynadi olabilmektedir.  Ogrenciler egitimleri siiresince lke
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ekonomisine katkida bulunurken ayni zamanda aileleri ve yakin ¢evreleri de oldukca
iyi bir turizm kaynagi potansiyeline donusmektedir. Butin bunlar géz onune
alindiginda, gunumuzde artik kisa sureli Erasmus, Mevlana Programlari ve burs
kazanarak ulkemize gelen az gelismis ulke ogrencileri yerine uzun sureli egitim
programlarina yonelmemiz ve oOgrenci profilini genisletmemiz gerektigi ortaya
cikmaktadir. Lisans, yuksek lisans ve doktora programlarini bu yeni gelismeler ve
bilgiler 1s1dinda olusturmali ve hazirladigimiz programlari var olan o6grenci
potansiyelinin tercih edebilecedi hale doénustirmemiz gerekmektedir (M,Tok., M,
Yigin.,2013 ve E, Cevher., 2016).

Avrupa Birligi'nin egditim politikasinin temel amaglarindan biri AB’ne uye
ulkelerin 6grenci ve ogretmenleri arasinda degisim programlari aracihigi ile is birligi
saglayarak Avrupa bilinci olusturmaktir. Farkh egitim sistemlerine sahip Ulkeler
arasindaki egitim politikali gesitliligine saygi gostermekle birlikte Avrupa’nin gelecegi
icin Uye Ulkelerin egitim sistemlerinin bazi ilkeler dogrultusunda ortak dizenlenmesini
ongormektedir.  Bdylece egitim politikalari ve sistemleri arasindaki c¢esitliligin
yaratacagl olumsuzluklari en aza indirgenmesi i¢in Uye Ulkeler arasinda is birligine
onem verilmektedir. Egitim alaninda yapilan tum bu duzenlemelerin ve programlarin
Avrupa’nin hem ekonomik hem de sosyal ve kulturel yonden butunlesmesini
hizlandirmakta 6nemi rol oynayacagi belirtimektedir ( Dura, C. ve Atik, H. 2000;
Maya C i., 2003 ).

Tarkiye ve AB (Avrupa Birligi) Ulkeleri arasindaki egitim sistemleri arasindaki
farklihgin azaltimasi ve /veya ortadan kaldirilabilmesi olduk¢a buyuk ©6nem
tasimaktadir.  Turkiye'deki egitim harcamalarinin, okullagsma oranlarinin ve sinif
basina disen o6grenci sayisinin AB lUlkelerine gére cok fazla oldugu bilinen bir
gercektir.  Nitelikli bir egitim sdreci i¢cin bu alana daha fazla kaynak ayriimasi
gerekmektedir. Bunun yaninda bu kaynaklarin egitimin tir ve duzeylerine gore
paylastiriimasi ve ¢ok iyi bir sekilde denetlenmesi gerekmektedir. Turkiye de her bir
ogretim elemanina disen dgrenci sayisinin da AB Ulkelerine gére daha fazla oldugu
bilinmektedir. Bu konuda da kabul edilebilir oranin yakalanmasi i¢in ¢aligmalar ve
dizenlemeler gerekmektedir. Bir bagska agidan, Turkiye’nin kendisini bagka Ulkelerle
rekabet edebilir dizeye tagimasi igin nitelikli egitimcilerin yetistiriimesi oldukga 6nemli
bir faktor olarak ortaya gikmaktadir. Egitimcilerin ¢ok yonlu ve donanimh yetistiriimesi
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ve bunun gercgeklesebilmesi igin ise esit firsatlarin yaratiimasi ve hizmet ici egitimlerle
egditimcilerin bilgilerinin guncellenmesi gerekmektedir. Ayni zamanda egitim ile ilgili
birimlerde g¢alisan, 6zellikle yonetim kadrolarinda bulunan kigilerin de mutlaka iletigim,
yonetim, Turk¢e ve yabanci dil egitimi almalari saglanarak daha donanimli hale

getirilmesi egitimin kalitesi agisindan énemli bir yer tutmaktadir.

Gunumuzde dunyada neredeyse her alanda buylk bir gelisim ve degisim
yasanmaktadir. Gelismenin ve degisimin merkezinde ise her zaman oldugu gibi bilgi
yer almaktadir. Bu nedenle, Ulke genelinde Ozellikle egitim alaninda bilgiye
ulagsmada, gerekli bilgiyi bulup kullanmada ve Uretmede basaril kigilere ihtiya¢ vardir.
Bunun yaninda var olan bilgiyi kullanmak kadar, bilgi temelli teknolojiye dayanan bir
¢agda bilgiyi Uretebilmek de gerekmektedir. Batin bunlarin egitim programlarina
yansitiimasi egitim alaninda tercih edilir bir tlke haline gelmemizde onemli bir adim

olacaktir.

Bilgi teknolojileri, 6gretmenin isini kolaylastiran, siradan dgretilere harcayacagi
zamani daha verimli kullanabilmesini saglayan, 6gretmenin yerini almaktan ¢ok ona
asistanlik gorevi Ustlenerek ogrenmeyi tamamlayici bir rol Ustlenen araglardir.
Ogretmen 6ncelikle bu teknolojilere asina olmal ve interaktif 6grenme ortamlari
olusturabilmelidir. Bilgi toplumunda oOgretmen ve Ogrenci arasindaki cizgi
belirsizlesmektedir. Ogretmenler artik tartismasiz tek dogruya sahip olmasi beklenen
kigiler olarak gorulmemektedirler. Bunun yerine onlardan beklenen, o6grencinin
merakini canlandirarak, onu arastirmaya yoneltmesi ve sistemli bir c¢alisma
yuritmesine yardimci olmasidir. Ogrenciler bir olay hakkinda c¢ok boyutlu
dusunebilme ve bir alandaki problemi ¢ozerken baska alandaki bilgilerini kullanabilme
becerisini kazanmalidirlar. Bilgi toplumunda ogrenciler olanaklar, imkanlar ve egitim
kosullari acgisindan sinirli da olsa farkl sdylemler hakkinda bilgi sahibi olmali ve
bunlara elestirel olarak bakabilmelidirler. Elestirel dustincenin Ennis’e gore bazi
Ozellikleri vardir. Bunlar; konuya odaklanma, tartismalari analiz etme, agiklayici ve
meydan okuyucu sorular sorma ve cevaplama, kaynagin guvenirligini sorgulama,
verileri yargilama ve sonug ¢ikarma, tahminleri degerlendirme ve baskalariyla iletisim
kurmadir (Enis,1997: Maya C i., 2003 ).



Tarkiye’'nin egitim alaninda 6ncelikli olarak dis tanitim problemlerini ¢ézmesi
gerekmektedir. Bunun saglayabilmesi icin 0Ozellikle var olan yurt digi 6grenci
stratejileri ve tanitim faaliyetlerinin goézden gecirerek eksiklerinin ve yanlislarinin
gunun ihtiyaclarina cevap verebilecek sekilde gideriimesi gerekmektedir. Bu
yapildiktan sonra dig tanitim faaliyetlerinde rol oynayacak kamu kurum ve
kuruluglarinin, 6zel kesim organizasyonlarinin ve sivil toplum orgutlerinin devlet ile
ortak calismalar yurutmesi konusunda c¢ok yonllu bir g¢aba igine girilmelidir. Bu
cabanin ortaya c¢ikaracagi sinerji ve ¢agdas yontemlerden yararlanmak sureti ile

tanitma sorununun ¢ézumu konusunda 6nemli bir agsama kaydedilebilecektir.

Bu tez calismasinda tum belirtilen veriler dogrultusunda ulkedeki yabanci
ogrencilerin ulkeye gelmeden once Ulkeyi segme ve segmeme nedenleri, geldikten
sonra yasadiklari sorunlar, memnuniyet durumlari ve benzeri asamalari kapsayan
sure¢ yonetimi modellemesi dogrultusunda dinamik bir model Onerisinde

bulunulacaktir.

Tezin Kapsami:

Tez bes bolumden olugmaktadir. Birinci bolumde temel tanim ve kavramlar, ikinci
bélimde arastirma bilgileri, Gglncu boélumde yontem, doérdincu bdlimde tablolar ve
bulgular, besinci bolimde ise bulgu ve yorumlari ile birlikte sonug, kaynakcga ile

calisma tamamlanmistir.

Amag: Bu calismanin amaci Yurtdisi Egitim Tanitiminda isletmelerde Siireg

Yonetimi Modellemesini Kullanarak Bir Model Gelistirmedir.

Tezin Sorunsali ve Onemi

GUnumuzde artik dunya Ulkeleri arasindaki mesafe iletisim ve ulagsimdaki buyuk
gelismeler sonucunda kisalmigtir. Bu imkanlar nedeni ile artik dis dunya ile iletigimi
olmayan kisi ya da Ulke neredeyse yok denecek kadar azdir. Bu gelisme ulkelerin ve
kaltarlerin  birbirlerini daha yakindan tanimalarinda ve ¢ok kultarlGlagan
yayginlagsmasinda etkili olmustur. Boylesi bir dinyada kendi Ulkesindeki imkan ve
olanaklarin disinda, farkli is ve mesleklere yonelmek gengler arasinda yaygin bir
edilim olarak ortaya cikmistir. Bu amaglarina uygun olarak daha iyi bir egitim

firsatina erisebilmek igin yabanci Ulkelerde egitim imkanlari aramaktadirlar. Bu
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¢alismanin sonuglari yurt digindan Ulkemize egitim igin gelen oOgrenci sayisinin
artirlmasi agisindan 6nemlidir. Ulkemizde yurt disindan gelen 6grenci sayisini
artirmaya ve Ozendirmeye yonelik uygulamalar bulunmamaktadir. Calismalar daha

¢ok yabanci 6grencilerin Ulkeye geldikten sonra kargilastiklari sorunlara yoneliktir.

Hedeflenen kisa sureli 6grenci hareketliligin artarak yerini uzun sureli programlara
birakmasidir. Bunun gergeklesmesi icin egitim plan ve programlarinin gunumuz
ihtiyaglari dogrultusunda guncellenmesi gerekmektedir. Ginumuz dinyasinda 6nemli
bir yer tutan ve giderek ulkeler arasinda ekonomik anlamda buyuk bir rekabete konu
olan egitim alaninda, ulke olarak biz de lisans egitimi basta olmak Uzere yuksek
lisans ve doktora programlarimizi olusturarak egitim agisindan tercih edilebilir hale
getirmek icin ¢aba i¢inde olmak zorundayiz (Bagbay, A ve Bektas, Y. 2009. 35-36:
Tok, M ve Yi1gin, M. 2013; Cevher, E. 2016.338-39).

Yabanci uyruklu 6grencilerin Turkiye ile algilarinin 6grenilmesi tlkemizin dig imaji ve
egitim igin Ulkeyi segmeleri agisindan buyuk bir 6nem tasimaktadir. Konunun bu
oneminden dolay! Ulkemizdeki yabanci uyruklu ogrenciler ile ilgili pek ¢ok bilimsel
calisma yapilmistir. Ancak bu caligsmalarda, agirlikli olarak, yuksek ogretime devam
eden ogrencilerin Tuark Egitim Sistemine uyumlari ve Turkgeyi oOgrenmede
karsilagtiklar zorluklar arastiriimigtir. Bu calisma ise, egditim igin Ulkemize gelen
ogrencilerin Turkiye'yi segme nedenleri, Ulkemiz hakkindaki duygu ve dusunceleri
gibi konulari icermektedir. Tum bunlari iceren bir model c¢alismasina ise

rastlaniimamistir.

Bu tez galismasinin sonuglari yurt disindan ulkemize egitim icin gelen orgenci
sayisinin artiriimasi agisindan énemlidir. Ulkemizde, yurt disindaki genglerin 6grenim
igin tercih ettigi bir Ulke olma ¢abasina ve yabanci bir tlkede egitim alma niyeti olan
gengleri Turkiye'ye gelmek igin 6zendirmeye yonelik uygulamalar bulunmamaktadir.
Calismalar daha ¢ok mevcut yabanci dgrencilerin yluz yuze kaldiklari sorunlarina
yoneliktir. istendik olan kisa sireli 6grenci hareketliligi yerine uzun sireli programlara
dogru gegcisin olustugu yeni egitim plan ve programlarina dogru hareketliligin
saglanmasi gerekmektedir.

Yabanci uyruklu ogrencilerin Turkiye algilarinin 6grenilmesi ulkemizin dig imaji ve

egitim igin Ulkeyi segcmeleri agisindan buyuk bir 6nem tagimaktadir. Konunun bu
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oneminden dolayi Ulkemizdeki yabanci uyruklu ogrenciler ile ilgili pek ¢ok bilimsel
calisma yapilmistir. Ancak bu ¢aligmalarda, agirlikli olarak, yuksek 6gretime devam
eden ogdrencilerin Tark Egitim Sistemine uyumlari ve Tulrkgeyi 0Ogrenmede

karsilastiklari zorluklar arastirilmistir.

Bu tezin ¢alisma konusu ise, egitim icin gelen égrencilerin TUrkiye'yi secme nedenleri
ve Turkiye hakkindaki duygu ve dusunceleri gibi konulari icermektedir. TUm bunlari
iceren bir model galigmasina ise rastlanilmamistir. Bu durum ise galismanin énemini

gOstermektedir.

Calismanin Onermeleri
Ulusal /Uluslararasi Egitim Sistem Analizinin Temel Amaclari:

e Turkiye’'nin uluslar arasi egitim politikasindaki gucli ve zayif yonleri tespit
etmek ve bu dogrultuda, uluslararasi egitim politikasinda galisan kesimlerin
bilgi birikimini arttirmak.

e Turkiye'de egitim alabilecek ve gen¢ niufusa sahip paydaslarin, Egitim

Sistemi’ndeki dncelikli alanlar konusunda harekete gegmesini saglamaktir.



BOLUM I: TEMEL KAVRAMLAR

1.1. Egitim

Egitim kelimesi Turkgede “Cocuklarin, genglerin toplum igindeki yasayista yerlerini
almalari igin gerekli olan bilgi, beceri elde etme, Kisiliklerinin gelisimi” seklinde
tanimlanmaktadir. Diger bir deyis ile egitim, insan davraniglarinin bilingli, planli bir
sekilde geligtiriimesi ve bireylerde belirli disince ve davraniglar olusturulmasidir.
Formel ve informel olarak egitim yasamin her alaninda yer almaktadir. Toplumlarin
gelisimi ve refahi bilim, teknoloji, sanat ve kultlirde yasanan gelismelere bagldir. Bu
yuzdendir ki gelismis bir toplumun en onemli gostergesi egitimdir. Bir toplum ne
kadar egitimli olur ise toplum iginde yasam ve paylasim da o denli kolay olacaktir (
Dalkiran 2014.)

Ekonomik buyumenin gerceklesmesi icin gerekli olan beseri sermaye ve beseri
sermayenin temelini olugturan insan igin egitim, saglik ve beslenme alaninda temel
yatirim gerekli olmaktadir. Ozellikle egitim beseri sermayenin gelistirilmesinin temel

unsuru olarak gorulmektedir (Afsar 2009).

Bir Ulkenin geligsmislik duzeyini belirlenmesindeki baslica gosterge ulkenin sahip
oldugu insan kaynaklarinin niteligidir. Kalkinmanin itici glicunu, degisen kosullara
uyum saglayabilen, sorunlari saptayarak giderebilen, gevresi ile iletisim kuran ve ekip
calismasi yurutebilen, kazanmig oldugu meslegin temel bilgi ve becerilerine sahip
ama ayni zamanda gereklerini de yerine getirebilen insan gucu olusturmaktadir.
Tarkiye'nin sosyo-ekonomik kalkinmasinda onemli bir yer tutan egitimi dnemli bir
arag haline donusttrmek icin var olan sorunlari ¢cézimlemek dncelikli amaglardan biri
olmalidir. GUnumuz egitim sistemi Turkiye’'nin sorunlarini ¢ézmekten uzak oldugu gibi
yabanci o6grencilerin tlkeye gelmesini de olumsuz yonde etkileyen etmenlerden birisi
olarak gorulmektedir. Gittikge buylyen ve cgesitlenen mesleklere yonelik egitim
programlarini iyilestirmek, gelistirmek ve kalitesini artirmak tlke ekonomisine kalifiye

eleman yetistirmenin yani sira, yabanci Ulkelerdeki 6grenci potansiyelinin egitim igin
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Tarkiye'nin tercih edilir bir Glke haline gelmesini de saglayacaktir. Bunun Ulke
ekonomisine ve baska Ulkeler nezdinde taninirlik kazanmaya buyuk yarari olacaktir (
Adiglzel ve Berk . 2009., Ozsoy 2015) .

Egitim kurumlari da diger sosyal kurumlar gibi toplumun ihtiyaclarina cevap verdikleri
oranda ve surece oOnemini yitirmemekte ve yasamaktadir. Egitim, toplumsal
degisimlerde etkili ve sorumlu oldugundan dolay! degisime tum diger sistemlerden
once uyum saglamak zorundadir. Ayni zamanda toplum, nitelikli ve surekli egitim
sayesinde bilgi ve beceri ile donandigi Olgude ekonomik bluyumeye Kkatki
saglayacaktir. EQitimin kalitesinin artmasi yani niteliginin yukseltiimesi ile ekonomik
blyime arasinda dogru orantili bir iliski vardir. Ozellikle 1960l yillarda planli bir
kalkinma politikasi uygulamaya baglayan Tiirkiye’de 1964 yilinda Ankara Universitesi
Egitim Bilimleri Fakultesi'nde Egitim Bilimleri Klrsisu acilmig, egitim ekonomisi ve
planlamasi konusu ilk kez universite duzeyinde ele alinmis ve c¢aligsmalara
baslanmistir ( Karakuttik 2000., Erdogan 2006., Cakmak 2008).

Yukarida belirtimeye calisilan tim bu nedenlerden dolayl egitim zorunlu yatirm
yapilmasi gereken bir alandir. Bu nedenledir ki egitime yapilan yatirm en karl
yatinmdir. Nitekim Ingiltere “Sahip oldugumuz en ekonomik politika egitimdir’
demektedir. Colorado Universitesi profesorii Naci Mocan'in yapmis oldugu bir
hesaba gore Turkiye 2000 yilinda milli gelirinin yaklasik ytizde 5’ini ( 6.8 milyar dolar)
egitime tahsis etmistir. Bu durumun kisi basina maliyeti 75 dolar olup bunun geri
donusu 260 dolardir. Bu sonuca gore egitime bir yatiran neredeyse dort almaktadir
(Sami 2003., Sedef 2005) diye agiklamaktadir.

1.2. Egitimde Model Ve Program Gelistirme

Egitim programlari ve modelleri ulusal ya da uluslararasi duzeyde kaliteli bir egitim
sistemi kurma, ulkenin kalkinmasini ve gelismesini saglayacak nitelikli insan gucu
yetistirme, toplumsal ve kdltirel dederlerin  korunmasini  ve gelistiriimesini
destekleme, insan davranislarini sosyal, politik ve ekonomik duzende etkinlik
saglayacak bicimde gelistirmek amaclarina yonelik olarak gelistirilirler. Tek bir

program ya da modele yonelmek yerine farkli program ve modellere yonelmenin ve



daha tutarli sentezler olusturmanin, egitim bilim ve sistemleri agisindan daha yararl

ve daha Uretken sonuglar verecegi bir gercektir.

1.2.1. Model

Uygulamali bir bilim alani olan egitimde istenilen sonuglara ulasmanin en etkili
yollarindan birisi, bilim ve teknolojide meydana gelen degisme ve gelismelere paralel
olarak egitim programlarinin da surekli olarak geligtiriimesinin saglanmasidir. Model
ise ‘gercek bir durumun temsil edilmesi’ olarak tanimlanabilir. Modeller istenilen
konuya yonelik objelerin en iyi sekilde temsil edildigi yollardir. Modeller soyut olan
kavramlarin somutlastiriimasina yardimci olur ve bilimsel teorilerin agiklanmasinda
sik kullanilan 6nemli bir yontem oldugu gibi, bir sistemin ayrit edici 6zelliklerini de 6n
plana gikartmakta ve sistemi de detaylandirmaktadir. Program gelistirme faaliyetleri
acisindan ise “egitim felsefeleri ve program gelistirme yaklasimlarindan hareket ile bir
egitim programi tirt 6nerme” seklini ifade etmektedir denebilir. Program gelistirmeye
yonelik birgok model geligtiriimis ve kullaniimistir ve gunuimuzde de halen
geligtiriimekte ve kullaniimaktadir. Bir model gelistirmek igin var olan modelleri
incelemek ve irdelemek istendik bir durumdur ( Erisen. 1998., Glnbatar, S ve Sari,
M. 2005.ss.187-97 ).

1.2.2. Program

Albert'ten aktaran Demirel 2012, Albert |. Oliver egitim programi ile o6gretim
programini es anlaml gormekte ve bir egitim programinin; 1. Calisma programi, 2.
Yasanti programi, 3. Hizmet programi, 4. Ortiik program (ders disi etkinlikleri igine
alan) olmak Uzere dort 6geden olustugunu ileri strmektedir. Johnson; egitim
programini, istendik hedefe ulasma ve davranislarin kazandiriimasi igin stratejilerin
belirlendigi yazili dokiUman ya da eylem planlar olarak tanimlarken, Bondi,
ogrenilmesi gerekli olanlarin belirlendigi 6grenme hedefleri olarak tanimlamaktadir
(Demirel, O. 2012. 1-4). Posner ( aktaran Demirel) bes farkli islevi vurgulamaktadir.
Bunlar; Resmi egitim, ise vuruk egitim programi, ortuk egitim programi, ogretisiz

egitim programi, destekleyici egitim programidir (Demirel 2012,1-4).



1.3. Yurtdisinda Kullanilan Modellerden Bazi Ornekler

AB yulksek issizligi onlemek ve surdurulebilir bir kalkinmayi saglamak icin egitimde
istihdam yaratmayi temel hedef olarak ele almistir. AB egitim ve bilim politikasini ilk
baslarda genel olarak sosyal politikanin ve Ozelde de istihdam politikasinin igine
yerlestirmislerdir.  ilerleyen zaman icinde ise istihdam programlari ve egitim
politikalarini birbirinden ayirmiglardir. Egitimin ¢ok daha fazla 6nem verilen bir alan
oldugu dusunulerek, egitim politikalarinin ekonomik ve sosyal buatinlesmeyi
kolaylastirici bir ara¢ olmasi icin ¢abalamislardir. Ozellikle hukuk, demokrasi ve
insan haklarina saygi ilkelerine dayanan bir batinlesmenin ancak ve ancak Avrupa
vatandashgdini dnemseyen bireyleri yetistirmekle mimkuin olacagi ve bunun da egitim
ile saglanabilecegi asikardir. Temel olarak da AB’nin egitim politikasinin amaci, Uye
ulkeler arasinda is birligini saglamak ve bireyler arasinda Avrupalilik bilincini
olusturmak, ogrenci ve egitimcilerin degisim yolu ile egitimlerini gtc¢lendirmek ve
arastirma gelistirme alanlarina uUye ulkelerin katilimini saglamaktir. Yine AB, genel
anlamda “tek tip” egitim uygulamasi yerine Uye Ulkelerin kendi ulusal 6zelliklerine
gore bicimlenen egitim politikalarinin karsilikh gorug alis verigleri ile uyumlu hale
getirilmesini on gormekte ve onermektedir. Boylece hayat boyu 6grenme politikalari
ile Avrupalilasma, Avrupali olma onemli bir hedeftir de diyebiliriz (Saglam Vd.
2011,91:Duman A. 2002. 191-207).

(Maastricht Anlasmasindan aktaran Tuzcu 2006) Tuzcu 2006, 1992 yilinda
Maastricht Antlagsmasi ile egitim AB kurucu antlagsmalarina dahil olmus ve bdylece de
AB’ye ‘egitimde Avrupa boyutunu gelistirme sorumlulugu’ , ‘egitim sistemlerinde
uyumu saglama yetkisi’ ve ‘Avrupa’ya 6zgu mesleki yetigtirim politikalarini uygulama
yetkisi’ verilmistir (Duman, 2002. 191-207: Tuzcu, G. 2006. 51 ). Tuzcu (2006)'nin
aktardigina goére Avrupa komisyonu tarafindan 1994 yilinda hazirlanan “Jacques
Delores Raporu”, ‘egitim’ alanindaki etkin ve onemli politika belgelerinden biridir.
Rapor, egitimin bluyumeyi, rekabeti ve istihdam alanindaki rolint vurgulamaktadir.
1995 yilinda ise komisyon iki temel hedef belirlemistir; 1. Rapor dogrultusunda
calismalar yaparak “Avrupa yasam boyu 6drenme” politikasini hayata gegirmek, 2.
Kendi onceligi ile konuya iligkin fikirler Gretmek ve galismalar (Avrupa vatandaslig,

rekabet gucu ve bu gucl canlandirarak rekabeti koruma, sosyal uyumu saglama, bilgi
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toplumunda egitim ve ogretim, bireylere destek, egitim sistemlerini daha etkin hale

getirme) yapmaktir (Tuzcu 2006. 51 ).

1.3.1. Tyler Modeli: En cok bilinen program gelistirme modeli olup hemen hemen
butin program gelistirme modelleri geligtirilirken bu modelden yararlaniimigtir.
Bu modeli geligtirmede cevaplandiriimasi gereken dort soru yer almaktadir.
Bunlar; Okulun gergeklestirmek istedigi egitimsel amagclar nelerdir, bu
amagclarin  gergeklestiriimesi icin  hangi egitim tecrubeleri bireylere
kazandirilmaktadir, egitim tecrtbeleri etkili olarak nasil duzenlenmelidir ve

ulasiimak istenen amaglar ne dlgiide gerceklestiriimistir ( Erisen 1998).

1.3.2. Taba Modeli: Tabanin modelindeki adimlar Tyler'in modeli ile benzerlik
gOstermektedir. Birinci asamada ihtiyaclarin tespiti yer almakta, ikinci
asamada ise ogretmenler tarafindan ihtiyaglarin tespiti ile amaglarin ifade
edilmesi asamasi yer almaktadir. Daha sonra, belirlenen amaclarin igeriginin
olusturulmasi ve yol goOsterilmesi, bundan sonraki asamada ise egiticiler
tarafindan secilen icerigin ogrencilerin duzeyine gore duzenlenmesi. Daha
sonra Ogretim metodlari  olusturulur, duzenlenir ve degerlendirilir.
Degerlendirme egditmenler ve egitim alanlar tarafindan dikkate alinmasi
gereken onemli bir surectir. Egiticiler hedeflenen amaclara ne derece

ulasildigini tespit etmek zorundadir.

1.3.3. Taba-Tyler Program Gelistirme Modeli:  ilk boyut amaclar ve amaglarin
davraniglara donusturalmesi, ikinci 6nemli boyut igeriktir. Programin Gguncu
boyutu olan 63drenme-6gretme sureci boyutunun merkezinde ise 6grenci yer
almaktadir. Sirecte ise, ise kosul degiskenlerinin pekistireg, ipucu, doénut
duzeltme, 6grenci katilimi, isteklendirme; hazir bulunusluk, 6gretme yontem ve

teknikleri, arag / gere¢ ve zamanlama olmazsa olmazlardandir.

1.3.4. Saylor, Alexander & Levvis Modeli:  Sistematik bir yaklagimi benimsemis
olan bir modeldir. ilk asamada genel ve 6zel amagclarin saptanmasi yer
almaktadir. Bireysel gelisme, insan iligkileri, ©0grenme becerileri ve
uzmanlagsma ele alinmasi gereken dort temel alandir. Amagclar ve temel
alanlar toplumun beklentileri, bolgesel talepler, arastirma bulgulari ve program
uzmanlarinin felsefesi goruslerine dayanilarak belirlenmektedir.
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1.3.5. Hunkins Modeli: Modelde kavramsallastirma ve yasallagtirma ile donut ve
dizeltme asamalarina yer verilmesi Oonemli bir Ozelliktir. Programda
kavramsallastirma ve yasallastirma safhasinda sorulan ve cevaplandirilan

felsefi sorular program tasariminda énemli bir yer tutmaktadir.

1.3.6. Miller ve Seller Modeli: Ogrencilere, toplumun gergeklerinin, becerilerin ve
deg@erlerin kazandiriimasinda, kudlturin devam ettiriimesinde, bireysel ve
toplumsal degismede onemli bir yol oynamaktadir. Modelde yasantilar ve
dgrenmeye onem verilmistir. Ogretim metodlar ise 6Jretmen davranisi ve

etkinligi ile ilgilidir.

1.3.7. Wheeler Modeli: Bazi program gelistirmeciler tarafindan Tylerin modelinin
elestiriimesi ve degerlendirme slrecinin batin safhalarda yer almasi
gerektigini belirtmeleri Uzerine tim bu eksiklikler Wheelerin modeline
yansitiimistir. Modelin ilk safhasini uzak, genel ve 6zel amaglarin belirlenmesi
olusturmaktadir. Bu amaclarin belirlenmesi ise her bir ders icin hedef

davraniglarin belirlenmesini saglamaktadir.

1.3.8. Tanner ve Tanner Modeli: Tyler'in one surdugu ogeleri benimsemis ancak
ogeler arasindaki iligkilerin dogrusal bir duzen iginde olmasi gorusune
katilmamigtir. Bu iligkinin karsilikli oldugunu ve merkezde ise felsefenin yer
almasi gerektigini savunmustur. Amaclar modelin baslangi¢ noktasini
olusturmakta ve surecin icinde yer alan diger ogelerden etkilenerek
sekillenmektedir. Bireylerin egitim gortsu / felsefesi, amaclari, konularin

secimi ve Ozellikle 6gretim yonetimi birbirini etkilemektedir.

1.3.9. Kerr Modeli: ingiltere’de program gelistirme konusunda ilk girisimlerdendir.
Kerr'in modelinde program gelistirme dort temel asamada (amaglar- bilgi-
degerlendirme-okuldaki 6grenme yasantilari ) ele alinmistir. Her bir asamanin
diger agsamalari etkiledigini bu nedenle de herhangi bir asamanin analizinden
baslanabilecegini belirtmis olmasina karsin program gelistirmeciler tarafindan
amaglarin belirlenmesi ile baglanmasinin uygun olacagini belirtmektedir.
Amaclarin kaynagini, égrenci, toplum ve konu alani olusturmaktadir. ikinci
safhasini bilginin olusturdugu modelin Gguncu ve son safhasini ise sirasi ile

degerlendirme ve 6grenme yasantilar olusturmaktadir.

12



1.3.10. Davies Modeli: Program is ve gorev analizine bagl bir modeldir ve egitim
amagclari sisteme alinacak olan o6grencilerin nitelikleri, izlenecek 0gretim
stratejileri, 6gretim organizasyonu ve diger sistem unsurlar ile is ve gorev
analizine baghdir. isin ve gérevin eksik ya da kusurlu analizi sistemin
bitinini olumsuz ydnde etkilemektedir. is ve gdrev analizi ile gerekli olan
bilgi-beceri ve aliskanliklar belirlenmekte ve var olan o6grenciler ile
kargilastirilarak ogrencilerin egitim ihtiyaclar tespit edilmektedir. Tespit edilen
egitim ihtiyaclari ise amaclarin belirlenmesinde temel unsuru olusturmaktadir.
Amagclara uygun olarak igerik olusturulduktan sonra uygun oOgretim sekili

secilmektedir.

1.3.11. Yeterlige Dayali program geligtirme modeli Modelin temel 6gelerini girdi,
sureg, c¢ikti ve de@erlendirme olusturmaktadir. Modelin bes asamasi vardir.
Bunlar; analiz, tasarnm, gelistirme, uygulama ve degerlendirme olarak
bolumlenmislerdir. Her bir agsamanin islemesi diger asamanin iglemesini ve
saglikh sonuca ulasmayi saglamaktadir. Sistemin saglikli bir sekilde islemesi
ve asamalar arasinda saglikl gecislerin saglanmasi bir onceki asamanin
basarilmasina baglidir. s hayatinin ihtiyaglarinin belirlenmesi ile baslayan

model 6grenci bagarisinin kontroli asamasi ile sonlanmaktadir.

1.3.12. Mesleki ve Teknik Egitimde Program Gelistirme Modeli:l is ya da gérev
analizleri mesleki ve teknik egitim program gelistirme surecinin en onemli
basamaklarindan birini olusturmaktadir. Bu nedenledir ki ilk asamayi is ve
goOrev tanimlari olusturmaktadir. Analizler programin igeriginin belirlenmesinde
en onemli ve guvenilir yaklasim olup is analizlerine dayali olarak, igerik, egitim
ara¢ ve gerecler, Ogretim sdreci, ogretim ortami, ulagilmasi planlanan

standartlar geligtiriimektedir.

1.3.13. Mesleki ve Teknik Egitimde Program Gelistirme Modeli IIBu model ig
hayatinda egditim programinin basarisi ile ilgili goérUgslere ve mezunlarin

izlenmesine de yer vermektedir.

Egitimde bircok farkli modeller ile karsilasilabilmektedir. Yukarida egitim alaninda
sbzu edilen bazi modellerin kisa tanimlarina yer verilmistir. Modellerden de
gorulecedi Uzere herhangi bir model tek basina yeterli olmamaktadir. Ayrica zaman
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icinde degisime gitmek zorunlulugu ortaya cikmaktadir. Bu tezde de ele alinan
konunun temelini egitim olusturmaktadir. Bilim teknolojisinin bu kadar 6nem
kazandigi ve kuresellesmenin 6n plana c¢iktigi bir donemde ¢ok acili, yenilikgi,
dinamik bir modele ihtiya¢ duyuldugu kaginilmaz bir gergektir (Erisen, Y. 1998. 3-14:
Celikdz, N. 2004.100-101: Diskiin, | ve Unal, i. 2015,4: Cagal, U. 2016; Ozdemir
2009 ).

1.3.14. Hayat boyu 6grenme programi ( modeli);

Programin temel ilkeleri; Cok kualtGrluligu olusturmak, hareketlilik, herkes igin egitim,

mesleki bilgi, diinyaya acikliktir (Topsakal, C ve Hesapcioglu, M. 2001.441-462).

Daha sonra Maastricht sonrasi egitime iligskin zirveler yapiimistir; Amsterdam Zirvesi
ve Amsterdam Antlagsmasi, Sorbon Ortak Deklerasyonu, Bologna Sireci: Ylksek
Ogrenim Hedefleri, Lizbon Siireci: 2010 Hedefleri, Prag Bildirisi, Graz Deklarasyonu
tim bu zirvelere baktigimizda egitimin AB’de ne denli énemli oldugu daha net
anlasiimaktadir (Demirbas 2010. 25-42: Saglam vd. 2011. 87-109).

Avrupa yasamis oldugu karanlik yuzyilin ardindan karanliklarin temel nedeni olan
cehalete son vermek igin egitime buyuk énem vermis ve dinyada egitim konusunda
onemli bir yer edinmeyi amaclamistir. Siyasi, ekonomik gelismelerin ardindan refahin
ve gelismisligin en dnemli gdstergesi olan egitim slrecine yogunlagsmistir. En blyuk
amaci ise var olan birligi ve temellerini Avrupa vatandaslgi temelinde bireylerin
bilincine yerlestirmek olmustur. Siyasi, kalturel, tarihi, politik farklihklarini kazanca
donustiren AB her ulkenin egitim alanindaki bilgi ve deneyimlerini kullanarak yeni
bakis acilari kazanmis ve elde etmis oldugu bu avantaji “cesitlilige saygl” ilkesiyle
koruma gayretine girmigtir. En onemli politikalari icinde yer alan egitim politika ve
programlari ise bireylerin ve dugsuncelerin degisimi yolu ile kita ¢apinda bir ig birligi,
egitim ve egitim materyallerinin kalitesini artirma, eksikleri giderme yolu ile
gerekliliklerin kargilanmasina katkida bulunmaktadirlar. Egitim politikalar ile
Avrupa’nin ingasinda yer alacak olan bireyleri Avrupa bilincine sahip ve Avrupa
vatandasghgini 6zimsemis kigilerden olusturmusglar ve olusturmaya da devam
etmektedirler (Saglam vd. 2011. 87.109: Geng, S Z. 2016. 89-102).
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1.4. Alternatif Egitim Modelleri

Alternatif egitim modelleri kisaca klasik egitime bir karsi ¢ikis niteligindedir.

1.4.1. Jean Jacques Rousseau’nun Dogaci Egitim Yaklagimi:

Rousseau bu yaklagiminda;

(a) akilcihga karsi duyguculugu,

(b) toplumculuga karsi bireyciligi ve

(c) baskiciliga kargl 6zgurlugu savunur.

1.4.2. Leo Tolstoy’un Anarsist Okul Modeli: insanla ilgili bir kaygidan gii¢ almis
ve toplumsal yasamin belirleyici etkisi ile bireysel o6zgurlik arasindaki catisma
Tolstoy'u ¢ozumsuz birakmistir. Boylece egitimde esitlik ile 6zgurluk tartismasini

somut olarak yasamistir.

1.4.3. Reggio Emilia Girisimi: Bu modelde cocuk, yetenekli ve kendi kendini
yonetebilir olarak gorilmustar. Cocuklar bilgilerini kendi eylemleri ve diger ¢ocuklarla
etkilesimleri sonucu olusturmakta dolayisiyla da c¢ocuklarin diger cocuklarla ve
yetiskinlerle kurmus olduklari duygusal, sosyal ve zihinsel iligkilerin niteligi, onlarin

gelisimindeki tUm alanlarin merkezinde yer almaktadir.

1.4.4. Montessori Yontemi: Montessori'ye gore insan irkinin mantikli bir yeniden
yapillanmasina yol agmak igin, ¢ocuga geri donulmelidir. Eger egitim g¢ocugun
kisiliginin asil degerinin farkina varirsa ve ruhsal gelismeye uygun bir ¢cevre sadlarsa,
dunyanin iyiligine katkida bulunabilecek, butinuyle yeni bir gocuk ortaya gikartilabilir.
Maria Montessori ¢ocuklari batinuayle (ruh, akil ve fizik) géz énidnde bulunduran bir

egitim bicimini desteklemistir

1.4.5. Ozgiir Okullar (Summerhill Okulu): Bu okul érnekleri demokratik katilimcig
ve dgretimin igeriginde se¢cmeciligi vurgulamasi bakimindan énemlidir. ister istemez
Oogretim surecinin sonraki asamalarinda o6zellikle liseden Universiteye gecis
asamasinda genel egitim sisteminin kurallarina gore davranmak gerekliligi 6grencileri

baska bir gergekle yuz yuze getiriyor. Yillarca 6zgur karakterli bir egitim ortaminin
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uyeleri olan bireyler hi¢ de 6zgur olmayan bir dunyaya adim atmanin sinavlardan ve

yaptinnmlardan gectigini fark ediyorlar.

1.4.6. Ev Okullari: Ev okullar aslinda zorunlu egitime karsi bir baskaldirinin
oykusudur. Diplomalarin, sertifikalarin muteber oldugu toplumsal sistemler denetim
odaklari ile bu girisimi de sinirlandiriyorlar. Diger taraftan az gelismis toplumlarda,
¢ocuk sayisinin yogun oldugu ailelerde uygulama sansi hi¢ yoktur. Ev okullari belli bir
kultarel entelektiel duzeyi yakalamig, gelir dagihimindan buylk paylar alabilen ve
gorece az gocuklu aileler igin gegerli olabilen bir model goruntisu vermektedir. Bu
uygulamanin genel sertifikasyon, diploma, ylksek 6gretim ve mesleki alana yonelme

konusunda sorunlari oldugu da bir gergektir.

1.4.7. Sudbury Valley Okullari: Egitimde “sonu¢”a degil “sure¢’e énem vermesi
bakimindan hUmanist karakterini koruyan ve alternatif bir model olma niteligini
surdirmeye c¢alisan Sudbury Valley okullari piyasa ekonomisinin kosullarina

direnebildigi dl¢cude 6z niteligini ve ilkelerini koruyabilir.

1.4.8. Paulo Freire Girigsimi: Freire’nin girisiminde egitimin temel amaci toplumsal
orgutlenmenin yeniden yapilanmasina yonelik geligtirilen “bilin¢’tir. Elestirel pedagoji
icinde degerlendirebilecegimiz bu yaklasim birey yonelimli degil kollektivizm odakl bir
toplumsal donusum igin egitim girisimidir. Bdylece egitim felsefesi literatirinde
gorulen “okul mu toplumu degistirir’ yoksa “toplum mu okulu degistirir?” tartismasinin

okul araciligiyla sosyal devrim boyutunda yer almaktadir.

1.4.9. Waldorf Okullari: Waldorf egitimi, entellektlel bir icerigi ¢cocuda zorla
ogretmektense, uyandiriimig ve geligtiriimis yeteneklere ulasmay! gabalar. Boylece
elde edilen bilgi miktarina oranla daha fazla 6grenme olur. Ogrenme, kendini ve
dinyayl kesfetmenin yolculugu haline gelir. 2000’li yillarda Waldorf Okullari

yaklagimi, hizla baylyen bir akim halini almistir.

Bircok model olmasina karsin, GUlkemizde bulunan egitim ve hukuk mevzuati alternatif
herhangi bir egitim modelini uygulayabilme esnekligine sahip degildir. Tum dunyada
genel ana akim egitim uygulamalarinin sinirli da olsa disina gikabilmis ve farkh egitim

modelleri uygulayabilme firsati bulabilmis kurumlar bulunmaktadir (immoglu 2002.,
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Aktan 2004.,0zen 2005.,Sahin 2005.,Sahin ve Turan 2004.,Utku 2006.,0zkaya
2005.,Korkmaz 2006.,Aslan 2005.,Temel 2005.,Ata 2003).

1.5. Sureg Ve Sure¢ Modellemesi
1.5.1.Slreg:

Hizmet alanlar icin bir deger olusturmak tUzere bir grup girdi kullanilarak, bunlardan
ciktilar elde etmektir. ikinci Dinya Savasi sonrasi Japonya'da sirekli iyilestirme
kavrami ile baglayan ve tum dunyada yayginlasan kalite calismalarinin temelinde

sure¢ mantigl yatmaktadir.

Sureg; Tekrarlanabilen, oélgulebilen, bir sahip ya da sorumlulari olan, organizasyonel
hiyerarsi gerektirmeyen, fonksiyonlar arasi eylemler ve islemler dizisidir. Bir girdiyi
alarak ve bu girdiye bir deger ekleyerek, hizmet alan igin bir hizmet yani sonug ortaya
koyan tum etkinlikler butinudur. Sureclerin bagi ve sonu bellidir. Strecin U¢ tabakasi,
0z aktiviteler, kritik fakat 6z olmayan aktiviteler, 6z ve kritik olmayan aktiviteler

bulunmaktadir.

Belirlenen ve hiyerarsik siralamasi yapilan suregler arasinda kritik surecglerin de

belirlenmesi gerekmektedir.

Kritik Surecler; Oncelikle ¢dziimlenmesi gereken veya yeniden yapilandiriimasi
gereken sureglerdir. Bu nedenle kurumun ana ¢iktisini en ¢ok etkileyen suregler ile
yapilan 6z degerlendirme sonucunda ortaya c¢ikan iyilestirmeye acik alanlar kritik

sureg olarak nitelendirilebilir.

Bir yerde sure¢ yonetimi ilkesini hayata gecirebilmek icin oOncelikle, surecler

belirlenmelidir.

Belirlenen bu sulregler, o kurumun stratejik planina, performans programlarina,
misyon ve vizyonuna, kalite politikalarina ve hedeflerine dayali olarak tespit

edilmelidir.

Suregler belirlenirken sure¢ c¢iktilarinin i¢ ya da disg kullanicilarinin  kullanimi
acisindan da bir tasnif yapilabilir. Stre¢ operasyonel ve ydnetsel olarak iki grup

altinda toplanmaktadir. Operasyonel sureg¢, kurumun misyonu dogrultusunda kurum
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stratejilerinin belirlenmesinden hizmetin hizmet alana ulasmasina kadar olan ardisik
sureglerdir. Operasyonel sureglerin etkin bir bigimde gergeklestiriimesi i¢in yonetilen

sureg ise yonetimsel suregtir.

1.5.2.Sureglerin temel ozellikleri: Tanimlanabilirlik, yinelenebilirlik, tutarlilik,

Olculebilirlik, kontrol edilebilirlik ve katma deger yaratmadir.

1.5.2.1. Tanimlanabilirlik:

Tedarikgiler, Girdiler, Ciktilar (Urtn/hizmet),Hizmet alanlar (Musteriler),Hizmet alan ve
calisan istekleri (musteri beklenti ve ihtiyaclari) ,Slrecin sesi (sUrecin performans

Olcimu) ,Sdreci olusturan faaliyetler belgelenebilir ve tanimlanabilir olmalidir.
1.5.2.2.Yinelenebilirlik:

Sureci harekete geciren girdilerin hizmet alanin ihtiyag ve beklentilerini devamli

karsilayabilir olmasidir.

S6z konusu olan faaliyetler acikga tanimlanmali ve uygulayicilar tarafindan

anlasilabilir olmali, tutarl ve surekli yinelenebilmelidir.

1.5.2.3. Tutarlilik:

Arzulanan ciktilara her defasinda sahip olabilmek igin slrecler istatistiksel anlamda
kontrol altinda tutulabilmelidir. Slrecte olusabilecek sapmalar énceden belirlenen

sinirlar icinde kalmalidir.
1.5.2.4.0I¢iilebilirlik:

Olgllebilirlik siirecin mevcut durumunun ve iyilestirme olanaklarinin saptanmasinda
ve slrec performansinin belirlenmesinde kullanilacak olan verilerin tanimlanmasi
acgisindan 6nem tasimaktadir. Bu nedenle sureg faaliyetleri ve sonuglari dlgulebilir

olmaldir.
1.5.2.5.Kontrol Edilebilirlik:
Slre¢ sorumlularinin slrecin performansi hakkinda her zaman igin bilgi sahibi

olabilmesi ve gerektiginde duzeltici faaliyetlerin yerine getiriimesi ozelligidir.
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1.5.2.6.Katma Deger Yaratma:

Surecin ¢iktinin kalitesi ve ¢iktiyi kullanan yani hizmet alanin tatmini Gzerinde olumlu

etki yaratabilme ozelligidir.
1.5.2.7.Slirecin Yararlarr: i¢ ve dis olmak Uzere iki grup altinda toplayabiliriz.

I¢ Yararlari; Yénetimin Etkinligi, Olumlu Kiiltiirel Degisim, Daha iyi Dokiimantasyon,
Sistem Yaklasimi, Etkinlik ve Uretim artisi, Kaynaklarin etkin ekonomik ve verimli

kullaniimasidir.

Dis Yararlari; Kurulugsun imajinin guglenmesi, Hizmet alan memnuniyeti, Hizmet

sunumunda artig, Hizmet standardinin yukseltilmesi, Daha iyi paydas iligkileri.

Sureg¢ yonetimi ile en iyiyi bulmak ve daha iyi yapmak, olusabilecek hatalar igin
onceden onlem almak, yeniden yapilanma ve degismeye ihtiya¢ duyulmasi, mugteri
memnuniyeti beklentilerini asarak hizmet alanin beklentilerini agsmak ve kalici bagari

saglamak gibi nedenlerle sure¢ yonetimi kullaniimalidir.

1.5.3.Siuire¢ Modellemesi

Model, karmasik bir nesnenin veya surecin basitlestirilmis bir sekli iken modelleme
bircok asamadan olusan etkinlikleri kapsayan karmasik bir slrectir. Sriraman da
modellemenin bir problem durumdaki sire¢ oldugunu, modelin ise modelleme sureci
sonucunda elde edilen urtin oldugunu belitmektedir. Bu nedenle model belirli bir
modelleme yeterliligi ile birlikte ve belirli bir sire¢ sonunda olugturulmus olan ¢iktidir.
Modellemenin amaci yorumlama, duzenleme, sonuca ulagsmak igin gesitli olasiliklari
deneme ve daha derinlemesine olaylarin anlasiimasini kolaylastirmaktir ( Bal ve

Doganay 2014. ,Gunes, Gulgicek ve Bagci, 2004).

Modelleme sureci ogrencilerin gergcek yasam problemlerini ¢ézebilmek igin ¢aba
gOsterilen bir sdregtir. Bu surecgler ise problemin tanimlanmasi, modelin
olusturulmasi, model ile gergcek problem arasinda iligki kurulmasi, gergek problem

durumunun irdelenmesi ve gergek durumun dogrulanmasidir.
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Egitimde gelistiriimeye calisilan bu modelleme, yabanci uyruklu 6grencilerin egitimleri
icin Turkiye'yi se¢cmelerine yonelik gercek yasamda karsilasilan problemleri model

yardimi ile basitlestirme ¢alismasidir.

Modelleme surecinde Once gercek yasamda yer alan problemin modellemenin
temeline uygun olarak ele alinmasi gerekmektedir. Sonra, problem bilinen tekniklerle

¢ozulur ve elde edilen sonuglar gergek yagsam durumuna uyarlanarak yorumlanir.

Programlarda yer alan problemlerin gevreden kopuk, yapay ve amaca uygun olarak
yapilandiriimamasi modelleme surecinde hizmet alanlarin gergcek yasam ile hizmet
aldiklari durumlar arasinda iliski kurmalarinda c¢esitli sorunlara yol agabilmektedir.
Modelleme etkinliklerinin gelistirimesinin temel nedenleri; var olan durumlari ortaya
cikarmak, kendi goruslerini ve dugtncelerini paylasmak ve ¢oklu konularda disinme

yollarini tekrar kullanmadir ( Bal ve Doganay 2014).

1.6. Tiirkiye’deki Egitim Programlari Ve Modeller

Tarkiye Cumhuriyeti’nin kurulusu ile birlikte toplumun yagsaminda déntisum yaratacak
koklU bir dizi yenilikler yapilmistir. Ancak, ne yazik ki belirlenen bu hedeflerin bir
kismina erisemedigimiz gibi erigilen bir kisminda da eksiklikler bulunmaktadir.

Konuya yonelik yapilan calisma sonuglarina gore “ Turkiye’ de izlenen egitim
politikalarinda milli egitimin batincul bir sistem olarak ele alinmadigi, dolayisi ile de
sistem unsurlar GUzerinde yapilan degisikliklerin sistemin diger unsurlari Gzerindeki
etkisinin yeterince analiz edilmeden uygulamaya konuldugu goértlmektedir. Son
yillarda ise maalesef Yiiksek Ogrenim Kurumu (YOK) ve Milli Egitim Bakanligi (MEB)
arasindaki koordinasyonsuzluk egitimde istikrarli bir politika gelistirmeyi ve egitim
modelleri olusturmayi engellemistir ve engellemeye devam etmektedir ( Akyuz, Y.

2004.431, Gur, B S ve Celik, Z. 2009. 36-38).

Avrupa Birligi ile muzakere slreci ilk olarak egitimle baslamis ve bu alandaki
mizakereler, MEB, YOK Turkiye Bilimsel ve Teknolojik Arastrma Kurumu
(TUBITAK) ve Devlet Planlama Tegkilati (DPT) ile baglatimis ve halen
surdurilmektedir. Avrupa Birligi, “Lizbon 2010 Ortak Hedefleri” olarak da bilinen
egitim alanindaki temel hedeflerini 13 ana baslik altinda toplayarak c¢alismalarini

yuratmektedir.  Her hangi bir egitim politikasi ve programi olmayan Turkiye
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Cumbhuriyeti agisindan AB’nin egitim programlarina uyum c¢alismalar diger basliklara
gore daha hizl ilerlemig ve oneriler kagit Uzerinde, kanun ve mevzuat degisiklikleri ile

blyuk 6l¢cude asilmigtir.

Ulkemizde diinya standartlarinda istenen egitimlere yonelik egitici yetistirme ve
ogretimde kullanilacak birgcok modelleme ornekleri ile kargilagilabilmektedir. Fakat
neredeyse tum diger alanlarda oldugu gibi egitim alaninda da yapilan g¢aligmalar
kanita dayalh  egitim amaci ile kullanimamakta ve  sonuglarindan
yararlanilmamaktadir. Oysa var olan ve yeni Uretilecek modellemeler ile Ulkedeki
egitim standartlarinin duzeltilerek yukseltilebilecegi gibi uluslararasi alanda ornek

teskil edebilecek bir hale de getirilebilmesi de mumkuandur.

1.7. Kultir

Kdiltir, dilimize Fransizca (irfan) ve Amerika ( ingilizce) ( medeniyet) dan girmistir.
Sosyologlarin s6z konusu ettigi kultir daha c¢ok irfan yani manevi kultlr iken,
medeniyet ise daha ¢ok maddiyat yani maddi kiltir olarak degerlendiriimektedir.
Kultard, birlikte uzun suredir yasayan insanlarin doga ve birbirleriyle girdikleri
etkilesimler sonucu olusan maddi ve manevi 6geler, yani teknoloji ve onunla birlikte
olusan anlam, deger ve kurallar butinu olarak tanimlayabiliriz. Bu baglamda ydneten
ve yonetilenler arasindaki iligkiler, iktidar, gug, otorite, egemenlik gibi kavramlar,
siyasal sistem ve yonetim bigimleri gibi dizenlemeler bir yandan kultirin olugsum
surecine etki ederken bir yandan da ondan etkilenirler. Bir baska deyisle, hem etki

ederler ve hem de ondan etkilenirler(Alakus 2004).

1.7.1.Sekil1. Kiiltiir;

Kualturt madi ve manevi unsurlar olusturmaktadir. Maddi unsurlar somut unsurlardan
olusurken manevi unsurlarda soyut unsurlardan olugsmaktadir. Maddi ( somut) manevi

( soyut) unsurlar birlikte irk Gzerinde etkilidir.
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Komsu kltarler

Kaltdrd olusturan temel unsurlar maddi (somut), manevi( soyut) unsurlar. (Alakus
2004).

Yasadigimiz yuzyilda ozellikle iletisim ve ulagimdaki hizli degisim ve gelismeler
sonucunda artik Ulkeler arasindaki sinirlar kolaylikla asilabilmektedir. Bunun
sonucunda farkli din, dil, irk ve kultirdeki insanlarin bir araya gelmesi ve birbirini
kultirlemesi daha oOnceki donemlerde oldugundan ¢ok daha hizli bir gsekilde
gerceklesmektedir. Bu durum yasamin hemen her alaninda gerekli olmakla birlikte,
Ozellikle egitim ve saglik alaninda kulturlerarasi iletisimi Uzerinde hassasiyetle

durulmasi elzem olan bir konu haline getirmistir.

Egitim kalturin aktariimasinda énemli bir ara¢ olarak kultru etkilerken, kulturden de
etkilenen kasith bir kiltirleme surecidir. Kiltur, degisime kapal oldugu oranda egitim
degdisime aciktir. Egitim, gorevlerini yerine getirirken kultrel olanaklardan yararlanir
ve kultarel degerlerin izlerini de tagir. Kulturlenmeyi kendi i¢cinde zoraki kultirlenme,
gelisiglizel kiltiirlenme, kasith kiltirlenme diye g farkli sekle ayirabiliriz. Ozellikle
egitim ile gelisiguzel kiulturlenme ve kasith kultirlenme kullanilarak kulttrel degerler

benimsetilebilir.

Kaltur insanlar arasindaki paylasimi ve bilgi aligverigini olanakli kilmakta ve
kolaylastirmaktadir. Bdylece de insanlarin ¢evrelerine uyum saglamalarini saglayarak
yasamlarina yardimci olmaktadir. Kiltiir égrenilir ve degiskendir, degisir. insan
dogdugu zaman bir kultire sahip degildir. Bayurken igine dogdugu toplumun
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kaltlrunG ogrenir ve benimser. Bu arada kendi deneyimlerini ve tecrtbelerini
aktararak kulturel olarak geligir. Ayrica teknolojik gelismeler de kulturel etkilesimlerle
kulturlenmelerde gelisim, degisim ve ortaklasmalar saglar. Toplumdan topluma
kiultarler arasi fark oldugu gibi, kdltirin degisen yonleri de toplumdan topluma
farkhliklar gosterir. Yasadigimiz toplum iginde davraniglarimiz bize dogal gelir, oysa
bir bagka kulturden birisi ile karsilastigimizda ayni davraniglarin baska toplumlar igin
dogal olmadigini fark ederiz. Her ne kadar bir kultar iginde dodup buyusek de o

toplumda bilemedigimiz kulturel yonler de olabilir.

Kulturan temelini insan ve toplum olusturmaktadir. Bundan dolayidir ki dinyadaki tum
kaltr kavramlari toplum ve insan Uzerinden acgiklanmaya ve tanimlanmaya
cahsiimaktadir. Kultar, bir toplumu olusturan kisileri ve onlari birbirine baglayan
lisani, dini, sanat ve toreleri, hukuk ve yonetim kurumlarini, Uretim ve tuketim
sureclerini, gelenek ve gorenekleri icerir. Yani kultur bir toplumu var eden tim
degerleri kapsamaktadir. Hizla gelisen teknoloji ile kiresellesen dinyada degisimlere
batinuyle kayitsiz kalabilen bir kiltir kalibindan s6z edilemez (Burke 2006., Limon
2012).

1.8. Kiiltiirlerarasi iletigim

Farkli kultirlerden gelen bireyler ya da gruplar arasinda gerceklesen iletisim surecidir
diye tanimlayabiliriz. Bireylerin icinde bulundugu kultirel yapinin ayni ya da farkh
olmasi iletisim sdrecinin yansimasinda oldukga 6nemlidir. CUnkU insanlar icinde
yasamis olduklari kudltirel yapinin dogrulari ya da yanhislarina gore hareket
etmektedirler. Kendi iginde bulundugu kultire gore toplum iginde nasil davranmasi
gerektigi yonundeki kurallara gore yetismis olan bir birey bu dogrultuda hareket
edecektir. Kultir sézlu ve s6zslz mesaj ve isaretler ile bunlarin yorumu ve onlara

atfedilen anlamlar ile olusmaktadir ( Bozkaya 2007., Sargut 2001).

Kisilerin kendilerine 6zgu yonelimleri, surdurdukleri yasam, dunyaya bakis agilari,
inanclari, degerleri, tutumlari ile sekillenmekte ve davraniglari da buna gore
gelismektedir. Bu ayrimlar, farkl kultirlerden gelen bireylerin birbirleri ile kurduklar
iletisimlerde yanlis anlamalara veya yanlis anlasiimalara yol agabilmektedir. Bundan
dolay bireyler birbirleriyle iletisim kurmaktan kaginabilmekte veya bu konuda kaygi
yasayabilmektedirler. Bu  durum  “kdltlrlerarasi iletisim  kaygisi”  olarak
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adlandinimaktadir. Kulttrlerarasi iletisim ortaminda bulunan birey kendi kultirinden
cok farkh yapida olan, kendi kulturG digindaki bu kadltarin iletisim bigimini ve
degerlerini tanimlayip, algilayabilecek durumda oldugunda iletisim sirasinda daha az
cekince duyacak ve dolayisiyle de daha az iletisim kaygisi hissedecektir ( Ugedz
2003.,Bozkaya 2007., Wang 2004).

1.9. Uyum

Uyum, bireyin gevresiyle, icinde yasadig! toplumla arasindaki ¢catisma, surtisme ve
benzeri durumlari, olumlu i¢ ve dis tepkiler ile dengeleyebilmesi veya bireyin
kendisinden, baskalarindan ya da cevresinden kaynaklanan talepler kargisinda
verdigi tepkilerdir diye tanimlanabilir. Bireyin uyumu ise kargilasmis oldugu sorunlar
ile mUcadele edebilmesi, problem ¢ézme yontemleri ile sorunlarini ¢dézebilmesi, diger
kigilerle iliski kurabilmesi olarak tanimlanabilir. Bireyin uyum saglamasi kendisini
hazza ve mutluluga goturirken uyumsuzluk sorunlara, ¢ikmazlara ve mutsuzluklara
goturerek catismalara neden omaktadir. Bu agidan bakildiginda, tlkemize gelen tim
yabanci uyruklu o6grencilerin sorunsuz ve basarili olmasi beklenmelidir. Uyum
dogumdan itibaren baslayan ve 0Oliume kadar devam eden, her insanin gunluk
yasamda karsilastigi ve karsilasacagdi dogal bir yasamdir. insan kendisinde var olan
potansiyeli istedigi gibi kullanma serbestisine sahiptir. Bireyler ancak sosyal amaglar
edinmeye basladiklarinda var olan bu potansiyeli icinde yasadigi toplulugun ve
ortamin istekleri dogrultusunda kullanarak topluma saglikli bir uyum gdosterirler. Bir
kisinin uyumu ise kendisi ve sosyal ¢evresi arasinda harmonik bir iligkiyi saglar. Birey
harmonik iligski kurdugu oranda sagliklidir (Tutkun, 2006; 259 Sahin, 2001: 66).

Uyum ile ilgili bircok teorik yaklasim, bir ¢ok bakis agisi bulunmaktadir. Bunlar
arasinda en sik karsilagilanlardan biri ise psikanaliz perspektif uyumdur. Bu
yaklagsim, kismen bilingaltina odaklanarak sosyal onaylanmamadan kag¢inma ile
ilgilenmektedir. Ogrenme perspektifi ise uyum, cevresel uyarilara 6dil tepkileri
vermek gibi bir 6grenme islevidir demektedir. Himanist yaklagsima gore ise, kisi dig
uyaranlara tepki veren olarak algilanmak yerine aktif olarak rol alan ve var olmak icin

motive olan olarak ele alinmalidir (Saging, 2011: 2).
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Her insanin iginde bulundugu topluluk diginda baska bir toplulugun igine girerek
uyum saglamasi ve o toplulugun davranis tarzini, kaltirint benimsemesi kolay bir
sure¢ degildir. Bunu saglayabilmek icin kisinin o toplum iginde belirli bir zaman
gecirmesi gerekmektedir. Bireyler i¢cinde bulunduklari toplumun kultirel degerlerini
kazanarak uyum gosterebilmektedirler. Ayni zamanda sosyal alana giren davranislar
genellikle toplum tarafindan onanan davranislardir. Yasal olarak higbir yaptirimi
olmayan din, orf, adet, gelenek/gorenek, ahlak ve gorgu kurallari insanlar arasindaki
iliskilere yon vermektedir. Genel olarak yabanci bir topluma katilmanin stres yaratici
oldugu ve uyum saglama gayret ve cabalarinin ise ilk katiim ile basladigi
belirtiimektedir. Ozellikle dil yeterince kullanilamadi§i zaman uyum sorunu
yasanacag! gibi kendisini ifade edemeyen bireylerin psiko/sosyal sorunlar yagsamasi
da kacinilmaz olmaktadir (Sahin, 2001.,Usal ve Kusluvan 2002: Ayta¢ 2004 .,
Karaoglu, 2007).

1.9.1. Yabanci Kiilture Uyum

Kagitgibasi kaltirlesmenin “gruplarin ve/veya bireylerin kultlirel temas durumlarinda
uyum saglamasi anlamina” geldigini ifade etmektedir (2010: 371). Yabanci bir sehre
veya Ulkeye yeni gelen bireyler genellikle uyum sureclerinin ilk asamalarinda sinirli
iletisimde bulunmay! yedlemektedirler. Arkadaslik, eglence ve benzeri, temel
ihtiyaglar icinde yer alan ihtiyaglari karsilamak igin kitle iletisim araglari 6n plana
cikmaktadir. Bunlara ulagsamayanlarin ise medyayl sosyallesme araci olarak
kullanmaya calistiklari gorilmektedir. Kulttirlesme farkli kultirdeki bireyler ile bir
arada yasama sonucu ortaya c¢ikan bir kultirel degisimdir. Yabanci uyruklu olan
ogrenciler de Turk égrenciler ile bir arada olmalari ve paylasimda bulunmalari sonucu
kulturel degisime maruz kalacak ve kulturel degisime ugrayacaklardir. Elbette
istendik olan bu dogrultudadir ancak bunun tersi de gergeklesebilir. Yani Turk
ogrencilerde meydana gelebilecek olan kultlrel degisimlerden s6z edebiliriz. Son
zamanlarda, gen¢ ve egitim amacli nufustaki hareketlilik nedeniyle uluslararasi
ogrenci nitelikli populasyonda artis goérilmektedir. Ogrencilerin yeni gevreye
uyumlarinin ne dizeyde oldugunun bilinmesi ise muhtemel uyum sorunlari ve benzeri

sorunlarin giderilmesi agigindan buyuk onem tasimaktadir.
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Farkli Ulkelerden gelen ogrencilerin kultirel uyumlari ile ilgili yapilan bir¢ok galisma
bulunmaktadir. ABD’nde kultire uyum ile ilgili bazi yaklasimlar gelistirilmigtir.
Bunlardan bir tanesi Lysgaard tarafindan geligtirilen “U-egrisi” yaklasimidir. Bu
goruse gore uUlkede kalis suresi onemli bir rol oynamaktadir. Bu yaklagima gore
uyumun belirli Gg asamasi bulunmaktadir. Birinci asama, bireyin yabanci bir Ulkeye
geldikten sonraki alti aylik siireyi kapsamaktadir. ikinci asama ise alti ile onsekiz ay
arasli sureyi, Uguncu asama ise Ulkeden ayrilincaya kadar olan sureyi icermektedir.
Her asama ise (ilkeye olan uyumun derecesini belirlemektedir. ik asamada
ogrenciler uyum tecribelerini pozitif yonde goérmekte, basarili ve rahat olduklarini
belirtmektedirler. ikinci asamaya kriz asamasi denilmektedir. Bu agamada égrenciler
negatif duslunceler igine girmekte ve kendilerini uyumsuz, yalniz ve mutsuz
hissetmektedirler. Son asamaya gelindiginde ise, ilk asamada oldugu gibi basarili
olduklarini disunmekte ve uyum doénemi olarak da tekrar pozitif bir anlam yer
almaktadir ( Akt:Ozgetin). Gulahorn ve Gullahorn tarafindan “U- egrisi” goriisi biraz
daha gelistirilerek “W- egrisi” gorusu ortaya atilmistir. Bu goruse gore ikinci agsamada
yer alan ogrenci Ulkesine donmek ve donmemek arasinda gelgitler yagsamaktadir.
Kararsizliklar yagsanan ve bu nedenle de uyumda bir dugus meydana gelen bu evre
atlatildiktan sonra ise uyumda tekrar bir yukselme goruldugu savunulmaktadir. Bu
modellere gore eger egitim acisindan Turkiye’nin tercih edilen bir Glke konumuna
gelmesini istiyorsak, Ulkemize gelen yabanci uyruklu ogrencileri uyumlarinin ikinci
asamasinda yalniz birakmamaliyiz. Uyum teorisi yaklagimlarina gore, sorunun ortaya
¢cilkmasi beklenen asamaya yonelik olarak yabanci uyruklu 6grencileri destekleyici
projeler geligtiriimesi ve sosyallesme ihtiyaglarinin tatmini icin destek saglanmasi
gerekmektedir. Bu sekilde kriz donemini saglikli bir sekilde atlatmalarina yardimci
olabilir ve basgarili bir sire¢ yonetimi ortaya koymus oluruz ( Ozgetin 2013).

1.10. Kulturel Degisim Ve Kultur Soku

Kaltir soku, karisik duygularin yasandigi bir gerginliktir. Lisan farki ile ugrasmak,
toplumsal kurallar ve yeni fiziksel gevre insanda buylk endiseler yaratmaktadir. Birey
kaltdr sokunun tum asamalarini yasayabilecedi gibi bu asamalarin hig¢ birini

yasamayabilir de.
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1.10.1. Kultur Soku Asamalari

1. Varig Oncesi; farkli bir mekan ve yeni ortamin heyecani ile varis éncesi ile
ayrilis heyecanlari ve endiseleri birbiri icine geger.

2. Balayi; varig sureci boyunca duygusal heyecan yasanir, her sey yeni ve
harikadir.

3. Kultir Soku; ilk baglardaki heyecan veren seyler onemini kaybetmeye baglar
ve sikayetler baslar; geri gekilme ve uzaklagsma gorulir. Yeni cevreden
kurtulmak istegi agir basmaya baslar. Kendi ulkesinden olan kisiler var ise
Ozellikle onlarla arkadagliklar kurmaya egilim gorulur. Kendisini ve cevresini
suglama baglar. Kendisini degistirme c¢abasi icinde olundugu kaygisi
yasamaya baslayabilir.

4. Kulturel uyum ve adaptasyon; gelmis olduklari ulkenin diline olan yabancilik ve
rahat konusamama azalmaya baglar ve iletisim kolaylagsmaya baslar;
kendilerine guvenleri gelir. Daha objektif diusunmeye baslar ve kultlrel
farkhliklari kabullenerek her iki tarafta esnek olmayi 6grenir; kalttrle olan
iletisim kabiliyetini ilerletirler.

5. Ayrilig Oncesi ve sonrasli; sona yaklastikca vedalagsma igin sabirsizlik baglar
fakat kurulmus olan dostluklarini kaybetme UzlUntisi yasanmaya baglanir.
Uzun sure ayri kaldiklari kendi kudltlrlerindeki degisimler nedeni ile tekrar bir

kultur soku da yasayabilirler.

1.10.2. Kultur sokunun genel belirtileri

Birey kendisini izole edilmis ve gergin hissedebilir. Cok sinirli, huysuz ya da asiri
yorgun olabilir. Zaman farkindan olusan yorgunluk atlatildiktan sonra ise ¢ok
uyuyabilirler. Durmadan mektuplar yazip evi ariyor ve agliyorsa muhtemelen kulttr
soku yasiyordur. Bulundugu yerde olmaktan nefret edebilir. Kendi Ulkesinden gelen
kisilere asiri bagimh kalabilir. Geldigi Ulke ya da farkli Ulkelerdeki gengler ile iletisim
kurmayarak kendi gelisimini engelleyebilir. Farkli bir Ulkede egitim gorme kararlarina
karsi siphe duymaya baslar; burs ile geldi ise bursun geri ddenmesine yonelik buylk

kaygilar duymaya baslar.

Yabanci uyruklu 6grencilerde yasanacak olan kultir soku konusunda yeterli bilgiye

sahip, ve bu alanda donanimli, kulturel sokun belirtileri, nasil saptanacagi ve nasil
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ele alinacagi gibi konularda etkin olabilecek ve inisiyatif kullanabilecek bir akademik
kadro bu sorunlari gidermede etkili olacaktir. Ayrica yabanci 6grencilerin asgari
ihtiyaclarinin karsilanmasi ve yeterli yasam standartlarinin saglanmasi icin gerekli
tedbirlerin alinmasi konusunda caligmalar yapiimasi gerekmektedir. Bunlarin yerine
getirilmesi Ulkenin yabanci uyruklu 6grenciler tarafindan tercih edilmesini
saglayacaktir. Bu kisilere kargi anlayisl davranilmali ve acik fikirli olunmalidir.
Uyum surecinde onlara destek saglanarak yardimci olunmasi yalnizlik hisleri
azaltacak ve uyum g¢abalarini destekleyecektir. Bu suregte alacaklari uzman destegi
cevrelerini dogru degerlendirmeleri konusunda da olumlu bir etki yapacaktir.
Gerektigi zaman 6grencinin kendi ana dilinde konusabilen egitimciler ile bir araya
gelmesini saglanmalidir. Bulundugu ulkenin dilini en azindan kendini dogru ifade
edebilecek kadar gelistirebilmesi icin tegvik edilmesi, egitiminin kendisini her agidan
destekleyen bir sureci igerdigini anlamasina ve guven duymasina yol agcacaktir.
Egitim surecinin uygun bir yasam ortamina olan ihtiyaci bilinerek egitim imkan ve

olanaklari saglanmalidir (Kir.2007., Tomanbay 2007).

1.11. Universite Ogrencilerinin Genel Ozellikleri

Genglik ile ilgili bircok gorus ile karsilasilabilmektedir. Genglik dénemini olgunluga
hazirhk donemi olarak ele alirsak, gencin erigkinler arasinda yerini alabilmesi, bu
surecin nasil gegirildigine ve elde edilen bilgi-beceri- deneyime bagldir diyebiliriz.
istendik olan ise gencin erigkin dinyasinin aradigi olgunluga erisebilmesi ve
beklentileri karsilayabilmesidir. Universite yillarina denk gelen bu dénemin 6zellikle
yabanci bir topluluk i¢inde geciriliyor olmasi sureci daha 6nemli ve hassas bir
konuma tasiyacaktir. Universite 6grenimi icin ailelerinden hatta (ilkelerinden ayrilip
farkl bir klltdre, yabanci olduklari Ulkelere giden o6grencilerin bu yeni Ulkeye ve
kultire uyum saglamanin yani sira egitimcilerine ve arkadaslarina da uyum saglamak
icin caba sarf etmek zorunda kalmaktadirlar. Dodal olarak da bir takim sorunlar

yasamaktadirlar (Yortukoglu, 2007; Tras ve Gungor, 2011).

Bireyin kendini iginde bulundugu ortama ait hissetmesi ve ¢evresinde bulunan sosyal
destek kaynaklarindan yeteri kadar faydalanabilmesi ile sosyal uyumu
kolaylasabilmektedir. Bireyin en onemli sosyal destegi ise ailesi, esi, akrabalari,
komsulari, arkadaslari ve benzerleridir. Yabanci bir Ulkeye gelen bir kisi bu sosyal
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desteklerini de uzakta birakarak gelmekte ve yeni sosyal destekler kazanmak
zorunda kalmaktadir. Bu nedenle bu gruptaki genclerin 6zelliklerini bilen ve onlari bu
yonde destekleyebilecek olan universitelere gereksinim vardir (Dogan, 2006., Tras
ve Glngor, 2011).

insanin énemli gelisim ddnemlerinden birisi de Universiteye gecistir.  Ozellikle
universiteye gegis donemindeki gencglerde duygusal problemlere yatkinligin arttigi
gozlemlenmektedir. Bazi gencgler bu donemi Kisisel gelisimlerinde karsilasmis
olduklari bir zorluk olarak algilar ve ortama uyum sagladiklarinda gelisimsel donemi
basarili olarak tamamlayarak ondan kazancli ¢ikarlar. Bazilari ise bu durumla basg
edemezler, degisim onlara kaldirabileceklerinden agir gelir ve egitimlerini yarida
birakarak ailelerinin yanina donmeyi tercih edebilirler. Bu nedenledir ki Universitede
gorev yapan akademik kadroya dahil kigilerin 6grencileri akademik surecin yani sira,
sosyal ve duygusal uyumlari yoninden de ele almalari ve bu konuya gerekli 6nemi

vermeleri gerekmektedir (Saging, 2011).

Universite gencligi hareketli, dinamik, yeniliklere ve degisime acik bir kesimi
olusturmaktadir. Bu nedenledir ki farkh gruplar icerisinde yer alabilmekte ve degisik
kurumlarla iligki icinde olabilmektedirler. Onlardaki bu olumlu potansiyelin egitimciler
tarafindan yonlendirilerek hem kendi amaglari ve hem de egitim aldiklari Ulke
yararina olacak sekilde daha da gelistirilebilir. Ayni donemde kimliklerini insa etme
surecinde olan genclerin bu zorlu asamayi basaril bir sekilde agsmalarinda akademik
kadroya da 6nemli gorevler dusmektedir. Bu nedenledir ki Universitelerin egitim
kadrolarini  olustururken akademisyenlerde bu tir Ozelliklerin de aranmasi
gerekmektedir. insan dogasi geregi haz ve mutluluga ulasmak, aci ve yoksunluktan
kaginmak egilimindedir. Bu da, mutluluk psikolojik anlamda da saglkl olmak, iyi olug-
Oznel iyi olus- , yasam Kkalitesi-yasam doyumu ve olumlu duygulanim gibi mental
ozellikler ile saglanmaktadir. Ogrencilerin sikintilari, sorunlari ya da gergeklestirmek
istedikleri planlari gibi konularda danisabilecekleri ve sosyal destek alabilecekleri,
yetkin ve uzman bir 6gretim kadrosuna erigebilmeleri olmazsa olmaz bir unsurdur
(Kir, 2007 ., Saging, 2011).
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1.12. Uluslararasi Duzeyde Egitim Hareketliligi;

Turkiye’ de uluslararasi egitim hareketliligine yonelik ilk dizenleme 1983 yilinda
yapilmistir. Kanun kapsaminda uluslararasi 6grenci kavrami, cesitli anlagmalarla
Tarkiye'ye gelen vyabanci uyruklu oOgrencileri kapsamis ve kapsamaktadir.
Mevzuattaki ilk uluslararasi 6grenci tanimi ise 30.04.1985 tarihli Turkiye’de 6grenim
gormekte olan yabanci uyruklu égrencilere iligkin yonetmelikte yapilmigtir. Bu tanima
gore yabanci uyruklu 6grenci “ her derece ve daldaki egitim kurumlarinda 6grenim
goren veya Turkge kurslarina katilan T.C uyrugunda bulunmayan kisi / kisiler olarak
tanimlanmistir (www.yok.gov.tr, 2015). 2010 yilindan itibaren YOK’ tin Universitelere
uluslararasi 6grenci kabulune iliskin esneklikler tanimasi ile bu tanima giren 6grenci
sayisi artis gostermigse de, bunun Ulke butgesine dikkate deger her hangi bir katki
yaptigl olan soylenemez. Yine yabanci uyruklu olarak gelen ogrencilerin buyuk bir
cogunlugunu Turkiye ile dil ve kaltur birligi olan Azerbaycan, Turkmenistan ve Kuzey
Kibris Turk Cumhuriyetinden gelen &grenciler, geriye kalani da Almanya,

Yunanistan, Iran, Afganistan ve Bulgaristan’dan gelenler olusturmaktadir.

Yurtdisindan gelen 6grencileri kisa ve uzun donemli olarak gelenler seklinde kabaca
iki gruba ayirmak mumkundir. Bu gruplar arasinda ulke ekonomisine katkida
bulunabilme potansiyelini ise uzun donemli olarak gelen 6grenci grubu tagimaktadir.
Bu gercege karsin ulkemize yonelik egitim hareketliligini saglamaya yonelik
programlar ise ne yazik ki (Erasmus ve Mevlana programlari gibi ) kisa donemli

olarak tasarlanmig programlardir (www.yok.gov.tr, 2015) .

Tarkiye'nin egitim alaninda buyuk sorunlari oldugu gibi dis tanitim problemlerinin de
oldugu artik agik¢a bilinen ve kabul edilmesi kaginilmaz olan bir gergekliktir. Egitim
alanindaki bu sorunlar ve dis tanitim problemlerini ivedilikle ¢ozmek gerekmektedir.
Bunun yapilabilmesi igin oncelikle var olan egitim mufredatlarinin yurt disi égrenci
stratejilerinin ve tanitim faaliyetlerinin tekrar gézden gecirilerek yetersizliklerinin
saptanmasi gerekmektedir. Bunun yaninda bu gune kadar uygulanmis ancak
basarisiz olmus strateji ve programlarin yerine doneme uygun, yenilik¢i, kalite kontrol
yontemlerini iceren yeni stratejilerin getiriimesi gerekmektedir. Uzun soluklu
dUsundlmus, iyi bir hazirlik sonrasi ortaya konmus, keyfi uygulamalara firsat veren

eksikliklerin giderildigi ve nihayet dis tanitim faaliyetlerinde rol oynayacak kamu
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kurum ve kuruluslariyla, 6zel kesim organizasyonlarinin ve sivil toplum orgutlerinin
devlet ile ortaklagsa calismasinin saglandigi bir programin basarisiz olma olasiligi

oldukca dusuk olacaktir.

Egitime ayrilan kaynaklarin yeterli duzeyde artirlamamasi ve var olan kaynaklarin
etkili ve yerinde kullanilamamasi, ozellikle okul oncesi egitimde ve yuksekogretimde
okullagma oranlarinin duguklugu, bazi il ve bolgelerde ilk ve ortadgretimde, 6gretmen
ve derslik basina digsen ogrenci sayisinin kabul edilebilir oranin ¢ok Uzerinde olmasi,
ogretmen dagilimi ve yatirnm planlamasindaki yetersizlikler, 6gretmenlere yonelik
hizmet igi eg@itim seminerlerinin yetersizligi; 6gretmen kariyer planlamasinin uzun
suredir yapilamamasi, egitimciler arasinda iletisim, igbirligi ve mesleki dayanigsmanin
yetersizligi, buylk sehir-kiguk sehir ve kir-kent arasinda egitimde nitelik
farkliliklarinin surmesi, yuksekogretim kurumlari arasindaki nitelik farkliliklari, egitim
kurumlarinda ders arag-geregleri (donanim) yetersizligi ve var olanlarin da etkin
kullanilamamasi, Uuniversite giris sisteminden kaynaklanan sorunlar, Universite
yonetim sistemindeki yetersizlikler, 6gretmenlerin ve 6gretim elemanlarinin mesleki,
ekonomik ve yonetsel kosullarinin yetersizligi, profesyonel genis gorusluluge sahip
yonetici eksikligi, egitim kurumlarinin yonetiminde saydamlik ve hesap verilebilirlik
anlayisinin kurumsallasmamis olmasi, egitimde siyaset disi, kurumsal, kesintisiz,
surdurllebilir ar-ge ve ARGE’ye (bilimsel bilgi ve teknik bilgi birikimini artirmak
amaclyla sistematik bir temele dayali olarak yuratilen, yaratici ¢aba ve bu bilgi
birikiminin yeni uygulamalarda kullanimi) dayal reform galismalarinin yetersizligi (
Tuzcu. 2006 247-55; Ay D., 2014; Késterelioglu i., Bayar A.,2014 ) bugin
yasadigimiz sorunlarin ve yabanci o6grenci konusundaki basarisizligin nedenleri

olarak sayilabilir.
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1.12.1. Tiirkiye’ye Gelen Ogrenci Profili

Grafik 1. ORCD den Tiirkiye’ye gelen égrenci profili
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Grafik 1: OECD (lkelerindeki Yabanci ve Uluslararasi Ogrencilerin. Egitim
Gordukleri Ulkelere Gére Yiizde Dagilimi (2014)
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OECD ulkelerindeki yabanci ve uluslar arasi 6grencilerin, egitim gordukleri Ulkelere
gbre dagihmina baktigimizda sirasi ile 26 ile ABD, 15 ile ingiltere, 11 ile Fransa ilk (i¢

sirada yer alirken Hollanda 2, Kore 2 Belgika 2 son siralarda yer alamaktadir.

1.12.2. Grafik 2. Yillara gére 6grenci sayisi
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Grafik 2. YOK istatistikleri kullanilarak Yardimcioglu. Beser ve Savasan tarafindan
hazirlanmistir.
32



Yabanci ogrenci miktarinin gok az ve olmasi gerekenin olduk¢a gerisinde olmasi bir
yana gelen o6grencilerin de ABD veya AB’ne dahil, gelismis Ulkelerden degil daha
ziyade Turk Cumhuriyetleri ve Turk akraba topluluklarindan oldugu gorulmektedir. Bir
baska dikkate deger bilgi, gelen ogrencilerin burslu olarak geldiklerinden dolayi
ulkeye katki yapmak bir yana tam tersine yuk olmakta olduklaridir seklinde bir
dederlendirme yanlg olmayacaktir. Turkiye’de Eylul 2009 itibariyle dil kursundan
doktora duzeyinde egitime kadar toplam olarak 2.450 Azeri ve Orta Asyall 6grenci
bulunmaktadir. Buna karsilik ayni donemde Turk Cumhuriyetleri ile Tlrk ve akraba
topluluklardan gelerek (46 Ulke ve Ozerk bolge) okuyan toplam oOgrenci sayisi
5.347’dir.

Bir bagka sekilde ifade edecek olursak, Turkiye’de devlet bursuyla egitim alan
yabanci uyruklu égrencilerin yuzde 45,8’i bes Orta Asya Ulkesi ve Azerbaycan’dan

gelmektedir.

1992-2009 yillar1 arasinda kayit yaptiran 15.248 6grencinin sadece 4.585’inin mezun
oldugu belirtiimektedir. Bu sonucun ise bize bu tez calismasinda bastan beri
vurgulamaya calistigimiz kultur soku ya da dil problemini isaret ettigini soyleyebiliriz.
Bu baglamda bu sorunlara yonelik bir ¢calismaya veya bu konudaki yetersizliklerin
giderilmesi ¢abalarina ise rastlaniimamistir. Oysa bu durum alarm verici bir nitelik
tasimaktadir ( Ergin ve Turk 2010).

Uluslararasi 6grenci hareketliliginin onemli bir seviyeye ulastigi guinUmuzde, gelismis
ulkeler basta olmak Uzere birgok Ulke bu hareketlilikten pay alma gayretine girmis ve
egitim plan ve programlarini bu amaca hizmet edecek sekilde olusturmuslar ve
olusturmaktadirlar. OECD istatistiklerine gore 1975 yilinda 800 bin civarinda olan
uluslararasi 6grenci sayisi, 2000-2012 yillar1 arasinda yuzde 115 artis gOstererek 2,1
milyondan 4,5 milyona c¢ikmistir. Bu rakamin 2020 yilinda 8 milyona gikmasi
beklenmektedir. Bu 6nemli pazarda ne yazik ki Turkiye gerilerde kalmigtir. (KB, 2014:
10).

1.13.Yabanci Uyruklu Ogrencilerin Yasadiklari Sorunlar;

Kiresellesme olgusu diger bircok alanda oldugu gibi egitim alaninda da hizl
degisimleri beraberinde getirmistir. Ozellikle egitim alani dnemli bir pazar olusturmus
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ve bu pazar hala blyimeye devam etmektedir. 1996 yilindan itibaren Turkiye'ye
yabanci 6grenci gelmeye baglamis ve gelen 6grencilerin sorunlarina yonelikte birgok
arastirma yapilmistir.  Yapilan arastirmalarin  sonuglari  blyuk benzerlikler
tagsimaktadir. Ogrencilerin yasamis olduklari sorunlari (ilk yil yogun olmak Uzere)
barinma sorunu, Turk toplumuyla kaltarel isbirligi ve etkilegsimlerini gerceklestirecek
orgutsel ortami bulamama, enflasyon, saglik ve trafik sorunlari, yiyecek masraflari,
verilen burslarin yetersizligi, dzellikle ingilizce yeterlilik puani yiiksek olanlarin diisiik
olanlardan daha az sorun yasadigi, vatan ve aile 6zlemi, yalnizlik ve bunu gidermek
icin sik sik onlarla yazismak veya gériismek, dillerini 6zellikle de ingilizcelerini
gelistirmek igin daha gok anadili ingilizce olan kigiler ile iletisme gegmek, kurumlarin
ogrenci sorunlarina kargi duyarsiz kaldigi, kendi ulkelerine gidis ve donusun pahall
olmasi, c¢ogunlukla (KYK) Kredi ve Yurtlar Kurumunda kalindigi, ancak personelin
tutum ve davraniglarinin olumsuz oldugu ve memnun kalmadiklari, arkadaglari ile
olan iligkilerinden memnun olduklari fakat Turkiye hakkinda dusuncelerinin ¢ok da iyi
olmadigi, fakulte ve hocalar ile ilgili sorunlar yasadiklari, egitimin pasif oldugu ve
ezbere dayandigi, bazi hocalarin objektif davranamadigi ve olmadigi, seklinde
siralamak mumkundur. Genellikle ayni sorunlarin ortaya ¢ikmasi ve bunlarin cesitli
arastirmalarla saptanmis olmasina karsin bu sorunlarin giderilmesine yodnelik bir
girisim, ¢caba veya calismaya rastlaniimamistir (Kiroglu vd.2010., Bayraktaroglu ve
Mustafayeva, 2010:Akyilmaz vd. 2015: Girbiz ve Glle¢ 2106. Kumcagiz H.
Dadashzadeh R., Alakus K 2016. Besel ve Savasan 2017 )

34



BOLUM IIl. YONTEM

Arastirma ilk asamada ogrenci perspektifinden ele alinmig ve niteliksel arastirma
yontemi ile yapilandiriimig gérisme formu kullaniimistir. Degerlendirme asamasi ve
ikinci agsamada ise vyurtdigi egitim tanitiminda suUre¢ yonetimi modellemesini

kullanarak bir model 6nerisinde bulunulmustur.

2.1. Arastirmanin Amaci

Dunyada her alanda buyuk geligsim ve degisim yasanirken bu gelismenin merkezinde
her zaman oldugu gibi bilgi yer almaktadir. Bu nedenle Ulkemiz egitim programlarinin
ulke genelinde ve egitim kurumlarinda, bilgiye ulagsma, gerekli bilgiyi bulma ve
kullanma konusunda donanimli bireyler yetistirmeye yonelik olarak revize edilmesi
gerekmektedir. Bilgiye ulasma ve kullanmanin yani sira bilgiyi uretmek ve bilgi
temelli teknolojiye dayanan yeni yuzyilin ihtiyaglarina yanit verecek beceriye sahip
nesiller yetistirmek Ulkemizin geleceg@i agisindan dnem arz etmektedir. Kuresellesen
dinyada is bulma konusunda yasanan rekabetin Ulke sinirlari ile kisitli olmadigi da
g6z onunde bulunduruldugunda bu donanim ve becerinin belgelendigi akademik
diplomalarin yurt disinda da kabul edilir ve tercih edilir bir konuma getiriimesi
zorunlulugu ortaya ¢ikmaktadir. Turkiye'nin egitim alaninda buylk sorunlari oldugu
gerceginin yani sira dis tanitim problemlerinin de bulundugu bugln artik bilinen bir
gergektir. Konumuz acgisindan birinci 6nceligimiz olarak egitim alanindaki dis tanitim
problemlerinin ¢ozulmesi konusuna odaklaniimistir. Bunu saglayabilmek icin de
Ozellikle var olan yurt digi 6grenci stratejilerini, tanitim faaliyetlerini tekrar gézden
gegirerek, eksikleri ve yanlislari dogru olarak tespit edip gerekli alanlara mudahale
etmek gerekmektedir. Bu yapildiktan sonra dig tanitim faaliyetlerinde rol
oynayabilecek kamu kurum ve kuruluslari, 6zel kesim organizasyonlari ve sivil toplum
orgutlerini bu konuda devlet ile ortak calismalar yurttmeleri konusunda organize
etmek onemli bir gug¢ birligi meydana getirecektir. Bu ve benzeri c¢agdas

yontemlerden yararlanmak sureti ile tanitma sorununun g¢oziulmesi gerekmektedir.
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Egitim modelleri egitim uygulamalarini sistematize etmek igin bir c¢ergeve
olusturmakta, sistematik duslnceyi gelistirmekte ve profesyonel bir dil
olusturulmasini saglamaktadir. Kuram ve modellerin tanimlarina bakacak olursak;
gozlem ve onermelerin bilimsel yontem ile test edilip dogrulanmis haline kuram,
kavramlar arasinda kurulan mantiksal iligkilerin sematik olarak gosterilmesine de
model denilmektedir. Bu g¢alismanin amaci Yurtdisi Egitim Tanitiminda isletmelerde
Sure¢ Yonetimi Modellemesini Kullanarak ulkemize nasil daha ¢ok ve basari odakh
ogrenci getirilebiliriz sorusuna cevap olabilecek ¢ozumleri belirlemek ve geligtirmek

icin yeni bir model olusturmaktir.

Ayni zamanda model Turkiye'de egitim goren yabanci uyruklu &grencilerin
memnuniyetini sorgulamayi ve var olan memnuniyetsizliklere ¢6zum Onerileri

gelistirmeyi amaclamaktadir.

Egitim modelleri, egitim uygulamalarini sistematize etmek icin bir c¢erceve
olusturmakta, sistematik duslnceyi gelistirmekte ve profesyonel bir dil

olusturulmasini saglamaktadir.

2.2.Arastirmanin Evren Ve Orneklemi

Dunyada her alanda buyuk gelisim ve deg@isim yasanirken bu gelismenin merkezinde
her zaman oldugu gibi bilgi yer almaktadir. Bu nedenle ulke genelinde egitim
kurumlarinda bilgiye ulagsmada gerekli bilgiyi kullanmada ve Uretmede oldugu kadar,
bilgi temelli teknolojiye dayanan yeni yuzyilin gereklerine yanit verecek bilgi ve
becerili nesiller yetistirmek ve yani sira, yurt disinda da kabul edilir ve tercih edilir bir

konuma getirmek zorundadir.

Tarkiye'nin egitim alaninda disg tanitim problemlerini ¢dzmesi gerekmektedir. Bunu
saglayabilmek igin 6zellikle var olan yurt dig1 6grenci stratejilerini, tanitim faaliyetlerini
gozden gecirerek eksikleri ve yanliglari dogru olarak tespit etmek ve dis tanitim
faaliyetlerinde rol oynayacak kamu kurum ve kuruluglar, 6zel kesim organizasyonlari
ve sivil toplum orgultleri devlet ile bu sorunun ¢6zUmu konusunda ortak calismalar
yurutmelidir. Ayrica var olan birgok ¢agdas yontemden yararlanmak sureti ile de

tanitma sorununu ¢ézecek adimlarin atilmasi mumkunddr.
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Buradan yola ¢ikarak birinci asamada calismada yapilanlari ve yapilmayanlari tespit
etmek suretiyle o6grenci perspektifinden ele alinmis niteliksel arastirma yontemi
kullanilmistir. Yapilandiriimis gérisme formu ile Uludag Universitesi Ulutémer'de (
Uludag Universitesi Tirkce Ogretimi Uygulama ve Arastirma Merkezi ), 2017-18
egitim ogretim doneminde egitim almakta olan 325 yabanci uyruklu ogrencilere
ulasiimistir. GoOnulli onamlari alinan, arastirma hakkinda bilgilendirilen ve
arastirmaya katilmayi kabul eden yUz 06grenci ise arastirmanin orneklemini
olusturmustur.  Arastirmaya katilan ogrenciler arasinda iki kisinin veri toplama
formunda eksikler bulunmasi nedeni ile bunlar érneklem disinda birakilmiglardir.
Boylece geriye kalan 98 kisi ile on degerlendirme vyapilarak yabanci uyruklu
ogrencilerin Ulkemizi tercih etme ve etmeme nedenleri arastiriimis ayrica Turkiye'ye
geldikten sonraki yasantilari degerlendirilerek bu konudaki sorunlar saptanmigtir.
ikinci asama olarak yurtdisi egitim tanitiminda siireg ydnetimi modellemesi

geligtirilmigtir.

2.3. Aragtirmanin Sinirhhklari

Arastirmanin birinci kismindaki degerlendirme asamasi Bursa Uludag Universitesi
Tirkce Ogretimi Uygulama ve Arastirma Merkezi'nde bulunan yabanci uyruklu

ogrenciler ve literatlrde yer alan ¢galisma sonuglari ile sinirli kalmistir.

2.4. Veri Toplama Formu: 26 maddeden olusan veri toplama formu literatlr
esliginde arastirmaci tarafindan uzman gorusleri alinarak gelistirmistir. Veri toplama
formunun ilk alti maddesi sosyo-demografik verileri, yirmi maddesi ise Turkiye'de
egitim gérmeyi se¢gme ve segmeme nedenleri, egitim i¢in gelmeden 6nce ve geldikten
sonraki dusunceleri, Turkiye'deki egitim kalitesi ve sekline ydnelik dusunceleri

icermektedir.

2.5. Egitim Model Onerisi: Arastirmaci tarafindan literatir esliginde uzman

denetiminde geligtiriimistir.

2.6. Calismanin Siiresi: Arastirma Kibris Yakindogu Universitesi Sosyal Bilimler
Enstitist’nin Doktora Tezinin hazirlanmasinda 6ngordugu dort yariyilik donem
icinde gercgeklestirilmigtir. Arastirmaya 2016-17 egitim ogretim yili guz doneminde
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baslanmis ve 2017-18 guz donemi sonunda tamamlanmistir. Arastirmanin tim

giderleri arastirmaci tarafindan karsilanmigtir.

2.7. Verilerin islenmesi ve Siiresi: Ilk asamada gerceklestirilen arastirmada
ogrencilerden elde edilen veriler SPSS (Standart Program for Social Sciences) for
Windows 16.0 paket programi araciligiyla bilgisayar ortamina aktariimistir. Yuklenen
verilerin veri analizi arastirmanin amaglarina uygun olarak hazirlanmis plan

dogrultusunda SPSS for Windows 16,0 paket programinda yapilmigtir.
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BOLUM Ill: BULGULAR

Ogrencilerin  sosyodemografik verileri, 6grencilerin  Tlrkiyeyi segcme nedeni,
Tlrkiyeye gelmeden 6nce ve soraki dustinceleri, Niteliksel Veriler igin Soylem Analizi

ve egitim modelleri yer almaktadir.

3.1. Niteliksel Veriler i¢in Soylem Analizi

Bu bolumin amaci, nitel veriyi sdylem analiz tekniklerini kullanarak analiz etmektir.
Toplumsal gergekligi inga ederek kullanilan en dnemli yontemlerden biri de sOylem
analizidir (Maanen, 1979, s.540). Bu nedenle, nitel verilerin toplanmasindan sonra,
gorusmeciler tarafindan en sik kullanilan kelimeler analiz edilmek tzere dikkate alinir
ve listelenir. Gizli anlamlar, sembollerin ve metafor agiklamalarina dayanarak,
anlamlarin zimni boyutunun sinirh kalmasini saglamaya calismaktadir (Phillip ve
Hardy, 2002, s.60). Hikaye anlatimini kullanmak, sdylem analizinde bir baska veri
analizi teknigidir. Bu teknikte, gorugsmeci gorusme surecine bilerek hem dinleyici
olarak katilmakta hem de ortak anlamlari yaratmak igin gdrismeciyi uyarmaya
calismaktadir (Boje, 1991, s.107-110).

Goérusme formu igerisinde, bazi sorular sdylem analizi yapmak igin uygundur. Ilk
konu, Turkiye'ye geldiginizde yasadiginiz en dnemli ug¢ sorunlu alan hakkindadir. Dil
ilk sorun olarak goérilmektedir. Ornegin, “benim igin dil ilk problemdir”; “Turk dilini
ogrenmek ¢ok zaman aldi”; 6grenciler tarafindan yapilan agiklamalardan bazilari. Bu
konudaki ikinci 6nemli konu okuldur. Ve geri kalani ise kismen gorecelidir. Ancak, dil
sorunu bu soruya dayanan ¢ok onemli bir rol oynar. Burada yapilacak yabanci

ogrenciler igin ne sunuyorsunuz? goérisme formu iginde baska bir agik uglu soru

ilk tema burs ile ilgilidir; ikincisi ise konaklama ile ilgilidir ve (igiinciisii de bu soru

altinda kategorize edilebilir. “.__ burs sayisini arttirmak istiyoruz”; “Turk dilini

ogrenmek icin daha ylksek bursa ihtiyacimiz var ve Tlrkge dil merkezi sayisi

9, ”,

artirlmalidir’; “Daha iyi bir burs istiyorum”; . burs, sahip oldugumuzdan daha fazla
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olmaldir” goérusulen kisiler tarafindan yapilan sdylemlerden bazilaridir. Konaklama

problemleri, “cok fazla konaklama sorunu var” gibi basliklar altinda siniflandiriimistir;

.___ Daha yuksek kalitede daha iyi bir yurt istiyorum”; “YUksek 6grenim kredisi ve

pansiyon kurumlari genel mudurliga sayisi artinimahdir.”; “._ yurt problemi”. Bu

soruyla ilgili iglincu ve son tema, duygudaslik. Bu konudaki soylemler Turk¢geden ne

istedigim ise duygudaslik gelistirmektir ”; “Tarkler bizi bizden anlamali ve saygi

duymali” ve “Turklere kargi pozitif ayrimcilik yapiimalidir”.

Tarkiye'deki yuksek ogretimi kolaylastiran hangi yonlendirici unsurlar dikkate
alinmalidir? Tez konusu igin bir bagka 6nemli soru. Dil de bir dncelige sahiptir.
"ingilizcede sadece birkag kisi ingilizce konusabiliyor, bdylece ingilizce 6grenmek cok

onemli"; “.__ yabanci dil 6grenmek kolay degil”; “Anadil ve Turk dili arasinda ¢ok

yaygin kelime var”; . TOMER, Turk dilini 6grenmek igin biyik bir yardimcidir”.

Tarkiye'de okuyan ogrencilerin geldikleri Ulkelerinin adini bilmek icin, bu soru

ulkelerin isimlerini anlamamizi saglamistir. “.__ Balkanlar ve Arap ulkeleri’; “Siyasi
catismadan muzdarip Ulkeler”, “6zellikle islam Ulkeleri basta olmak lizere Suriye

ulkeleri”, bu sorunun ortak cevaplarindan bazilaridir.

Gorusulen kisilerin aciklamalarindan neler 6grenilmeli, sadece dil ve konaklama
sorunlarina odaklanmahdir. Bu iki 6nemli konu, ulusal dizeyde yuksek oOgretim
politikasi olusturuldugunda dikkate alinmalidir. Danismanlik firmalari, yeni yabanci
ogrencileri Turkiye'ye cekmek icin bu iki temaya odaklanmalidir. Perakendeciler ve
tedarikciler de yuksek ogretim konusunda makro politika yapmak icin hukimet
diizeyinde degerlendiriimektedir. Ayrica, Universite kampusunun konaklama temasi
Uzerine insa edilmesine ydnelik ekipman sureci i¢in ¢ok zayiftir ve bdlgesel duzeye

dayal burs politikasini gesitlendirmeye yonelik politika eksikligi bulunmaktadir.

3.2. istatistiki Bulgular

Arastirmayi kabul eden 98 yabanci uyruklu égrencinin Tlrkiye ye egitime gelmeden
once ve geldikten sonraki dustncelerini, egitim icin Turkiye'yi se¢gme nedenlerini,
Turkiye disinda egitim yapmak isteyip istemedikleri ve isteyenlerin ise neden baska
bir Ulkede egitim gormek istediklerini ve Turkiye'ye gelmeden 6nceki dusunceleri ile
geldikten sonraki dusuncelerinin degisip degismedigini tespit etmeye yonelik duygu
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ve dusuncelerinin saptanmasi i¢in hazirlanmig sorular dogrultusunda asagidaki
tablolar olugturulmustur. Elde edilen tablolar Turkiye'deki egitim stratejilerini,
Tarkiye'deki 6gretim yontemlerini, tercih sebeplerini, Ulkenin sosyo — ekonomik yapisi

gibi bagimsiz degiskenleri agiklayici tarzdadir.

3.2.1. Tablo 1. Ogrencilerin demografik 6zellikleri

Yas Sayi %
17-19 24 245
20-22 45 45.9
23 ve Uzeri 29 29.6
Cinsiyet

Kadin 36 36.7
Erkek 62 63.3
Medeni durum

Evli 1 1.0
Bekar 97 99.0
Aile Tipi

Cekirdek aile 72 73.5
Genis aile 17 17.3
Parcalanmis aile 9 9.2
Mezuniyet Notu

44-59 4 4.1
60-69 8 8.2
70-79 26 26.5
80-89 34 34.7
90-99 26 26.5
Tirkiye'ye Nasil Geldiniz

Burslu Geldim 37 37.8
Kendi imkanlarimla Geldim 53 54 .1
Diger 8 8.2
Tirkiye'de Bulunma Siresi

0-1 yil 15 15.3
1-2 Yl 25 25.5
2-3 Yl 30 30.6
3-4 Y1l 28 28.6
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Tablo 1’e goére arastirmaya katillan ddrencilerin yariya yakini 20-22 yas araliginda
olup 62 tanesi yaridan fazlasi (%63,3) erkek, 36 si (%36.7) sinin bayan 6grencilerden
oldugu belirlenmigtir. BUyuk ¢ogunlugu72 ( %73.5) sinin ¢ekirdek, 17 sinin
(%17.3)unun genis,9 (%9.2)sinin ise pargalanmis aileye sahiptir. Ogrencilerin
yaridan fazlasi( %61.3) akademik olarak basarili olup yine yaridan fazlasi (54.1) i
kendi imkanlari ile okumaya geldigini belirtmektedir. ~ Ayni zamanda oOgrencilerin

yaridan fazlasi 58 ( 59.2) si iki yilin Ustunde Turkiye de bulunmaktadir.

3.2.2.Tablo 2. Ogrencilerin egitim igin Tiirkiye yi se¢me nedeni

Egitim igin Tiirkiye'yi Secme

Nedeniniz(n=97)*

Turkce Konusulmasi 12 12,37
Burslu Olarak Gelmem 27 27,83
Hayalimde Okumak istedigim Ulke olmasi 25 25,77
Akrabalarimin Bulunmasi 23 23,71
Avrupa Standartlarinda Egitim Vermesi 10 10,30
Tlrkiye de Okuyan Arkadaslarimin Onermesi 30 30,90
Kulturel Benzerlikler 20 20,61
Diger 5 5,15

Tablo2’ye gore ise 6grencilerin Turkiye'de egitimi segme nedenleri sirasiyla, Turkiye
de okuyan arkadaslarinin olmasi 30 ( %30.90), 27 ( 27. 83) égrencinin burslu olarak
geldigi, 25 ( %25.77) sinin hayalinde okumak istedigi Ulke olmasi, 23 ( %23. 71)
ogrencinin akrabalarinin bulunmasi, 20 ( %20.61) inin Kilturel benzerlikten dolayi
ulkeyi tercih ederken 12 ( % 12.37) sinin ise Turkge konusuluyor olmasi nedeni ile

egitim icin Turkiye'yi tercih ettigi anlagiimaktadir.
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3.2.3.Tablo 3. Turkiye’ye gelmeden dnceki ve geldikten sonraki dustinceleri ve

yasadiklari sorunlari gostermektedir.

Turkiye ye Gelmeden
Onceki
Dustlinceler(n=34)*

Tiirkiye'ye Geldikten
Sonraki Dustinceler(n=78)*

lyi Kosullara Sahip Ulke 24 70,58 | Adaletsiz Bir Ulke 1 1,28
Muhafazakar Ulke 4 11,76 | Muhafazakar Ulke 5 6,41
Korktum 2 5,88 iyi Bir Kilttre Sahip 30 38,46
Teror 2 5,88 Geldigime Memnunum 63 80,76
lyi Kiltiire Sahip Ulke 14 41,17 | Geldigime Pismanim 8 10,25
Dislincem Yok 1 2,94 Dislincem Yok 2 2,56
Tiirkiye deki Egitimi Tiirkiye deki Egitimi
Zorlagtiran Etmenler Kolaylastiran
(n=88)* Etmenler(n=74)*
Dil 13 14,77 | Turkiye de ki insanlarin Dini 2 2,70
Pahali 15 17,04 | Egitici 11 14,86
Ders Sayisinin Cok Olmasi 3 3,40 Kaltr Benzerligi 3 4,05
Egitim Sisteminin Sistematik | 27 30,68 | Hosgorilu insanlar 12 16,21
Olmamasi
idari Yapilanma 2 2,27 Burs Imkanlari 2 2,70
Derslerin Zorlugu 11 12,5 Ogrenci Avantajlari 10 13,51
Egitimciler 14 15,90 | Dil 13 17,56
Bilmiyorum 1 1,13 Arkadas 4 5,40
Diger 19 21,59 | Diger 26 35,13
Tiirkiye Disinda
Egitim Gormek
istenilen Bir Ulke Var
mi(n=98)
Evet 40 40,81
Hayir 58 59,18
Hangi Ulke (n=40)* o Ulkede Egitim
Yapamama nedeni(n=34)*
Avrupa Ulkeleri 19 47,5 Pahali 13 38,23
Amerika Kitasi Ulkeleri 7 17,5 Turkiye deki lyi Kosullar 7 20,58
Diger Ulkeler 14 35 Dil 3 8,82
Kisisel Nedenler 6 17,64
Sinavda Hak Kazanamadim | 2 5,8
Vize Alamadim 3 8,82
Egitim Sirasinda Sikintilar
ile Kargilagtiniz mi(n=98)
Evet 44 449
Hayir 54 55,1
Evet ise En Cok Sikinti Ukede En Gok Sikinti
Yasadiginiz Sorun(n=45)* Yasadigimz ilk 3 Konu
(n=80)*
Dil 22 48,8 Kaltir Farki 15 18,75
Irkgilik 1 2,22 Dil 42 52,5
Kaltir Farki 7 15,55 | Maddi 20 25
Kisisel Sorunlar 4 8,88 Egitim 13 16,25
Egitim Sistemi 18 40 Ulagim 24 30,00
Maddi 3 6,66 Sikinti Yagsamadim 6 7,5
Ulasim 3 6,66
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Tablo 3’e gore, Turkiye ye gelmeden dnceki dusiuncelerini % 70.58 iyi kosullara sahip
, %41.17 iyi bir kultire sahip ve %11,76 muhafazakar bir Ulke olarak belirtilirken,
Tarkiye ye geldikten sonra ki gorugler ise %80,76 geldigime memnunum, %38,46 iyi
bir kultire sahip oldugunu belirtirken 6grencilerin % 10,25 kisi ise egitim icin

geldigine pisman oldugunu belirtmektedir.

Ulkemizdeki egitimi zorlastiran etmenler olarak %30,68, egitim sisteminin sistematik
olmamasi % 17,04, pahallik %15,90, egitimciler % 14,77, dil ve % 12,50 si derslerin
zorlugundan bahsederken, Ulkedeki egitimi kolaylastiran etmenler olarak ise %17,56
si dil, %16,21 hosgorilu insanlarin varhgi, %14,86 egiticiler ve % 13, 51 i ise 6grenci

avantaji diye belirtmistir.

Turkiye disinda bir yerde egitim gormek isteme durumuna bakildiginda olumlu olan
disuncelere sahip olmalarina kargin %59,18, yaridan fazla 6grenci bagka bir Ulkede
egitim goérmek istemedigini belitmektedir. Bagka bir Ulkede egditim gormek istedigini
belirten %40,81 in % 47,5 i Avrupa ulkesinde % 17.50 ise ABD’de egitim gormek
istedigini belirtmektedir. Bu uUlkelerde egitim yapamama nedeni olarak %38,23 U
pahalhgi, %20. 58 Turkiye’'deki iyi egitim kosullarinin varhgini, , %17.64 U ise kigisel

nedenleri etken olarak gostermektedir.

Tuarkiye'deki egitimleri sirasinda % 55,10'u bir sikinti veya sorun yasamadigdini
belirtirken, sorun yasadigini belirtenlerin orani ise % 44,9 olarak ortaya ¢ikmistir.
Sorun yasadigini belirtenlerin %48.8’ i yasadiklari sorunu dil, % 40 egitim sistemi,
%15.55'i ise kiltlrel farklar olarak belirtmistir. Ulkede en gok sikinti yasadiginiz g
konu nedir sorusuna ise, %52.5'i dil, %30’u ulasim, %25’i maddi, %18.75’i kaltur farki
ve %16.25'i ise egitim olarak isaretlemislerdir. Calismamizdaki sonuglar Ozkan ve
Gulvendirin (kaynak) sonugclari ile paralellik gdstermektedir. Yine calismamizda
yasanilan sorunlar ile ilgili veriler Polat'in 2012 ve Cevher’in 2016 daki verileri ile

benzerlik gostermektedir.
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BOLUM IV Tiirkiye icin Bir Model Onerisi

4.1 Egitimde Dig Politikada Turkiye icin onerilen bir model

[ T.C.CUMHURBASKANLIGI

| CUMHURBASKANLIGI DANISMANI |

[ YETA BASKANI |
insan Kaynaklari Daire Bagkanligi - 5 Egitim Musavirligi - 5
Strateji Gelistirme Daire Baskanligi - 5 Hukuk Miisavirligi - 5
Destek Hizmetleri Daire Bagkanligi - 5 i¢ Denetgiler - 5
Baskanlik Msavirleri - 5
Ozel Kalem Miidirligii - 3
[Bagkan¥rd. [ [BaskanYrd. [ [BaskanYrd. [ [Baskan Yrd. BaskanYrd. | [Baskan¥rd. [ [Baskan¥rd. | [Baskanvrd. |
Rusya Gin Amerika Hindistan AB Ulkeleri Afrika Ulkeleri Giiney Amerika  Avustralya
Ukrayna Japonya Kanada Pakistan Balkan Ulkeleri  Nijerya Brezilya Endonezya
Belarus Kore Afganistan Misir Meksika Malezya
Litvanya Tayland iran Sudan Kolombiya Papua Yeni Gine
Estonya Irak Libya Venezulya Yeni Zelanda
Kazakistan Urdiin Cezayir Peru
Kirgizistan Arabistan Fas Arjantin
Azerbaycan Katar Sile
Ozbekistan Dubai Paraguay
Tirkmenistan
Tacikistan
[ BASKAN YARDIMCIS! |

[ CiN ULKE KOORDINATORU

[ PEKIN KOORDINATORU

Tirkiye Temali Tanitim Ofisi
Demirbaslar ve Ofis Malzemeleri

Arag

Sekreterya - 1
Tanitim Ekibi - 3
Pazarlama Ekibi - 3
Gtvenlik Personeli -2
Temizlik Personeli - 2

[ SANGAY KOORDINATORU

Tirkiye Temali Tanitim Ofisi

Demirbaslar ve Ofis Malzemeleri

Arag

Sekreterya - 1
Tanitim Ekibi - 3
Pazarlama Ekibi - 3
Guvenlik Personeli -2
Temizlik Personeli - 2

[ GUANGZHOU KOORDINATORU |

Tirkiye Temali Tanitim Ofisi
Demirbaslar ve Ofis Malzemeleri
Arag

Sekreterya - 1

Tanitim Ekibi - 3

Pazarlama Ekibi - 3

Giivenlik Personeli-2

Temizlik Personeli - 2

YURTDIS! EGITIM TANITIM AJANSI (VETA) GELIR & GIDER PLANI

| GELIR KAYNAKLARI

Devlet Destekleri
Vakif Universiteleri
Devlet Universiteleri

|GIDER TURLERI

Personel Maaslari

Matbaa, Baski Giderleri
Pazarlama Giderleri
Ulasim-Konaklama Giderleri
Reklam-Tanitim Giderleri
Kira (Bina-Arag) Giderleri
Temsil Agirlama Giderleri
Fuar Katilim Giderleri

YURTDISI EGITIM TANITIM AJANSI (YETA) TAHMINI PERSONEL SAYIS

YETA Tiirkiye Merkezinde, Baskan ve Baskan Yardimcilari Dahil Yukaridaki Planlama Dahilindeki Tim Ulkeler Olursa 47 Personel
Ornek Ulke Gin'deki gibi 3 farkli sehirde ofis agilmasi planlanirsa iilke bazinda 37 kisilik bir ekip olugturulacak.
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Arastirmaci tarafindan literatlr esliginde uzman denetiminde YETA (Yurtdigi Egitim
Tanitim Ajansi) egitim modeli gelistiriimigtir.

YETA Model Onerisi

4.2. Biz Kimiz? Model igin Agiklayici Bilgiler

2008 yilindan bu yana kendi imkanlarimizla Turkiye genelinde kamu ve 6zel sektorin
ihtiyag duydugu, yetismis insan gucunun akademik kariyer planlamasini yapiyoruz.
Ulkemizin akademik kariyer planlamasi noktasinda diinya odlgegindeki statiisiinlin
analizleri neticesinde, varsa insanimizin hizmet almasinin onundeki puruzleri
gidererek akademik gelisimin 6ninu acgiyoruz. Cin, Kazakistan, Avustralya, Rusya,
Fransa, Almanya, Hindistan, Kanada, ingiltere, KKTC, Belgika, Hollanda, Ukrayna,
Moldova, Romanya, Bulgaristan, Yunanistan ve Cek Cumhuriyeti gibi Ulkelerde
egitim  faaliyetleri konusunda gergeklestirdigimiz  incelemeler ve  bizzat
gozlemledigimiz guncel uygulamalardan elde ettigimiz bilgi ve tecrubeleri Ulkemizde

de uygulamaya calistik.

Dinyada yaygin bir sekilde uygulanan ve Turkiye'de ilk defa bizim hayata
gecirdigimiz, intensiv ve moddiler programlar vasitasiyla, istanbul ve Ankara’nin genis
akademik imkanlarini dogru bir bicimde planlayarak, yuksek lisans egitim

imkanini Ulkemizin 81 vilayetine ulastirdik.

Bu suretle, egitime ve gelisime acgik, kariyer planlayan tim Anadolu insani isini,
ailesini, sorumluluklarini ve sosyal gevresini ihmal etmek zorunda kalmadan ayrica
butcesini bozmayacak sekilde ¢ok daha az maliyetlerle ihtiyacini giderebilme imkani
yakalamigtir. Bu yonuyle de kisi almig oldugu guncel egitimlerle hem kedisini hem de
kendi nezdinde calistigi kurumunu, bir ydnuyle de etkilesimde ve iletisimde

bulundugu ailesini ve sosyal gevresini guncellemis bulunmaktadir.

2008 yilindan bu gine, Okan Universitesi, Atihm Universitesi, Isik Universitesi,
Uludag Universitesi, Gaziantep Universitesi, Yakin Dogu Universitesi, Rusya IMBL
Universitesi ve Kazakistan Turan Astana Universitesi ile ylrittigiimiiz calismalarda,
yaklasik 5 binden fazla insanimiza akademik kariyer yapma imkani sunarak, yeni

ufuklar kazandirma firsati yakalamis olmanin mutlulugunu yasiyoruz.
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4.3. Neden Ulkemize Ucretli Egitim Almak igin Yabanci Ogrenci Gelmiyor?

Ulkemizi yurt disinda temsil eden egitim misavirlerimizin yeterli derecede yabanci dil

bilmemesi.
Bircok elcilik ve konsoloslugumuzda egitim musavirinin olmamasi
Mevcut elgiliklerimizin Glkemizin Gniversitelerinin tanitimini yapamamasi.

Universitelerimizin yurt digindaki fuarlara katilim desteklerini kullanamamasi, nasil

tanitim destegi alacagini bilememesi.

Ulkemizdeki Gniversitelerin yurt disi tanitimlarinda sadece Ingilizce ve Tirkge

brogurlerin kullanilmasi ve baska ulkelere ¢ok az ziyarette bulunulmasi.

Universitelerin tanitim materyallerinin ziyaret edilen tlkenin lisaninda hazirlamamasi.

Ornegin Cin’de Cince kullaniimasi gibi.

Yabanci 06grenci adaylarinin ulkemizdeki Universiteler igin direkt olarak bilgi

alabilecekleri bir tanitim merkezimizin olmamasi.

4.4. Nasil Ogrenci Getirebiliriz?
Egitim musavirlik birimini kismen 6zellestirmeliyiz.

Yurt disi egitim tanitim ajansi kurmaliyiz. Bu ajansin denetimi devlette fakat isleyisi

o0zel sektdorde olmali.

Bu ajansta c¢alisacak olan personeli egitim sektdrinu iyi taniyan, tanitimini ve
pazarlamasini iyi yapabilecek 6zellikte ve en az bir yabanci dili ¢ok iyi derecede bilen
ve konusan tecrubeli kigilerden se¢gmeliyiz.

Yurtdigi egitim ve tanitim ajansina her yil 6grenci getirme hedefi belirlemeliyiz. Bu
hedefe ulagsmalari igin gerekli sartlari saglamali ve hedefe ulasiimadigi durumlarda

hesap sorabilmeliyiz.

Yurtdisi tanitim ajansi kurulmasi i¢in kaynagi Turkiye Cumhuriyeti’'nden Turkiye’deki

vakif ve devlet Universitelerinden saglamaliyiz.

Yurtdisi egitim ajansinda galisacak personelin bir kismini ofislerin agilacagi ulkelerin
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vatandaglarindan se¢gmeliyiz.
Elciliklerimizdeki egitim musavirlerimizi en az 10 yilhgina o ulkeye gondermeliyiz.

Hatta gonderilecek Uulkede musavir olarak atanmadan uzman veya musavir
yardimcisi unvanlari ile 6nce o ulkenin dilini 6grenmesi icin dil kursuna gondererek o

ulkenin lisanini bilmesini saglamaliyiz.

Egitim musavirlerimizin o ulkede yuksek lisans veya doktora programi yapmalarina

destek vermeliyiz.

Boylelikle musavirlerimizin akademik kariyerlerini yukseltmig, bulundugu ulkenin

sartlarini bilerek musavirlik yapmalarini saglamis oluruz.

Musavirlik yaptiklart uUlkeden gelen 06grenci sayisina goére performansini
degerlendirmeye tabi tutmaliyiz. Her yil bir onceki yila oranla artig saglamasini kriter

olarak koymaliyiz.

Her yil egitim fuarlarinda devlet olarak yer kiralamali, tGlkemizin mimari eserlerinin

gorselini kullanarak ulkemizin ve universitelerimizin tanitimini birlikte yapmaliyiz.

Boylelikle Ulkemizi sadece egitim olarak dedil turizm olarak da tanitimini yapmis

oluruz.

4.5. Egitim Sektoriinde Cin’in Pazar Kapasitesi

2014 yilinda Cin’den Amerika’ya ve Avrupa Birligi Ulkelerine Gniversite egitimi almak
igin ortalama 450.000 ogrenci yurt digina ¢ikmaktadir.

Bu égrencilerin ortalama 250.000 kisisi Amerikayi, 100.000 kisisi Iingiltere’yi geri

kalan 100.000 kisi ise dinyanin diger Ulkelerini tercih etmigtir.

Amerika’da yillik egitim dcreti 30.000 USD ile 70.000 USD arasinda degismektedir.
Biz ortalama 50.000 USD’ini baz alirsak,

250.000 6grenci x 50.000 USD = 12.5 Milyar USD ( Yillk )
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Ortalama 4 yil egitim aldiklari varsayilir ise 12,5 Milyar USD x 4 = 50 Milyar USD
etmektedir. Bu hesapla Amerika’nin sadece 2014 yihinda Cinli Universite

ogrencilerinden elde edecegi egitim kaynakl gelir 50 milyar USD’yi bulmaktadir.

Bunun yaninda bu 6grencilerin Amerikan ekonomisine konaklama ve yasam maliyeti
olarak yaptidi katkiyl disinecek olursak 4 yillik bir zamanda en az 30 milyar USD

katki saglamis olacaklardir.

4.6. Hedefimiz Gin’in Kapasitesinin % 10’unu Ulkemize Getirebilmektir

Ortalama olarak vakif universitelerimizin bir yillik egitim Gcretini 10.000 USD olarak
kabul edersek, 10.000 USD x 45.000 kisi = 450 Milyon USD sadece Cin’den gelecek
ogrencilerden boyle bir gelir elde etmis olacagiz. Turkiye’de hazirlik sinifi dahil 5 yil

egitim aldiklar varsayildiginda ise,
450 Milyon USD x 5 yil = 2,25 milyar USD katki saglamis olacaktir.

Ulkemize ekonomik deger kazandirmak icin iran, Rusya, Ukrayna, Meksika, Avrupa
Ulkeleri, Balkan Ulkeleri, Belarus, Kazakistan, Azerbaycan, Nijerya, Irak, Arap
Ulkeleri ve Afrika Ulkelerini diisiinecek olursak 2023 yilindan itibaren her yil Glkemize
100.000 6grenci getirebilirsek Ulkemizin ekonomisine 100.000 6grenci x 10.000 USD
= 1 milyar USD’lik yillik bir girdi saglayabiliriz.

Yasam maliyetleri ve konaklama harcamalari olarak da yilhik 1 milyar USD tUlke
ekonomimize katki saglayacaklari géz onune alinirsa kigumsenemeyecek bir tutar

olarak ortaya ¢ikmaktadir.
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4.7. Ornek Proje isleyisi
4.7.1. Versiyon 01 Cin

Tirk Universitemiz ile Amerikan Universitesi ortak ¢ift diploma ingilizce

programlar yapmasi durumunda...

Ornek Ulke Isleyisi : Cin

Universite Lisans Programi Adi : Ingilizce Miihendislik

Program Sduresi : 3yl

Ortak Protokol Yapilan Diger Ulke : Amerika

Tarkiye’'deki EQitim Suresi 2 yil (1. ve 2. Sinif Turkiye’de Egitim
Yapilacak )

Amerika’daki Egitim Suresi 1 yil ( 3. Sinif Amerika’da Egitim Yapilacak )

Verilecek Diploma : 2 yil Turkiye’'de egitim gordugu igin Tark

Universitesi Diplomasi
1 yil Amerika’da egitim gordugu icin

Amerikan Universitesi Diplomasi

Ogrencinin Turk Universite Harci - 10.000 USD ( Yillik )

Ogrencinin Amerikan Universitesi Harci : 30.000 USD ( Yillik )

3 Yillik Egitim Maliyeti 1. Y1l Tirk Universitesi 10.000 USD
2. Y1l Turk Universitesi 10.000 USD
3. Y1l Amerikan Universitesi 30.000 USD

Toplam Egitim Harci : 50.000 USD
Tarkiye’'nin 1 6grenciden elde ettigi yillik egitim harci : 10.000 USD
Yillik Konaklama ve Yasam Maliyeti ortalama : 10.000 USD

Cin’den Turkiye’ye yillik ortak program ( cift diploma ) gergevesinde 45.000 6grenci
hedefliyoruz. Bu hedeflerimiz dogrultusunda sadece Cin’den yillik Egitim Harci ve
Yasam Maliyeti ile Glkemize 900 Milyon USD gelir gelecektir. Bu 6drenci tUlkemizde 2
yil egitim gorecedi i¢in ulkemize 1,8 Milyar USD gelir birakacaktir.

NOT: Cin 2014 yilinda Cin’den 450.000 6grenci egitim almak igin yurt digina gitmistir.
Bu 6égrencilerin 250.000 kisisi Amerika’yi, 100.000 kisisi ingiltere’yi ve kalan 100.000
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kisisi diger Ulkeleri tercih etmistir. Amerika’daki Universite egitim Ucretleri yillik 30.000
USD ile 120.000 USD arasinda degismektedir. Amerika icin ortalama 50.000 USD
temel alinsa Cinli 6grencilerin Amerika’ya yillik 12,5 Milyar USD egitim harci 6duyor
olduklari sonucuna variriz. Bu durumda yasam maliyetleri ile birlikte yillik 25 Milyar

USD Cin’den Amerikan ekonomisine akiyor demektir.

Bizim hedefimiz 2023 yilina kadar Cin’in yurtdisina gonderdigi 6grencilerden % 10’luk
kismini yani 45.000 6grenciyi Turkiye’ye getirebilmektir.

4.7.2.Versiyon 02 Nijerya

Tiirk Universitelerimizde ingilizce programlar yapilmasi durumunda

Ornek Ulke Isleyisi : Nijerya

Universite Lisans Programi Adi : ingilizce Miihendislik

Program Sdaresi 24yl

Tarkiye’'deki Egitim Suresi 24yl

Verilecek Diploma : 4 yilhik egitimin tamamini Turkiye'de gordugu igin

Turk Universitesi Diplomasi

Ogrencinin Turk Universite Harci : 10.000 USD ( Yillik )

4 Yillik Egitim Maliyeti 1. Y1l Turk Universitesi 10.000 USD
2. Y1l Turk Universitesi 10.000 USD
3. Yil Turk Universitesi 10.000 USD
4. Y\l Turk Universitesi 10.000 USD
Toplam Egitim Harci :40.000 USD
Tarkiye’'nin 1 6grenciden elde ettigi yillik egitim harci : 10.000 USD
Yillik Konaklama ve Yasam Maliyeti ortalama : 10.000 USD

Nijerya’dan Turkiye’ye yillik 20.000 6grenci getirmeyi hedefliyoruz. Bu hedeflerimiz

dogrultusunda sadece Nijerya’dan yillik egitim harci ve yagam maliyeti 6demeleri ile
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ulkemize 400 Milyon USD gelir saglanacaktir. Bu 6grenciler Glkemizde 4 yil boyunca

egitim gorecegi icin toplamda ulkemize 1,6 Milyar USD gelir birakacaklardir.

4.8.. YETA Egitim Modelinin Uygulama Agamalari

SEKILLENDIRILMESI

YETA EQitim Modelinin uygulamasi dort asamadan olugsmaktadir. Modeli olugturan
uygulama asamalarinin sekillendirildigi sema ise asagida yer alamaktadir.  Ayrica
modeli olusturan dort asamanin acgiklamalarl ise semanin altin agsama asama

aciklanmistir.

1. ASAMA 2. ASAMA 3. ASAMA 4. ASAMA
( P ) ( . P ) ( . ) ( . . . )
YETA OFiSiNiN O iLK ALGI ANKETiNIN MEMNUNIYET —»|  TURKIYE’NIN DETAYLI
ULKEDE ACILMASI B YAPILMASI — ANKETININ BiLGILENDIRILMESi
YAPILMASI
\ J \ J \ J \ J
( . . ) [ . N 4 - N\ e
iNTERAKTIF KATILIMLI SORUNLARIN TESPIT SORUNLARIN TESPIT TURKIYE iLE iLGiLi
TURKIYE TANITIMI EDILMESI EDILMESI GERi DONUSUMUN
SAGLANMASI
\ J \ J \ J
N\ | N\ | \ /
CALL CENTER CALL CENTER SORUNLARIN
KURULUMU VE DESTEGININ c6zUMU igiN ( \
OGRENCILERIN OGRENCILERE GEREKLi DESTEKLERIN o o
BILGILENMESI VERILMESI SAGLANMASI O'GRENSINI'ITJ
\_ Yy, \_ Y, \_ ) UL.IS.I-\NSUSTU
EGIiTIME DEVAM
(" TORKIYENIN ) 4 )\ 4R N\ ETMESININ
SERENCI ORYANTASYON UNIVERSITEYE VE SAELANMASI VE
SECILMESININ TOPLULUKLARI iLE OGRENCILER iCiN
SAGLANMASI ICILER ICI \_ )
\ ) ENTEGRE OLARAK —! FARKLI UNIVERSITE
YAPILMASI. VE SEHIR —
OGRENCi ULKEMIZi \ j BULUNMASI
TERCIH ETTIKTEN KONUSUNDA
SONRA MUMKUNSE DESTEK
UNIVERSITE GEZILERI \ SAGLANMASI )
YAPILMASI.
ULKEMIiZDEKI

UNIVERSITENIN ||
TERCiH EDILMESININ
SAGLANMASI

\ J
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4.9.. YETA Egitim Modelinin Uygulama Asamalarinin Agiklanmalari
4.9.1.Asama 1

Modelin birinci agsamasi yabanci 6grencinin bulundugu ulkede Turkiye'yi secmesi ve
Turkiye hakkindaki bilgisinin arttiriimasi surecini olusturmaktadir. Bu asamada
modelin icerisinde kurgulanmis olan yan kurullarla ilgili yabanci ulkelerde Turk Egitim
Sistemi farkli yonleriyle (egitim, yasam olanaklari, ekonomik kosullar, gtvenlik vb. )
tanitilacaktir.

Bu amacgla modelde kurgulanmis olan yan kurullar Yurtdisi Egitim Tanitim Ofisi (
YETA ) olarak ifade edilmektedir. Planlanan tanitim faaliyetleri sadece tek tarafli
seminerler veya bilgi aktarilmasi seklinde degil, 6grencilerle birebir, ylzyluze ve
interaktif katihmli tartisma gruplarla ¢alisma seklinde yurutulecektir.

Ayrica YETA ofisleri her Ulkenin en buylk sehirlerinin en merkezi yerlerinde ve
mumkun oldugunca genis mekanlar igcerisinde acgilacaktir. Boylelikle cadde uzerinden
gecen herkes dncelikle YETA ofislerini gormus olacak ve Ulkemizin ulasilabilirligi ve
tanitilabilirligi artmis olacaktir.

Bu asamanin temel amaci yabanci 6grencinin egitim hayatini Turkiye'de surdirme
secimini rasyonel nedenlere dayanarak almasini saglamaktir. Ogrenci Ulke segimini
yaparken Ulkenin pek ¢ok yonuyle tanismis olacaktir.

Bu asama ayni zamanda Turkiye'yi secmis olan o6grencilerin egitimlerini hangi
Universitede surdureceklerine yonelik segimlerini de kapsamaktadir. Bu amagla
Tarkiye’de bulunan devlet ve vakif Universitelerinden kurumlarini tanitici dokimanlar
elde edilecek ve her Universiteye esit firsat hakki taninarak yabanci 6grencilerin Tark
Universitelerini tanimasina ve serbestce secim yapmalarina firsat taninacaktir.

Bu asamada ayrica yabanci dgrencilerin Tirk Universitelerini yerinde gérmelerini
saglamak ve ilgili kurumlarla ilgili yerinde ve kaynagindan bilgi sahibi olmalarini
saglamak amaciyla Tirk Universitelerine geziler de diizenlenebilecektir.

Ayrica YETA Call Center kurularak dinyanin hangi Ulkesinden aranirsa o ulkenin
dilinde ylUksek egditim konusunda 6grenci adayinin merak ettigi konularla ilgili bilgi
verecek personel istihdam edilecektir. Boylelikle dinyanin herhangi bir Glkesinden,
ulkemizdeki yuksek 6grenim hakkinda bilgi almak isteyen 6grenci adaylarina tek bir
merkezden dogru bilgilendirme yapilmasini saglamis olacagiz.

Kuracagimiz YETA merkezinin dunyada kullanilan neredeyse tum dillerinde bilgi
verecek sekilde hazirlanmig bir web sitesi de olusturulacaktir. Bu web sitesi kanaliyla
sosyal medya yoOnetilecektir. Boylelikle yeni neslin mUmkin olan her kanaldan
ulkemizdeki Universiteler hakkinda dogru bilgi almasini saglamis olacagiz.
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YETA ayni zamanda o Ulkelerde yapilan egitim fuarlarina Ulkemizdeki tim
universiteleri temsilen katilim saglayacaktir. Fuar alanlarinda katimci Ulkelere gore
her zaman en fazla alani kiralayarak ulkemizdeki Universitelerimizin tanitimini
saglarken, fuar alanini Ulkemizin mimari eserlerinin maketlerini kullanarak gekici hale
getirecek ve boylece 6grenci adaylarinin ve ailelerinin Ulkemize geldiginde sadece
egitimle ilgili degil tarihi, turistik ve kulturel alanlarimizla ilgili olarak da bilgilenmis
olmasina vesile olmus olacagiz.

4.9.2 Asama 2

Modelin ikinci asamasi, Turkiye'ye yeni ulagsmis olan d6grencinin egitimine bagladiktan
hemen sonra Turkiye'ye iliskin ilk algisinin tespiti agisindan bir “ilk algi” anket
¢alismasinin yapilmasini icermektedir.

Yapilan anket ¢alismasi ile 6grencinin Turkiye’nin ekonomik, klturel, siyasi ve egitim
yapisina iligkin dusunceleri 6grenilmeye calisilacaktir. Ek olarak Turkiye ile ilgili
memnuniyet durumu da Olgulecektir. Yapilan bu anket galismasi ile 6grencilerin ilk
asamada karsilastiklari sorunlar tespit edilecek ve Universitelerde faaliyet gosteren
YETA ofisleri vasitasiyla sorunlar giderilmeye calisilacaktir.

Bu asamada ayrica hem &grencilerin Turkiye’ye dair bilgilerinin artmasi hem de
aralarindaki diyalogun ilerlemesi agisindan oryantasyon faaliyetleri duzenlenecektir.
Bu faaliyetler Ulke glnlerinin dizenlenmesi, kiltir kaynasmasi, kitap okuma gunleri,
spor ve oyun etkinlikleri olarak siralanabilir.

Oryantasyon faaliyetlerinde Universitenin 6grenci topluluklari dahil edilerek surece
katki saglamalarina firsat verilecektir. Boylelikle Universite 6grenci topluluklar
arasinda kaynagsma saglanmig olacaktir.

Her yabanci 6grenciye bir Turk 6grenci ile yurtlarda konaklamasi durumunda, Turk
ogrencinin birlikte kaldigi yabanci 6grenciye yasadigdi sehri, Universiteyi tanitmasi igin
bazi tegvik ve oduller verecegiz. Boylelikle Turk ogrenciler bir nevi rehberlik gorevi
ustlenmis olacaklardir. Bu projede yer alan Turk 6grencilere bu emeklerinin kargihgi
olarak cesitli hediyeler, burslar, oduller verilebilir. Bu sayede yabanci ogrencilerin
ulkemize ¢ok daha gabuk adapte olmalari saglanabilecektir.

Her yabanci 6grenciye yurt veya ev arkadasligi yapan Turk 6grencilerimiz bir nevi o
ogrencinin partneri olmus olacaktir. Bu duzenlemeyle hem yabanci 6grencinin
yalnizhk duygusunu ortadan kaldirmis olacagiz hem de Tirk égrencilerin ingilizce
konugmalarina destek saglamis olacagiz.

Bu asamada yabanci 6grencilerin en ¢ok karsilastiklari sorunlardan biri de oturma
izni almaktir. Bu konuda o6zellikle kamu kurumlari ile iletisim kurarak gerekili
kolayliklarin saglanmasinda yardimci olacagiz.
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4.9.3. Asama 3

Modelin dglncu asamasi Turkiye'deki egitim hayatinin birinci yilini doldurmusg olan
yabanci uyruklu 6grencilerin egitimi sirasinda karsilastigi sorunlarin ve sikintilarin
ayrintili olarak tespit edilmesinden olugsmaktadir. Diger taraftan ikinci asamada ilk algi
anketi olarak duzenlenen anket cgalismasi daha ayrintili bir olgekle memnuniyet
anketi olarak tekrarlanacaktir.

Bu asamada o6grenciler uyruklarina gore gruplandirilacak ve karsilastiklari sorunlar
geldikleri Ulke bazinda ¢bézlilmeye caligilacaktir. Sorunlarin ¢ézimune bir yandan
YETA ofisleri katki saglarken diger yandan kurulacak olan call centerlar vasitasiyla
ogrencilerin  sorunlarini  kendi lisanlari ile aktarmalari saglanarak sorunun
¢ozulmesine yardimci olunacaktir.

Gosterilen gabalara ragmen bulundugu Universiteye uyum saglayamayan yabanci
ogrencinin Turkiye’'de bagka bir Gniversiteye gegisi icin de destek saglanacaktir.

Egitimleri sirasinda Ulkemizin birgok tarihi ve turistik yerlerine cesitli belediyelerden
destek alinarak dusuk Ucretli geziler organize edilebilir. Bu geziler 6grenciler igin
kaynasma ve sosyallesme imkani sunarken, gezilen sehrin tanitiimasina da destek
olacaktir.

494 Asama 4

Modelin dérdincli asamasi Turkiye’de egitimini tamamlamak Uzere olan yabanci
ogrencinin ulkemizin bir turizm elgisi olarak gérev yapmasini saglamak tzere cesitli
geri bilgilerin verilmesini icermektedir. Bu asamada Turkiye'de yillarca yagsamis olan
yabanci 6grencinin geldigi ulkede bulunan ailesine ve yakin gevresine olumlu geri
donusler yapmasinin saglanmasi amaclanmaktadir.

Lisans egitimini tamamlamak Uzere olan yabanci 6grencinin Tarkiye'de lisanustu
egitimine devam etmesi icin YETA ofisleri vasitasiyla alternatif yuksek lisans
programlarina yonlendirilmesi saglanacaktir.

Bagarili  ogrencileri tespit ederek ulkemizdeki bilimin gelismesine destek
saglayabiliriz.

Universitelerimizin patent almasini saglayacak projeler tretmesi igin gesitli tesvikler
verebiliriz. Belki kendi Ulkesindeki know-how’i tulkemize getirmesini tesvik edebiliriz.

Bu asamada ayni zamanda Turkiye’de yasamini surdlirmek isteyen yabanci
ogrencinin is olanaklari da arastirilacak ve oOgrenciye bu asamada da destek
olunacaktir.
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4.10. Arastirma Sonuglarina Goére Modelin Kurgulanmasi

4.10.1. Asama 1

Tablo 4. Ogrencinin Turkiye'yi secimi ve Tlrkiye hakkindaki duygu ve dislinceleri

Egitim igin Tiirkiye'yi Secme

Nedeniniz(n=97)*

Turkgce Konusulmasi 12 12,37
Burslu Olarak Gelmem 27 27,83
Hayalimde Okumak istedigim Ulke olmasi 25 25,77
Akrabalarimin Bulunmasi 23 23,71
Avrupa Standartlarinda Egitim Vermesi 10 10,30
Turkiye de Okuyan Arkadaslarimin Onermesi 30 30,90
Kultuirel Benzerlikler 20 20,61
Diger 5 5,15

Egitim icin Turkiye'yi secme nedenleri olarak ankete katilanlarin % 30,90'1 Turkiye'de

okuyan arkadaslarinin 6énermesi, % 27,83'i burslu almis olmayi, % 25,77’si ise

hayalinde okumak istedigi Ulke olarak belirtmiglerdir.

Tiirkiye ye Gelmeden Onceki
Diisiinceler(n=34)*

lyi Kosullara Sahip Ulke | 24 70,58
Muhafazakar Ulke 4 11,76
Korktum 5,88
Teror 5,88
lyi Kilttire Sahip Ulke | 14 41,17
Dustncem Yok 1 2,94

Turkiye’'ye gelmeden onceki Turkiye hakkindaki dustnceleri

% 70,58 oranla iyi

kosullara sahip bir tUlke olmamiz, % 41,17'de kendilerine yakin iyi bir kultire sahip

ulke olmamiz olarak ifade edilmistir.
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4.10.2. Asama 2

Tablo 5. Turkiye'ye geldikten sonraki duygu ve dusunceleri

Tarkiye'ye Geldikten Sonraki

Dusunceler(n=78)*

Adaletsiz Bir Ulke 1 1,28
Muhafazakar Ulke 5 6,41
lyi Bir Kiltiire Sahip 30 38,46
Geldigime Memnunum 63 80,76
Geldigime Pismanim 8 10,25
Dasuincem Yok 2 2,56

Turkiye'ye geldikten sonraki duygu ve dusuncelerinde ise katilimcilarin %80,76’si

geldigine memnun oldugunu beyan etmigtir.

4.10.3 Asama 3

Tablo 6. Turkiye’deki egitimleri sirasindaki karsilagilan problemleri

Egitim Sirasinda
Sikintilar ile
Karsilastiniz mi(n=98)

Evet 44 44,9

Hayir 54 55,1

Evet ise En Cok Sikinti Ulkede En Gok

Yasadiginiz Sikinti  Yasadiginiz

Sorun(n=45)* llk 3 Konu (n=80)*

Dil 22 48,8 | Kultdr Farki 15 18,75
Irkcihk 2,22 | Dil 42 52,5
Kaltar Farki 7 15,55 | Maddi 20 25
Kisisel Sorunlar 8,88 | Egitim 13 16,25
Egitim Sistemi 18 40 Ulagsim 24 30,00
Maddi 3 6,66 | Sikinti Yasamadim 6 7,5
Ulasim 3 6,66

Egitim sirasinda karsilastiklari problemlerin basinda % 48,8 oranla dil, % 40 oraninda

ise egitim sistemi yer almistir. Bu sonuca gore sikinti yasamalarinda en buyuk etken
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ortak dil konugsamamalarindan kaynaklanmaktadir. Ayrica egitimleri igin Ulkemize
gelmeleri, Universitenin bulundugu sehre ulagmalari ve Universite ile kaldiklari yurt

arasinda % 30’luk bir oranda gesitli ulagim sikintisi yasadiklarini belirtmiglerdir.

4.10.4 Asama 4

Tablo 7. Turkiye diginda egitim gormek isteyip istemedigi, 6grencinin memnuniyeti

Tarkiye Diginda
Egitim Gérmek
istenilen Bir Ulke
Var mi(n=98)
Evet 40 40,81
Hayir 58 59,18
Hangi Ulke O Ulkede Egitim
(n=40)* Yapamama
nedeni(n=34)*
Avrupa Ulkeleri 19 47.5 Pahali 13 38,23
Amerika Kitasi 7 17,5 Turkiye deki lyi Kosullar |7 20,58
Ulkeleri
Diger Ulkeler 14 35 Dil 3 8,82
Kisisel Nedenler 6 17,64
Sinavda Hak 2 5,8
Kazanamadim
Vize Alamadim 3 8,82

Tarkiye disinda egitim gormek istedikleri farkli bir tGlke var mi sorusuna verilen
cevaplar incelendiginde % 59,18 oraninda hayir, %40,81 oraninda ise evet
cevabinin verildigi gorulmektedir. Evet, cevabi aldigimiz 6grencilerin hangi ulkeleri
gitmek istediklerini inceledigimizde ise % 47,5'lik bir orana denk gelen 6grencinin
Avrupa Ulkelerinde egitim gormek istediklerini belirttikleri gérulmagstir. O Ulkelerde
egitim yapmama nedenlerini arastirdigimizda ise katilimcilarin % 38,5’inin pahal

olmasi dusuncesi On plana gikmigtir.

Modelin slreci ogrenci Turkiye’de egitim kararini vermeden oOnce baslamakta,

Tarkiye'deki egitim hayatini yakindan go6zetmekte, sorunlara modelin iginde
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kurgulanmis yapilarla ¢ézim Uretilmekte ve 6gdrencinin Turkiye’de kaliteli bir egitim

hayati yagsamasi amaclanmaktadir.

Ogrencinin Turkiye’den memnun olmayip farkli Ulkelere yénelmesi durumunda onu

buna iten nedenler sorgulanmaktadir.

Model, dinamik ve esnek bir modeldir. Suregte karsilasilabilecek kriz durumlarina

karsi revize edilebilir.

Geng oOgrenci nufusunun yogun olarak kullandigi ancak Tuark Universitelerinin
tanitiminda yeterli duzeyde kullaniimayan sosyal medya aracglari modelin

dayanaklarindan birini olusturmaktadir.

Model devlet kontrolinde ancak 0zel sektor uygulamali kurgulanmistir. Boylece
bldrokrasi engelinin ortadan kaldirimasi ve 06zel sektdérin dinamizminden

faydalaniimasi amaclanmaktadir.

Model butinuyle uluslararasi 6grencilerin Turkiye’deki yasamini kolaylastirmayi

amaclarken ayni zamanda ¢ikti olarak devlet kademelerine girdi saglayacaktir.

Ornegin Tlrk Universitelerinin diger Ulkelerdeki taninma durumu ve diploma
denkliklerinin YOK tarafindan sistematik hale getirilmesi modelin dnerilerinden birini

olusturmaktadir.

Uluslararasi ogrencilere yonelik ikamet izni ve vize gibi konulardaki burokratik

islemlerin resmi kurumlar tarafindan hizlandirilmasi énerilmektedir.

Ayrica uluslararasi ogrencilere yonelik 6zel saglik sigortasi imkéanlari model i¢inde

kurgulanmigtir.

Egitim harcamalari kendileri tarafindan karsilanan uluslararasi 6égrencilerin sayisinin
artmasi ulke ekonomisine katki saglayacaktir. Sadece bu ekonomik katkidan egitim

sektoru degil, turizm ve hizmet sektorlerimiz de faydalanacaktir.
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BOLUM V: TARTISMA - SONUG /ONERILER

5.1. Tartisma ve Sonuglar

Tlrkiye'yi segcme sebebi olarak ortaya konan nedenlerin basinda Turkiye’deki
Universitelerde egitim goren arkadaslarinin bulunmasi, burslu olmak, Tulrkiye'nin
ogrencinin hayalindeki Ulke olmasi, Turk¢e konusuluyor olmasi ve kulturel benzerlik
gelmektedir. Calismamizdaki veriler Ozkan ve Givendir'in verileri ile paralellik, Beser
ve Savasan’in verileri ile ise benzerlik gostermektedir (Ozkan & Gilivendir 2015;

Yardimcioglu & Beser & Savasan 2017) .

Calismaya katilan 6grencilerin geldigi Ulkelere baktigimizda Suriye ve Azerbaycan
basta olmak Uzere bazilari bilinmeyen ya da duyulmayan Ulkelerin de yer aldigi kirkin
ustinde Ulke yer almaktadir. 2000 yilinda yurt disina en ¢ok 6grenci gonderen 20
ulkeye baktigimizda Turkiye 2000 yilinda sekizinci sirada iken, 2012 yilinda ise
onbirinci siraya gerilemistir. Bu durum her ne kadar umut verici olarak gorulse de
2012 yilinda ingiltere, Singapur, ispanya, Endonezya, Japonya, Yunanistan gibi
ulkelerin bu listenin ilk yirmisinden g¢ikmasi ve listeye Suudi Arabistan, Vietnam,
Nijerya, Kazakistan, Beyaz Rusya ve Pakistan’in eklenmesi sonucu ulke acgisindan
olumlu bir tablo olusmustur. 2000- 2012 yillarinda egitim i¢in en ¢ok tercih edilen ilk
yirmi Ulkeye baktigimizda Turkiye 2000 yilinda onyedinci sirada iken, 2012 yilinda ise
ilk yirmi icinde yer almamaktadir. Suudi Arabistan, Birlesik Arap Emirlikleri, GUney
Kore, Ukrayna, Misir ve Singapur ilk yirmi icinde yer alirken Tarkiye ilk yirmi igine
girememigtir. Tarkiye 2000-2012 yillari arasinda 6grenci sayisini en ¢ok artiran yirmi
ulke icine giremedigi gibi Suudi Arabistan, Gliney Kore, Tayland, Brezilya ve benzeri

ulkelerin de gerisinde kalmistir (Universitelerarasi Kurul Bagkanligi 2016).

Ulkedeki egitimin zorluklari 6grenciler tarafindan egitimin sistematik olmamasi ve
pahallik gibi unsurlar olarak siralamaktadir. Bu verilerin bazilari Yardimcioglu ve
Beser’in verileri ile benzerlik goéstermektedir (Yardimcioglu & Beser & Savasan

2017). Zayif yoOnlerimiz olarak kargsimiza g¢ikan bu unsurlara kargin, hosgorulu
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insanlarin varligi, dil benzerligi, Turkiye'ye geldikten sonra ise yaridan fazla
ogrencinin bagka bir Ulkede egitim dusunmemeleri gibi olgular ise guglu yonlerimizin
de oldugunu ortaya koymaktadir. Baska bir Ulkede egitim gormek istedigini belirten
ogrencilerin tercih ettikleri Ulkeler ise T.C. Universitelerarasi Kurulun 2016 yilindaki
analiz sonuglari, Alyilmaz & Biger & Cobanin ve Glrblz, Gile¢’in ¢alisma sonugclari

ile benzerlik gostermektedir.

Egitim sirasinda yaridan fazla 6grenci her hangi bir sikinti yasamadigini belirtirken
sikinti yasadigini belirtenler iginde yaridan fazlasi dil ve ulasim ile ilgili sikintilar
yasadigini belirtmektedir. Bu sonuglar Ozkan ve Glivendirin sonuclari ile paralellik
gostermektedir. Yine ¢alismamizdaki yasanilan sorunlar ile ilgili veriler Polat'in 2012

ve Cevher’in 2016 daki verileri ile benzerlik gostermektedir.

Tlrkiye’'ye gelmeden 6nce 6grencilerin buyldk bir bolima Tarkiye'nin iyi kosullara
sahip oldugunu, yariya yakin bir kismi iyi bir kiltire sahip bir Ulke oldugunu
belirtmigtir. Geldikten sonra ise, yuzde seksen gibi bir oranda memnuniyet
belirtimesi ve geldigine pisman oldugunu belirten dgrencilerinin olduk¢a dusuk bir
oranda kalmasi oranda guclu ve de@erlendirilecek olan bir yonumuz olarak ele

alinmasi ve gelistiriimesi gereken bir sonug olarak karsimiza ¢gikmaktadir.

Uluslararasi ogrencilerin dikkat ettigi noktalari degerlendirerek hareket ettigimiz
taktirde egitim igin tercih edilecek olan bircok Ulkenin 6nune gecgebilecegimizi
soyleyebiliriz. Ogrencilerin aradiklar kistaslar arasinda gidecegi Ulkenin refah diizeyi
yani egitim igin yapilacak olan harcamalarin tamami, burs ve barinma gibi desteklerin
varligi érnegin vize islemlerinde kolaylik saglanmasi gibi, gidilecek olan ulkenin dilini
bilme, tarihi, kultirel ve siyasi baglar, 6grenci ¢eken ulkelerin cazip burs ve gog¢
politikalari, arastirma olanaklari, yabanci dilde egitim veren program sayisi ve
diploma denkligi gibi konular olarak siralanabilmektedir. Universitelerarasi Kurul
tarafindan yapilan analiz sonugclari ile Sungur, Sahin vd. Enterieva & Sezgin’in

calisma sonuglari ile calismamizin verileri arasinda benzerlikler bulunmaktadir.

Calismada yer alan 6grencilerin arkadaslarinin olmasi nedeni ile Glkeyi se¢mesi ya
da arkadaslarinin ziyaretlerine gelmesini Ulke tanitimi ve turizm agisindan oldukga
onemli ve gigli bir yon olarak degerlendirebiliriz. Ulke politikalarinda ve yerel

yonetimlerde konunun ele alinmasi dnemli bir yer tutmaktadir.
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T.C Universitelerarasi Kurul'un 2016’da yapmis oldugu analiz sonuglari, bizim elde
ettigimiz sonuglar ve baska bir¢gok ¢alisma sonugclari bize yabanci 6grencilerin egitim
igin Tarkiye'yi sec¢cmelerini tesvik etmek icin yeni modeller Uretmek zorunda
oldugumuzu géstermektedir. Ulke olarak egitim alaninda giiglii olmamiz, yabanci
dilde egitim verebilen ve verebilecek olan programlarin gelistiriimesi igin oldukga
onemlidir. Ayni zamanda ogrencilerin Ulke segerken Uzerinde durduklari kistaslarin
saptanarak ulke egitim politikalarinda oncelikli siraya alinarak bunlara yer verilmesi
gerekmektedir. Turkge bilen Turk topluluklarindan gelen o6grencilerin ise pilot
universitelerden Ulke geneline yayilmasi konusunda bir politika belirlenmesi ve o

dogrultuda hareket etmemiz gerekmektedir.

Var olan surecglerin tanimlanmasi, analizleri ve modellenmesi incelenerek
yurtdigindan kamu universitelerine 6grenci geligsine yonelik alt yapinin geligtiriimesi
saglanmalidir. Egitimdeki zayif ve gugli yonlerimiz g6z 6ninde bulundurularak,
standardize edilmemis, eksik ve hatali olarak yurutulen caligmalarin iyilestiriimesi
gerekmektedir. Cok farkh bdlgesel kosullara sahip olan kamu Universitelerimize
yabanci 6grenci gelisinin diger Ulke Universiteleri ile bir kargilastiriimasinin yapilarak
aradaki farkin neden ve sonugclari degerlendirilerek Glkemiz icin gerekli olan alt yapi
modelleme sureci igin veriler elde edilebilir. Modelleme sureci hukumet destegi ile
YOK, MEB ve tim tllke genelindeki kamu Universiteleriyle birlikte saglanabilir ve
degisik alanlara uyarlanabilir. Ulkemiz slre¢ modellemesi ile diinyada taninan bir
ulke konumuna gelmesi saglanabilecedi gibi bilgi ve kultlr aligverisi ile enginlesmeler

ve ekonomik katkilar saglanacaktir.

Egitim birey / bireylerin davranis ve tutumlarinda kendi yasantilari yolu ile ayni
zamanda kasitli olarak, kalici ve istendik davranig degisikligini meydana getirme
surecidir. Ayni zamanda insanlarin diger insanlari ( planl, programli ) bir sekilde
kultirleme sureci de egitimdir. Bu sekilde bireylere toplumsal normlar
kazandirilmaktadir. Bir toplumun sahip oldugu maddi ve manevi her sey kulturu
olusturmaktadir. Egitim de bir noktada Kkisiyi kasitll olarak kuiltarleme, kulturel
degerlerin bireylere aktarilma surecidir. Aslinda kuiltirleme egitimden ¢ok daha genis
bir anlam icermektedir. EQgitim kultirlenmenin kasitli, amach ya da istendik
sartlandirmalarini icermektedir. Bu nedenle yabanci 6gretime ¢ok buyuk oOnem

verilerek ayni zamanda yurt digindan gelen ogrencilerin kulturlenmesini de
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saglayarak Turk kdltirinin taninirh@ini artirmis olacagiz. Kultirlemenin ¢ (Zoraki
kialturleme, gelisigizel kultirleme, kasith kualtirleme) tlrinden bahsedebiliriz.
Ozellikle formel egitimle gerceklestirilen kiltirin planli ve kasith bir sekilde
aktarimina 6nem verilmesinin yani sira toplum i¢inde yasantilanmalar sonucu olan
plansiz, istemsiz gelisi- guzel olusan ( 6rf/ 6rf ve adet-gelenek-goreneklerin toplumsal
yasam icinde aktarilmasi) kulturel degerlerin benimsetilmesi ile Turk kaltGranin ve
ulkenin taninirligr artacaktir. Biliyoruzki bireyler iginde bulunduklari kaltirel unsurlar
benimseyerek o kulture katilirlar. Farkh kalturlerin kargilikl etkilesimi ve serbest kultur
alis verisi ile kultirel etkilesimlerde bulunulacak ve bunlarin sonucu olarak da
kulturlesme meydana gelecektir. Egitim kultiran aktariimasinda bu nedenlerden
dolay1 ¢ok onemli bir yer tutmaktadir. Toplumun kiltarinu etkileyen ve ayni sekilde
kultirden etkilenen bir yapilya sahip olmasi nedeni ile egitim suregleri kulturel
degerlerin izlerini tagimaktadir. EQitim kultire gore daha az degisim gostermektedir.
Egitimin ana amaci kualturt diger birey ya da topluluklara aktararak kualtarin
devamhligini saglamaktir ve bu durumda sadece kasith (planh ve programli )

kulturleme ile gerceklesebilmektedir.

Egitimdeki basarilarin artmasi icin planli ve programli olarak tasarlanmis egitim
amagclari bulunmalidir. Bu egitim amaclarina ulasilabilmesi ise c¢esitli egitim
modellerini iceren programlara ihtiya¢ vardir. Egitim basarisi igin planh programli
olarak geligtiriimig egitim faaliyetlerine ihtiyag vardir. EQitim faaliyetleri sonucunda ise

basta amacglanmig olan sonugclarin gergeklestiriimis olmasi gerekmektedir.

Egitim sdreci sonunda ulasiimak istenilen hedeflere ulasabilmek igin 6grencilere
nelerin, nasil Ogretileceginin ve egiticilerin hangi donanimlara sahip olmasi
gerektiginin Uzerinde durulmasinin oldukga onemli oldugu bilinen bir gercektir. Ne
yazik ki Ulkemizde Universite egitim kurumlarinda egitici donanimlari ve 6grencilere
neyi, nasil ve ne zaman ogretilecedi konusu Uzerinde durulmadigi ve planli programl
olarak hareket edilmedigi i¢in yuksek 6grenimde tercih edilen bir Ulke olamamamiz
kacinilmaz olmaktadir.

Oysa egitim felsefeleri, program gelistirme yaklasimlarinin temel alindigi bir model ile
yurt diginda, Ozellikle diger ulkelere egitim amagh olarak buylUk oranda 6grenci
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gonderen ulkeler basta olmak Uzere yuksek dgretimde tercih edilen bir tlke olmamiz

ve bu sekilde kultirlenmenin saglanmasi ile istenilen hedeflere ulasilabilinecektir.

Yabanci uyruklu ogrencilerin Turk kultirinden etkilenmesi ve onu benimseyerek
kendi kulturine tagimasi, ailesini ve arkadaglarini Turkiye'ye getirmesi ve tanitmasi,
turizme katkisi ve benzer yan faydalarla Ulkeye istendik katkilarda bulunmasini
saglayabilmek igin kadltirin ( kdltdrin 6grenilebilir olmasi- toplumsal olmasi-
aktarilabilir olmasi- degisebilir olmasi- surekli olmasi- butunlestirici olmasi- ihtiyaclari
giderici olmasi- belli kurallarin olmasi ) 06zelliklerinden yararlanilabilir. Bunu
saglayabilmek igin kulturt ve kulturlerarasi iletisimi iyi bilen egitim kadrolari basta

olmak Uzere insan gucune ihtiyag vardir.

YETA modeli temelde dort asamadan olugmaktadir.  Modeli olugturmadaki temel
amag ise Turkiyeye yurt disi 6grenci gelisini artirmak ve Turkiyeyi yurt disinda taninir
ve talep edilir bir Glke haline getirmektir. Yabanci 6grencilerin Turkiye'ye sorunsuz
adaptasyonunu amaclayan bu modelde, dort ana agsama bulunmaktadir. Model ayni
zamanda bir zaman surecine de isaret etmektedir. Modelin agamalari zaman dilimleri
baz alinarak olusturulmustur. Her bir asamada modele katki saglayan yan kuruluglar
kurgulanmigtir. Birinci asama henuz o6grencinin Turkiye'ye gelmeden oOnce, ulke
hakkinda farkindah@inin olusturulmasini amaglamaktadir. ikinci asama, Turkiye'ye
yeni ulagmig olan dgrencinin egitimine bagladiktan hemen sonra ilk algisinin tespitini
temel almaktadir. Ucglincii asama, Tlrkiye'deki egitim hayatinin birinci yilini
doldurmus olan yabanci 6grencinin egitimi sirasinda karsilastigr sorunlarin ve
sikintilarin ayrintil olarak tespit edilmesi ve ¢6zim onerilerini konu almaktadir.
Dordincu asama ise, Turkiye'de egitimini tamamlamak Uzere olan yabanci
ogrencinin ulkemizin bir turizm elgisi olarak gorev yapmasini saglamak tzere cesitli

geri bilgilerin verilmesini icermektedir.
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5.2. Oneriler

Bu arastirma sadece Turkiye'nin dérdincu buyuk kentlerinden birisi olan Bursa ilinde
yapilmistir. Bu ilin sosyal imkénlar ve yasam kosullari ile diger illerde yer alan

kosullarin saptanmasi,

Uludag Universitesi disinda Ankara- istanbul- izmir olmak (izere diger ¢ biyik

sehirde calismalarin tekrarlanmasi,
Buyuk sehirler disindaki il ve Universiteler bazinda ¢alismalarin yapilmasi,
Gelinen Ulkelere yonelik degerlendiriimelerin saptanmasi,

Geligtiriimis  olan model ile vyeni c¢alismalarin yapilmasi ve sonuglarin

degerlendirilmesi,

Buyuk sehirlerde yabanci uyruklu ogrencilerin yasadiklari sorunlarin giderildigi pilot

universitelerin olusturulmasi.

65



KAYNAKLAR

Adiguzel, O. C. ve Berk, $. (2009). Mesleki ve Teknik Ortadgretimde Yeni Arayiglar:
Yeterlige Dayali Modiiler Sistemin Degerlendiriimesi, Yiizincii Yil Universitesi Egitim
Fakliltesi Dergisi. Haziran 2009. Cilt:V1, Sayi:1, 220-236.

Afsar, M. (2009). Tiirkiye’'de Egitim Yatirimlari Ve Ekonomik Biiyiime lliskisi. Anadolu
Universitesi Sosyal Bilimler Dergisi. Cilt/\VVol.:9- Sayi/No: 1 : 85-98

Akdag, B. (2006). Alternatif Egitim Modelleri. Akdag Bdulten. Alternatif EQgitim
Modelleri, Zil ve Teneffus Dergisi. 6.ss: 34-44

Aktan Kerem, Ebru. (2004). “Erken Cocukluk Egitiminde Bir Peri Masali: Waldorf
Okullari”, Coluk Cocuk Dergisi, 35, 22-25.

Alyilmaz, S., Bicer, N., Coban, i. (2015). Atatiirk Universitesinde Ogrenim Géren
Kirgiz Ogrencilerin Tiirkge Ve Tiirkiye'ye Yénelik Gériisleri. Uluslararasi Tirkge
Edebiyat Kultar Egitim Dergisi Sayi: 4/1 s. 328-338,

Akyuz, Y. (2004). Tiirk Egitim Tarihi M.0.1000-M.S.2004. Ankara: Pegem A Yayinlari

Alakus, A.O. (2004). Kiiltiir kavrami Kaynaklarina lliskin bir Analiz. Milli Egitim
Dergisi. S.164.

Alimukhamedov, F. (2015). The Analysis of International Students Migration
Towards Turkey . Tirkiye'ye Uluslararasi Ogrenci Gogliniin Analizi. Bilge Strateji. 7,
S.12.ss:117-132

Alyilmaz, S., Biger, N., Coban, i. (2015). Atatiirk Universitesinde Ogrenim Géren
Kirgiz Ogrencilerin Tiirkce Ve Tiirkiye'ye Yénelik Gérigleri. Uluslararasi Tirkce
Edebiyat Kultar Egitim Dergisi. 4.1 s. 328-338

Aslan, D . (2005). “Okul Oncesi Egitimde Reggio Emilia Yaklasimi”, Cukurova
Universitesi Sosyal Bilimler Enstitiisii Dergisi, e-dergi, Cilt: 14 / Sayi: 1. (Erisim:

27.10.2006) http://sosyalbilimler.cukurova.edu.tr/dergi/dosyalar/2005.14.1.198.pdf

Ata, B. (2003). “Rousseau, Emile ve Tarih Ogretimi”, Milli Egitim Dergisi, Sayi: 159.
Aytag, S. (2004). insani Anlama Cabasi. Bursa: Ezgi Kitapevi.
66



Bal, P. A.,, Doganay, A. ( 2014). Sinif Ogretmenligi Adaylarinin Matematiksel
Modelleme Stirecini Anlamalarini Gelistirmeye Yénelik Bir Eylem Arastirmasi. Kuram
ve Uygulamada Egitim Bilimleri « Educational Sciences: Theory & Practice « 14(4) -
1363-1384

Basbay, A., Bektas, Y. (2009). Cok kiiltiirliiliik Baglaminda Ogretim Ortami ve
Ogretmen Yeterlikleri. EGitim ve Bilim. 34.152. ss: 30-43

Bayraktaroglu, S ve Mustafayeva, L. (2010), “Tiirk Yiiksek Ogretim. Sistemi ve Tiirk
Diinyasi lliskileri: Sakarya Universitesi'nde. Egitim Géren Yabanci Uyruklu Ogrenciler

Ornegdi”, Journal of Azerbaijani Studies, ss. 223-239.

Bozkaya, M., Aydin, E.i. ( 2007). Kiiltiirlerarasi iletisim Kaygisi: Anadolu Universitesi

Erasmus Ogrencileri Degisim Programi Ornegi 29

Burke, P. (2006). Kiiltiir Tarihi, istanbul: istanbul Bilgi Universitesi Yayinlari, Cev.

Mete Tuncay,

Cevher, E.(2016). Yiiksekégretimde Uluslararasi  Odrenci Hareketliligi Ve
Memnuniyeti. IJOESS. 7.7. 22 .ss:337-340

Cakmak, O.(2008). Egitimin Ekonomiye Ve Kalkinmaya Etkisi. The Influence Of
Education On Economy And Development. D.U.Ziya Gokalp Egitim Fakultesi Dergisi
11, 33-41

Ozgetin, S. ( 2013). Yiiksekégrenim Géren Yabanci Uyruklu Ogrencilerin Sosyal
Uyumlarini  Etkileyen Etmenler. Hacettepe Universitesi Sosyal Bilimler Enstitiisii

Sosyal Hizmet Anabilim Dali Yayinlanmamis YUiksek Lisans Tezi

Dalkiran, O. ( 2014). Tiirkiye’'de Egitim — Halk Kiitiiphanesi lligkisi. The Relationship
between Education and the Public Library in Turkey. Bilgi Dunyasi, 15 (2).ss: 439-
462

Demirel, O. (2012). Egitimde Program Gelistirme: Kuramdan uygulamaya. Pegem

akademi. 18. baski. Ankara.

Demirbas, F.Ii. ( 2010). Avrupa Birligi Egitim Politikalari Ve Tiirkiye. T.C. Selcuk
Universitesi Sosyal Bilimler Enstitiisii Uluslararasi iliskiler Ana Bilim Dali Uluslararasi

iligkiler Bilim Dali Yayinlanmamis Yiiksek Lisans Tezi

67



Dikkaya, M.,Ozyakisir, D. ( 2006). Kiiresellesme ve Bilgi Toplumu: Egitimin
Kiresellesmesi ve Neo-Liberal Politikalarin Etkileri. Uluslararasi iligskiler akademik
dergisi. 3.9.ss:151-172

Dogan, T. (2006). Universite Ogrencilerinin lyilik Halinin incelenmesi. Hacettepe
Universitesi Egitim Fakiiltesi Dergisi, 30, 120-129.

Duman, A. (2002), Avrupa Birligi, Tirkiye ve Egitim, Mulkiye Dergisi, Cilt XXVI, Sayi
233, ss. 191-207.

Drucker, Peter.F. (1993), Kapitalist Otesi Toplum, Inkilap Yayinlari. (Cev.Belkis
Corakgl), istanbul.

Dura, C. ve Atik, H. (2000). Avrupa Birligi Gimrtik Birligi ve Tiirkiye. Ankara: Nobel
Yayincilk

Ennis, R. H. (1996). Critical thinking. Upper Saddle River, NJ: Prentice-Hall.

Enterieva, M., Sezgin, F. (2016). Turkiye Cumhuriyetlerden Tirkiye'ye Gelen

Erasmus Ogrencileri Degisim Programi Ornedi. iletisim Fakiiltesi Dergisi

Erdogan, i. (2006). Egitime Yeni Yénelimler, Demirel, Ozcan ve Z. Kaya (Ed.)
Ogretmenlik Meslegine Giris, Ankara: Pegem A. Yayincilik.

Ergin, G., Turk, F. ( 2010). Tiirkiye'de Ogrenim Géren Orta Asyali Ogrenciler. Sosyal
Ve Beseri Bilimler Dergisi. Cilt 2, Sayi1 1, 2010 ISSN: 1309 -8012 (Online) . 35

Erisen, Y. (1998). Program gelistirme modelleri (lizerine bir inceleme. Kuram ve

Uygulamada Egitim yonetimi. 13. ss: 79-97.

Findikgl, i. (1998), Enformasyon Bilgi Toplumu Dosyasi; Bilgi Toplumunda Egitim ve
Ogretmen; Bilgi ve Toplum Dergisi, cilt: 1.

Geng¢ ,S.Z.,. Eryaman, M.Y., Degisen Degerler Ve Yeni Egitim Paradigmasi. Sosyal
bilimler Dergisi. Ss 89-102 Erigim. 07.10.2016

Gunbatar, S. ve Sari, M. (2005). Elektrik Ve Manyetizma Konularinda Anlagiimasi
Zor Kavramlar Igin Model Geligtiriimesi. Gazi Egitim Fakultesi Dergisi, 25.1.ss: 185-
197.

68



Gur, B. S., Celik, Z. (2009). Tirkiye’de Milli Egitim Sistemi: Yapisal Sorunlar ve
Oneriler. Ankara: SETA Yayinlari. ss:36-40

Girbiiz, R., Giileg, I. (2016). Tiirkiye'de Egitim Géren Yabanci Ogrencilerin Tiirkgeye
lliskin Gértigleri: Sakarya Universitesi Ornegi. Sakarya University Journal of
Education.6.2. ss:141-153

Maya, i. C. (2006). AB Siirecinde Tiirkiye lle Ab Ulkeleri Egitim Istatistiklerinin
Karsilagtirmasi. Turk Egitim Bilimleri Dergisi. 4.4. ss. 375-394

imamoglu, Beyzanur. (2002). “Montessori Okullari”, Ozgur ve Bilge Dergisi, Yil: 1
Sayi: 9.

KB (T.C. Kalkinma Bakanlgi) (2014), “Yiksekdgretimin Uluslararasilasmasi
Cergevesinde Tiirk Universitelerinin Uluslararasi Ogrenciler Igin Cekim Merkezi

Haline Getirilmesi Aragtirma Projesi”, Kalkinma Arastirma Merkezi,

Karaoglu, F. (2007). Yabanci Uyruklu Ogrencilerde Uyma Davranisi: TOMER Ornegji.

Yiksek lisans tezi, Gazi Universitesi, Ankara.

Karakitik, K. (2000). Egitimin Ekonomik Temelleri, V. Sénmez (Ed.) Ogretmenlik
Meslegine Giris (ss. 115-116). Ankara: Ani Yayincilik.

Kir, I. (2007). Yiiksek Ogretim Gengliginin Bos Zaman Etkinlikleri: KSU Ornedi. Firat
Universitesi Sosyal Bilimler Dergisi, 2007, 17 (2), 307-328.

Kiroglu, Kasim, Alper Kesten ve Cevat Elma (2010), “Tirkiye'de. Ogrenim Géren
Yabanci Uyruklu Lisans Ogrencilerinin Sosyo- Kiiltirel ve Ekonomik Sorunlarr”,
Mersin Universitesi Egitim Fakiiltesi Dergisi, Cilt:6, Sayi:2, ss.26-39.

Korkmaz, Eylem. (2006). Montessori Metodu, Alg Yayinlari, Ankara.

Kumcagiz H. Dadashzadeh R., Alakus K ( 2016). Ondokuz Mayis Universitesi’ndeki
Yabanci Uyruklu Odgrencilerin Sinif Diizeylerine Gére Yasadiklari Sorunlari. OMU
Egt. Fak. Derg. / OMU J. Fac. Educ. 2016, 35(2), 37-50

Limon B., ( 2012). IDIL, 2012, Cilt 1, Sayi 3 / Volume 1, Number 3.

www.idildergisi.com

69



M, Tok., M, Y1§in.,(2013). Yabanci Uyrukiu Ogrencilerin Tiirkce Ogrenme Nedenlerine
lliskin Bir Durum Calismasi . Journal of Language and Literature Education. 8. ss
132-147.

Maya, C. i.( 2006) . AB Siirecinde Tiirkiye lle AB Ulkeleri Egitim istatistiklerinin
Karsilagtirmasi. Turk Egitim Bilimleri Dergisi. 18. 4. 4: ss. 375-394

Ozkan, G., Acar Givendir, M.. (2015). Uluslararasi 6grencilerin yasam durumlari:
Kirklareli ve Trakya (iniversiteleri 6rnedi Abant izzet Baysal Universitesi Egitim
Fakultesi Dergisi, 15(1), 174- 190.

Ozkaya, Zerrin. (2005). “Ev Okulu Uygulamasi”, Ankara Universitesi Egitim Bilimleri
Enstitisi, Egitimde Kalite Yaklagimlari Ders Odevi Dokiimani.

Ozsoy E C., ( 2015). Mesleki Egitim - istihdam lliskisi: Tiirkiye’de Mesleki Egitimin
Kalite Ve Kantitesi Uzerine Diisiinceler. Electronic Journal of Vocational Colleges-
Aralik 2015 4. UMYOS Ozel Sayisi. 173

Polat, F.(2012). Tiirkiye'de Ogrenim Géren Yabanci Uyruklu llkégretim Ogrencilerinin
Karsilastiklari Sorunlar Ve Céziim Onerileri. T.C. Firat Universitesi Egitim Bilimleri
Enstitisti ilkégretim Ana Bilim Dali Sinif Ogretmenligi Bilim Dali yayinlanmamis

Yuksek Lisans Tezi.

Saglam, M.,Ozidogru, F., Ciray, F., (2011). Avrupa Birligi Egitim Politikalar Ve Tiirk
Egitim Sistemi'ne Etkileri. Yuzinci Yil Universitesi Egitim Fakdltesi Dergisi. 8.1.ss:
87.109

Saging, N. (2011). Universite Yasamina Uyum Siirecine Etki Eden Faktérler ve

Birbirleri ile lliskileri. Yiiksek lisans tezi. Uludag Universitesi, Bursa.

Sami, Z. (2003). Egitimin Bir Islevinin Kalkinma Oldugu Unutuluyor Mu? Milli Egitim
Dergisi, 159, 47-59.

Sargut, S. (2001). Kiiltiirlerarasi Farklilasma ve Yénetim. (2. Baski), Ankara, imge
Kitapevi

Sedef, A. (2005). Bolgesel Kalkinma.
www.gap.gov.tr/Turkish/Dergi/D7131999/Bkegit.Html. Adresinden 05.02.2006

tarihinde indirilmistir.
70



Sungur A M., Sahin M., Can G vd. (2016). Diizce Universitesinde Yiiksekdgrenim
Géren Yabanci Uyruklu Odgrencilerin  Yasam Doyumlari ve Sosyal Uyumlarini
Etkileyen Faktérler. Dizce Universitesi Saglik Bilimleri Enstitlisti Dergisi.6.2.ss: 101-
109

Sahin, ismet. / Turan, Hakan. (2004). “Alternatif Okullar: Demokratik Dederler Okulu”,
XIll. Ulusal Egitim Bilimleri Kurultayi, 6-9 Temmuz 2004 inénii Universitesi, Egitim

Fakultesi, Malatya.
Sahin, ismet. (2005). “Hiimanizm ve Egitim”, Kocaeli Universitesi, Elektronik Sosyal
Bilimler Dergisi C.3, S.11, s.47-55.

Sahin, C. (2001). Yurtdisi Gégiin Bireyin Psikolojik Sagligi Uzerindeki Etkisine fliskin

Kuramsal Bir inceleme. Gazi Universitesi Gazi Egitim Fakdltesi Dergisi, 21 (2), 57-67.

Sensekerci, E., Bilgin, A. ( 2008). Elestirel Diisiinme ve Odgretimi. U.U Fen-edebiyat

fakulltesi sosyal bilimler dergisi. 9.14.
Temel, Z. Fulya. (2005). “Okul Oncesi Egitimde Yeni Yaklasimlar’, Bilim ve Aklin
Aydinliginda Egitim Dergisi, Sayi: 62, Nisan.

Tok, M., Yigin, M. (2013). Yabanci Uyruklu Ogrencilerin Tiirkge Ogrenme
Nedenlerine lliskin Bir Durum Calismasi. Journal of Language and Literature
Education. 8. ss 132-147.

Tomanbay, I. (2007). Sosyal Olmak;Meslek Tartismalari 3. Ankara: Sabev Yayinlari

Topsakal, C. ve Hesapgioglu, M. (2001), Avrupa Birligi ve Egitim, Kuram ve
Uygulamada Egitim Bilimleri, 1.2. ss: 441-462.

Tras Z. ve Gungor H. C. (2011). Avrupa Ulkelerinden Gelen Tiirk Asilli Universite
Ogrencilerinin Sosyal Destek ve Sosyal Badliliklari Uzerine Nitel Bir Arastirma.

Konya: Selcuk Universitesi Sosyal Bilimler Enstitisti Dergisi. 25, 261-271.

Tutkun, O. F. (2006). Kirgizistan-Tiirkiye Manas Universitesindeki Tiirkiyeli
Ogrencilerin Uyum Sorunlari. Kirgiz-Turk Manas Universitesi Sosyal. Bilimler.

Dergisi, 15.

71



Tuzcu, G. (2006). Avrupa Birligi'ne Giris Stireci ve Egitimde Vizyon 2023, Turk Egitim

Dernegi, Nobel Basimevi: Ankara.

Tirkiye'de Yiiksekbgretim Ve Uluslararasilasma Nisan 2016. Sayi2. Analiz. T.C.

Universitelerarasi Kurul Baskanhgi.

Uluginar,U., Aypay ,A. ( 2016).Elestirel Disiinceye Dayali Karar Verme Modeli .
Egitim Ve Bilim. 41. 185 Ss: 251-268

Usal, A., Kusluvan, Z.(2002). Davranis Bilimleri Sosyal Psikoloji. izmir: Fakdlteler

Kitapevi.

Utku, Erding. (2006). “Her Seyin Yapilabildigi Okul...”, (Erigsim: 27.10.2006)
http://www.binfikir.be

Ugedz, P. (2003). Kiiltiirlerarasi iletisim. istanbul : Ustiin Eserler

Yardimcioglu F., Besel F., Savasan F (2017). Uluslararasi Ogrencilerin Sosyo-
Ekonomik Problemleri ve Céziim Onerileri (Sakarya Universitesi Ornedi) Socio-
Economic Problems of International Students and Some Remedies (Sakarya
University Case)Akademik incelemeler Dergisi (Journal of Academic Inquiries) . 12.
1. Ss: 203-254

Yérikoglu, A. (2007). Genglik Cagi: Ruh Sagligi ve Ruhsal Sorunlari. istanbul: Ozgir

Yayinlari.

Yiiksekdgretim Ogrencilerinin Akademik ve Sosyal Beklentilerinin Karsilanma Diizeyi.
The Fulfilment Level of Turkic Republics Higher Education Students’ Academic and
Social Expectations in Turkey. YUksekogretim ve Bilim Dergisi/Journal of Higher

Education and Science. 147

Wang, Y. (2004). Pursuing cross-cultural graduate education: a multifaceted

investigation
Electronic version]. International Education, 33, 52-72.

www.yok.gov.tr, 2015

72



EK

Ek 1. VERITOPLAMA FORMU

Degerli katihmci Bu galismada Yurtdisi Egitim Tanitiminda “Isletmelerde Siireg
Yonetimi Modellemesini” Kullanarak Bir Model Gelistirmek amaglanmistir. Verdiginiz
bilgiler tamamen bilimsel amagclar i¢in kullanilacak olup, elde edilen bilgilerin
gecerliligi sorulara vereceginiz cevaplarin gergek durumu yansitmasiyla mumkun
olabilecektir.

Veri toplama formunu cevaplayarak caligmaya sagladiginiz katki ve ayirdiginiz

zaman igin ¢ok tesekkur ederim. Saygilarimla.

. Yasiniz e e e aaeaae

. Cinsiyetiniz :( )Kadin ( ) Erkek

. Medeni Durumunuz PR

. Aile Tipi :( ) Cekirdek ( ) Genis-Yarigenis ( ) Parcalanmis
. Geldiginiz Ulke PR PP PP PPPPPON
. Lise mezuniyet notu SRR PRRPPPPIN

. Tarkiye ye nasil geldiniz: () Burslu geldim ( ) Kendi imkanlarim ile geldim
() Diger (1Utfen belirtiniz). ..... ..o e

. Ne kadar suredir Turkiye de bulunuyorsunuz?
0-1Yil Arasi
1-2Yil Arasi
2 -3 Yil Arasi

()
()
()
() 3-4YilArasi



9. Gelmeden once Turkiye hakkinda genel bir bilgiye sahip miydiniz?

10.Egitim icin Turkiye'yi segcme nedeniniz nedir?
Tlrkge konusuluyor olmasi
Burslu olarak gelmem

Hayalimde okumak istedigim Ulke/ tlkelerden birisi olmasi

()
()
()
Akrabalarimin bulunmasi ()
Avrupa standartlarinda egitim veriliyor olmasi ()
Tarkiye de okuyan arkadaslarimin dnermesi ()
Kulturel benzerlikler ()

DT (=] o (oY= 11 {1 o 40 PPN

11. TUrkiye disinda egitim gérmek istediginiz bir tlke var miydi?
Evet () HANGi UIKE © ..o,



Hayir ( ) (cevabiniz hayirise 14. soruya geginiz )

12.Neden o Ulkede egitim yapamadiniz agiklar misiniz?

15.Egitim sirasinda sikintilar ile karsilagtiniz mi? Evet () Hayir ()

Cevabiniz evet ise en ¢ok sikinti yagadiginiz sorunlari yazar misiniz?






18. Tarkiye'deki Universitelerin egitim kalitesi sizce nasildir?

Avrupa ulkeleri ile ayni seviyededir ()
Avrupa standartlarina yakindir ()
Birgok Avrupa llkesinden daha iyidir ()

Diger ( lGtfen aciklayin )

20.Tarkiye'deki Universiteler yurt disinda tanitim/pazarlama faaliyetlerini basarili bir
sekilde yapmakta midir?
Evet ( )
Hayir ()

Cevabiniz hayir ise neler yapmalidir agiklar misiniz?



21.Sizce Turkiye ye egitim icin gelen 6grenci sayisi yeterlimidir.
Evet( ) Hayir( ) cevabiniz hayir ise sizce nedenleri nelerdir.

22.Sizce Turkiye'ye egitim icin gelen 6grenciler daha ¢ok hangi Ulkelerden gelmektedir.

(Yazar misiniz) ?

23.Turkiye ogrenciler icin yasam kosullari oldukga iyi bir Ulke Evet ( ) Hayir ()

Cevabiniz hayir ise nedenini kisaca agiklar misiniz?

24 . Tlrkiye de egitim birgok Ulkeden ¢ok daha ucuz Evet ( ) Hayir ()
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yapmay! hedeflemektedir.

Is hayatini, dinyanin birgok Ulkesindeki Universiteler ile anlasma yaparak, (lke
insanimizin akademik kariyer yapmasini saglamak amagh projeler Ureterek
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