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ABSTRACT

BLENDED LEARNING TO IMPROVE UNIVERSITY STUDENTS GOLANGUAGE

SKILLS IN THE IRAQ| CONTEXT

HERO SAID MOHAMMED NURI
MA Programme in English Language Teaching
Supervisor: Asst. Prof. Dr. Hanife BenserBostanci
June, 2019154 pages

This studyinvestigaedthe effect ofablended learning approa¢BLA) onthemain
Englishlanguageskills (listening, speaking, reading, writing) when learnirgglish as a foreign
languaggEFL) in Iraqg In order torevealthe effectiveness of the approach, an experiment was
carried ouinvolving 40 participants who were divided into two grougspermental and
control The experimental group was taught usaB8LA whereas the control group was
instructed withatraditional approacto teach EnglishThe experiment was conducted durang
semester (three months)which two classes of Englishenetaudht every weekAccording to
the results of the studtheBLA had a dramatieffect onimproving themain skills of the EFL
participantsMoreover the attitudes of the participants, who were engaged in the BLA, were

found to behighly positive

Keywords: BlendedLearningApproach Foreign Language Leaing, Attitudes, Main Skills



OZET

| RAK KC¢ERKJK ! NKVERSKTESK ¥JRENCKLERKNKN DI
GELKKTKRMEK K¢KN KARI kI K ¥JRENME

HERO SAID MOHAMMED NURI
Kngilizce ¥jJretmenlif]Ji Lisans Prog
Da n & Kk ma Prof DI IHaghife BensenBostanci

Haziran, 2019,154 sayfa

Bu -al ékma, harmanlanmék bir ©°jJrenme yakl a
yabanceé dil olarak (EFL) °jJrenirken Kngilizce
Uzerindeki etkisiner akt ér mékt ér. Yakl akéeméen etkinlijini
katéel emcéyée i-eren bir deney yapeéelde: deney v
kontrol grubuna ise Kngilizce °j]reytharddftai -i n ¢
i ki senéef Kngilizce °jJretildifiji bir d°Pnemde (
EFL katél emceéel arénén temel becerilerini geliKk
il gilenen kateéeléemcéllulenmntmwiktumi aré ol duk-a ol
Anahtar Keli mel er: Har manl anmék ¥Jrenme Yakl a

Beceriler
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CHAPTER |
INTRODUCTION

Introduction

This chapter contains the theoretical framework of the study by dealing with the
background bthe studyin whichan idea abouhe normal pace of teachinglish as a foreign
languagdEFL) in the context of the studg presented. Furthermore, the educational system of
the Kurdistan region in Iraq is also briefliscussedThe chaptemoves tadraw the context of
the study, and then proceedshe problem of the study, its significance, aim and finally

limitations.

Background of the Study

Even though traditional approahareviewed by some researchers as appropriate for
language learning (g. Dimitrios, Labros, Nikolaos, Maria, & Athanasios, 2013g¢ythave
faceda lot ofcriticismin the literature. For example, in traditional (conventional) learning,
teachers talk more than students, amellearning processsually focusesnthe wiole class as
one group not on learnersiagividuals. Moreover, the learning material is basically that of the
school curriculum and the study progratrere is not much innovation. The students atepart
of the learning process #wey just learn what tlyeare dictated n addi t i on, student
is low and the learnin@ the final runis notthe subject matter tthem. In traditional teaching,
teachers control everythiramnd learnings limited to the classroom and/or the schday.
Furthermorethe teacher dictates the lesson and decides the time for learninBdtg&009).

In other words, the classroom is teaebentered and interactiontisacheito-student rather than

the other way around.
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The educational system in the Kurdistan Regiolagf is traditional and it resorts to
traditional teachingnethodologis (Yaseen, 20175tudents arenly taught usingoursebooks
and thee is no use of modern technologieshe classroomdilence the learnepftenfindsit
boring andheylose interst in the subjedbeingtaught.in particular,in the Poly Technique
Universityteachers utilizéraditional methodlogies and being a technical institute piight to

adopt modern tools

In contrast to the traditional appro@shblended learningvolves around providing
studentswith the gportunity to talk and participate in the cléise same as the teacher doks,
not more. Blended learning focuseslearners as individuaknd groups rather thatealing
with the class as a whol&he students pactpate in the subject matter and the course syllabus is
not limited tothe textbook&ourse bookasfoundin traditional classroom settings. Blended
learning includes various sources and information from data banks. The shetntsemore
motivated ashey get more involved in the learning process and have direct access to
information and knowledgén other words,éarningis not only limited to the classrooor

school (Dimitrios, Labros, Nikotss, Maria, & Athanasios, 2013).

The Iragi Context

Today the people of Iraq speak at least four languages from three major language groups:
Arabic, Aramaic, Kurdish and Turkm#Rostgate2007) The most widely spoken language
in Iraqis Arabic, specificallyMesopotamian Arabjdhe second most spoken language
is Kurdish (mainly SoraniandKurmaniji dialects), followed ¥ thelragi Turkmen/Turkman
dialectof Turkish, and theNeo-AramaiclanguagesspecificallyChaldearandAshuri (Jce, 2011

Raymond et al., 201 Versteegh, Elgibali& Zaborski, 2009. Arabic and Kurdish are the


https://en.wikipedia.org/wiki/Iraq
https://en.wikipedia.org/wiki/Arabic_language
https://en.wikipedia.org/wiki/Mesopotamian_Arabic
https://en.wikipedia.org/wiki/Kurdish_language
https://en.wikipedia.org/wiki/Sorani
https://en.wikipedia.org/wiki/Kurmanji
https://en.wikipedia.org/wiki/Iraqi_Turkmens#Language
https://en.wikipedia.org/wiki/Iraqi_Turkmens#Language
https://en.wikipedia.org/wiki/Turkish_language
https://en.wikipedia.org/wiki/Neo-Aramaic
https://en.wikipedia.org/wiki/Chaldean_Neo-Aramaic
https://en.wikipedia.org/wiki/Ashuri
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official languagegKelly, 2009) while theTurkmen/Turkmardialect andhe Assyrian Nee
Aramaicare recognized regional languag@aylor & SkutnabbKangas, 2009)in addition, any
region or province may deckother languages official if a majority of the population approves
in a general referendulvolff, 2010).According to the website of the Ministry of Higher
Education and Scientific Research of the Kurdistan Region in hrarg aire 14 public

universities in the Kurdistan Region, and more than 14 licensed private universities
Moreover, the website mentionadder the article title dfurdistan Regional Government,
Universities in the Kurdistan Regign.d) that hey offer studies in various subjedeading to
specialized diplomas, bachelpamdma s t degresand doctoraté&sbil Polytechnic

University is one of the licensed universitieghenorthern part of Iragand it consists of three
colleges and eight institutions where the studemi$ysfor two yearsafter whichthey will be
granteda diploma degreéErbil Polytechnic University)The region has its own ministry of
Higher Education and Scientific Research, theteducationaystem irthe Kurdistan region is
guite similar to othepartsin Iraq. The official medium of instruction is Kurdish, but learners can
also study in the Arabic and English languagesttmwvever, the actual teaching practice is far
from being modern in many educational institutioks far as English is concezd, students
nowadaysstart learning English from the first graded there are two different types of teaching
approaches according to the teaching institution. For example, at private schools, &adents
English communicatively and the focus is oa tour skills; however, at public schools, English
is taught traditionallyvhere the an is just to cover the contett some private schools,
students start taking English from the first grade. This is done since English occupies a central
position in tle world of business or studyhen it comes to assessmenis applied differently

depending on the sector. Generally speaking, assessing English in the public sector is done by


https://en.wikipedia.org/wiki/Iraqi_Turkmens#Language
https://en.wikipedia.org/wiki/Assyrian_Neo-Aramaic
https://en.wikipedia.org/wiki/Assyrian_Neo-Aramaic
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employing achievement tefgummative) at the end of each academic ternmeleless, in the
private sector, assessment is implemented progressively (formative) and in different forms
students are assessed at the of individual units and there are assessments regarding participation

and homework.

Problem of the Study

Languages continually changing and a creativgghenomenoiiYule, 2016. Traditional
approachesusedto teach a language in a single classdifficult because learners have
different levels of English proficiencyn other words, @me learners may learn andmprehend
more quickly than otherdazzal (2014gxplainsthat traditional classroom meaatack of
collaboration and grouping, and transferring information from the teachers to the sasderts
asa teachercenteed classroomThus, taditional cla&sroom instructiomlone may not be
sufficient to suit the individual needs of the learn@msequetly, amore modernized
innovative approach that sertbe individual needs of the learners should be utilized in the
language learning classroom. Educatshould convey theinformation to the learners by
resorting to anotivating and innovative approadfor that end,ite blended learning approach is

one of the approaches that provide this opportunity.

Due to the use of traditional approasht schoas in the Kurdistan region, students are
still struggling with praunciation and the four fundamental skills (listening, speaking, reading,
writing), no technologicatlevicesare employed such as CD playddsie of the reasons of that
outcome could be atbuted to not having students being grouped in relation toléwal of
English proficiencystudents are grouped in one class regardless ofekielrof English

proficiency Consequentlytraditional teaching approaches are usetthe classroomahere
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little considerations given to thdearnersFor thisreasonit is of vital importance to adopt a

method that will overcome these issues in the English as a foreign (EFL) classroom.

Aim of the Study

Thestudy aimsat pinpointingthe benefts of the bended learning approa¢BLA) when
teaching [EL by revealing itsimpactost udent s6 | earning of Engl i sh
Thus, the following thesis targets probing the advantages (if any) of the approach under
investigation.Taking into accoutthe above objectives, this study seeks to answer the following

guestions:

1. What are the effects employing ablended learningpproacton themainskills (listening,

speaking, reading and writingj seconeyear Englishasa foreign language leaemin Iraq?

2. What arehe attitude®f second yealragi English agoreign language learnetswardsa

blended learningpproach when learning Englizh

Significance of the Study

To the besbf my knowledge, this study will be the first to reveal gifect ofa BLA in

the Northern part of Iraq. Consequentlyststudyis essential in that it endeavors:

1. To demonstrate the operative learning environment thitbeglse of th&LA to improve

all the fourfundamentalanguage learning skil@istening, speaking, writing and reading)

2. Help learners to use the Interasta tool and technologike multimedia to improveheir

Englishperformance.
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3. To analyze the impact tife BLA on thelanguage developmeanf seconéyear English aa

foreign language (EFL) learners.

4. Lastly, taevealthe attitudes of EFL learners towa@8LA when learning English.

Limitation of the Study

There are several limitations which the study sufferesh flOne of them is theeriod
during whichthe studentsvere taught whiclvas twelve weeks (one semestegck week
comprisedf two lessons; thereforeyis period may havikadan effect on the findings. In
addition, the study only investigates a small grotiparticipants40 secong/ear EFL learnes.
Consequentlythe results should not be generalized to the whole populdtenstudy was only
conducted osecond yealearners in the Department of Translation TechniqueseaEtbil
Polytechnic University in the Kurdistan Region of Iraq; this iegpthat he results may vary if

appliedto other departmennd other years

This chapter outlined the bagiound and problem of the study. It was noted that using
traditional teaching approaches is not consistent with the requirements of languagg learn
when dealing with learneksgith different learning styles or when talking about language as a
creative and changing phenomenbloreover, it was noted that traditional teaching approaches
do not concentrate on the learners; rather, the classroonesehefronted.The chapter also
dealt with the aims of the study which fall under two main goals: probing the significance of the
BLA on EFL learning and pinpointing the advantages of the approach on the same token.

Moreover, this part of the thesis prete the significance of the study and the limitations
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CHAPTER Il

LITERATURE REVIEW

Introduction

EFL learners face challenges not only when they are planning to study abroad but also
when they publish academic texts and/or when interpreting concepts Emglish language
(Nielson & Gonzaled loret, 2010).The cultural and social behaviour and perspectives become
the biggest challenges for tB@glish as a foreign language (ER&arners when they want to
explain and convey their actual thoughts areh&gCook& Artino, 2016).Theforeign/second
(L2) learners often face problems when pursuing higher education abioaittips, Labros,
Nikolaos, Maria, & Athanasios, 2013Jhey are required to pass an International English
Language Test with a substahtscore to get admitted to a renowned institution. The test
includes four parts: listening, reading, writing and speaking. The traditional classrooms are
believed to focus on teaching a foreign language effectively but they sometimes fail to improve
all the four fundamental skills of the learneBsq j 02017).Lack of language skills also
affects the confidence and interaction behaviour ofdhegn/second (L2)earner in schools,
collegesuniversitiesand even workplace$he English language skills are increasingly
demanding in the worldnal being an academic languagdias become significant for the
young generation to learn, speak and develop their skills in the English larfiyledg&
Coniam,2008).The English language skills are not only needed for academic purposes but also
while seeking a bright career in multinational corporations worldwide. Hence, ignoring the
English language proficiency is ignorance to a better future in the modern world of

competitivenessKashefi, Ismail, & Yusof, 2012).
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This chapter is one of the most img@ort and basics to the study in general. The second
chapter is the study of the existing literature on the research and outlines the most significant
work carried out by the people in the field of this study. The study of existing literature identifies
theresearch gap and allows focusing on more specific and fundamental issues to be tackled
when conducting the researdhis chapter outlingsby mentioning related studigbe concept
of blended learningith its benefitdor learning andheteachinghe four skills in addition, it
draws on the definition of traditional learniagddealing with learner factors such aearner

autonomy, selefficacy, motivation and interaitin, confidence, and participation.

Traditional Learning

The traditional methodf teaching foreign languages is when a teacher directs students to
learn through memorize many grammatical rules and exceptions as well as extensive vocabulary
lists and recitation techniques thereby not developing their critical thinking problem saivaing
decisionmaking skills. The aim of this method is to enable students to read and translate literary

and classical masterpiecg¥ince & Felder, 2006).

traditional method is based largely on a reduction of the integrated process of using a
foreign larguage into susets of discrete skills and areas of knowledge. It is largely a functional
procedure which focuses on skills and areas of knowledge in isolation. Following on from this,
traditional methodologies are strongly associated with the teachiaggfage which is used in
a certain field r el at{Beunovh @008)Thaditiosat metheadionos 6 | i f e
use CD playerprojecor and any technologal tools. It is solely based on theage ofmarker

andwhiteboard.
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Traditional learningan be defined as that kind of learning which depends basically on
textbooks while the modern method relies on a hamdsaterials approach (Brooks & Brooks,
1999). Furthermore, in traditional learning, materials are presented firstly with the patismnd t
the movement is made to the whole; in the modern approaches, the presentation is the other way
round. Moreover, the concentration is laid on the separate skills in the traditional method
whereas big concepts or ideas are highlighted more in modernasefkssessment in the
traditional classroom is separate from learning and occurs through testing while it is seen as an
activity integrated with teaching and learning in the modern approaches, and occurs through

portfolios and observation (Brooks & Brogk999).

According to what is mentioned above, classrooms which use traditional teaching are not
very interesting because of the knowledge in general and the specific methods of teaching that
include books and texts that do not suit the interests olalksts togetheiMiyazoe &

Anderson, 2010jThe learners have different interests and different preferences. Therefore, there
should be different techniques and different approachssringindividual interests. Effective
teaching is fundamental to etteve learning and learners (Klimova, 2009). Teaching and

learning a foreign language has many challenges which are accelerated when the L2 learners
have never been exposed to the L2 before. A study conducted by Adas and Bakir (2013) revealed
that teachindgenglish to Arab students is certainly challenging. It was noted in the study that the
Arab students made more errors and that the traditional teaching activities were not much

helping when it was related to minimizing these errors for effective teadhegefore,

following these traditional teaching activities would result in submissive and monotonous
classrooms. Dull and boring classrooms will rarely interest the learners and will impact

negatively on the learning proce&m the contrary, teaching ar2 kequires new and innovative
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approaches, interactive techniques, enharogdgementively discussionsand autonomy

(Gopalan, Bakar, Zulkifli, Alwi, & Mat2017).

Blended Learning

The Hended learning approach is an integrated instructional apprioaicbambines face
to face interactions within the classroom and online activities (Dziuban, Hartman, & Moskal,
2004). The approach enables teachers to plan a lecture that will be interesting, engaging and fun
for the students. Topics are prepared usingtore multimedia tools and presented through the
online medium and classroom sessions to engage students in interactive activities like
discussions, debates, oral presentations and the clarification of queries. Schedules are flexible

and convenient as stedts can access online content at any time (Garrison & Kanuka, 2004).

Luna and Winters (2017) said that teachers should decide and allow the content that
has to be taught in class and through the online medium. For example, components like an
introdudion to a class, presentations, question and answer sessions, etc. afgdsxtaed
faceto-face whereas components like course information, quizzing, etc. may be presented
online. Thus, they need to follow the standards of online courses that ittodufdemulation of
course objectives, content outline and inclusion of appropriate instructional techniques. Garrison
and Kanuka (2004) explained that the BLA almost always involve students discussing questions
and solving problems in class active learnwwgdh much of the work in and out of the class

being done by students working in groypsllaborative or cooperative learning).

The blended learning approach (BLA) is a popular and growing concept. It is common
for enhancing the ability and capabilityld? learnersBlended learning has a prominent role in

English language learning and English language teaching. It is not only essential for the learners
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butit alsomakest easy for teachers to deliver the best possible environment to accelerate the
leaming process (Behjat, Yamini, & Bagheri, 2012). The Biefers to faceo-face and
computerbased learning activities for improvitige listening, speakingeading and writing

skills of theEFL learners (Jee & O'Connor, 2018 A is the most adequate aadthentic

approach that can improve language learning sHilisis, it is empirically evident to improve the
language skills of L2 learners. The integration of feeéace learning with the offline computer
based teaching and learning is evident foredhg high performance among the L2 learners. L2
learners often find it difficult to learn an L2, and it is also difficult to achieve high proficiency.
However, with BLA, the EFL classrooms are more interactive and can impact the performance
and achievemerof EFL learners in learning the target language (e.g. Shih, 2010; Kashefi

Ismail, & Yusof, 2012)

TheEFL learners often experience difficulties in learning a new language. Learning a
language is never easy even if it is notltBeof the learner (Caras Colombi, & Tebbit, 2017).
It requires competency and consiscy to enhanclanguage skills, natnly the reading and
writing skills but alsdisteningand speakingThelL2 learnersnay not be able to learn easily
throudh the traditional approacheswithin thetraditional faceto-face learning classroomshe
BLA has played a vital role as a driver for performance and high achievement among the
learners which has been empirically tested and has been made @vigezPérez, Pérez
Lopez, & Rodriguedriza, 2011) Therefore, employing BLA is essential for the improvement

of L2 competency.

Bojovil (2017) concluded that blended | ear
learners in foreign language learning more effectively than the traditional face to face method of

teaching a foreign language.
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English language teaching is hard withditenal faceto-face approaches and requires
modern technological tools that are implemented in blended learning to achieve and maintain
learner motivation. A study conducted by Shih (2010) revealed that blended learning requires
instructor's feedback, Bereflection and interesting/updated material veittonsistent revision to
maintain satisfaction and motivation among learners. The learning process through blended
learning cannot be successful without these princigieé.directed and selfegulatedearning
is successful with effective teaching and efficient teaching environments. The material and
curriculum play equally important roles to attain high quality and sustainable learning process
(Wu, Tennyson, & Hsia, 2010).

Blended learning helpsinlad evi ng | earner 6s satisfaction
to having a sustainable learning procgasna, 2011)The BLA is a flexible and interactive
learning approach that helps in increasing student motivation, satisfaction, and performance.

BLA promotes motivation in the learning procéS®palan, Bakar, Zulkifli, Alwi, & Mat, 2017)

A study conducted by Henrie, Bodily, Manwarj@agd Graham (2015) revealed that
blended learning promotes and enhances student engagement and molitiatiearnersn
blended learning experience more freedom and the sessions are more flexible which attracts and
involves learners in the learning process that the traditional learning approach d&as not
Zheng, Liang, & Tsai, 2018The study further revealed thaetlearning outcomes and student
motivation dso improved while incorporating these tagfues in the learning process. The BLA
is very effective and poses a positive relationship between the learning outcomes and the

learning motivation of the learning éBjat, Yamini, & Bagheri, 2012)

A study conducted by Isiguzel (2014) investigated the impact of blended learning on the

motivation and success of EFL learners. The researcher conducted the study aryeag 3rd
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students majoring in tourism and hotel mamaget program. An experimental study was

conducted to analyze the impact of the blended learning environment in enhancing motivation
and success of the learners. The results of the study revealed that the experiment group learning
through blended learningas more motivated and successful as compared to students learning
through the traditional method. The researcher concluded that if there are motivation and success
among learners learning through the traditional method, the activities conducted ingtaatas
revolve around the teacher rather than the learbrss, it can be concluded that blended

learning has a significant and positive impact on the overall performance and has positive

responss from teachers and learners.

The blended approach to learg is useful for personalizing learning and meeting
studentsod needs as it enables thoughtful refl
diverse students promotes learning progressively (Lim & Morris, 2009). As an illustration about
that,a study conducted by Liu and Cha (2010) revealed that the learners of the English language
have different motivation and the distinctive motivation of the learners are responsible for their

selection of distinctive learning strategies within a blended leguenvironment.

Benefits of the BLA

Blended learning focuses not only on writing or reading but on listening and speaking for
a sustainable learning process. The learners are more relaxed and enjoy better freedom when
they are learning in a blended leiaghenvironment. The blended learning environment is more
effective and the instructions that are wedsed are supposed to have a sustainable learning
outcome as compared to the traditional learning environment (Jee & O'Connor,|2QL4el
(2014)arged that 8BLA promotes the learner autonomy that brings a great deal of

responsibility on part of the learners.
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A study conducted by Behjat, Yamini, and Bagheri (2012) revealed that the blended
learning environment promotes fateface and virtual learng. The process has been widely
used by institutions to promote the learning process and achieve high performance among the
|l earners. Similarly, SzymaGska and Kaczmar ek
the information and communication textogy (ICT) tools and technology to enhance the
learning process and the learning ability of the learners proven to have effective results and allow

the learners to have a sustainable learning environment with motivation and freedom.

A study conductedby ee and OO6Connor (2014) revealed
environment is effective for teaching and the teachers of2leah use better teaching activities
like that of taskbased teaching as compared to the traditional teaching environment. Blended
learning is not only beneficidbr L2 learnersbut it is equally effective for L2 teacheilhe
study revealed that blended learning enhances the performance and engagement among teachers
and learners. Blended learning helps in the effective delivery althieulum and allows
teachers to boost interaction and discussions with the students by minimizing the traditional

classroom activities that do not allow teachersrtough time to interact and form discussions

A study conducted by Mirriahi, Alonzo, Matyre, Kligyte, and Fox (2015) revealed that
blended learning helps in leading innovation andlbfeg learning. The study observed that the
blended approach is a unique combination of modern and traditional techniques that helps in
building a strong leaing process which is effective and improves the efficacy of the teachers
and learners. Therefore, experimenting with new techniques and approaches is obvious to
blended learning which promotes innovation and allows the process of learning teldegés
the learners are keen to learn and develop new information. The blended approach helps in

developing the individual interest the subject area studies and does not enforce the learners to
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read everything eveihit is not of the readers' interest. ®uhe process is owned by the
learners and exploring new information on the concepts becameterest not just a

compulsion (McConnell, 2014).

A study conducted b8anprasert (2010¢vealed that the BLA for learning helps not just
in building conficence and seksteem among the learners but it also helps in building learner
autonomy and selfegulatory learning among the learners. The study also observed that in a
blended classroom, learners are more interactive and participate in the classotis¢hasi

allow the learners to enhance their productive skills in the foreign language.

The BLA in the English language classroom has proven to have effective and efficient
results Jee & O'Connor, 2014T.he approach is popularly used for teaching aathiag the
English languageQaruso, Gadd Colombi, & Tebbit, 201Blended learning is probably the
best practice in the learning process that helps in achieving the intended learning outcomes and

boosts the learning proce&hahari, & AmerGolestan, 204).

The blended learning environment in comparison to the traditional learning environment
has proven to have high learning performance with better learning outcomes (Ghahari & Ameri
Golestan, 2013). In addition to whaasmentioned earlier, L2 learnetan achieve skills in the
foreign language but often lack confidence and hesitate to participate in the discussion or in the
conversation witmative speakeré.iu & Chu, 2010).The BLA focuses on improving the
confidence | evel atbnonmyz2ndltoeb@ost nlass disqcussioreca r ner 6 s a

participation. This leads to improving confidence and participation.

The BLA for teaching is one of the most popular and widely practiced approaches in

language teaching. Teaching a language is difficult and tegelni L2 is even harder. With the
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help of blended learning, L2 teachers are able to incorporate the tools and techniques that can

help in teaching the L2 as compared to the traditional teaching techniques (Klimova, 2009).

A study conducted by AHassan ath Shukri (2017) investigated the impact of blended
learning in increasing the satisfaction of Saudi EFL female learAeesiesults of the study
revealed that the BLA was more appropriate and effective for satisfying the students as
compared to the tradinal method. The researcher concluded that the learners had positive

responses to learn the English language using the BLA.

Liu and Yu (2012) argued thdte learning environment is very important for effective
and efficient learningTherefore, it is imprtant that the learners are more open to reading the

new and updated knowledge on the subject area that would motivate the learners to read more.

A study conducted by Liu and Cha (2009) revealed that the blended learning environment
facilitates English laguage learning among learners from all different levels. The primary level,
secondary level, graduate and even the postgraduate students can now enhance their L2 skills
and acquire native fluency with blended learning. It is the most effective andrefficig of
learning an L2 and retai® skills. The research was conducted to observe the practical
i mplications of the blended | earning environm
enhanced through the autonomous andregjfilated learnigp environment. Their motivation and

learning strategies can also be enhanced through the learner autonomy-seglikdtd studies.

Accelerating the Learning Processlt is evident that the BLA increases the
performance and accelerates the learning &f [E&rners Zarei& Abdi, 2016).The BLA is seen
to be one of the most desirable approaches in modern societies to teach and learn a language

(Joyce & Brown 2009)The elearning accelerates the learning process as compared to



28

traditional learning in manways;L2 learners are learning in a more interactive environment
that promotes the selégulatory strategies for learning among EFL learners. The blended

approach for learning is essential k& learners in learning foreign language.

A study by Nielen and Gonzalekloret (2010) revealed that the technological
advancements in the field of education have helped in improving the overall learning process and
allowedteachers and learners to compete in a global learning process effectively and efficiently
The learning environment helps teachers and learners to boost their individual skills. The online
tutorials help teachers and learners to get additional information on the subject area. The online
sessions help in attaining better proficiency and imptbge language skills adequately.

Blended learning involvethe multi-media tools with fac¢o-face learning sessions that
accelerate the learning procéBghjat, Yamini, & Bagheri, 2012Finally, astudy conducted by
Johnson and Marsh (2014) revealedtBLA improves the learning process and helps in

enabling sustainable and smooth learning.

Learner Autonomy. Technology has played a substantial role in the development of
learning and the learning process. The blended approach for learning not tudgsnc
technology but also the effective use of modern tools and equipment to enable the learners to
improve their language skills and share ideas among their diverse class fellows for creating more
innovative and sustainable learning strate{jiéslson & GonzalezLloret, 2010) The BLA has
not only affected the performance and language learning skills of the learners but has also
provoked confidencevhen producinghe foreign language and stretched opportunities for the
learners and teachers to go beydmalltmitations and learn without any hesitat{®u, Zheng,

Liang, & Tsai, 2018)The BLA has made the students autonomous learners by providing them
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with a huge range of information and resources to learn comprehensively and enhance their skills

by learnng from their mistakegSanprasert, 2010).

Self-Efficacy. The efficacy of the learners is enhanced through blended leaFang.
instance, in &tudy conducted b8u, Zheng, Liang, and Tsai (2018)Chinarevealed that there
was arelationship between galegulated learning and $edfficacy among EFL learnershe
study concluded that blended learning effectively enesthe selfefficacy oflearners. The
study observed a strong and close relationship betweeregelated learning that of blended
leaming with the selefficacy of the learners. Learners were more active and quick in learning

and retainincknowledge.

Interaction. The BLA promotes student involvement in the learning prog@egalan,
Bakar, Zulkifli, Alwi, & Mat, 2017) Blended learningnsuresiaving themotivation that leads
to student involvement in the learning procésstudy conducted by Jee and O'Connor (2014)
explored the impact of blended learning to improve the performance and engagement of L2
learners in L2 learningl'he resarcher found that learners are more enthusiastic and eager when
using electronic products like pc, laptops, émginternet to improve their performancehe
researcher concluded that blended learning improved the performance as well as the engagement
of L2 learners in the EFL classroom as compared to traditional learning that is more instructor
centered and restricts the engagement of lealhegsar ner 6 s engagement was
positive effect orEnglish language proficiency in a study by 8&d06 Connor (2014) . T
researchers found this since more engagement meant more interaction wisthdgeshter

proficiency i mplkadOédéBemmh®ras 2Wdl4l, o p( 12).
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Blended learning promotes interaction and enhances engagement among tmewrehche
learnerqgShih, 2010)A study conducted bitashefi, Ismail, and Yusof (2012¢vealed that
BLA allows L2 learners to improve their communication and social interaction. The interactive
classroom in blended learning promotes discussion and pattcigemhong learners. The
interactivity and collaboration among learners improve their communication skills and enhances
their social interaction@imitrios, Labros, Nikolaos, Maria, & Athanasios, 20IB)e learners
are communicating with fellows arouncetivorld which danot only improve their
communication skills but also allows the learners to build on and enhance their existing
knowledge Blended learning promotes a more interactive and collaborative learning
environment whereby the learners and ingtmgcare more convenient and open to the learning

process$hih, 2010).

Motivation. L2 learners have different motivation and different learning styles. The
traditional classrooms tend to ignore the different learning styles and motivation of the learners
that impact negatively on their academic performance. Therefore, the L2 learners in a traditional
classroom may not be as successful as that of blended classktaoasdCha (2010gargued
thatlearning motivation and learning strategies when it comkssitaing an L2 are given much
space to propagate within a blended learning environment. Moreovetetited learning
environment allows learners to focus on their individual learning preferences and motivate them

to learn more effectively with enhancetfficacy.

Similarly, astudy conducted by LiandYu (2012) revealed having a positive
relationship between learning motivation and the learning style in the blended learning

environment. The study was conducted among Chinese EFL learners and thefréselissudy
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revealed that the students were highly motivated with theeglfiatory learning styles within a

blended learning environment that resulted in high performance and better efficacy.

The learning motivation in blended learning is very impurt&he individual motivation
for learning a language shapes the behaviour concerning the ultimate goals and/or objectives
(Gopalan, Bakar, Zulkifli, Alwi, & Mat, 2017)Learning motivation is the key tool that
accelerates the energy and efforts of arviddal to achieve a particular go&dok & Artino,
2016).The motivated individuals would definitely be persistent in learning despite the fact that
learning a L2 is challenging and often the L2 learners are hop€&lesk & Artino, 2016).
Motivated indivduals will strive for continuous efforts to engage themselves inesglfiated
learning. The learners will push themselves into the learning process that will boost their skills
and allow them to sustain proficiency and fluency in the L2 (Olson, 20itbija8y, learning
motivation will impact the cognitive process and the more a learner is developing the cognition

for learning an L2, the more retention of knowledge there will be (Liu & Cha, 2010).

Blended learning requires the learning motivation dmelfeof the learner to achieve the
intended outcome&limova, 2009) Blended learning is a selégulated learning process that
requires an individual interest and motivation to explore thaepth and recent relevant
knowledge on the subject matter (@is 2015) Gopalan, Bakar, Zulkifli, Alwi, and Ma017)
argued thait is very important for learners to be more active and consistent in the learning
process. The motivation theory in the learning process also points towards a similar idea that
consides the two major concepts when discussing the motivation theory for learning: intrinsic
and extrinsic motivation theory of learning, sefitermination theory, social cognitive theory,

the attention relevance confidence and satisfaction (ARCS) modéieexbectancy theory.
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Thus, it is seen that the BLA also promotes collaboration and motivates teachers and
learners to share their existing knowledge in the subject area and build on this knowledge for
sustainable learning that can be retair@dazizadeh &atemipour, 2017 Blended learning is

a flexible and convenient way of teaching a foreign langgaBeo j ovi |, 2017) .
BLA for Reading Skills

A study conducted by Schechter, Macaruso, Kazakoff, and Brooke (2005) that
blended learning was effectiueimproving the reading skills of the learnefse study revealed
that blended learning helped in improving the reading comprehension of the lovesoo@mic
students of grade 1 and 2. Blended learning helps in improving the reading skillkeafrids
becauseheyget more opportunities for autonomous and-sajulated learning. Reading skills

are multifaceted and require a strong grip on comprehension (Behjat, Yamini, & Bagheri, 2012).

The reading skills are the optimal outcome of effective lagrand teaching
(Ghazizadeh, & Fatemipour, 2017). Blended learning promotes reading skills because it involves
international instructional techniques for reading in addition to having activities to promote
reading traits and tactics. A study conductedhsei and Abdi (2016) outlined that blended
learning promotes critical thinking skills among L2 learners as they read a lot and more
specifically about the subject area of their interest. The study concluded that the integration of
the computer promotes tber reading skills and an ability to develop more analytical and critical

thinking for logical reasoning.

In a study conducted by Ghazizadeh and Fatemipour (2017) blended learning was found
to be effective for the reading proficiency of the L2 learnEng study was conducted among

Iranian EFL learners through a Primary English Test (PET). The study revealed that there was a
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significant change in the reading proficiency of Iranian EFL learners. Thus, the study concluded
that blended learning has the &kito accelerate the learning outcomes and especially the

reading skills of L2 learners. Blended learning is a comprehensible source and substantial input
for the learning process and English language learning in particular. Similarly, a study conducted
by Behjat, Yamini, and Bagheri (2011) among 107 Iranian students revealed that reading
comprehension with the help of a blended learning environment can yield effective results in the
classrooms. Moreover, the online information available on the interipat inebuilding learner
motivation for reading more and reading consistently. The learners in traditional learning are not
open to more knowledge as that of blended learning. Books, material, and syllabi are limited and
learners rarely get a chance to readhe updated information since books are not revised daily

(Behjat, Yamini, & Bagheri, 2011).

BLA for Writing Skills

The BLA is equally effective to improve the writing skillsEfL learners. A study
conducted by Keshta and Harb (2013) among the tHadstenth graders revealed that blended
learning can help improve the writing skills of th2 learners. Writing skills in the L&

important not just for scholarly/academic pursuits but also creativity.

A

A BLA was found to have a better effectongudt s 6 wr i ting perfor man
conducted byostanci and Cavusoglu (2018 hewriting performancs of thelearnes were
significantlybetter whera BLA approach was adopted comparegdaandpaper workBoth
online and perandpaper modes of teaicty writing were effective However the onlinewriting
modewith aBLA was better comparatively speakifithe writing skills, although hard to

develop could be made easier with the integration of modern tools and technology with
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improved visual and faem-face sessions to motivate and inspire the learners to boost their

academic and neacademic writing abilitiegMak & Coniam, 2008).

A study conducted by Ghahari and Amé&mlestan (2013) revealed that applying
blended learning techniques for teachihglents of the L2mproves the writing performance
and comprehension skills of the learners with effective teaching. Acquiring writing skill2in a
is often difficult and_2 learners face difficulty in interpreting language. The study concluded
that blermed learning helps in creating and promoting a learning environment that is desirable

and important foEFL learners writing skills.

Similarly, a study conducted by Fidaoui, Bahous, and Bacha (2010) found that blended
learning for language learning in thebanese elementawriting of English in the ESL
classrooms had remarkable outcomes in terms of performance and achievement. The BLA has
much higher performance outcomes as compared to the traditional learning environment. The
writing skills of thel.2 learners were observed to improve a lot more theditional learners.
The use of the Internet and computer had bizarre and outstanding learning outcomes that signify

blended learning for improving writing skills and writing abilities of Lilearners.

The study ofGeta and Olango (2016) whose sample consisted of 4@ aralel0 female
university learnerpinpointed thafiuniversity instructors should willingly restructure their
progr ams, courses and assess me nhadatpositive effeat e dur e
on the writing performance of the participantsanother study by KesheadHarb (2013),
blended learning was employed to enhance students writing abilities and a positive outcome was
attained as the two researchers recommendédthb e acher s and educators 7

teaching English, hold educational courses and workshops for teachers in employing blended



35

learning to enrich the teachuhgarningprocess, create effective learning environment that

enhances selfearningandd e vel ops student s achievement | ev

Similarly, a BLA was also found to be effective in a study¥ghyuni (2018) who
carried oktnhoav sthedeftfeci of blended | earning
ability of the eleventigrade std e n t s 0 Signpicant @ifferences between the two groups
before and after the treatment were found. The results indicated that the blended learning model

positively affected t udent sé writing abilityo (p. 97)

BLA for Speaking Skills

A study conduted by Miyazoe and Anderson (2010) revealed that improved writing
skills from blended learning can also improve the speaking skill@ égarners. The study
observed that blogs, forums, and wiki in an EFL blended learning environment can help in
improvingthe speaking skills df2 learnersBlended learning is one of the most effective and
reliable approaches to improve the speaking skill2dearnersThe BLA allows the learners to
interact with English native speakers that provide an opportunityXéedrners to improve their

proficiency and fluency in the L@ielson & Gonzale#. loret, 2010)

A study conducted byee and O'Connor (201Bvealed that BLA has virtual sessions
and foreign instructors. Therefore, the learners are more focused omgpbakl_2rather than
the first language (L1)he studycorcluded that the BLA helps in enhancing the proficiency and
aptitude of the L2earners and improves their speaking skifiseaking the target language with
native speakers allows the learnergprove their accent, pronunciation, fluency and get a

strong command over the foreign languégg aval i auski ena, 2011) .
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Furthermore BLA was found to be effectiviea speakingn a study by Sanchend
Chavarro (2017) who found that the BLA was effectiv&FL oral skills. As a matter of fact,
theresearcherund the approach positively impacthngh e st udent sd6 di fferent
the findings indicated having a speaking perf
body language, pronunciation and intonation patterns, production of chilulakguage,
monitoring oral productionandhot i vat i on a i®s@achezrghavgregdémt o (

p.263).

BLA for Listening Skills

The BLA effectively focuses on all four skills and allows the learners to improve not just
reading, writing and speaking but most importantly the listening skillefigkva v a |l i aus ki e n:
2011).The listening skills are often neglected in traditional EFL classrqbmsitrios, Labros,
Nikolaos, Maria, & Athanasios, 2013)istening is an important skill to acquire in a foreign
language. A study conducted by Caruso, @1idp and Tebbit (2017) revealed tldé¢nding
learningeffective for the development and assessment of the listening skills amdewrhers.

The study observed that blended learning helps in imprdhkgigstening and speaking skilts

L2 learners. Thetudy observed that the online quizzes, test practices, and auditory material help
L2 learners to practice the language in a native accent. This helps in understanding the words,
their sounds, pronunciation, and their appropriate use. The study focuseysiematic

analysis through an online student survey to analyze the effect of the online quizzes on the
listening skills of the learners. Thus, it was concluded that the online quizzes significantly

improved the listening skills and oral abilities oé tlearners.
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A study conducted by Kavaliauskiena (2010)
for the teaching of listenintp English for Specific Purpos€ESP) The study observed that
although40 percentf the daily communication is based on listening, as given much

significance in terms of the improvement in the traditional classroom.

A study conducted by Liu and Chu (2010) observed that using universal games in English
language learning classrooms to improve the listening and speaking skills afalaneffective
ways observed in blended learning. The study observed that the listening skills of the learners
were significantly improved with these games and learning activities. Similarly, incorporating
these activities alssultedn a positive ad significant change in the overall receptive skills of

the learners

Accordingly, it could be seen that different studies have outlined that blended learning is
important for the teaching of English to L2 learners. Blended learning is an approach that
incorporates not just modern but some of the traditional teaching activities to promote a blended
environment for accelerating and augmenting effective and efficient learning. The approach is
used on different levels and has yielded equally significant sefeulhigh performance and high

achievement among learners (Broadbent, 2017).

This chapter explained the existing literature on the research and outlined the most
important work carried out by the people in the field of this study. It also mentionesldtesr
studies, the concept of blended learning and the benefits for learning and teaching the four main
skills (listing, speaking, reading, and writing) with regard to blended learning. In addition, it

drew on the definition of traditional learning andatievith learner factors such as learner
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autonomy, selefficacy, motivation and interaction, confidence, and participation. The following

chapter will present the methodology chapter of this thesis.
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CHAPTER IlI

METHODOLOGY

Introduction
This chapter outties the research methodology and information regarding the research
design of the study, the participants, the pace of the lessons and an account concerning data

analysis and collection. The chapter also explains the ethical consideration of this study.

Research Desigrand Procedures

This study adopted axperimental researatesign to collet and analyze the data
Experimental desigonan be defined aar e sear ch desi gn which Adirect
part i cul draenkeh WallenNormag Hyun,2012, p.265).It was resorted to this
approach since a treatment variable (the blended approach) was administrated among the
sampla. The design, in specific, followeal pre/posttest desig since an experiment was carried
out apretestwascarried out beforéghe treatmentandposttest was carried out after the
implementation of thélended learning approach (BLA) in orderévealthe effectiveness of
the BLA approachThe pre/posttest wergreparedf four sections. The first section @
multiple-choicesection which contains items which assgesdsin addition to having another
part in the same section which assesses the general knowledge of the.[Eaengesond
section tesidthe listening skillwhichwasmade up from severakitns, the third sectiomnas the
reading sectioywhich contairdtwo reading texts and the last sectvss the writing section
which contaiedthree comprehensive essay questitirshould be noted that the same test was
used before and after the expenrmésee Appendix D)in other words, both the pre and posttest

were the same.
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Quastexperimentalresarchwhich is anempiricalinterventional studyas employedo
estimate theausatre impact of an intervention aimetarget population withouandom
assignmen(Dinardo,2008. The quasiexperimental design wasnployedas it helps in
analyzing thempact ofindependent variabd®n a dependemneandit alsohelps in analyzing
the changgs) that occugs) in thedependent variablgue to the administration ah independent

variabk (Fraenkel, Wallen, Norman, & Hyug012)

Two groups oEnglish larners studying English as a foreign language frons¢kend
yearin the Department of Translation Techniques at Erbil Polytechnic University (BRkB
Kurdistan Region of Iragarticipated in this studyhe participantsvere divided into two
groups namely,expermenta andcontrol Grouping the participants was carried out by means of
a proficiency test which was administrated among the particigamdshen they were grouped
according to their proficierydevels to avoidpossiblebiasin our resuls among groups when be
comparedIt should be noted that the proficiency test was used to group the participdinés.
end, mth grougs consisted of 20 EFL learneiso, in totalthere werel0 EFL learnersBoth
groups shared the same curriculum.

A quanttative questionnairéis used to quantify attitudes, opinions, behaviors, and other
defined variablesand generalize results (Cresoah&a | ar ger
Creswell, 2017, p20). It was also administered at the end of the treatment phaseeal the
attitudes of the participants towards the BOAe quantitative questionnasreerepilot tested
before carrying out the original study. Thetcomeand analysis can be found in the pilot study
section The purpose of doing a pilstudy wago check the reliability and validity of the
guestionnaire and ttheck whetheanyotheralternative iterawerenecessary to be aeldto the

original questionnaire. The questionnaire included 16 items &heBLA (see Appendix C). A
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five-point Likert ale ranging from strongly agree to strondisagree was employed to indicate

their attitudes. It took the participart§ minutes t@womplete the questionnaire.

The study was carried out in the new academic year of 2018 in the Fall semester which
lastedfor 14 weeksPrior to startinghe experimentonfirmation regarding Internet access at
home was obtained from the participantghia experimental group\ syllabuswas designetb
teach the experimental and control greufhe syllabus included textbks;6 Qskills for
successteadingand writing ( 2a0db®)) s ki Il I f or successfor i ster
both groups. In addition, online tools swdViber and videos on YouTube were specifically
used for the experimental group as attadhetieappendiceg¢seeAppendixK). The
experimeral group was taught every Monday from 10:82130.A BLA was employed to teach
this group.The control groupvas taught every Monday from 4:3®30. However,a traditional
teachercentered approach was eayed for this group.

Lesson PlandJsed for Experimental Group. The first and the second lessavere to
an extent the same since thaiain objectives were enabling learners to learn and understand
newwords about a jol{e.g. career, employee, requiremheasic, organized, degres)d they
then listened to the Q classroom onhmaich is an online book accessible only by the Intetmet
gather inform#ion and ideas regarding a rgdaying interview (a companywork interview) (see
(Appendix L) In theend, the learners answered questionpages four, six, sevenf thed:
skill for successlistening and speakirig20(@5) book(for example, they needed to write a word
that matches a definition, write the letter to a picture, or change sentence®$§itve o
negative)seeAppendixM). These lesson®cused orthespeakingand listening skillof the

participants
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Moreover, the lesson had some specific objectives such as engaging learners in pair
work, showing a picture to the class as a form Gy, and listening to the next part of the
news report. The lesson proceeded accordifigecsteps. The first one was the-loeeaker
where the researcher welcomed plagticipantsand introduced herself. After that few
guestions were asked abol topic of the lessoftorainstorming) and they were directed to go
to the intended pages in the book. The secondistepved apair work activityin which the
participantsvereplaced intgoairs as A and Band they were directed thaarticipantA would
askparticipantB questions in the book amstluident B will have to use the worals the page.
Following this agroup work activity where the participants were put fiolar groupswas
carried out Oneparticipantwas directed to choose a photopagefour and the otheparticipant
wasasked to match the ads with the jobs in the photos in exercise D ofopafgee Appendix
L). The final step was the listening step where students listened to the next part of the news
report and wrote key words and est At the end of the lessdhere was also a speakiagtivity
where a pair of twparticipans had to speak about a chart using a card; one learner picks up a
card and the other learner speaks about it in the dirertconterd of these less@were

presented using a computer with speal&d a projector.

Thethird lesson revolved around learning and understanding how to use the present
past simpleéensesand how to pronounce thee(l) inflectionandthen answering thguestions on
pages 17, 18,9, of thed Q: far kuccksls bookistening and speakidg20@5. The grammar
content was presented inductively since students used a variety of acdivitreas listening
tracks and videos to learn the nstucturegsee Appendix M)The content ofhe lesson was
presented using a projector and there was disteaing activitywhich consisted of aaudio

track and a short video about the present and past (¢ssef\ppendix M)Furthermore, there
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was a group and pair wosctivity where the leanerswere asked to discuss again what they had
seen or listeedto previously.The lesson ended with a quiz. The duration of this quiz was 20
minutes, it was composed of several English sentences, the style of the quiz was moved slide
form, the questionshowed on the projector after exactly one minute for each slide moved to the
next slide, they should choose the correct word to complete sensdtarabat 10 minutes were
allocated to the students to discuss the correct angsesrAppendix.). This lesson, in other

words, concentrated on listening and speaking skills.

In contrast to lessothree the fourthlessonwas about writing since it focused on
teaching how to write the main idea and supporting sentences using verbs + inenfiles,
want,andneed)(see Appendix M)By the end of telessonthe main objectives of the lesson
were enablingparticipantgo write sentences and supporting theemd understanding newords
about a jol{e.g. career, plan, success, match, solve, decisvorgover, theravere also
listening and reading activities in which the participants were required to listen and read a Web
page(it wasa page for people who are looking for work called Web Psgé)atparticipants
can gather information about careandanswer the questions ekercig A (see Appendix L).
Finally, theparticipans were givera pairwork activity where they discussed what theyg ha
learned in the lesspand they also discussed the main theme of the lesson by asking questions
related tahe Web Pagementioned above, tmcus on the reading and writing skills of the

participants.

In the first and second lesspthe participants were taught lexggammar in thehird
and writing in theourth; the fifth lessorconsisted of speaky and notetaking strategieabout
customgsee Appendix L)Theparticipantan pairsgathered information and ideasp@senta

presentation about customs in a culture they know well. They were also directed to take notes in
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a T-chart, and they were given somgstito recognise the maim detailed idea® improve
listening and speaking skil(g.g listening for main ideas and dés) (see Appendix L). The

content of the lesson was presented using a projectarcamoutemwith speakers

The aimed of lesson st improve reading skillsoncentrated on enablirige
participants t@ather informatiorto explain how a place changed because of international
immigration or culture. In this lesspiine participants were shovawvideo about immigratiofor
discussio; then they listened to the Q classroom omligsee Appendik). A map of Europe
was shown and the students tried to say one thing about each country. In the final run, the
participants were directed to use the Internehe class to gather informatiabout why people
immigrate to other countries and find the definition to com@d#sy sentencesn page 27 of

t heigkidlQ: for success:)(seecAppbindixhl). and writingé (2

Lessonseverfocused on two modal verbs (ishouldands h o u ) adl wrosentence
writing in a sentence and enabled the participants to use their speakingrskilig;h they
learned how to make sentencesWith t 6s + (not) adjective + infir
waste your thehawoorandaustomgli scgss It is polite to
common to wear a green wedding dress, it is not Ok to use your short Rasiey. all, the
participantdistened to a lecture from a business class at a university where the professor was
talking aboutmternational advertising. Thgarticipantsnvere then directed to find definition
words forsomesentences their books on pag85(seeAppendixL). After that,afew questions
(e.g. What do companies need to think about when they advertise in otheres@u@irve an
example from your experience. Think about the problems with languagear,@mad customs.
Whatcolourhas a special meaning in your countryre shown and thearticipantgdiscussed

in groups to answer them. Moreover, gaticipantsveregiven the opportunity to se®mme
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pictures and listen to a recording to find culture problems and answemplete sentense
exerciss C, D, and E on page 3&ee Appendix L)The content of the lesson was presented
using a projector and there wasoadslistening activity which consisted of an audio trabkut

international advertising and cultural problems.

In lessoreight, participans were taught how to construct compound sentences using
(but) and (so). Firsthe participantgead an articléseeAppendixM) to gather information
regarding the reason why people immigrate to other countries and they then answered some
exerciss (e.g. She wanted to help her family back home, _ she sent money every month)
(see Appendix L)The participants werelgced into pairs to complete a pair work activay
aticleé | mmi g r a nas stdwnoon thegpsoj@ctor and they worked in pairs to aresfeer
guestiors in order to boost their speaking abilities and to enhanaeghgagementinally,
compound setences were presented and plaeticipantsdid some exercisan their bookgsee

AppendixL). The aim of this lesson was on the reading and writing skills of the participants

In lessomine, the participantdistened to decture and a presentationline in the
classroon{see Appendix L)The aims and objectives were to endblparticipantso gather
information and ideas in order to participate in describing how to travel on a tourthérst
participantsvere shown some photos and they were dskene questions via the projecterg
Is this a vacation you would take? Why or why not? Think about a vacation that you really
enjoyed? Where did you go, and what did you dafter that a discussiombout travelingvas
initiated between thparticipants An online listening was administrated which enalbked
participantgo gather informatiomndanswer some questiona pags 54,55, and56 of their
0Q: skill for succ e s.3Fhepartiecipacts werg thenmgiden aviong ¢maih g 6 (

(see Appendix LYo gather information about whlidayskacation is importan€inally, the
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lesson ended with a group work activity which was about showing some charts, graphs
tables and thparticipantsneeded to reatthhem in groups and then answdew questios (e.g.

B. Look at the table and answer the questions Delese Appendix L).

Lesson ten startedlith a photo which was presentedthe projecto(see Appendixi)
so that theparticipans discuss the photo and then answer some questioagimbof this lesson
wasto listen to a lecture and a presentation sottheparticipans learn how to be able to gather
information and ideas to participate in a presentation describing a travel toyartibgpants
listeredto a report from a travglrogram calledPlaces in Dangéso that they learn how to
identify the place in danger. After th#tey listered 15 minutego the owner of the travel
companydeliveringa presentation about a job for volunteers in Cusco Peru where students were
capableof gathering ideas about what the best kind of vacation is. Finally, a video was shown to
the participantdo write five sentences abotheir future plangracticingt he f ut ure tense

g oi n @eetAmpéndit).

In lesson 11, the participant readaniine articled | a u g h mo r abput differene s s | e
reasons of why people lau¢bee Appendix M)Theygathered information and ideas to write a
paragraph about what makes them or someone they know laugh. The lesson started with some
pictures, and thparticipans guesedthe reason why each person laughs in the photo, and they
wrote their ideas for each photo. They then listened tQtbkassroom onlinevhich is an online
book accessible only by theternet(see Appendix M)and they completedraatching exercise
on page 73see Appendit). Lastly, the second part of the article was given so that students

identify the part of speech of the words and answer some exercises.
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In the last lesson, the students listened to a radio show and a lectuaetheylyet to tell
a joke or a funny story using the present simple for informal narrathasslearned how to
pronounces /-es) The students were shown a photo onpttogector and they then discussed
the photo and answeredne questions about (see Appendit). After that they listened to the
Q: dassroom onlinsvhich is an online book accessible only by the Intefeet Appendix M
Another listeningactivity involving radio listeningvas presented about a famous British author
called Charle®ickensto answer exercises A, Bnd D on page78-79. Finally, they listened to
a guest speaker in a univerdggturawh o t al ked about peopl ebds sens
Appendix M).Through that lecture, thearticipantgyathered information and they the

answered somguestiors (seeAppendix L.

It should be noted that before the class, the participants were sent the link, the video, and
the recordingso that the participants get an initial idea about the theme of the lesson and to
encourage them to searmore about it by looking at lectures and the technology used to learn

English (see Appendices A & K).

LessonPlan Used for Control Group. In the first lesson of the experiment, the
participants have introduced the class so that they know wherectteh of the class is (see
Appendi x B). The title of the second | esson w
around learning newordsabout jobs and then doing some exercises on pages four, six, seven,
of the 0Q: skill &dod speeksngbooRO1Ib)st{eorngx
write a word that matches a definition, write the letter to a picture, or change sentences from
positive to negativesee Appendix L). Through this lesson, the participants gathered
information and ideasbout finding a good job and learned new vocabulary it@émslesson

focused orthe speaking skill
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In the thirdlessonthe participantstill had a similar theme; jobs. Theskorintendedo
enabek the participans to write some sentences and suppwentencgusing the words (like,
needwant) Moreover, the lesson had the objective i@qgbicing with verb infinitivege.g.! like
to be creative, | need to know all about computersgnt to be a doctor)n this lessonthe
sentences were writtemahe whiteboard and the participants were asked to practice the

structureof verb infinitive There was focused on writing skills

In lessonfour, the participants in the control group learnedsihgle present and the
simple pastensesand how tgpromoune te ¢ed) inflectionand this was carried out on the
whiteboard This lesson covered the uses of both tenses in addition taelated issues such as
how to useegular or irregulaverbs(go A went, buy”A bought, spealky, spokd, which was
folowedup by exercises on pages 17 and 18 of

s p e a k2D1®)¢sée Appendix L). This lesson focusedlistening skills.

In the five lessonstheparticipans  h @labal étudies (why do people immigrate to
other coutries?) 06 wh er e mew eogabuatpoddaome ghrases about immigratieng
international, neighborhood, populatj@tducationsafety,job opportunitiesand they learned
thenames of other countsethe researchelirecly wrote somenames of the countries on the
whiteboardwhich includedPatugal, Poland, Germany, Spairhis lesson focused arading

skills.

In lessorsix, theparticipans st Cdiil e dir fa |l 6 Br ofér kuechss book:
i steni ng (2005 wherpthey studmbtigeduse oéshould& & h o ud This 6 t
| essonds o0bj ec participans to wseshauldandé b o a dnthsaentencand

use their speaking skil(@.g.1 should learrthe customs of other countries, you should not make

t

he
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too many culturamistakes)rhe participants were then directed to find definition words for some

sentences itheir books on page 35 (see Appendix L).

In lessorseventheparticipans read stories about immigramtd t hei r book 06Q:
success: reading and writing 2 OtHe &ins and objectives of the lesson were revolved around
teachingparticipantsi s k i mmi ng f o readinbaen dmafiwr iitdenagd compound
usi ng Mffbsiendtherthed answered some exerdiséiseir books on page 38.g. She

wanted to help her family back home, she sent money every month) (see Appendix L).

Lessoreight was a grammatical lesson since the participants in the control grofip had
i's +adj ect i(evgeitts nicentd meet yoinde @ h e ySoail sloo dhyaa@ Wwihen t
discussedhe best kind of vacaton They | earned how t+dnotnake sent
adjective + infinitiveasim i t 1 s not g o o dodiscuss hehaviownd gusioms, t i me ¢
eg,) t is polite t otcenangntdveahagrack wedding drest,is notddk n o
touseyourshortnaméel hi s | essonds o btheparticipanteto usevietr ei $ o( B O |

+adj ect i v eénda santanica and useitheiespeaking skills

The themeofessom i ne Wlnasi i vacati on iparpcipang ant 20 wh
learrednewwords and phraseabout vocatiorfi.e. rest, policy, flexible vacation time, several
short vacatiog). The participants were then given a long email (see Appendix L) to gather
information about Wy holidays/vacation is important. Finally, charts, tajdesl graphs were
presented to the participants to read and then answer a few questions (e.g. B. Look at the table
and answer the questions beloWhe participants in this lesson learngoime tipson how to read

charts, graphs, and tables to improve reading skills (see Appendix L).
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Inlessontent he participants studied nNlThee + going
participants read a report from a eyleamhaovl prog
to identify the place in dangekfter that, they read about the owner dfael company
delivering a presentation about a job for volunteers in Cusco PefiMamdging life and work
wi t h Dr ., wh&athedarticipamts were requiredgather ideas about what the best kind
of vacation is. Finally, the participants were requested intangfive sentences about their
future plans practigohggtheofubaodetahsearswebbea
exercise A on page 6i their book6 Q: fsokri Issuccess: | istegsweng and

Appendix L).

Lessoreleven was a bit more fun since the participants discussed laughtes.léssbn
(lessoril), theparticipans were introducedhew vocabular itemsabout laughteand they also
combined sentencewenwsi(reg gt haVhadaver biiali sih my h
sleep) Following this,theythenansweredomeexerciss in their book® Q: Ski Il Il s for s
readi ng a20tb)omwpageOloa(g.@. wite two sentences with Whe(gee Appendix

L).

Thelastesso® s t hebhley svasel agy (who makes you | augl
had the simple present for informal narratives and they learned hmartounce-s /-es)this

was carried out on the whiteard(seeAppendix B)

Pilot Study

Prior to startinghe initialresearcha pilot study was carried out to test the instruments of
the study in addition to findingut any unexpected outcomé&he test was conducted the

sameclassii p i-tésoittfirstto ensure that the instructions, questions and scale items are clear.
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Wherever possible, pildt e st on t he same type of p(lRabaptl e who
& Manual, 2013p. 5). The sample chosemas20 students studying at the Department of

Translation Techniques at the Erbil Polytechnic Univer&®U). The participants wereFL

learners. The questionnaire includegittms (see Appendik), and the resultsf pilot study

weredesigred by the researcher andwiasanalyzed usintatisticalPackage for the Social

SciencgSPS$ programversion 22Moreover, theeliability of the questionnaire is shovin

Table 1.The results showed that the participants could easily understand the language of the

guestionnaire and expressed their opinioruakach statementhe results of the pilot study

<. 00

guestionnaire are set in Figure 1 below.

Pilot Study Results
100.00%
90.00%
80.00%
70.00%
60.00%
50.00%
40.00%
30.00%
20.00%
10.00%

0.00%
m Strongly disagree m Disagree muncertain ®Agree m Strongly agree

Y
g
%

&

Figure 1. Pilot Study Results
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According to figure 1, in the first ite
Approach ( BLA) 0 1 Stengly dgreedhseo ofghemagreed 12.p wenet s
uncertain 7.5%disagreedand 20%strongly disagreedThis shows that the participants enjoyed

using the approach.

ltem 2 which stated Al think usiil25gofBLA i n
the participantstrongly agreeing 17.5% of them who agreed, 22.5% weneertain 17.5%
disagreedand30%strongly disagreedThis indicates thatearly halfof the participants found

that the BLA takes too much time.

The thirdltem, which statedi T lvisual aids used inBLA&r e i nt3®b6%dt i ngo,
the participantstrongly agreed35%agreed22.5% weraincertainwhereas 2.5%lisagreed
and 7.5%strongly disagreedThis points to the fact that the participatitsught thathe visuals

aids used in the BLA were interesting.

Inlt em 4, which stated Al believe | have i mg
was e mpd7.6% & theEFL participanttronglyagreed and 40%greed 22.5% were
uncertainwhereas 10% bottlisagreedandstrongly disagreedThis shows that the ptaripants

individually believed thatheir language skills improved when the BLA was employed.

Forlt em 5, which stated ABLA pi2&postromgly st uden
agreed 33.5%agreed 22.5% wereaincertainwhereas 15%lisagreedand 17.5%strongly
disagreed This shows that the participart®ughtthat the BLA can prepare students well for

the exam.

Inlt em 6, which stated ABLA encourages stude

27.5% of the EFL studensdrongly agreednd 22.5%agreedwhereas 12.5% weracertain
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and 12.5%disagreedand 25%strongly disagreedThis indicates that the participants found that

the BLA encourages them to speak more English in the class.

Forlt em 7 MABLAtutsreasc tmovree c | a s studendsstrongly t i es o, 3
agreed25% 15% wereuncertain 17.5%disagreedand12.5%stronglydisagreedabout this
item. The result of item seven presented thatapproach usesore attractive activitiewhen

employed for language learning.

When it comes tétem8 (i.e.BLA boostedny seli-confidence)37.3% agreed,22.5%
stronglyagreed 27.5%wereuncertain 5% disagreed7.5%andstrongly disagreedThis

indicates thatthe BLA boostedheir self-confidence.

As far asitem 9 is concerned (i.e. BLA motivates n&j,5%of the participantstrongly
agreed 20%agreed 22.5% weraincertain,and 10%disagreedand 10%strongly disagreed

This points to the direction thtte BLA is motivating when learning a language

In Item 10 (i.e. BLA fosters collaboratiqdy.5%strongly agree@2.5%agreed 12.5%
wereuncertain 7.5disagreedand 10%strongly disagreedThis indicates that the BLAosters

collaborationwith studens.

As for Item 11 (i.einvolved students in the learning proce83).5%strongly agreegdof
the paticipantsstrongly agreed15%agreed 27.5% weraincertainwhereasl0%disagreedand
the same percentaggonglydisagreedThis indicates thatemploying a BLA involves students

in the learning process.
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When it comes tétem 12 (i.e. BLA include a laif homework)40%stronglyagreed
and17.5%agreed 15% wereuncertainl2.5%disagreedand 15%stronglydisagreedThis

shows that the BLA gives students a lot of homewSik.the learners are continuously learning.

l tem 13, whihelpedngeimprovendy readBid skilso, had 25% of the
participantsstronglyagreeing, 20%greeing 30%uncertain 10%disagreeingand 15%

stronglydisagreeingThis indicates that thBLA helps tlearnergo improve their reading skills.

In Item14 (i.e BLA helpad me improve my writing skills)32.5%stronglyagreed
17.5%agreed 25% wereauncertain 17.5%disagreedand 7.5%stronglydisagreedabout this

item. ltmeans that the BLA helped to improve the writing skills.

In Item 15(i.e. BLA helpedme improvemy listening skills) 42% stronglyagreed12%
agreed 31% wereuncertain 7.5% disagreedand 75% stronglydisagreedhat BLA helped to

improve their listening skillsThis shows that the BLA is effective in learning the listening skill

The last(i.e. BLA helped me improve my speaking skills) had 40% of the participants
stronglyagreeing 10%agreeing 35% uncertain, 10%isagreeingand 5%stronglydisagreeing

This points to the observation that the Bhélpel in improving thespeaking skills

According to thepilot study, it is clear that the EFL participants had positive attitudes
towarda BLA. The participants were aware that; their English skills improved. In addition, they
enjoyed it and were interested in using BLA. Howetlegy had more homework asdmeof

the learnebelieved the approach was time consuming
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Reliability and Validity

To demonstrate the reliability of the scores given by the researcher, a second rater with
ten years of teaching experience was chosen to score the writing sectionesf itherder to
assess the inteater reliability of the scores given. The scores of both the researcher and the
teachemwere placed onto a table bel@see Table 1)it is evident from the table that both raters
scored the writing sections approximattlg same. There is a significant positive correlation
between the marks of the pretest researcher and pesieserecords(r (40)=. 8 8, )p ~ . 00
Similar results were sedar the posttest scores given by both the researcher and tga¢8)
=. 95, ). This suggedis that the results are to a great extent reliable. It should be noted that
the other three skills of reading, speakand listening were not double checked by the second

rater because all the questions were mukgbleice questions (see Appendix D).

Table 1

Reliability Scores of thResearcher and Teacher
PretestResearcher PretesiTeacler's

s marks marks
PretesResearcher's Pearson Correlatior 1 .887"
marks Sig. (2tailed) .000
N 40 40
Pearson Correlatior .887" 1
Pretesfleacler's marks Sig. (2tailed) .000
N 40 40
Posttest/ Researche Posttesileacter's
markers marks
Pearson Correlatior 1 957"
Posttest/ Researcher' Sig. (2tailed) .000
maiks N 40 40
Pearson Correlatior 957" 1
Posttesileacter's Sig. (2tailed) .000
marks N 40 40

**_Correlation is significant at the 0.01 leveHailed).
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To be able to reveal the reliabilityf t he questi onnaire empl oye:t
Al pha was e mpl oy eida.reliaBilityaastiwhich heststhe Antegtiabily of a
guestionnaire on the SP@3allant& Manual, 2013. In general, it should be above 70% to say

that theresults are reliabléable?2 reveals the results of the reliability test.

Table2

Reliability Test ofQuestionnaire

Cronbachdés Al N Valid

0.84 16 100%

AsitispresentedinTab® t he Cronbachdés Al pha score wa

items ofthe questionnaire were highly correlated to eatblr.

Participants and Sampling
The sample of the study congidbf 40 students studying in the Department of
Translation Techniques at the Erbil Polytechnic Univeiisitylrag. The participants were
secondyear studentsThe participants were both genders (male and female) between the ages of
1822 years old, and they were Kurdish native speakers learning English as a foreign language
(EFL). The researcher used a convenience sampling mathicti isait ype of nonpr obe
or nonrandom sampling where members of the target population that meet certain practical
criteria, such as easy accessibility, geographical proximity, availability at a given time, or the
willingness to participate are includedfohn e pur pose of Musdh&Alkassimdy 0 ( E

2016, p2).
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Data Collection

A pretest and a posttest wezeployedby the researchefrheaim of the pretest was to
check theEnglishproficiency level of the students so that the students withahee proficiency
level could be included in theudy(see Appendix D)The researcher conducted a posttest after
the experiment was completed to check the impattteBLA. The difference betweehe
scores othepretest andhe posttest wrecollectedto evaluate thperformances of the
experimental and control groups before and after the implementation of the BLA. A
guestionnaire was also administered to collect data regarding the attitudes of the participants who

were exposed to the BLA (experimengabup)(seeAppendixC).

Podtest. Thecopiesof the language skills of thaosttestwhich ismidterm exam of the
experimental and control groypgere collected to compare the resuiterder torevealthe
effectiveness of the BLA itearningthe langage skills Posttes{the midterm exafnhad four
sectionsThe pretest andhe posttest(see Appendix Dyonsisedof multiple choiceguestions
and short definitiongvhich were all 23 points in the first sext. The second section consistdd
multiple choice questions to test the listening skills of the pigdnts;all out of 20 marks. The
22 points of the third section consgstof comprehensiotextsto test the reading skills ttie
participants. Lastly, section four was designed to test the wsilills ofthe participants.
Section four consisted t¢iireecomprehension essay questions wheeh questiowaslO points
(see AppendixG), total points for all skills were 95 marks, and remain five marka fiz.
Accordingtotheu n i v e rradingtsygténspasging grade is 50%e. if astudentobtain50%

out of total 100%, he or she wphss the exam (see Appenéiand F.
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Questionnaire. The questionnaire wakistributedamongthe experimental group to find
out their attitude towards using tB&A after the treatment phasill participans (20) in the
experimentagroupcomplete the questionnairélhe quantitative questionnaire conswbf 16
items(see AppendiXC). A five-point Likert scale rangingrom strongly disagree to strongly
agreewas enployed As aforementioned the participants completed the questionnaife in 2

minutes.

Data Analysis
The dataof both the préposttests and that of the questionnaire vesi@yzed usinghe
(SPS$ version 22orogram As mentioredabove posttesthe mdterm exanof the experimental

and control groupsvere collected to be analyzed.

PosttestEac h par t i caagadng histher pegforrmamhce sn thar language
skills (listening, speaking, reading and writimigXhe midterm exam (see Append®) were
computednto theSPSSversion 22 programAn Independendampleg-testisi u s ed when yol
want to compare the mean score of two differentggoup peopl e (@Pallanc& ndi t i on ¢
Manual, 203, p.247). An Independent samplesastwasemployed ¢ reveal the similarities
and/or differencebefore and after the experimebata were presented using mean scores and
standard deviations.
Questionnaire. After collecting the20 questionnaires from the participants of the
experimental group, eacluestonnairewas computed on the SP8&sion 22 program
Descriptive statisticBis asummary statistithat quantitatively describes or summarizes features
of a collectionof informatiord or fiare defined as functionals of data dédtallant & Manual,

2013, p55). Descriptive statistics were employed to analyze and find out the mean scores and


https://en.wikipedia.org/wiki/Summary_statistic
https://en.wikipedia.org/wiki/Information
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stardard deviations of each statement of the questionridnenegative items, itemumbertwo

and 12 in the questionnaire®re reversed coded onto the SPS&teal theesults.

Ethical Considerations

Different kinds of approvals were obtained before ¢agyut the researclkirst of all,
an ethical approval form was filled in and sent via email for ethical clearance to the Graduate
School of Educationgciences of the Near East University in North Cyiise® Appendix I).
Then,oral permission from thélead of the Departmemtas obtained before carrying out the
study.Furthermorethe permission of the class participantssobtained (see Appendix J).
Moreover the research aims and objectives were writieth sent to thErbil Polytechnic
Universityfor an approval request for clearance purptséake permission from the institute
before starting the experiment and from University before data colldseeA ppendixH). No
incentiveswere providedo the participantsand the whole processasvoluntay. The students
werenot obliged to participate in the questionnairkerefore, por to the distribution of the
guestios amongthe students, the researcher prowda@eform explaining the aims and objectives
of the researchl he students who participaten the questionnaireeregivenaform to sign to
show their consenb participate in the resezn (seeAppendixl). Permission from thenstitute

was receivedbefore starting the experimefseeAppendixJ).

This study was guidedaccorhg t o t he American Psychol ogi
6" edition publication guide to avoid research plagiarism. Consequently, all used materials and
data which are cited and/or carried out, were documented according to this style guide. In
addition,topr event any kind ambiguity in terms of pl
obtained (see AppendiX). It is the program which matches the texts evaluates the

Ainclusion or accuracy of <citatiaohs and refer
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The completed version of the study was uploaded to the Turnitin progran06.2
2019. The result revealedb¥% similarity (see Appendii). This result was not due to
pl agiari sm. I nstead, it resulted fd olme a,rhnei npg 6o
OExperi memhdal CGn b uwhich agergeneral erms used by many researchers.
This chapter presented information regarding the research design of the study, the
participantsthe pace of the lessons and an account concerniagdalysis and gathering.
Moreover, the chapter tackled the ethical consideration of the Sthdyollowing chapter will

present the findings and discussion chapter of this thesis
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CHAPTER IV

FINDINGS AND DISCUSSION
Introduction
This chapter reesents the findings and discussions of the study. The findings and
discussions are based on the data collegtiedigh the questionnaire and the two tests (the pre
test and the pogest). This data was collected, stipulated and fed into SPSS in omen#ointo

terms with theesearchyuestions of the study.

Effect of BLA

To be able to answer the first research question which aims at revealing the effects of the
Blended Learning Approach (BLA) on learning the language skills among sgeandnglish
as a foreign languad&FL) learners in the Polytechriiniversity a pre and posttest were
administered to the participants. Two groups were formed namely, experimental and Aontrol
pretestwas administered before the treatment phase and-d#gsbstasadministered after the
treatment phas®&lean scores (M) anstandard deviations (SD) were used to represent the
performance of the participants in #vgperimental and contrgroups in both the pre and

posttests

Table3 below outlines the results bbth thepre and posttesif the experimental and
controlgroyps. From a general perspective, the results of the experimental group after the
experiment shoed significant improvement for all skills. For example, the mean score before
the experiment for thiessteningskill was 10.@ which rose to 4.65 after that. In a similar
fashion, the mean score of thgeakingskill before the experiment was 18.@hich increased to

15.65 after the experimerimilarly, regarding theeading skill (8.554 15.20) and thevriting
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skill (12.05A 19.95, the participants made progreskwever, for the control group, there was
a minor change for all skills. For example, the mean score rosefgiino 10.450r the
listeningskill, from 9.05 to 9.4Gor thespeakingskill, from 8.50 to 10.15 for the reading skill,

and from 12 to 14.7 for the writing skill.

Table3
The Results of the Listening Skill
Groups Test N M SD t-test d.f P-Value
(Independent) (sig)
pre 10.00 2.10 6
i 74 19 0.00
Experimental post 20 14.65 256
Control pre 0 9.95 2.08 0.93 19 0.36

post 2 10.45 2.23

According toTable3, with regard to the listening skill of the participants, it can be seen
that the experimental group with a mean scorE0ofSD: 2.10ps comparedtthe control group
M: 9.95 SD:2.08 before the experimenthis shows that the participants started from the same
language level or proficiency. On the other hand, afteexiperiment, there was a drastic
improvemenwith regard to thdisteningskill with a mean score of 14.6 (SD: Rib comparison
to the control groupvhich hada mean score df0.45(SD: 2.2).Moreover, according to the
results (df = 19, at p < 0.0%)e experimentagroup which underwent the BLA improved
regarding the listeningkill more in comparison to tr@ntrol group which was exposed to a
traditional methodTheseresults show us that the BLAvery beneficialin developinge FL
learnerdisteningskills. This findirg is in line with the finding ofCaruso, Colombi, & Tebbit
(2017); Dimitrios, Labros, Nikolaos, Maria, & Athanasios (201R)a v al i aus kWhena ( 20
alsoall revealedthat hei r partici pantsodo | istening skills

BLA.
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Table4
The Results of the Speaking Skill
Groups Test N M SD t-test d.f P-Value
(Independent) (sig)
pre 10.05 3.37 6.2
i 21 19 0.00
Experimental post 20 1565 3.93
pre 9.05 3.12 0
.55 19 0.05
Control post 20 940 2.21

Table4 illustrates the results regardibgth the experimental and control gpsuwith
regard to the speaking skillriBr to the experiment, it was revealed that the experimental group
had a mean score of 10 (SD3)3as compared to the control group ®4SD:3.12) in the pre
test. This shows that the participants started fronsadinge language level or proficiency. On the
other hand, after the treatment phase, the experimental gemgeen to have dramatically
improved with regard to the speaking skill with a mean score of 15.7 (SD: 3.9) as compared to
the control group who aatwed a mean score of 9.4 (SD: 2.2). It is evident from the results of the
t-test (df = 19, at p < 0.0%) that the group which underwent the BLA improved in terms of the
speaking skills more than the control group which was exposed to a traditional méthod. T
results show us that the BLA is highly effective in developing EFL learners speaking skills. This
finding is in linewith the finding ofChavarro2017); Kav al i a u s kNiyazoéand 201 1)

Anderson(2010);NielsonandGonzalezLloret (2010) who alsoall revealed thatheir

participants6é speaking skills improved after
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Table5
The Results of the Reading SkKill
Groups Test N M SD t-test d.f P-Value
(Independent) (sig)
pre 8.55 2.54
i 9.44 19 0.00
Experimental post 20 1520 3.08
pre 8.50 1.96
2.46 19 0.02
Control oost 20 1015 2.83

According to Tablé, as far as theeading skill is concernedt can be seen that the
experimental group had a mean scor8.66(SD: 2.5) as compared to the controbgip (M:
8.90, SD:1.9) before starting the experimeiithe indication of this ishat the participantsearly
started from the same language level or proficiency. On the other hand, after the experiment,
there was a radical improvement of the scorab@éxperimental grougvith regard to the
readingskill with a mean score df5.2(SD: 3) in comparison to the control group which had a
mean score of 105 (SD: 28). Moreover, according to the results of thest (df = 19, at p <
0.0%) the group which uskerwent the BLA improved regarding theadingskill more in
comparison to the control group which was exposed to a traditional method. The results show us
that the BLA is veryeffectivein developing EFL learnergadingskills. This findirg is in line
with the findings of Brooke(2015) Behjat, Yamini,& Bagheri (2012)Zarei and Abdi (2016)

who also revealed that the BLA is beneficial in terms of developing the learners reading skills.

Table6
The Results of the Writing Skill
Groups Test N M SD t-test d.f P-Value
(Independent) (sig)
pre 12.05 2.70
i 18.17 19 0.00
Experimental post 20 1995 1.82
Control pre 0 12.00 1.62 758 19 0.00

post 2 1470 1.45
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Regardinghe writing skill, it can be seen that the experimental grouhadan score
of 12.05(SD: 2.7) as compared to the control group (:SD:1.6) before starting the
experiment. The indication of this is that the participants nearly started from the same language
level or proficiency. On the other hand, after the expemirythere was significantshift with
the scores aihe experimental group with regard to theting skill with a mean score df9.95
(SD: 1.8) in comparison to the control group which had a mean scor 45 {SD:1.4). This
shows thathe group whiclhunderwent the BLA improvebetterregarding thevriting skill more
in comparison to the control group which was exposed to a traditional method. The results show
us that the BLA is very effective in developing EFL learvenising skills. Thesefindings in line
with the finding of Bensen and Cavusoglu (2QB09stanci and Cavusoglu (2018eshta and
Harb (2013)Mak & Coniam,(2008) who also revealed that the BLA is beneficial in terms of

developing the learndvsiriting skills.

Table7
Total Resultsof pre and posttestfor both groups
Test Groups M SD t-test d.f P-Value
(Independent) (sig)
Experimental 42.31 8.15
0.33 38 0.73
Total (Pre)  control 41.57 5.42
Experimental 68.8 7.96

Total (Post) Control 10.00 38 0.00

47.05 5.64

Regardinghe resultsn table7, it can be seen that the experimental group had a mean
score 0f42.31(SD: 8.15 as compared to the control group ML.57 SD:5.42 before starting
the experiment. Ths indicatesthat the participants nearly started from the same language level or
proficiency. On the other hand, after the experiment, there was a significant shift with the scores

of the experimental group with a mean scoré@&89(SD: 7.96) in comparison to the control
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group which had a mean score4adt05(SD: 5.64). This shows that the group which underwent
the BLA improved better regarding tfeur fundamentaskills (listening, speaking, readiagd
writing) more in comparison to thewtrol group which was exposed to a traditional method.
The results show that the BLA is very effective in developing EFLa r magnskglH
(listening, speaking, readirapdwriting). It could be said that the results support a BLA when
learning Englik. It is noticed from the results that the change in the mean of the posttest is

significantly higher than thdor the pretest

Attitudes Towards aBLA

In order to meet the requirements of the second research question which attempted at
probing the attitdes of the EFlparticipantgegarding the employment aBLA in teaching the
language skillsa questionnaire (see Appendi) was administrated among the Eparticipants
in the experimemat group. The responses of the students were encapsulated ahedlir@othe
SPSSrogramfor analysisAccording to the analysis, the participahtsl highly positive

attitudes towards the implementation of a BLA in their English language classes.

Table8
Attitudestowardsa BLA
Items M SD

1. I enjoy using a Bnded Learning Approach (BLA). 3.0 1.48
2. I think using BLA in class takes up too much time. 2.65 1.57
3. The visual aids used in BLA were interesting 4.0 0.85
4. | believe | have improved my English when the BLA was employ 4.20 1.00
5. BLA prepaes students well for the exam. 3.25 1.33
6. BLA encourages students to participate more in the class. 3.90 1.44
7. BLA uses more attractive class activities. 4.05 0.94
8. BLA boosted my seltonfidence. 3.90 0.96
9. BLA motivates me. 4.45 0.68
10. BLA fosters collaboration 460 0.75

11. BLA involves students in the learning process. 445 0.82



12. BLA include a lot of homework. 3.95
13. BLA helped me improve my reading skills 3.95
14. BLA helped me improve my writing skills 4.00
15.BLA helped me improve my listening skills 4.45
16. BLA helped me improve my speaking skills 4.25

1.53
1.35
1.37
1.14
1.20

Key: M: Mean Score SD: Standard Deviation

According to the firsttem of the questionnaire illustrated in TaBJevhen the
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participants werasked to indicate whether they enjoyed using a BLA in their language learning

classesit canbe seen that the mean score of tfeisrwas3 (SD: 1.48)which indicates that the

participant enjoyed using the BLAhis result is consistent withe resul of Itumad s

(2011)

JeeandO'Connor, 2014Su, Zheng, LiangandT s a i 0 s whp &sosh@vid thathe learners

are more relaxed and enjoy better freedom when they are learning in a blended learning

environment

According toltem 2, when the participantsere asked to indicate whether thiink

using BLA in class takes up too much tinftecanbe seen that th@ean score ahis itemwas
2.65 andh standarddeviation of 1.57%o the direction that half of the participants beletieat

the BLA is timecornsuming This is consistent witBehjat, Yamini, & Bagheri (2012), and

SzymaEGska and Kaczmarek (2011) studi

time.

es

wh o

In thethird Item, the participants were asked to explain whethervisual aids used in

BLA were interestingthe finding stated that the mean score wasdstandarddeviation of

0.85illustrates that the students ldesing visual aids in the BLA approacthis result is

consistent with the results 8fz y ma Es ka and Ka c honedteakby siagd 1 1)

information and communication technology (ICT) in blended learning, learners proved to have

a l

wh i
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effective results and allow the learners to have a sustainable learning environment with

motivation and freedom.

In Item4, the participants are asked to indicate whether they believed the BLA
improved their Englishit canbe seen thahemean score ahis item wast.20 anda standard
deviation of 1showedthat the participants foundefBLA improved their EnglishThis result is
consistentvith the results ofoyce and Brown (2009iirriahi, Alonzo, Mcintyre, Kligyte &
Fox (2015) ZareiandAbdi (2016) who also showed th&lended learning helps in improving
the English skills of L2 learners because they get more opportunities for aoiesmand self

regulated learning

In Item5, the participants were asked to explain whether the BLA prepares them well for
the exam, it anbe seen that the mean score of this item was 3.25 (SD:1.33) which indicate that
the participants found the BLA gooal fierms of preparing them for the exarhis is consistent
with finding concluded by studies suchJag/ce and Brown (20095z y ma Es ka and
Kaczmarek(2011)andBehjat, Yamini, & Bagheri (2012) who found that the BLA prepares

students for the exam.

Regardingitem6, the participants were asked whettierBLA encouragd themto
participate more in the clasBhe result showethatthe mean scoref this item was3.9 (SD:
1.44)showing that the participants found the BLA encouragliigs result is consistent with the
results ofBehjat,Yamini, and Bagheri (2012) e e and O Cwhao alalso refealédl 4 )
that the BLA fosers an excellent learning environment which makes learners comfortable and

relaxed with regard to learning and engagement.
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According to the sevehn Item of the questionnaire illustrated in TaBJevhen the
participants were asked to indicate whetereattractive class activities were usediBLA in
their language learning classes.dhbe seen thahe mean scoref this item wast.05(SD:
0.94)which indicates andhows us that the participants found the BLA to employ more
attractive activitiesThis resultis consistentvith the resultsof e e and O6 Connor (20
KormosandCsizer (2014¥tudieswhich showed that the approach preségdrners with a lot of

activities.

Regardindtem8, when the participants were asked to indicate whekieBLA boosted
their selt-confidenceit was found that thparticipants found thahe BLA booss their
confidence since the meanorewas3.90(SD: 0.96). This result confirms prior studies such as
Su, Zheng, LiangandTsali, (2018)andS z y ma Es k a rakn(211)KraeBL Arteas not
only affected the performance and language learning skills of the learners but has also provoked
confidence when producing the foreign language and stretched opportunities for the learners and

teachers to go beyond the limitat®and learn without any hesitation

Accordingto Item9, when the participants were asked to indicate whetieeBLA
motivatesthem it canbe seen that the participants fouhd BLA motivatingsince the mean
scorewas4.45(SD: 0.68).Thisresultis cansistent withthe results ofsopalan, Bakar, Zulkifli,

Alwi, andMat (2017)studywhich alsoshowed thatheBL A enhances | earner so

In Item 10, the participants were asked to indicate whetheBLA fostered
collaboration it canbe seen thahe mean score of this itewas4.60(SD: 0.75) which shows
that the participants reflected on the approach as positively fostering thelocation This

resultis consistent witlthe results oGopalan, Bakar, Zulkifli, Alwiand Mat (2017)Jee and
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GbConnor (2014), and Shih (2010) who al so r eve

and engagement among teachers and learners.

Item 11, clarifies wether the BLA involves the studemtsthe learning procesi was
deemed as being positive by tretipants since it received a mean score of 4.45 (SD: 0.85).
This is in line with the results of Carygdolombi, and Tebbit (2017) and |t umad s ( 2
which also showed that a BLA helps in achievi

cortributes to having a sustainable learning process.

As for Item 12 is concerned[A include a lot of homewornk the participants found that
BLA is effortful with lots of homework since the mestorewas3.9 (SD:1.5). However, this is

a new finding whiclwas not found in previous studies.

Item 13clarified whethethe participantsmproved their readingkills by the
employment of a BLA. Thénding stated that the mean scofahisitemwas3.95(SD: 1.35).
Since the mean scoigslightlybelow 4, itmeans the participants thought that the BLA
improvel their reading skillsThis resultis consistentvith the results oBehjat, Yamini,and
Bagheri (2012), Ghazizadeh and Fatemig@0r.7)), and Kazakoff and Brooke (2015) studies
which alsoshowed thablended learning was found to be effective in improving the reading

skills of the learners.

In Item 14, he participantsvere asked wheth&LA helpedto improvetheir writing
skils. The partici pant s Gwvere msitpeowittsaaneanfeof 4andai s it em
standarddeviation of1.37.This indicates that the learners fouhd BLA beneficial in

improving their writing skill.This result is hand in hand withe studies carried out [Bensen
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and Cavusoglu (20),/Bostanci and Cavusoglu (2018)d Keshta and Harb (2013)ho all

found t hat the BLA had a better effect on stu

As for the attitudes of the participants with regard to the listening skill investigated in
Iltem 15 when the participantsere asked to indicate whetttee BLA helped to improve their
listening skills, it @nbe seen thahe mearwas4.45(SD: 1.14)whichindicaesthat the
participantdound it helpful in improving their listening skill3his resultis consistent wittthe
results ofCarusg Colombi, and Tebbit (20173 nd Kaval i a wiwkhatthea (2011)
assessment and development of the listening skill ah@nhgarners were improved due to

BLA.

Regarding the ladtem, the participants were asked to indicate whetteBLA helped
to improve their speaking skillg canbe seen that the mean score of this item4va5(SD:
1.20) which indicates that the learners had positive attitudes concerning the effect of the
approach on thespeakingskills. The result goes hdrin hand withbK a v al i aus)kangena (20
Liu and Chu (2010) studies which also showed that using the universal game as part of a BLA in
the English language learning classrooms improved the listening and speaking skills among L2

learners.

This chapter explained themclusions and analyses of the study. The findings and
discussions are based on the data collected through the two t€ptetlest and the poges)
and the questionnairthe results were discussed in relation to previous studies. Each item was
mappel with regard to its mean score and standard deviation score. Moreover, the chapter related
the finding of each item with previous studi€befollowing chapter will present the

conclusions and recommendations chapter of this thesis.
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CHAPTER V

CONCLUSIONS AND RECOMMENDATION S

Introduction
This chapter represertitse conclusiorbased on the findings of the studtyalso

representa set of recommendations and some implications for future research.

Conclusions

The analysis of the findings and discussiohthe results indicated that blended learning
is an effective approach in teaching langssgel in this case teachitige English language. It
can be concludedased on the findings of the stutlyat blended learning has a positive impact
on the acadeic performance of learners. The blended learning appi(@&@ich) helped in
improving the speaking, listeningyriting and reading skills ahelearnersinterestingly, both
modes of teaching, i.e. with a BLA and traditional method, the participantsdittity
improved their four skills. However, when compatethe group that was taught with a BLA

outperformed the group that was taught with a traditional method.

The attituds of the learners towards the BLAenealso positive, and the participants
believed that the BLA can help them to learn a foreign language more efficiently than the
traditional teaching method. The BLA gives students an opportunity to learn due to enhanced
engagement in the classroom which is in contrast to the traditional appinaachteacher
centered. According to the findings of the questionnaire, the ELF learners té¢tiavéhe BLA
helps in developing the listening, speaking, readamgl writingskills effectively as compared to
the traditional teaching method. The papants of this study specifically pointed @l high

mean scores iltems10 (BLA fosters collaborationp (BLA motivation me)11(BLA involves
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studensg in the learning process)s (BLA helped me improve my listening skilld6 BLA
helped me improveny speaking skills)Moreover it fosters collaboration between learnansi

helps in reducing effort® improve their listening and speaking skills

Recommendations
Based on the findings and discussions of the studypllogving recommendations are

drawn:

1. The Ministry of Education in Northern Iraq can efiorts to utilize a BLA ineducational
institutes for language learning. This can undoubtedly help in improving the achievement and

academigerformances well as the language skills of lears

2. The individuality and personal learning stykendpreferences of learners must be considered

while developing a teaching approach.

3. Teaching programshould employnodern technology and tools in the class while #webypt

a BLA.

4. When emjmying a BLA computer and internet skills are mandatory.

Implications for Future Research

1. This study focused on developsigdlls inthe EnglisHanguagefurther studies can focus on

improving the performance of learners in different educatiaraisaand courses.

2. Futurestudies couldake into accourthe variablesuch agender, experience, and

computer skills of the learners when utilizing a BLA.
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3. This researcinvestigatedhe impact of the BLA on the learning of the four skil€€nglish
languageby experimentaand attitude toward BLAIsinga quantitativequestionnaireHowever,
future research can investigate this issue by empldgicttniques such apialitative research

with interviews.
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APPENDICES

APPENDIX A

Lessors Plan for the BLA
Lesson PlansJsedfor theExperimenta Class
Lesson Plani
DATE: 8/10/2018
CLASS: Experimental classroom
ANY CHARACTERISTICS: All native speakers of Kurdish
ASSUMED KNOWLEDGE: Writing keywords and main idea technique

SKILLS TAUGHT: Distinguishing between words with similar meaning and agfon
repletion and clarification.

TIME ALLOWED: 2 hours

AGE: 1822

NO. OF STUDENTS IN CLASS: 20
OBJECTIVES:

General objectivesThe student will be able to learn and understand new vocabulary about a job.
Gather information and idea to the rgbday interview and answer the questions on pages 4, 6, 7,

of the Q: skill for success book (listening and speaking).

Specific objectives

1. Listen to The Q Classroom online. Then answer all questiopage 2. Students will
be able to find the new keyword abduiding a good job.

2. Pairwork activity A and B, the learner in pair A will be able to ask a question and
the pair classmate B will be able to answer the question and use a new word when
listening.

3. Show pictures whole claswork activity, the studentsill be able to find a job in the
photoson Page 4.

4. Listen to the next part of the news repontork activity, the learners will be able to
write key words anthemain idea.

5. Pair work activity A and B, the student in pair A will be able to compare motes
partner and write the main ideas.
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MATERIALS/AIDS : project /computer/ speaker/whiteboard/ 2 markers /pictures.

PROCEDURES
Teacher Activities Model sentences
STEP 1: Warm- |- Welcome the learners.
up - Introduce yourself.
, - Ask learners 'How can you find a good job?
(30ming

-Ask and tell students to open page 2 of the skills
success book, discuss these question with your
classmates.

STEP2: Practice
(Pair work)

(20-mins)

-It is a pairof work activity. The students will be
put in paisas A and BThe student in pair A will
ask the question exercise B on pagartl the pair
classmate B will be able to answer a question ang
use a new word.

-After 10 minutes, the role of the pair will change.

STEPS3: Practice
(Group work)

(25mins)

- Group work
- Put the students into 4 groups:

5 peopleC group 1

5 peopleC group 2

5 peopleC group 3

5 peopleC group 4
- Ask each group to select one photopage 4
- Ask the studemstto match the ads with the jobs in
the photos irexercise D on page 4. Tell students
more than one answer is possifdleey have only 10
minutes tacomplete the task
- one by one, choose someone or leader from eag
group to tell the whole class about the matgliob
with the photo and make them shtweir photo and
read their descriptiorfdcus on erra). Each leader
has only 4 minutes to discuss it.
- After that ask the student to write the correct ang
on the whiteboard.

STEP 4: Practice
(30mins)

-Pair work.

-Ask the studersttolisten tothe next part of the new
report and write key words and notes.

- After the listen to the next part of the news repor
the students in pair A will be able to compare note
with partner B and write the main idea.

- Tell the pair to read their answers.

Could you repeat that

Could you say that
again, please?

I 6m
catch that.
Do you

STEPS5: Closure
(10mins)

-Give students homework. (pair worlBut students
in a pair send the record and ask the student to lis

to the record then we keywords and main ideas.

sorry.

me a
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TIM E FILLER ACTIVITY: Speaking activity group work: choose a student from the class and
ask others to describe orally.

ANTICIPATED PROBLEMS: There may be shy learners. (Help them to speak or to do the
exercise)

Lesson Pla: 2

DATE: 15. 10. 2018
CLASS: Experimental classroom
ASSUMED KNOWLEDGE: Previewing a text

SKILLS TAUGHT: Learn some tips. This helps them understand an article, Web page, or story
before reading it. (writing the main idea and supporting sentences).

TIME A LLOWED: 2 hours.

AGE: 18-22

NO. OF STUDENTS IN CLASS: 20
OBJECTIVES:

General objectivesThe student will be able to learn and understand new vocabulary about a job.
Gather information and idea to describe the job you want and explain why you thialgasi

job for you, and answer the questions on pages 12, 13 of the Q: skill for success book (reading
and writing).

Specific objectives

1. Show pictureon a projectorStudents will be an able guess, where is the woman
working? what is she doingPDoes Ittwok | i ke a good job to vy
2. Discuss a pairwork activity A and B, the learner in pair A will be able to ask a
guestion and the pair classmate B will be able to answer the question Do you have a
job now? Do you think it is a good job? Why is it impottéo have a good job?
3. Listen to the Q classroom online. Then answer these questions What do the students
say? Do you agree or disagree with them? Why?
4. Group work. Work activity. Show text on the project as they listen and read the
webpage. Gather informah about a good job is.

MATERIALS/AIDS : project/ computer/ speaker/ whiteboard/ markers

PROCEDURES
Teacher Activities Model Sentences
STEP1: Warm-up |- Greet the students.
(20mins) -Show picture.
-Ask students to guess, only 5 minutes
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-Ask learners"Des this | ook I ik
-Aske and tell students to open page 4 of their Q: skil
for success book reading and writing, discuss these
guestion with your classmates.

STEP2: Practice |-Itis a pair of work activity. Ater the learners listen to
(Pair work) the Q: classroom online; The students will be putin a

(30ins) pair as A and B. Then answer these questions on paj
the pair A ask B and B will answer the question.
After 6 minutes, the role of the pair will change

STEP3: -It is a pair of work activity. The students will be put ir

Preentation couples as A and B. A will select the picture (the six

(pair work) occupations) in exercise D on page 8 and will ask the

partner B to find or add it to the chart on page 9.

(30mins) After 10 minutes, the role of the pair will change.

STEP 4: Practice |Group work.

(Group work) Put the students into 4 groups:

(25mins) 5 peopleC group 1

5 peopleC group 2

5 peopleC group 3

5 peopleC group 4

-Ask each group to Read the webpage on Bagfetheir
Q: skills for success book reading and writing, then
gather information about what a good job is. After thg
take the career test and choose possible careers on |
7.

After 20 minutes each group give the answer and wh
TIME FILLER ACTIVITY : Speaking activity group work: choose a student from the class and
ask others to explain the choose orally.

ANTICIPATED PROBLEMS: Students cannot know the same words during individual work.
(Give the words and emphasize while pair work about their apswe

Lesson Plan 3

DATE: 22/10. 2018

CLASS: Experimental classroom

ANY CHARACTERISTICS: All native speaker of Kurdish

ASSUMED KNOWLEDGE : Grammar tenses (present and past simple), pronunciation.

SKILLS TAUGHT: How and when should be used present and pagieiduring speaking and
writing, pronunciation about suffix €d) when is added to the word.

TIME ALLOWED: 2 hours.
AGE: 1822



NO. OF STUDENTS IN CLASS: 20

OBJECTIVES:
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General objectivesThe student will be able to learn and understand how to usenprend past

simple and answer the questions on pages 17, 18, 19, of the Q: skill for success book (listening

and speaking).

Specific objectives

1. A Presentation about the present and past simple will be showed by the project.
2. Listening audio and watchgna short video about the present and past tenses
3. Class work activity with their partners

4. Quiz

MATERIALS/AIDS : project /computer/ speaker/whiteboard/ 2 markers /pictures.

PROCEDURES

Teacher Activities

Model sentences

STEP1: Warm-up
(20mins)

- Greetthe students.
-Presentation 15 minutes.
-Ask student go on page 17 of their Q: skills for succes
book listing and speaking, Circle the correct verb to
complete each sentence. They have only 10 minutes.
After 10 minutes ask the students to read the cbrre
answer.

I am friendly.
He wants to
change careers.

STEP 2:
Presentation
(pair work)

(30mins)

-It is a pair of work activity. After the learners listen to t
audio and watching a short video about the present an
simple tenses (10 minutes)hd students will be putin a
pair as A and B. Then answer these questions on page
the pair A ask B and B will answer the question.
After 7 minutes, the role of the pair will change.

STEPS3: Practice
(pair work)
(30mins)

-It is a pair of work activit. After the learners listen to th
second part of the audio, the students will be putin a p
as A and B. Then answer these questions on page 19,
pair A asks B and B will answer the question.

STEP 4: Practice
(Individual work

The quiz takes 20 minutes, the style of the quiz is moy
slide form after exactly 1 minute for each slide, is

whole class composed of several English sentences, they should ¢
act|V|t_y ) the correct word to remain 10 minutes to discuss

(25 mins)

STEP 5: Closure |Give the student an assignment. The students will writg
(10 mins) sentences about daily activity and some things happen

the past. Ask students to watch the video before the ne

class.
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TIM E FILLER ACTIVITY: Individual activity. Tell the learnet® answer these questions on
page 1819.

ANTICIPATED PROBLEMS: There may be shy learners. (Help them to speak or to do the
exercise)

Lesson Plan 4

DATE: 29/10/2018
CLASS: Experimental classroom
ASSUMED KNOWLEDGE: Write asentence and supporting

SKILLS TAU GHT: Learn how to write the main idea and supporting sentences use verbs +
infinitive (like, want, and need).

TIME ALLOWED: 2 hours.

AGE: 1822

NO. OF STUDENTS IN CLASS: 19
OBJECTIVES:

General objectivesThe student will be able to write sentences amperting sentences with use

and understand new vocabulary about a job. Gather information and idea to describe the job you
want and explain why you think it is a good job for you, and answer the questions on pages 12,
13 of the Q: skill for success boalke&ding and writing).

Specific objectives

1. listen to the Web page. The student will be ablgather information about career and
answer the questions of the exercise A on page 5.

2. Listening audio and Show the tgdthe world of work) The student will tako people about
their work and answer the questionsexercise A, B, C, E on page 10,12, 13.

3. Watching a short video.

MATERIALS/AIDS : computer / project/ whiteboard/ speaker

PROCEDURES
Teacher Activities Model Sentences
STEP 1: Warm- |-Greetthe student.
up (25ming -Ask learners go on page 5 of their Q: Skill for

success (reading and writing). there are some w
from Listening audio. Read the sentences. Then
write each underline word next to the correct
definition.

-Ask the learner you can use youcthnary to find
a definition.

-After 20 minutes tell the student to write a corre
answer on the whiteboard
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STEP 2: Practice |-Ask learners answer the questions of the
(Individual Work exercise A on page 10 of théx Skill for
success (reading and writing).

Whole class
activity) -there some word from the text (the world of
(30mins) work). Read the definition. Then complete each
sentence.
-Tell the student you can use the dictionary
STEP:3 Listening aidio and Show the texThe world of
Presentation work).

(Group Work) Group work.

Put the students into 4 groups:

(30 mins) 5 peopleC group 1

5 peopleC group 2

5 peopleC group 3

5 peopleC group 4

-Ask each group to go to exercise B, C, E on pa
12 and 13 in their Q: Skill for successdk.

-One by one, choose someone from each group
tell the whole class about the correct answer.
-After that one leader in each group write the
correct answer on the whiteboard.

STEP:3 Closure |Watching a short video.

(20mins) -Give the student arssignment. work pair | like to travel
The students choose a sentence they wrote in tl1 like to learn about new
quick write on page 5. places.

Ask the student to copy the sentence. Then writ{l want a career.
three supporting sentences for each word. Use {I need a good job.
word (want, need, like)

-Each student will give feedback tgartner.
TIM E FILLER ACTIVITY : Presentationworkgroup. Tell the student to do exercise B, C, E
on page 12 and 13

ANTICIPATED PROBLEMS : Paly again the audio tcsten again.

Lesson Plan 5
DATE: 5/11/2018

CLASS: Experimental classroom
ANY CHARACTERISTICS: All native speaker of Kurdish

ASSUMED KNOWLEDGE: Gather information and ideas to give a presentation about
customs in a culture you know well

SKILLS TAUGHT: Taking notes in a Ihart, some tips to recognise the main idea and details
TIME ALLOWED: 2 hours
AGE: 1822



NO. OF STUDENTS IN CLASS: 20

OBJECTIVES:
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General objectivesThe student will be able take notes in a-Ehart and take notedout the
reason(why do we study other culture)

Specific objectives

1- Show some gquestions about culture, the student discusses these question with the

classmates.

2- Listen to the Q Classroom online which is some students talked about (the study other
culture). Then the stent will be able to match the idea in the box with the students on

page 27.

3- Show picture, the students will be able to guess and talk about the picture. Also, the will

be able to write their idea in the chart on page 28.
4- Listen to the beginning of agsentation about culture shock for new international
university students, the students will be able to write notes.

MATERIALS/AIDS : whiteboard/ project/ computer/ speaker/ mobile phone/book

PROCEDURES
Teacher Activities Model Sentences
STEP1: Warm-  |-Greet the students.
up -Show some questions about culture (Did you ever
spend time in another country or culture? What are
. ideas people around the world have about your coy
(20mins) or culture?

-Ask the student, discuss these questions with your
classmats.

STEP2: Practices
(Group Work)
(30ming

- Listen to the Q Classroom online which is four
students (Marcus, Yuna, Felix, Sophy) talked aboul
(why do we study other culture).
Put the students into 4 groups

5 peopleC group 1

5 peopleC group 2

5 peopleC group 3

5 peopleC group 4
Ask each group focus on one person who speaks g
listen, for example, groupl(Marcus), group2 Yuna,
group3 Felix, group4 Sophy)
Ask each group to match the idea in the box on pag
withthestue nt . They wi | | try
idea.
One by one, choose someone from each group to t
the whole class about the correct match.
Ask the student to write the idea with the named pe
on the whiteboard.
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STEP:3 Practices |-Show picture, the students will be able to guess ar
(Individual Work talk about the picture, each has only 4minutes to ta

Whole class about it

activity) -Ask the student to look at the photo (Where do you
. think this is? What do you think the people are ¢@in

(30mins) -Ask the student to go on page 28 write your idea ir

chart. What are some things that make your culture
different from other cultures?

STEP4: Practices |-Ask students (listen to the beginning of presentatid
(pair work) about culture sbck for new international university
(25mins) students)

-Take notes in the chart as you listen
-Ask student compare your notes with the partner

STEPS: Closure |Give the student an assignment. (Pair work) the sty
(10mins) will be able to listen to audio amdake a F chart and,

in the left column, take notes on the main ideas, an
important details in the right column.

TIM E FILLER ACTIVITY: Practicegpair work). Tell the students to take notes in the chart
as you listen

ANTICIPATED PROBLEMS: There may bshy students. (Ask them to sit next to the
students who are more active or you do you like).

Lesson Plan 6

DATE: 12/11/2018

CLASS: Experimental classroom

ANY CHARACTERISTICS: All native speaker of Kurdish

ASSUMED KNOWLEDGE: New vocabulary, and name sonwintries

SKILLS TAUGHT: Practice to write the reason fionmigratingpeople to other countries
TIME ALLOWED: 2 hours.

AGE: 18-22

NO. OF STUDENTS IN CLASS: 20

OBJECTIVES:

General objectivesThe student will be able to gather information and ideasptaexhow a

place changed because of international immigration or culture.

Specific objectives

1.
2.

Show the photo, the student will be able to discuss the photo.
Listen to the Q classroom online. The student will be able to answer the question on page
25.

3. Show the map of Europe, the student will try to say one thing about each country
4.

Show the Web page, the student will be able to gather information about why people
immigrate to other countries and find the definition to complete each sentence on page
27 oftheir Q: skill for success (reading and writing).



MATERIALS/AIDS: computer/ speaker/ project/ online

PROCEDURES
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Teacher Activities

Model Sentences

STEP 1: Warm-up
(20mins)

-Greet the students
-Tell students to look at the photo.
-Ask learners taliscuss this photo.

Why do people immigrate f{
other countries?

-Ask (Do you think people today immigrate 1-population
the same reasons they did in the past? -sight
-lonely

STEP2: Practice
(Individual Work

-listen to the Q Classroom online.
-Tell student go to page 25 in (reading and
writing book) to match the reason in the box

Whole class ,

activity) the answer as you listen, and do you agree
. disagree? Check (/) your answers in the cha

(25mins)

STEP:3 -Show map of Europe.

Presentation -Ask the student to try to say one thing abol

(pair work) each country. (only 10 minutes)

(30mins) -Tell the students to write the name of six of

countries you know. Work with a partner. If
possible. (10 minutes)

-Ask the student to answer thapgestions (Dg
you know people from other countries? Whi
countries? Do you sometimes travel to othe
countries? which countries do you visit? Wit
your partner. (10 minutes)

STEP: 4 Practice
(Group Work)

(30mins)

-Put the students into 4groups

5 peope C group 1

5 peopleC group 2

5 peopleC group 3

5 peopleC group 4
-Show the text (The World in a City) by
project
-Ask each group Read the Web Page and fi
the definition on page 27. Then complete eg
sentence on the same page. Each group hg
only 15 minutes.
-One by one, choose someone from each g
to tell the whole class about the correct ans
-Ask the student to write the correct answer
the whiteboard.

STEP:5 Closure

(5 mins)

Give the students an assignment. The stud
will read the text on page 28 and answer thg
guestion of exercise B, C, D on page3®
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TIM E FILLER ACTIVITY: Speaking activity (Individual WorkWhole class activity): Choose a
student from the class to discuss the photo and answer the question.

ANTICIPATED P ROBLEMS: There may be shy students (help them to speak and discuss the
photos.

Lesson Plan 7

DATE: 19/11/2018
CLASS: Experimental classroom
ANY CHARACTERISTICS: All native speaker of Kurdish

ASSUMED KNOWLEDGE : In the previous class, they have been gathenformation and
idea to give a presentation about customs in a culture you know well. (use should and should
not).

SKILLS TAUGHT: Li sten to three people talking about
+infinitive) (a word in context)

TIME ALLOWED: 2 haurs

AGE: 1822

NO. OF STUDENTS IN CLASS: 20

OBJECTIVES:

General objectivesThe student will be able to use (should and should not) and write sentences

Specific objectives

1. Listen to a lecture from a business class at a university. The professhkinig éddout
international advertising. The student will able to find the definition word on page 30 and
answer exercise A, B, C, D, E on the page33of their book Q: skills for success
(listing and speaking).

2. show some questions, the student work gmaup and discuss it

3. show some picture and play record, the student will be able to find culture problems and
answer exercise A, C, D, F on the page 385.

4. Give pieces of paper to write 10 sentences, the student will be able to write 10 sentences
tousess houl d, should not and (itdés +adjective-

MATERIALS/ AIDA: project/ computer/ speakevhiteboard
PROCEDURES

Teacher Activities Model Sentences

STEP 1: Warm-up |Greet the student.

(Individual Work -Tell thestudent to listen to a lecture from a
business class at a university. The professor is

talking about international advertising. (10 minut

-Ask the student to go on page 30. Here are so

words from listening and read the conversation

Whole class
activity)
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(15mins)

page 30. Then atch each underlined word with if
definition.

-Tell student complete exercise A, C, D, F on th
page (3233).

STEP 2 Practices
(Group Work)
(30ming

-Put the students intogtoups

5 peopleC group 1

5 peopleC group 2

5 peopleC group 3

5 peopleC group 4
Show some question about
previous listen to a lecture from a business clas
a university by the project (What do companies
need to think about when they advertise in othel
countries? Give an example from your experien
Think about thearoblems with language, color, a
customs in listening. What color has a special
meaning in your country?
-Ask each group to discuss it. they have only 15
minutes.
-One by one, choose someone from each group
tell the whole class about their answer apahion.
-Other groups give a comment about the answe

Language mistakes cg
cause problem for
companies.

STEP:3 Practices
(Group Work)
(30ming

-Show some picture and paly record.
-Put the students into 4groups
5 peopleC group 1
5 peopleC group 2
5 peopleC group 3
5 peopleC group 4
-Tell each group focus on one exercise as
groupXC Exercise A
group2C Exercise C
group3C Exercise D
groupXC Exercise F
on page 3638.
-One by one, choose someone from each group
tell the whoe class about the correct answer.
-Ask the student to write the correct answer on t
whiteboard.

STEP 4: Closure
(30 mins)

Give pieces of paper to write 10 sentences.

| should learn customsg
of other countries.

In France, when you
Visit S 0 me
you should bring a gift,
In the US It is rude to
stand too close.
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TIM E FILLER ACTIVITY: (Individual Work Whole class activity): The student fair to speak
in front of the whole class

ANTICIPATED PROBLEMS: There may be shy students. Ask them to sit teette students
who are more active.

Lesson Plan 8

DATE: 26/11/2018

CLASS: Experimental classroom

ANY CHARACTERISTICS: All native speakers of Kurdish.
ASSUMED KNOWLEDGE: Skimming for the main idea

SKILLS TAUGHT: Learn some tips to help student skim fag thain idea. compound
sentences with (but and so)

TIME ALLOWED: 2 hours.

AGE: 1822

NO. OF STUDENTS IN CLASS: 20

OBJECTIVES:

General objectivesThe student will be able to use compound sentences with (but and so)

Specific objectives

1. Read the articlghe student will be able to gather information about why people
immigrate to other countries, and answer exercise A, on page 32 of their reading and
writing book.

2. Pair worki work activity. Show the article by the project. The student will be able to
ansver the exercise B, C, D on page 32 of their reading and writing book.

3. Presentation. The students will understand how to use the word (but and so) to make
compound sentences. And answer the exercise A, B, C on page 40 of their reading and
writing book.

MATE RIALS/ AIDA: project/ computer/ speaker/ whiteboard
PROCEDURES

Teacher Activities Model Sentences

STEP1: Warm-up |Greet the student

(20mins) -Ask the student to read the article._ _
-Ask learners go on page 32 of their Q: Skill for

success (reading and vimigg). Here are some

words from the article. Read the sentences. Th

write each underline word next to the correct

definition.

-Ask the learner you can use your dictionary to

find a definition.
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-After 10 minutes tell the student to write a corr
answer o the whiteboard.

STEP 2: Practice |-Show the article by the project

(pair work) -Ask learners to go on page-33% of exercise B,
(25mins) C,D,E.

-Tell the student to read the article again with y
classmates. Then circle and choose the correct
answer.

One by one. Choose someone in the pair to tel
whole class the correct answer.

STEP3: -After show PowerPoint presentation

Presentation The student work in pair, show some simple

(pair work) sentences.

(30mins) -Ask the student to conneittese sentences with
(but or so)

-Ask the student why use but or so

-Ask the student to go on page 39. Complete e
sentence with but or so.

STEP4: Closure |Give the student homework. Students will wate
short paragraph ugg the compound sgences.

(10mins)
TIM E FILLER ACTIVITY: Speaking activity (pair work): Choose a student from the class and tell
the correct answer.

ANTICIPATED PROBLEMS: Student may not sure the answer and shy during the pair work
and write the answer on the whiteboard.

Leson Plan 9

DATE: 3/12/2018

CLASS: Experimental classroom

ANY CHARACTERISTICS: All native speaker of Kurdish

ASSUMED KNOWLEDGE: Use correct paragraph structure

SKILLS TAUGHT: Reading charts, graphs, and tables, Modifying nouns.
TIME ALLOWED: 2 hours.

AGE: 1822

NO. OF STUDENTS IN CLASS: 19

OBJECTIVES:

General objectivesThe student will be able to read the articles, and answer the questions on
pages (53, 54, 55, 56) of the Q: skill for success book (reading and writing).

Specific objectives




discuss these questions with classmates.

answer guestions on page 46.

Q: skill for success book (readingdawriting).

MATERIALS/ AIDS: Computer/ speaker/project/ online

PROCEDURES
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Show photosind some questions by project, the student will be able to discuss it and
Listen to the Q Classroom online. The student will able to gather information and
Show a long email to gatherfarmation about why vacation is important.

Group work. Work activity. Show charts, graphs, and tables the student will be able to
read charts, graphs, and tables, and answer the questions on the page (54, 55, 56) of the

Teacher Activities

Model Sentences

STEP1: Warm-up
(20 ming

-Greet the students

- Show photos and some questions by project

- Ask the student to look at the photos.

-work with a @rtner (with the ones sitting next to
them)

Discuss with the partner. Which vacation activitie
do you like best? How much vacation do you get
Which job gives more vacation? Which job give
less?

STEP2 Practice

Individual Worlke
Whole class
activity)

(15mins)

- Ask the student, listen to the Q Classroom onlin
- Ask the student to take notes as you listen

-Tell the student to answer these questions (Sop
says that we work hard when we come back fron
vacation. Why? Marcus says that vacation make
people healthier. Why? Felix says that vacation i
time to make important decisions. Why?

- Ask the students to tell at least 1 notices for eaq
person.

- focus on errors as a student their notes

-No one calls into work
while on vacation.
-Flexible vaation time
-More co worker stres
- several short vacatiol

STEP:3 Practice
(pair- work
activity)

(30mins)

- Show the long email.

- Put pair students (with the ones sitting next to
them)

- tell each pair read the email and underline the n
important information in the email, each pair of
students have only 15 minutes.

- Ask the students to go to page 49. There are s
words from the email. Read the paragraphs. The
write each underline word next to the correct
definition.

- ask the student yowan use a dictionary if
necessary.

- After that one leader in each, a pair write the
correct answer on the whiteboard, other students

correct any errors.




100

Step 4: Practices |- Put the students into 4 groups
(Group work) 5 peopleC group 1

(30mins) 5 peopleC group 2

5 peopleC group 3

4 peopleC group 4
-Show chart
-Ask groups open page 54 (exercise A), answer
guestions, they have only 2 minutes for each
question.
-one by one, choose someone from each group t
write their answer on the whiteboard.
- Show table, ask groups open page 55 (exercise
answer the questions, they have only 2 minutes {
each question.
-one by one, choose someone from each group t
write their answer on the whiteboard.
Show graph, ask groups open pa& (exercise C),
answer the questions, they have only 2 minutes {
each question.
-one by one, choose someone from each group {
write their answer on the whiteboard.
Tell the other groupw give the comment about th
answer.
Focus on errors as studsnell their answers
STEP 5: Closure |Give the students homeworkhe sudent will find
(2 mins) the chart, graph, and table write a short paragrag
about it
TIME FILLER ACTIVITY: Speaking activity (whole class): Choose a student from the class
and tdl the whole class the correct answer.
ANTICIPATED PROBLEMS: Student may not some words during the pair work (help them
and give the words).

Lesson Plan 10

DATE: 10/12/2018
CLASS: Experimental classroom
ANY CHARACTERISTICS: All native speaker of Kurdish

ASSUMED KNOWLEDGE: In the previous class, they have gathered informationhy
vacation is important. (future plans)

SKILLS TAUGHT: Introducing topics in a presentation
TIME ALLOWED: 2 hours.

AGE: 1822

NO. OF STUDENTS IN CLASS: 20
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OBJECTIVES:
General olmctives Listen to a lecture and presentation. The student will be able to gather

information and ideas to participate in a presentation describing a travel tour.

Specific objectives

1.

2.

Show the photo by project, the student will be able to discuss the grbeEmswer some
guestion about it. Then listen to The Q Classroom online.
Listen to a report from a travel program called Places in Danger. The student will be able
to identify the place in danger.

Listen to the owner of the travel company give a preg®n about a job for volunteers
in Cusco Peru. The student will be able to gather ideas about what the best kind of
vacation is.
Showavideo presentation, the student will be able to write 5 sentences about the future
plan use (be going to).

MATERIALS /AIDS: Computer/ speaker/project/ online

PROCEDURES

Teacher Activities Model Sentences

STEP1: Warm-up |- Greet the students.
(20mins) - Show the photo by project

- Ask learners to look at the photo. Where are
these people? Is this the kind of vacation you
would go on? What did you do on your last
vacation? What is a popular place for tourists
your home country?

- listen to The Q Classroom online. Then answ
these questions.

Yuna says perfect relaxing beach vacation. W
kinds of vacation do Sophy afelix perfect?
-Tell the studentds o
Why

STEP 2: Practice |- Listen to a report from a travel program calle
Individual Work Places in Danger. The program talks about the

Whole class places
activit
.y) -Ask the student to listen and take notes
(30 mins) -Tell student open page 54 of their listing and

negative effects oburists visiting three famous

speaking book. There are some words from
listening. Read their definitions. Then complets
each sentence below with the correctavo

STEP 3: Practice |-Listen to the owner of the travel company giv¢
(pair work activity) | presentation about the job for volunteers in Cy

(25mins) Peru.
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-Ask the student to listen and take notes as yo
listen to the presentation, gather ideasualhat
the best kind of vacation is.

-Tell each pak student open page 60, read the
sentences. Circle the answer that best matche
meaning of each underlined word.

STEP4: -Show video
Presentation - After 15 minutes, ask the studeéatwrite 5
(20mins) sentences use (be going to) to talk about your
future plan.
STEP 57 Closure |Give the studentanassignmeniThe gudentwill |-L et 6 s st art
work in a group to prepamepresentation. -The first thing | am doing
(15mins) to talk abo
-Now | et 6s mag
-Now Pamela is going to
tell you ab
-Now Avan is going to
take over

TIME FILLER ACTIVITY:  Speaking activity (whole class): Choose a student from the class
and tell the whole class the correct answer.

ANTICIPATED PROBLEMS: Studen may not some words during the pair work (help them
and give the words).

Lesson plan 11

DATE: 17/12/2018

CLASS: Experimental classroom

ANY CHARACTERISTICS: All native speaker of Kurdish

ASSUMED KNOWLEDGE: Identifying the topic sentences in a paragraphsps speech
SKILLS TAUGHT: Write the topic sentence, sentences with when

TIME ALLOWED: 2 hours.

AGE: 1822

NO. OF STUDENTS IN CLASS: 20

OBJECTIVES:

General objectivedRead an online article about different reasons people |abhghstudents will
be alte to gather information and ideas to write a paragraph about what makes you or someone
you know laugh.

Specific objectives

1. Show the pictures, the student will be able to guess the reason why is each person
laughing in the photo, and write their idea éarch photo.



103

2. Listen to The Q Classroom online. Then the student will be able to match the idea in the
box on page 73 with the students who talk about laugh as they listen

Show the magazine article. The student will be able to gather information about what
makes people laugh, and answer the question in the exercise (A, B, C, D, E) on-page 77
78 of their reading and writing book.

Show the second part of the article, the student will be able to identify the part of speech

3.

of the word. And answer the exercisepaye 8687.

MATERIALS/AIDS :
PROCEDURES

Computer/ speaker/project/ online

Teacher Activities

Model Sentences

STEP 1: Warm-up
(20mins)

- Greet student with a smile and laug
-Ask these questions (When was the
last time you laughed? why did you
laugh? what makes you laugh? Why
it important?

- Show the pictures by project, ask tt
student to look at the photos. What i
happening in each photo? Why is ea
person laughing?

- Ask the student to write your idea f
each photo.

After 5 minutes, the gtlent discusses
her/his idea with their classmates.

STEP 2 Practices
Individual Work

-Listen to The Q Classroom online
-Ask the student to open your book
read the idea in the box on page73.

\;\égs:tey)c lass Then match the ideas toe student
. who speaks as you listen.
(20mins)
STEP 3Practices |-Show the magazine article (What is
(Group work) laughter?)
(30mins) - Put the students into 4 groups

5 peopleC group 1

5 peopleC group 2

5 peopleC group 3

5 peopleC group 4
- Ask each goup read the article and
answer the question in the exercise
B, C, D, E) on page 778.
-One by one, choose someone from
each group to tell the whole class ab
the correct answer.
Ask the other group if the answer
error, you will correct it.

Step 4. Practices

- Show the second part of the article

Mark relaxes when he laughs.
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(pair work) -put the student in the pair When Jenny is with peoplshe
(30 Mins) -Ask the student to go on page-86. |laughs.

And write the part of speech of the |Sami laughs to be friendly.
underlined word.

STEP 5 Closure |-Give the student homework. The
(10mins) student will write short paragraph us
when and underline the part of spee
TIM E FILLER ACTIVITY: Speaking activity (whole class): Choose a studemhfihe class
and tell the whole class the correct answer.

ANTICIPATED PROBLEMS: Student may not some words during the pair work (help them
and give the words).

Lesson Plan 12

DATE: 24/12/2018

CLASS: Experimental classroom

ANY CHARACTERISTICS: All native geaker of Kurdish
ASSUMED KNOWLEDGE: Simple present for informal narratives
SKILLS TAUGHT: ( Simple present thirdperson-s Fes)

TIME ALLOWED: 2 hours.

AGE: 1822

NO. OF STUDENTS IN CLASS: 20

OBJECTIVES:

General objectivedisten to a radio show andecture, the student will be able to gather
information and idea to tell a joke or a funny stgpresent simple for informal narratives)

Specific objectives

1. Show the photo by project, the student will be able to discuss the photo and answer some
gueston about it. Then listen to The Q Classroom online.

2. Listen to a radio show about the famous British author Charles Dickens. The student will
be able to gather information and idea who makes you laugh. And answer exercise A, C,
D on page7&09.

3. Listen to aguest speaker in a university lecture. In the lecture, he talks with the professor
about peopleds sense of humor. As | isten
and ideas about who makes you laugh. And answer the question on g@e 89

MATERIAL S/AIDS: Computer/ speaker/project/ online
PROCEDURES

Teacher Activities Model Sentences
STEP 1: Warm-up |- Greet student.
(20mins)
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-Ask these questions (What funny TV show d

you like? Do you tell jokes or make other peo|l think they are looking at

laugh? somemeb6s chil

- Show the pictures byroject, ask the studetd |picture.

look at the photos. What are these people in {

photos doing?

- Ask the studento write your idea for each

phota

-After 5 minutes, the student discusses her/hi

idea with th& classmates.

STEP 2 Practices |- Listen to a radio show about the famous Brit

(pair- work activity) |author Charles Dickens.

(30mins) - Ask each pair student go on page7B/answer
the question.

STEP:3 Practices |-Listen to a guest speakeramniversity lecture.

Individual Worlk - Ask students go on page-89 to complete

Wholeclass these jokes with the simple present form of th

activity) verbs in the box. After 15 minutes

(25mins) -Tell the studento compare your answer with
partner

STEP 4: Closure |-Give the students homework (two short
(3mins) paragraphs. Students will choose and underli
every simple present thirgerson verb ending i
-s or-es, and write /z/, /s/, opd/ eachs ori es
indicate the pronunciation.

TIM E FILLER ACTIVITY : Speaking activity (whole class): Choose a student from the class
and tell the whole class the correct answer.

ANTICIPATED PROBLEMS: Student may not some words during the pair work (help them
and give the words)
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APPENDIX B

Syllabus and LessarPlan for Control

2018 Fall Semet®r

Language:
English

Year: Second Year Semester:Fall

Weekly Hours

Class Hours

Mon: (4:30-6:30)

Learning After the completion of this experiment, the student will be able to
Outcomes 3 Choose and collect new vocabulary of everyday English
3 learn how to read passages and articles
3 Learn the technical aspect of reading and writing
General 1 To enrich students6é vocabul ary
Objectives 2 To enr iithypvidingiefornhasod abaub different subjects
3. Helping students to learn and understand, and enhance their vocabulary
4 . Hel ping studentsd technical as
Enhancing students6 i nf ouallkagtish.on an
Textbooks Lynn, S. (2015)Q: Skills for success: Reading and writir{@?). New York, NY:
and/or Sharon Sargent.

References for
speaking and

Scanlon, J., Snow, M. A., Zwier, L. J., & Zimmerman, C. B. (20Q5)skills for
success: listening and speakir@xford University Press

listening.
Reading and
writing
Course Content | Writing, class discussion, grammar and reading
Materials using a whiteboardnarker, two books
Wee | Date Topics Activities Objectives
ks
1 80cti Introduction to Classes Students will be able to gathe
100ct Learning new vocabulary abou{ information and idea about
How can you| the job and do exercise D on | finding a good job and learnin
2 150ct | find agood | page 4, A on page 6,7. new vocabulary and answer t]
170ct | job guestions on pas 4, 6, 7, of
the 6Q: skill
| i stening and
3 220cti | The right job | practices with the verb Students will be able to write
240ct | for you (verb | infinitives, and read the text on| some sentences and support
+ infinitive) | the pagell and answer the sentences use the words (like
(like, need | exercise A, B on page 19. need, want), andnswer the
and want Quiz: write5 sentences use (theg questions on pages 11, 18,19
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verb+ infinitive). of the 06Q: sk
reedi ng and wr i
290ci 1-Use Present simple to take | Students will learn how to use
310ct about fact or general truths. present and past simple with
2-Simple present withregular | (regular verb, be, have), and
verb. 3 Simple present withe | answer the questions on page
4- Simple present with have 17, 18, of the Q: skill for
5-simge past of a regular verb | success book (listening and
Simple ends in-ed. If the verb ends in | speaking).
P 1-Avoiced sound, pronounce th| Students will learn how to
present and ith/d/ (includi " I imoleast of
simple past past wit (including all vowel| pronounce simp egst of a
and how sounds, and consonants /b/, /g/ regular verb ends ired.
ronunciatio [da N, Iml, Inl, I, Ivl, and/z/ 2
ﬁ (e d) An unvoiced sound, pronounce
the past with/t/ Including/f/, /k/,
Ipl, Isl, tb, Icd. 3-Alt/or/d/,
pronounce the past witbd/
(When the final sound is either
the voiced sound /d/ or the
unvoiced sound /t/. Answer the
guestion on pagel7,18.
5Novi New vocabulary and some Students will learn New
Global T
7Nov . phrases about the immigrate, | vocabulary and some phraseg
studies (why T
learn of the name of the other | about the immigrate, learn of
do people .
S country answer the question on the name of the other country
immigrate to . :
page 26,270of the reading and | answer the question on page
other e .
. writing book. 26,270f the reading and
countries) >
writing book.
12Now Cultural New vocabularyndanswer Students will be able to use
14Nov roblem exercise Aonthe page (35),hgds houl d and sh
b to use (Shoul dfsentence and speaking, and
(should/ : i
and answer the exercise A, on | answer the exercise A, on pay
shoul d
page 41. 41.
19Now There are some tips to help the Students will be able to skim
21Nov students skim for the main idea for the main idea, and write
Immigrart a. Read the title compound sentences with buj
stories b. Read the heading of each | and so. And answer the
(skimming | section. c. Read the first and la| question on pag
for the main | sentences of each pargghna 35,36,37,39,40 of the reading
idea) (writing| 1-How can connect two simple | and writing book.
compound | sentences with but to give
sentences opposite or different informatior
with but and | (She is happy, but she misses
S0) home). 2How can connect two

simple sentences with so when
the second sentencaea result
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of the first sentence. (There wa
no jab in his country, so he
immigrated to the United States
The student will be able to
answer the question on page
35,36,37,39,40.

8 26Nov | .. . How can make sentences with | Students will be able to gathe
itis + : . ) i .
28Nov - (itds +(not ) ainformation and idea about
adjective+ Ik about behavi d : 4 mak
infinitive) to talk about behaviour an vacation, and ma gsentence
: cust oms? Epoldemp|/wi th (itds +(
Sociology ~ o
~|say @At hank vy o ulinfinitive) to talk about
(what o : :
, Answer exercise B on page 43, behavior and customs?
best kind of Stud il be abl
vacation) tudents will be able to answj
the exercise B on page 43.
9 3Deci | Whyis 1-New vocabulary about Students will learn some tips
5Dec vacation vacation and answer the exerci read charts, graphs, tables, aj
important? | A on page 49.-5ome tips to answer exercise B, C, D on
New read charts, graphs, tables. Th¢ page 5253 of the reading and
vocabulary | student will be able to answer | writing book.
about the edercise B, C, D on page 52
vacation 53.
10 10Deg Managin Be goirg to + the base form of g§ Students will talk about the
12Dec . ging verb to talk about the future, future, future plans, and
life and work I f I :
with Dr usually our futurelans. We are | answe exercise A, B on page
' not going to go shopping today| 67-68.
Sanders :
The student will be able to
Future plan .
(be going to) answer some exercise on page
57, 60, 6768.
11 17Ded 1-New vocabulary about laugh.| Students will be able to gathe
19Dec The student will answer the information and idea about
What is guestion on page 75. laugh and combine two
2-Combine two sentences with | sentences with WheAnd
laughter? ~ ;
(what makes Wh en. AWhen | | answer exercise A B on
friends,llaigh a | ot (page9192. On their reading
you laugh?) | e
oW Al | augh a | ot |writing book).
vocabular my friendso. T
Y | able to answer exercise A, B o
page9192. On their reading
writing book).
12 24Ded | Physiology | 1-Simple present for informal | The student willéarn how to
26Dec | (who makes | narratives. use present simple informal
you laugh?) | 2- answer exerces A on page 89| narratives, and answer exerci
Simple 3- The simple present third A on page 89. The student wi
present for | Pearson singular form of a learn how to pronounce simpl
informal regular verb ends in eithes or- | present thirePearson singular
narratives es. If the base verb end in
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and how the
pronunciatio
n (-s/-es)

-A voiced sound, pronounce the
third person singular with /z/.
Includes all vowel sounds, and
the consonants

/vl [dligl i Iml,Inl, /£ and
IvI. -An unvoiced sound,
pronounce the third person
singular with / s/,
including/f/,/k/,/p/,and/t/.

-an-s or-z like sound,
pronounce the thirdoerson
singular with bz/ , including
lwl,Isl, kb I8, and /z/.

form of a regular verb ends in
either-s or-es.
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APPENDIX C

Questionnaire

BlendedLearning to improveu ni v e r s i tlapguage skildsia e Irdqi context

Dear participant,

The aim of this questionnaire is to collect data from Kurdish students and their views
towards a blended method for learning the English Language. Your paroaifn this research
is vital for the exploration of this method and it will help instructors and teachers to comprehend
your requirements and conquer any difficulties and challenges you may have with the English
Language. This is done to enhance thenieg and educating students to improve their English
language in the city of Erbil. | ask you kindly to read the instructions for each part carefully and
give your views. The data gathered in this questionnaire are used for research purpose only and
will be fully confidential.

In any part of the questionnaire, you are entitled to abandon to participate in this research. If you
decide to opt out from the questionnaire your views and response will be deleted accordingly. If
you require further informationnothis study, please do not hesitate to contact us on the
information provided below.

Note/ Blended Learning Approach (BLA) is an education program (formal efanoral) that
combines online digital media with traditional classroom methods.

Blended Leaning is a mix of IT and a normal classroom.
1- Technology + Classroom

2- Faceto-face + online

Supervisor

MA Student Researcher Asst. Prof. Dr. Hanife B. Bostanci

Hero S. Nuri . :
Department of English Language Teachir Department of English Language Teaching
Near East University Near East University
Tel: (00905338255161) Email: hanife.bensen@neu.edu.tr

Email; saidbraveQ@gmail.com



mailto:saidbrave0@gmail.com
mailto:hanife.bensen@neu.edu.tr
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Questionnaire for Students

In this section, we would like you to tell us to what extent do you agree or disagree with the
following announcementNote that there is no right or wrong answer, just try to select your answer as
accurately as possible. Kindly do not forget any of the items and pick just a single response for every
announcement that reflects your attitudes towards learning thisllagiguage. Mark your answer

(V)

Items Strongly | Disa | uncertain | Agree | Strong | M SD
disagree| gree | 3 4 ly
1 2 agree
5

1. I enjoy using a Blended Learning 30 |1.48
Approach (BLA). 5 2 2 8 3 ) )
2. Ithink using BLA in class takes up toc
much time. 2 2 5 3 8 2.65 | 1.57
3.The visual aids used in BLA were
interesting 0 0 6 6 8 40 1085
4.1 believe | have improved my English
when the BLA wagmployed. 0 2 2 6 10 4.20 1 1.005
5.BLA prepares students well for the exa 3 2 6 5 4 3.25 | 1.33
6.BLA encourages students to participate
more in the class. 3 1 0 7 9 3.90 | 1.44
7.BLA uses more attractive class activitig O 1 5 4 8 4.05 | 0.94
8.BLA boosted my sel€onfidence. 0 2 4 8 6 3.90 | 0.96
9.BLA motivates me. 0 0 2 I 11 4.45 | 0.68
10.BLA fogers collaboration 0 1 0 5 14 460 | 0.75
11.BLA involves students in the learning 0 0 4 3 13
process. 4.45 | 0.82
12.BLA include a lot of homework. 0 0 2 2 16 3.95 | 1.53
13. BLA helped me improve my reading

. 2 1 3 4 10 395 | 1.35
skills
14. BLA helped me improve my writing

. 2 1 2 3 12 4.00 | 0.00
skills
15.BLA helped me improve my listening

. 1 1 1 2 15 4.45 | 1.14
skills
16.BLA helped me improve my speaking
<kills 1 1 3 2 13 4.25 | 1.20

THANK YOU FOR YOUR COOPERATION



APPENDIX D

Pre and PosEeds

Sectionl // Choose the best word or phrase (a, b, ¢ or d) to fill each blank
1- My friend --------- in London.

a) living b) live c) lives d) is live

2What 6s name?
a)- b) his c) him d) he
3-Where  ?
a) works Tom b) Tom works c) Tom does work d) does Tom work
4- 1 __ coffee.
a) no | ike b) noike | i ke
5- It is common tg------ a white wedding dress
a) wears b) wear C) wearing d) wore
61t 6s my birthday Friday
a) on b) in C) at by d)
7-Traveling alone can be--------- . You should invite a friend to come with you.
a) local b) dangerous C) tourist d) shake
8- please write your full name on the---------
a) application b) requirement degree d) university
9-- you need a college----------- to be a teacher
a) wrong b) degree c) afraid d) like
10- many people start a news------------- late in life
a) interview b) application ) @reer d) do
11-1 have to go. | have----------- at 3:00 today.
a) success b) an interview c) change d) scientist

12-Lee is a very---------- person. His desk is always very neat
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a) basc b) honest c) organized d) law
13-Do you have--------- office skill, like typing reports and answering the telephone?
a) basic b) organized c) unusual d) degree
14-Saud is a new--------- at our company
a) office b) requirement c) employee d) happy
15-Being on time is @-------------- for any job
a) career b) requirement c) employee d) wash

Read the conversations. Choosée correct definition for the word in bold
16-A: | 6m not sure what tweddbguy John and Karen f
B: How about something for their new home?

a) When someone has a birthday b) When someone has a new baby

c)When two people geharried d) when someone buys new clothes
17-A: | think our waiter igude.
B: | agree. 1 6m not coming back to this res

a) not interesting b) not polite c) not happy d) interesting

18-A: Are you ok, Tim? Yo lookupset
B: I am upset. My company is closing, and | need to find a new job.
a) happy or relaxed b) unhappy or worried c) tired or sleepy d) healthy or happy
19-A: How many people are you goingitwite to your wedding?
B: About 150

a) askto go away b) ask to come c) ask for money d) ask for lending

20- A: Do you have a garden?

B: No, |l candédt growdenyt hing. My plants al way
a) change color b) be angry c) stop living d) be polite

21-A: The math homework was very easy.

B: | di dndét t bonfaskd. s o . I was really

a) not able to remember something b) not able to understand something
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c) not able to find something d) not able to hear something
22-A: The floor is wet
B: Yes, please walkarefulys o you dondt f all
a) a way of doing something too quickly b)
c) a way of cleaning something very well  d) a way of speaking very fast
23-A: |l dondt really |Iike Maryds new haircut.
B: Dondét tel loffétnéed. t hat . Shedl |l be
a) angry because you think someone is not polite b) worried because you think someone is angry

c)happy because you think someone is kind  d) interesting becauenkosomeone is happy

Section 2// listening skill
A/l Read the sentences. Then listen to the presentation, Select true or false
1- A group of Japanese university students started the Peace Boat in 1983

a) true b) false

2- The man says that the ship has made around 95 trips.

a) true b) false

3-The Peace Boat makes 40 trips every year.

a) true b) false

4-On each trip, the ship visits between 15 and 20 countries.

a) true b) false

5-Each trip takes around 8,000 volunteers.

a) true b) false

6- The next trip will begin on April 24.

a) true b) false

7-The next trip will end on Jul@.

a) true b) false

B// Read the sentences. Then listen to Joao, Tanya, and Rick tell their stories, and circle the word
or phrase that best completes each sentence
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1- Joao

1-Joaobs st oirhshdma@pnay a storfei anuniversity clags

2-In Brazil, it is probably rude / confusing / gko stand close to other people.
2- Tanya

3-Tanya felt(positive / confused / up$etbout her trip to Canada.
3- Russians often give flowers when someone (takes a trip / dieffénsled)
4- Rick

5-People in the United States usually use business card when they

(meet someone new / do business / take p trip

5 Some guests at Ri ck©&s foffended/dudles wovkidgd di ng wer
C/l Read the questions. Then listen to litexature teacher. Choose the best answer for each
guestion.

1-When did Cervantes write Don Quixote?

a) the 1800s b) the 1600s c) the 1990s
2- How old is Don Quixote?

a) Middle-aged b) young c) old
3-WhatisDonQuixb e 6s horse | ike?

a) Old and tired b) middlaged c¢) young and powerful
4-What does Quixote promise to give Sancho Panza?

a) anisland b) a horse C) money
5-When does Huckleberry Finn live?

a) Inthe 1880s bin the 1990s c) in the 1600s
6-Where does Huck live?

a) In Mississippi b) in the America South  c) in South America
7-Where does Huck travel?

a) down ariver b) down a road c) on a horse
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Section3// Reading skKi .
Reading 1 &

Laughter is natural for people. We start to laugh at about four months of age. We start to
laugh even before we start to speak! Laughter connects us with other people. We laugh more
when we are with other people. Studies find that we arar&%tmore likely to laugh with other
people than alone. Laughter is also contagious. When one person laughs, other people begin to
laugh, too. It is difficult to pretend to laugh. Laughter is honest. Try to laugh right now. It is
di fficult, pilenptrztWman tmed augh, most peopl e Kk
people donodot | i ke the sound of fake | aughter.

When do people laugh? Only 10 to 20 percent of laughter is about something funny. Most
laughter is about being friendly with other peopfeo st | aught er says, Al do
with you. | want to be friendly with you. o0 Th
laugh when we feel nervous. At the beginning of meetings someone often tells a joke When
everyone feels nervouls.is usually a small joke, but we laugh a lot. Our laughter helps us relax.
Sometimes we laugh because think we are better than other people. When we laugh at another
person, we are saying, Al am betterbad han you.

Sometimes we laugh because we feel embarrassed.
What is funny?

Some things are funny because we dondt exp
have an idea about the end. We think we know the end, but then the joke ends in a different way.
The endof the joke surprises us. It makes us laugh. Silly things are sometime funny. We laugh at
jokes about people and their mistakes because
we are better than they are.

A/l Now circle the best answer according to reding 1
1-Why do you laugh?

a) Because our parents teach us to laugh
b) Because it is a natural thing to do

2-When do people laugh most often?

a) When they are alone
b) When they are with other people

3-What is funny?

a) Something we know very well
b) Something surprising ailly

B//Read the statements. Write T(true) or F(false). According to reading 1



117

1-People sometimes laugh when they are surprised.
2-People like it when other pretend to laugh.

3- A small joke at the beginning of a meeting makes us relax.

C/I complete the sentences with the correct word from the box according to reading 1.

Contagious friendly social embarrassed hor

1-Most people | augh as a way to show they areé:
22We | augh more when we are with other peopl e |
3-If  am laughing, you are likelyto startlag hi ng because | aughter is &
4People do not | ike the sound of fake | aught el
5Some people |l augh when they feel nervous oOfr ¢
Reading?2//

A Super Soccer Fan

|l 6m a huge soccer fan. | ball ©@ub & Séwoyautoe am, t he
Brazil . I n fact, |l 6m crazy about them! And 160
are the favorite team of 15 percent of the Br

The Corinthian are the second mospplar team in Brazil. The most popular team, the

Flamengo Football Club of Rio de Janeiro, has over 35 million fans. I go to lots of Corinthians
games because they are fun and exciting. Before the game, fans meet in the parking lot. They
talk about the gae and have something to eat. During the game, it is very noisy. There is lots of
cheering and shouting. Some people chant and jump around.

| always dress in special clothes for the games. | wear a black and white Corinthians shirt.
Sometimes | wear redyd, because that is another Corinthians team color. When | go to
important games, | wear my special hat. It is big and funny, and black and white, of course.
People really notice me when | wear it! | sometimes buy official Corinthians shirts at the team
store. They are beautiful. They have large black numbers and the names of players on the back.
Some customers complain that the official shirts are expensive. Some cost a hundred dollars.
That is a lot of money for a shirt!

When | was a boy, | was a Corirdinis fan, too. | went to lots of games with my father
and my brother. We always took snacks and juice, and we had lots of fun. | have some of my old
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Corinthians c¢clothes. They donodét fit me now, b
games with me,rad we also watch games on TV. When we watch games on TV, we turn the

volume up really loud, and we pretend we are at the game. My wife usually turns the volume

down so she can read her book. Maybe you are not familiar with the Corinthians Football Club,

but you are probably familiar with the teams in your city and country. You may not be a big

soccer fan, but you probably know lots of soccer fans!

Fernando Mendes
A/l circle the answer that the best completes each statement.
1-Fernando started goingtoCdrilmi ans games with hiséée.

a) Father b) son c) wife

"""

2-Fernando takes his ééééé to games now.

a) Father b) son c) wife
3Fernando | i kes the games because they are ¢ééeé:q
b) Fun and exciting b) Important and popular c¢) Familiar and traditional

4- Who turns the volume down television?

a) wife b) son c) father
5) They took continually ¢ééé.?

a) Milk and juice b) snacksduuice c) water and snacks
6)Who loves a team the Corinthians Football Club in S&o Paulo, Brazil?

ajFernando b) Mis Fernando

B/l The following statements are not true. change one word in each statent to make it
true.

1- The Flamingo Club is less popular than the Corinthians.

,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,

,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,

,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,

4- Fernando was a Corinthian fan when he was a baby.
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Sedion 4// Writing skill

1// Write a letter or email to your new pérend from abroad and introduce yourself. Say where
you come from, where you live and give a little information about your family and friends as
well as your hobbies and interests. Say hawg you have been learning English and how you
would like to improve your English.

2/ Write about a job that is right for you. Describe the job responsibilities. Explain why the job
is right for you.

3// Write a short paragraph giving reasons ahboeibienefits of vacation. you are going to write a
paragraph to answer the questions, "How much vacation do you need?", and think about " Why
is vacation important?".



APPENDIX E

Exam Results for the Experimental Group

Students S L R w
Pre post | Pre post | Pre post| Pre  post
1 17 20 13 19 11 20 12 18
2 11 19 11 17 10 17 19 23
3 13 19 13 16 13 15 14 18
4 14 16 10 15 8 19 14 21
5 10 16 8 14 7 15 10 19
6 5 13 10 15 7 17 10 20
7 9 15 10 13 7 12 10 18
8 10 17 12 16 7 14 10 20
9 6 19 9 18 10 17 10 18
10 16 17 11 14 13 20 14 22
11 9 13 12 7 12 11 18 24
12 8 5 6 11 9 16 11 20
13 8 17 11 14 8 16 13 20
14 7 10 6 15 7 11 9 19
15 8 10 12 14 8 10 11 22
16 10 17 11 13 7 12 10 19
17 10 17 8 15 5 12 11 19
18 9 22 8 15 10 19 10 19
19 15 16 11 17 9 16 13 22
20 6 15 8 15 3 15 12 18
Total 10.05| 15.65| 10.0 | 14.65| 8.55| 15.2 | 12.05] 19.95
Pre Total Score: 10.1625
Post Total Score: 16.36

KEY:S Speaking L: Listening RReading WWriting

Grading System
90-100 Excelent
80-89 Very good
70-79 Good
60-69 Medium
50-59 Fair
1-49 Fail




Exam Results for the Control Group

APPENDIX F

Students S L R

Pre post| Pre post| Pre post| Pre post
1 12 | 11 13 15 10 13 11 13
2 11 | 12 14 12 9 12 14 16
3 4 9 7 11 10 7 10 13
4 12 | 13 10 7 11 9 9 16
5 8 7 13 13 7 9 9 11
6 8 9 7 8 9 5 14 14
7 5 9 11 7 8 10 13 15
8 8 6 10 12 7 12 13 14
9 14 | 12 11 10 10 8 12 15
10 11 5 7 10 4 8 14 15
11 9 6 8 9 8 5 13 15
12 10 | 11 10 11 10 12 13 16
13 4 8 8 9 5 9 13 16
14 11 | 10 10 14 9 12 11 13
15 10 | 11 11 11 10 14 12 16
16 12 | 10 11 8 11 15 12 14
17 9 11 10 11 9 8 12 14
18 13 | 11 7 11 10 13 11 16
19 6 9 11 12 6 12 10 15
20 4 8 10 8 7 10 14 17
Total |9.05| 9.4 | 9.95 | 10.45| 8.5 | 10.15| 12 14.7

Pre Total score: 9.875

Post Total score: 11.175

KEY: S Speaking L: Listening R: Reading W: Writing

Grading System
90-100 Excellent
80-89 Very good
70-79 Good
60-69 Medium
50-59 Fair
1-49 Fail
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APPENDIX G
Sample Midterm Exam papser

Sample Midterm Speaking Exam paper

¢) tourist d) shake

; b) requirement ¢) degree d) university
-------------t0 be a teacher.
b) degree d) like

le start a new-----------------late in li
iew b) application d) do

' a) success < bi an interview . ¢) change d) scientist
--—-person. His desk is always very neat
~ a) basic b) honest d) law

Do you have -------—-office skill, like typing reports and answering the telephone?
b) organized ¢) unusual d) degree

X 14-Saud is a new ----------- at our company
ffice b) requirement c) employee d) happy
-Being on time is a. -----—-for any job

a) career  b) requireme\p c) employee d) wash



b) not able to understand something
d) not able to hear something

carefully so you don’t fall.
way of doing something t00 quickly

ﬁm I don’t really like Mary’s new haircut.
B: Don’t tell her that. She’ll be offended.
angry because you think someone is n@ b) worried because you think someone is angry ;
c because you think someone iskind _ d) interesting because you think someone is happy. o=

GOOD LUCK

R e
araran T e L R S LT
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Sample Midterm Listening Exam paper



