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1. Introduction


Teacher is important actor who is always involved throughout the students’ educational process and although the individual’s learning changes according to his own social, physiological, psychological situations, the individual is affected to the same extent from the teacher’s guidance. However, teachers should be considering the changes in the student profile. The nature of the education is shape with the impact of the teacher but mostly depend on the ability of the students. Which means that; the main objective is become the not only teacher based but student based education in the schools.
 Students today; not just limited to school life in this educational process, not only with the teacher's teachings, also with their concern and interest in improving their education is a necessity. This training is very effective in the process of personal development, "while the age of the tree leans" principle should be considered within the framework of the first to begin the learning process is the fact that registration should be directed to. In the process of this training that cannot be limited to school life, not only with the teacher's teachings, also with their concern and interest in improving education is a necessity. Directing the individual accurately through his primary and secondary education and building the individual’s own autonomous learning in line with the provision of improving his performance; it will increase the quality of the education and prevent the waste of time.

The main purpose of education is not to teach the information to the student but being able to teach the student how to learn so that the teacher should be able to analyze the students’ eagerness towards learning and should be able to see their tendency towards learning in order to increase the quality of the education.
In this study, they examined the students’ tendency towards learning English who study in private schools in order to examine the learning structure of the students better and to evaluate their performance. Furthermore, present study has provided information on TRNC learners’ perceptions of responsibilities and abilities regarding inside and out class activities for independent learning of English. The findings of the present study demonstrated similarities between the male and female learners’ autonomous behavior in the questionnaire: use the internet in English, making suggestions to the teacher, watch English movies and listening to songs in English were the most commonly used autonomous language. As regards the difference between the girls and the boys in their preferences for autonomous activities, the females seemed to ask questions to the teacher, do revisions, studying grammar on the own. Being able to make this separation is important in terms of using the correct equipment in education.
1.1. Present Study
This study examines whether responsibility undertaken vary significantly according to age. The activities that were coequally used by both genders and the particular activities were that differed between genders. The study utilized a 5 point Likert-scale questionnaire, the alternatives being ‘always’ , ‘often’ , ‘sometimes’ , ‘rarely’ and ‘never’ for evoke the students’ related responses on their autonomous learning activities.

1.2. Purpose of This Study

The purpose of this study is to analyze the lifelong learning tendencies change in terms of age, gender, inside and outside English language learning activities based on learner autonomy. Furthermore, the present study is to contribute to other studies to enable that learner autonomy is used in both classroom and outside of the classroom.
1.3. Participants

The participants of the study included 115 students in the Doğu Akdeniz Doğa College during 2013-2014 fall semesters. These 115 students composed of 63 girls and 52 boys, students’ age between 11 and 16. They share common cultural characteristics.

1.4. Data Collection Instruments
In order to find out the similarities and differences between the males’ and females’ with autonomous activities both inside and outside the classroom, the fourth section of a questionnaire developed by Chan, Spratt and Humphreys (2002) was used. The questionnaire was administrated to five classes in terms of different age groups. These age groups involved two types’ learners: young learners (11, 12, and 13) and adolescence learners (14, 15, and 16). The items in the first part of the questionnaire aimed to elicit the male and female learners’ responses on their inside class autonomous language learning practices. The items in the second part of the questionnaire aimed at obtaining the participants’ responses in relation to their outside class language learning activities like doing assignments that were not compulsory, reading books or magazines in English, listening to songs in English, watching English movies, so on. 

Additionally, as a last data collection procedure, data compare with the gender and age at result of the questionnaire and obtain a more comprehensive framework.

1.5.     Data Analysis

In order to analyze process, the data related to the ‘always’, ‘often’ , ‘sometimes’ sections as well as ‘rarely’ sections of the computed together. Moreover, in order to decide whether differences between the genders and age groups were significant, a sample t-test was administrated. Afterwards, the means of the questionnaire were calculated and the significance of age and gender were analyzed using a t-test. Results and their interpretations will be presented in tabular form, referring to each item included in the questionnaire. In the analyses a value smaller than p > 0.05 will be considered statistically significant. 

2. The Concept of Autonomy
One of the well-known definitions of autonomy that was explained by Holec (1981:3) is that autonomy is ‘the ability to take charge of one’s own learning’. Autonomous learners are able to hold the responsibility for all decisions concerning all aspects of this learning. They are able to determine their own learning goals, take the enterprise in using the necessary resources to be successful at these goals and evaluate what has been acquired. It is possible to say that autonomy is trigger point of students on students, to learning new knowledge without the warning of anybody. 
Autonomy could be change according to gender and age. The nature of the male and female is different and this diversity is reflecting on the learning process. Traditionally males and females are expected to have different abilities regarding language however language learning and different analytical and mathematical skills. On the other hand, the researches shows that girls had a high self-concept doing verbal assignment and high achievement in terms verbal competence whereas boys had just a high self-concept of mathematics and visual-spatial assignments but low success (Rusli & Soegiarto, 2009). 
Autonomy and age could be close related in language learning process. According to Steinberg and Silverberg (1986) documented the autonomy plays an important role in adolescence. Adolescent autonomy is employed as the definition proposed by Steinberg (1999), i.e. , the ability to think, feel, make decisions and act on his or her own. The growth of independence is a crucial component of becoming autonomous. Nevertheless, learner autonomy means more than just behaving independently. Learners’ active participation in responsibility for their own learning process (Dam, 1995)

3. Evaluation of Data 
	GENDER
	
	INSIDE CLASS
	OUTSIDE CLASS
	 GENERAL

	BOYS
	Mean

Std. Deviation
	18.3269

3.19756
	51.9231

8.75337
	70.2500

10.79738

	GIRLS
	Mean

Std. Deviation
	17.1270

2.96480
	53.2063

9.08235
	70.3333

10.55859

	TOTAL
	Mean

Std. Deviation
	17.6696

3.11680
	52.6261

8.91919
	70.2957

10.62022

	T-TEST


	P

F                                                           
	0.039

0.126
	0.445

0.109
	0.967

0.000


Table 1: Comparison of the inside and the outside language activities in terms of gender
As this table illustrates, in relation to 1-5 autonomy related items, the female and the male learner provided different responses in the first part of the questionnaire which is inside class activities. All of them were used mostly by boys. Comparison of the answers showed that the boys chose the ‘always-often’ option, which seemed to indicate that they paid attention to note down new information, make suggestions to the teacher about language activities, take opportunities to speak in class and try new things in class activities. For the first item 1 (‘I ask the teacher questions when I don’t understand) females reported that they always-often did it, thus suggesting that in general they did not assume a very active role in class activities as much as boys.

Analysis of the responses is for the items in the second part of the questionnaire. Female learners reported always or often in the items at outside class. A significant difference emerged in relation to 21 activities and most of them were used by the female group. The majority of the girls are preferred too much performance outside class. In other words, the girls produced more work in this regard. For example; the girls did the English assignments that were not compulsory on their own more often than the boys. Also they do not take opportunities to speak English in class but they talk to foreigners in outside class. As regards the findings of the whole item show that, there is a significant difference in the participants’ responses.

The results of t-test analysis for the items in the first part of the questionnaire also a statistically significant difference between the genders, the value p <0.05 was pointed. Boys are successful than the girls in the inside class with t-test analysis. Another part the results of the t-test analysis for the items did not suggest a significant difference between the genders because of the value p> 0.05; nevertheless it was worthwhile to consider.

The figures reveal that boys are the dominant the inside class whereas girls are prominent in the outside class activities. In the first place, of the 5 inside-class activities, there were 4 activities which more than half of the boys respondents said they ‘often’ or ‘always’. On the other hand most of the girls chose the ‘always’- ‘often’ of the first question. Although the results of the questionnaire seems to difference in terms of inside class activities, both the gender chose same answer one question. For the third similar item, 3(‘I make suggestions to the teacher about language learning activities we can do in class) males and females reported that they ‘rarely/never’ did it. It can be seen from results that activities inefficient a learning environment for them. Another similarity was observed for item 4 (‘I take opportunities to speak English in classes) majorities of the girls and boys preferred the ‘always-often’ option. The importance of the learner autonomy is for students from passive learners to autonomous learners. Willingness to communicate is very crucial for English learners. Both the gender tries to speak in their class in this context. Additionally, the majority of respondents reported that they either ‘rarely’ or ‘never’ engaged in them. Among them, two activities were found to be very little practiced. They were ‘writing a diary’ and ‘self-study groups’. The findings suggested that these two study activities were not an important part of the students’ learning experience. Comparison of the numbers of the related responses showed that most of the males and female learners chose ‘always-often’ option, which seemed to indicate that more than half of the learners gave attention to English notices and talk foreigners. Two activities were found to be very practical out of the class. 

In the second place, of the 16 outside-class activities, there were 6 activities about entertainment and technology. From the figures it is apparent that students use English out of the class for pleasure. As regards items 11 (‘I watch English TV programs’) and 16 (‘I watch English movies’), the significance value of similar responses both female and male learners opted for the ‘always-often’ option which seemed to indicate similarity. TV programs and English movies are widely available nowadays; the students use these resources in order to their benefit. It is suggested to the children that when watching DVDs, they can make good use of English caption if they want to practice reading, vocabulary, and matching words with sounds. They can also switch off the caption if they just want to practice listening and understanding the contents. Indications from the answers learners know to appreciate these English learning opportunities. Yet another similarity was evident for item 8 (‘I use the internet in English’) the girls and the boys tended to internet notices around them with English.

	
	Age Groups
	Mean
	P
	F

	Inside Classroom
	Young Learners
	18.4138
	0.009
	3.935

	
	Adolescences
	16.9123
	
	

	Outside Classroom
	Young Learners
	54.5862
	0.031
	1.323

	
	Adolescences
	50.8596
	
	

	General
	Young Learners
	73.2759
	0.024
	3.322

	
	Adolescences
	68.4912
	
	


Table 2:  Differences between young learners and adolescences

	


The overall data according to table 2, suggest that the major young learners difference regarding adolescence learners. In other words; statistical analysis shows that young learners are different for adolescence learners of the higher frequency that they report successful autonomous learners, in particular for items from 1 to 5 that is related to inside classroom activities.

This table represents, for the third item, 3 (‘I make suggestions to the teacher about language learning activities we can do in class’), while majority of the young learners preferred them ‘always-often’ option, the majority the adolescents chose ‘sometimes’ option. Adolescents fell that their suggestions or comments had little effect on the teacher’s decision and students ‘previous learning experiences was teacher-dominated. However, young learners do not fear to communicate about classroom organization, activities or assessment. They are willing to communicate to make suggestion to teacher than adolescents.

Furthermore, most of the young learners reported ‘always’ to take opportunities to speak English class. Communication is necessary in order to while they are learning a second language and as a vital part of a learning. Young classes that students most need to motivation of realizing that they can use English to talk about something. It can be seen from table that teachers seem to give them a chance to speak in the class thus young learners aware of this and they take to speaking opportunities in the class. The English teachers supported to children for talk to inside class. On the contrary, adult learners are not eager to improve their speaking skills in this regard.

Analysis of the responses for 2(‘I note down new information’) also yielded a statistically significant difference in the t-test results. They are naturally curious; they want to explore and discover. The young learners produced more work in this regard. They had colorful notebooks and they note down new information. Some learners drew comic strips in their notebooks, with sentences. Though, adolescent learners had notebooks, some of them kept them regularly and they wrote some new information, however, not as much as the young learners. According to the statistics young learners seemed to behave more autonomously in and out of the class. Young children have a greater facility for understanding and imitating what they hear. They want to explore and investigate to language. Thus, they try to become autonomous learner. According to other studies young learners tend to depend on others for material and psychological support. In other words, they are directed by others while adult learners are self-directed. However, these findings suggested young learner behavior since they independently made related decision.
4. Conclusions

The information obtained from the study which was applied to the Doğa College students shows us that student profile in today’s education system is changing and the differences between the students are increasing. According to the findings which reveal the features of the students, female students take more responsibilities in the outside of the class activities, male students pay more attention to the inside class activities and also at younger ages grading is done more carefully. As a result of all the information that have been obtained, active learning process can be maintained at home if the teacher find proactive solutions and support their education with the equipment that suit their learning autonomy and their interests and even if it is needed, families can be contacted to direct their children in their post-school process. It would seem essential that learners need to accept responsibilities for their own learning, make decisions on all the aspects of the language learning process and evaluate their learning regarding solve learning problems by themselves.
According to this research we note those male learners are more interested and more active to participate at all activities in classroom than female learner. The female learners are more responsible and more active out classroom. They are constantly in dialogue with foreigners. The figures reveal that boys are the dominant the inside class whereas girls are prominent in the outside class activities. According to the statistics young learners seemed to behave more autonomously in and out of the class. Young children have a greater facility for understanding and imitating what they hear. They want to explore and investigate to language. Thus, they try to become autonomous learner.

Suggestions

Based on the above findings, the following recommendations were made:

· Teacher, should explain students what is meant by autonomous student.
· Teacher, should measure the student's achievement with a special individual assignment not with a uniform assignment according to student's individual learning strategies.

· Teacher, need to include the student selecting the material topic and methodology based on student's learning strategy.

· Teacher need to trust the student's capacity.

· Teacher should provide support to the student as required, some students will need more time.

· Teacher should give responsibility to students in classroom activities.
  References

Benson, P. (1997). The philosophy and politics of learner autonomy. In P. Benson and P. Voller (eds), Autonomy and Independence in Language Learning. London: Longman.
Benson, P. & Voller, P. (1997). Autonomy and Independence in Language Learning. Harlow: 

 
Longman.
Benson, P. (2001). Teaching and Researching Autonomy in Language Learning. Harlow: Longman.
Dam, L.  (1995). Learner Autonomy 3:  from Theory to Classroom Practice.  Dublin: 

          Authentik.
Dickinson, L. 1987. Self-instruction in Language Learning. Cambridge: Cambridge

University Press.
Ehrman, M. E., & Oxford, R. L. (1989). Effects of Sex Differences, Career Choice, and Psychological Type on Adult Language Learning Strategies. Modern Language Journal, 73, 1-13.
Gardner, R. C., & Lambert, W. E. (1972). Attitudes and motivation in second language learning. Massachusetts: Newbury House Publishers.
Finch, A. (2001). Autonomy: Where are we? Where are we going? Paper presented at the

JALT CUE Conference on Autonomy. The Hong Kong Polytechnic University. Available online: www.finchpark.com/arts/autonomy
Khaki, S. (2013) The Relationship between Learner Autonomy and Willingness to                              Communicate (WTC) in Iranian EFL Learners. International Journal of Applied Linguistics &         English Literature Vol. 2 No. 5
Little, D. (1991). Learner Autonomy 1: Definitions, Issues and Problems. Dublin: Authentik.
Littlewood, W. (1998) Foreign and Second Language Learning. Cambridge: Cambridge   University Press.

Holec, H. 1981. Autonomy and Foreign Language Learning. Oxford: Pergamon. (First published [1979], Strasbourg: Council of Europe)
Paiva, V. L. M. de O. 2005 Modelo fractal de aquisição de línguas. In: Bruno, F. C. (org.). Ensino-aprendizagem de línguas estrangeiras: reflexão e prática. São Carlos: Claraluz,. p. 23-36.
Pennycook, A.  (1997).  The   Cultural  Politics  of  English  as  an  International  Language. 

London: Longman
� PhD Behcet ÖZNACAR


Faculty of Education, Near East University, Northern Cyprus, Via Mersin 10, TURKEY.


Tel: + 90 533 869 67 66// oznacar.behcet@gmail.com,


�Merve ERBİLEN, North Cyprus,	


�Murat OSMA, North  Cyprus,





