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ABSTRACT
TEACHERS’ AND STUDENTS’ PERCEPTIONS TOWARDS LITERARY
ADAPTATIONS IN EFL CLASSROOMS
Amanj Abdullah Saeed
MA, Programme in English Language Teaching
Supervisor: Asst. Prof. Dr. Mustafa Kurt
February, 2014, Pages, 118

Literary adaptation to the screen is no longer a new tool for teaching language
classroom, understanding how to use it effectively is now more important than ever.
Therefore, this study examines the attitudes of teachers and students towards literary
adaptations in EFL classrooms. It addresses to find out whether students enjoy
watching literary adaptations at school and at home. Furthermore, the research
investigates the attitudes of teachers whether using literary adaptations assists them to
teach language skills.

This mixed method study was conducted with the participation of both teachers
and students in the preparatory schools of Kurdistan Region-Irag. In order to collect
and evaluate the data, 457 students and 67 teachers participated in this study. The data
was collected through two questionnaires for both students and teachers. The students’
questionnaire consisted of 16 items whereas the teachers’ questionnaire consisted of 19
items. The quantitative data were analysed descriptively by using SPSS 20 program in
order to calculate the frequencies, percentages, means, standard deviations, t-test and
ANOVA.

The results of the study showed that students enjoy watching literary
adaptations through which they improve their language skills. However, the study
revealed differences between students’ perceptions on studying literary adaptations
according to their gender, age, class, and school. Additionally, the study discovered that
English language teachers had positive attitudes towards using literary adaptations in

EFL classrooms.

Key Words: Literary Adaptations, Enjoyment, EFL classroom and Language skills.



OZET
OGRETMEN VE OGRENCILERIN YABANCI DiL (INGILiZCE)
SINIFLARINDAKI EDEBi UYARLAMALARI KAVRAYISLARI
Amanj Abdullah Saeed
Ingilizce Ogretmenligi iizerine Master Program
Damsman: Asst. Prof. Dr. Mustafa Kurt
Subat, 2014, Sayfalari, 118

“Edebiyatta ekrana uyarlama” artik dil siniflarinda egitim vermek icin yeni bir
ara¢ olmamakla birlikte, bu yontemin etkili bir sekilde kullanimini bilmek simdi her
zamankinden daha da fazla 6nem tagimaktadir. Bdylece, bu c¢alisma 6gretmen ve
ogrencilerin, Yabanci Dil (Ingilizce) siniflarindaki edebi uyarlamalara iliskin tavirlarini
incelemektedir. Ogrencilerin, evde ve okulda edebi uyarlamalar1 seyretmeyi nasil
bulduklarina yogunlagmaktadir. Buna ek olarak, arasgtirma, Ogretmenlerin edebi
uyarlamalar1 kullanmalarinin kendilerine dil becerilerini 6gretmelerinde yardimer olup
olmadigini, onlarin bu konudaki tutumlarinin ne oldugunu da sorgulamaktadir.

Bu karma yontem arastirma, Irak bolgesindeki Kiirdistan hazirlik okullarinda
egitim goren Ogrenci ve gorevli olan 6gretmenlerin katilimi ile gergeklestirilmistir.
Verilerin elde edilmesi ve bu verilerin degerlendirilmesi i¢in 457 &g8renci ile 67
Ogretmen bu aragtirmaya katilmistir. Veriler, 6grenciler ve 6gretmenler i¢in hazirlanmig
olan iki adet anket yoluyla elde edilmistir. Ogrencilerin anketindel6 madde varken,
ogretmenlerinkinde ise 19 madde bulunmakta idi. Nicel veriler, sikliklarin,
yiizdeliklerin, ortalamalarin, standart sapmalarin, t-testinin ve varyans analizinin
hesaplanmas1 amaciyla, Sosyal Bilimlerde Istatistik Programi: 20 kullanilarak
tanimlayici bir sekilde incelenmistir.

Arastirmanin  sonuglari, O6grencilerin, dil becerilerini gelistirdikleri edebi
uyarlamalar1 izlemekten hoslandiklarini gostermistir. Bununla birlikte, 6grencilerin
cinsiyet, yas, sinif ve okullarmma bagli olarak ortaya c¢ikan, edebi uyarlamalar
kavrayislarindaki farkliliklar da arastirmada ortaya konmustur. Arastirma, ayrica,
Ingilizce 6gretmenlerinin Yabanci Dil (ingilizce) smiflarinda edebi uyarlamalarin

kullanimina olumlu baktiklarni da gostermistir.

Anahtar Kelimeler: Edebi Uyarlamalar, Hoslanma/Yararlanma, Yabanci Dil

(Ingilizce) siifi ve Dil becerileri.



TABLE OF CONTENTS

APPROVAL OF THE THESIS ... I

DECLARATION . ...t I
ACKNOWLEDGMENTS . ... e ii
ABSTRACT ettt re e v
O T e ne e %

TABLE OF CONTENTS . ... Vi
LIST OF TABLES........coooee e X

LIST OF APPINDIXES........o oot Xii
ABBREVIATIONS. ...t Xl
CHAPTER L. ane e 1
INTRODUGCTION . ...t 1

PrESENTATION. ... ..ttt b et 1
Background of the STUY.........cccoueiieii e 1
Problem of the STtUAY.........cco o 4
AIM OF the STUAY ..o e e s 4
Significance of the STUAY...........ccooiiiiic e 5
LEMITALIONS. ...ttt bbb 6
CHAPTER Tl .t 7
LITERATURE REVIEW. ... ... 7
Historical BacKground..............cccooviiiiiiiicce et 7

Teaching English as a Foreign Language..........ccccovvviiieiieiiec e 9
English Language Teaching Approaches..........cccccoeiiiiiiiiiiic i 10

CommuUNICAtIVE APPFOACK.......uii it be e 10
Multimodal APProaCh..........c.cooiiiiie e 12

Vi



The Use of Literary Texts and Literary Adaptations

IN Language ClasSIO0MS. ........ccuiiiiiiriiriiitieie ettt sr bbb 14
The Effect of Literary Adaptations in English Language Classrooms.................. 16
FIIM SEIECTION. ...t 17
Useful Activities to Use with Literary Adaptations............cccoovveieieiiicieniennnnnns 20
PrE-VIBWING. ...ttt ettt bttt nb b 21
WWNTTE-VIBWING.. ..ottt ettt ettt sreesre e b 21
POST-VIBWING. ..ttt bbbttt nn b bbb ene s 22
The Impact of Literary Adaptations in Teaching Language SKills..............cc........ 23
LLESTRIING. .ttt bbbt 24
SPEAKING. ...ttt 26
REAING. ..ttt bbbttt bbbt 28
LTAT L L] o TSROV PP PRPPRPRP 28
CONCIUSTON. ...t bbbttt b b 30
CHAPTER oottt nnee s 31
METHODOLOGY ...ttt ettt sttt et e nne e naeenneas 31
PrESENTATION. ...ttt 31
RESEAICN DESIGN. ...ttt bbb 31
PAFTICIDANTS. ... ettt 32
Context Of the STUAY ..o 34
PrOCEAUIES. ...t bbbttt ettt st b et sbe e 35
IMTAEETTAIS. ...ttt bbb 36
Reliability and Validity..........cccooiiiiiiiiiii s 38
DAta ANAIYSIS. ... bbb 39
CONCIUSTON. ...ttt bbbttt b 39

Vii



CHAPTER TV .ttt ettt nne e 40
FINDINGS AND DISCUSSIONS......coo ittt 40
INEFOAUCTION. ...t 40
Students’ Perceptions towards the Study of Literary

Adaptations iN EFL ClassrO0mMS...........ooiiiiiiiiiienese e 40
Students’ Perceptions on Watching Literary Adaptations

FOF ENJOYMENT.....oiiieie et 43
Students’ Perceptions on Studying Literary Adaptations to

IMmprove Language SKIllS...........oiiiiee s 45
Students’ Perceptions on Studying Literary Adaptations

ACCOrding t0 THeIr GENAET ........cciiiiiiiec s 49
Students’ Perceptions on Studying Literary Adaptations

ACCOrdING 10 TNEIT ARt 51
Students’ Perceptions on Studying Literary Adaptations

According to Their SCNO0L...........cooiiii s 53
Students’ Perceptions on Studying Literary Adaptations

ACCOrdiNg 10 THEIT CIASS.....cviiiieiieiierii e 55
Teachers’ Perceptions towards the Use of Literary Adaptations

IN EFL ClaSSIO0MS.......oiiiiiiiiieieieite sttt bbbt 57
Teachers’ Perceptions on Using Literary Adaptations to

Teach Language SKillS..........cooiiiiii e 63
Teachers’ Perceptions on Using Literary Adaptations

ACCOrding 10 THEIT GENUET ..ot 67
Teachers’ Perceptions on Using Literary Adaptations

According to Their SCRO0L...........ooiiii s 68

viii



Teachers’ Perceptions on Using Literary Adaptations

According to Their Teaching EXPEerienCe........cccoceiiiiiiiiiiiicccsese e 70
CONCIUSTON.....iee bbbt se et 71
CHAPTER Voot teere et e e e e aeeere et rae e nnae e e nnae e e 73
CONCLUSIONS AND RECOMMENDATIONS.......ooiiiiiiieie e 73
PrESENTATION. ...ttt 73
SUMMArY Of The RESUILS......ceiiiiiiee e 73
Students Attitudes towards Studying Literary Adaptations............c.cccceevvvenenen. 74
Watching Literary Adaptations for ENjoyment...........cccccoeviiiiiniiieienencseee 75
Studying Literary Adaptations to Improve Students’ Language Skills................ 75
Teachers’ Perceptions towards Using Literary Adaptations..............ccccoevrernnnnne. 76
Using Literary Adaptations to Teach Language SKills............ccoovviiiiviiennninnnn, 77
Students’ Demographic Differences and Literary Adaptations..............cc.ccoovvenne. 78
Teachers’ Demographic Differences and Literary Adaptations............c.cccceeveneen. 80
RECOMMENATIONS........oiiiiiiiiiieie e 81
Suggestions for Further ReSearch...........ccooviiiiiiiin 82
L = N [ SRS 84
APPENDIXES.......oc ottt e e e et e e e na e e e e e 95



Table 1

Table 2

Table 3

Table 4

Table 5

Table 6

Table 7

Table 8

Table 9

Table 10

Table 11

Table 12

LIST OF TABLES

Distribution of Students’ Demographic Differences.............c.ccoccovneee. 32
Distribution of Teachers’ Demographic Differences.............cccocenvenins 33
Students’ Perceptions towards the Study of Literary

Adaptations in EFL ClassroomsS.........c.coeierirenininieieesese e 41
Students’ Perceptions on Watching Literary

Adaptations for ENjOYMEeNt..........cccoeviiiiiiiniiecieeeee e 44
Students’ Perceptions on Studying Literary Adaptations

to Improve Language SKillS............cooveiiiiiiiiiiic 46
Significant T-test Results of Students’ Perceptions on Studying

Literary Adaptations According to Their Gender............cccceevvvvninnnnnns 50
Significant ANOVA Results of Students’ Perceptions on

Studying Literary Adaptations According to Their Age........cccoeevvenens 52
Significant T-test Results of Students’ Perceptions on Studying

Literary Adaptations According to Their School.............c.ccccovriinnene. 54
Significant T-test Results of Students’ Perceptions on Studying

Literary Adaptations According to Their Class.........c.ccccvvniriiieeiienen, 56
Teachers’ Perceptions towards the Use of Literary Adaptations

IN EFL ClaSSIO0MS......c.oiiiiiiiiieiierrcce e 58
Teachers’ Perceptions on Using Literary Adaptations to Teach

Language SKillS........cooeiiiiii 64
Significant T-test Results of Teachers’ Perceptions on Using

Literary Adaptations According to Their Gender...........ccccocevvninnnnns 68



Table 13

Table 14

Significant T-test Results of Teachers’ Perceptions on Using

Literary Adaptations According to Their School...........cccccevevrvenenne 69
Significant ANOVA Results of Teachers’ Perceptions

on Using Literary Adaptations According to Their

Teaching EXPErieNCe. .......coov i 71

Xi



APPENDIX A

APPENDIX B

APPENDIX C

APPENDIX D

LIST OF APPENDIXES

Students” QUESLIONNAITE........c.eiveiieieeieseese e 95
Teachers” QUESLIONNAITE. .......covieiiiieiieie e 98
Students’ Questionnaire in Kurdish Language..............c........ 102
Approval Letter by Ministry of Education-KRG..................... 105

xii



ANOVA

BFI

CLT

EFL

ELT

KRG

L1

MOE

NCET

SPSS

TL

ABBREVIATIONS

Analysis of Variance

British Film Institute

Communicative Language Teaching
English as a Foreign Language

English Language Teaching

Kurdistan Region Government

First Language

Ministry of Education

National Council of Teachers of English
Statistical Package for Social Sciences

Target Language

Xiii



CHAPTER |

INTRODUCTION

Presentation

As technology has become more accessible than ever before, using literary
adaptations to the screen is beginning to emerge as a teaching tool in educational fields.
At present, students grow up in an environment where most of their entertainments are
provided through mass media (Hobbs, 2006). For this reason teachers can use mass
media to inform students about any subject or materials relevant to a topic that students
read from their texts (Buckingham, 2003). Therefore, this study examines the
perceptions of teachers and students towards literary adaptations for the purpose of
teaching and learning English language in the Kurdistan Region-Irag. To begin, this
chapter will present detailed information about the background of the study, the
problem of the study, the aim of the study, the significance of the study, and the

limitations.

Background of the Study

It has been widely argued that studying story, novel, and other literary texts is
important in educational pedagogy for two purposes. The first purpose is that it is a
type of teaching that allows analysis of literary texts as literature; the second reason is
that using literary texts has become a tool for teaching and learning English language
(Vera, 1991). In recent years, the use of technology, especially films and television
shows has increasingly become important tools for teaching in educational fields.
Teaching with technology seems to influence teaching styles since it activates student-

centred learning (Escalada, 1995) which is supposed to be used collaboratively within
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educational settings. Therefore, film and television with viewing activities promote
intensive language study especially in the communicative situations which encourage
students to express their feelings, thoughts and develop self-awareness to interact with
each other (Mekheimer, 2011).

Using literary adaptations in EFL classrooms is spreading and developing
quickly day by day. Its importance cannot be ignored because it attracts students’
attention directly and indirectly. According to Bahrani and Soltani (2012) because of
the development of technology, people are able to get films easily. Bahrani and Soltani
(2012) also state that “many researchers have underscored the pedagogical values of
various audio-visual mass media programs to be incorporated into language learning.
Among various programs, films turn out to be an effective teaching device to develop
the language learners” (p. 497).

In spite of the fact that literary adaptations help students to understand the
language of the story better, it can add visual context for the students, who have limited
level of vocabulary and are unfamiliar with the terms that are used in classical literature
(Smith, 2009). Moreover, watching literary adaptations can promote the process of
learning by activating cognitive processing in students’ knowledge, even if the learners
seem to be behaviourally inactive (Mayer, 2001). According to Roell (2010), there are
some reasons for teachers to incorporate literary adaptations in their classes and encour-
age their students to watch films in English classrooms, as shown in the following:

« Films combine pleasure and learning by telling a story in a way that captures

and holds the viewer’s interest.

« Films simultaneously address different senses and cognitive channels. For

example, spoken language is supported by visual elements that make it

easier for students to understand the dialogues and the plot.



« Students are exposed to the way people actually speak.

* Films involve the viewers, appeal to their feelings, and help them empathize

with the protagonists.

» DVDs usually come with subtitles in English, which facilitates under-

standing and improves reading skills. (p. 2)

Literary adaptation provides a strong shared group experience and relates the
illusions of the texts to the reality. It provides a realistic discussion as perhaps no other
medium can (Watson, 2003). Most of the literary adaptations in film and television
show the views of a world that people already recognize them like: walking, driving,
and talking. From studying of literary adaptations “students can develop and articulate
appropriate critical responses” (Watson, 2003. p.16) that provide realistic listening
practice and students interest in stimulating language learning. Watching films promote
students’ awareness of a particular language through some activities which are
presented by teachers and carried out by students. Furthermore, Fehlman (1996) states
that “without equally developing viewing skills along with reading, writing, and
speaking, it seems that the notion of whole language is fragmented and incomplete” (p.
43). Integrating viewing skills needs to be included as a valuable component in whole
language instruction. Therefore, viewing can be regarded as a support for teachers to
teach other skills.

Using literary adaptations integrated in classroom activities can be regarded as a
valuable material to facilitate the teaching of foreign language skills without separating
receptive (reading, listening) and productive (speaking, writing) skills. In addition,
teaching and learning the four language skills should not be treated separately since

they all complete each other in communication (Sherman, 2003).



Problem of the Study

As a result of several of technological developments, studying literary texts
through textbooks is now insufficient. The traditional means of teaching and learning is
no longer the only option in learning a language. Students face challenges in
understanding the literary texts in the preparatory schools of Kurdistan Region-Irag.
This is because students arrive in the preparatory schools “with many English language
problems: poor comprehension, limited vocabulary, slow reading, bad grammar, non-
existent conversational skills” (Stewart, 2006. p. 1). For this reason, it is compulsory to
apply new methods to motivate leaners and improve language learning. This can be
realised through literary adaptations within the course books. If used along with the
textbook, literary adaptation is believed to make teaching easier and provide better
opportunities for learners to improve their English language skills. Therefore, it
becomes a necessity to carry out a research to find out more on literary adaptations

when used along with course books.

Aim of the Study
The aim of this conducted research study was to examine the teachers’
perception and students’ opinion concerning literary adaptations in EFL classrooms. In
order to reach this aim, the following questions were asked as part of the research:
1. What are students’ attitudes towards the study of literary adaptations in EFL
classrooms?
2. According to students, does the study of literary adaptations assist them to
improve their language skills?
3. What are teachers’ attitudes towards the use of literary adaptations in EFL

classrooms?
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4. According to teachers, does the use of literary adaptations assist them to
teach the language skills?

5. Are there any statistically significant differences between teachers’ and

students’ perceptions of literary adaptations and their age, gender, school,

class and teaching experiences?

Significance of the Study

This study aims to present the benefits of using literary adaptations in EFL
classrooms to improve students’ language skills. It focuses that literary adaptations
should be integrated in learning language to get better results.

The study also sheds further light on the pedagogical study of utilizing literary
adaptations as a source of language input in developing language proficiency.
Furthermore, this study focuses on using literary adaptations for learning language
skills communicatively more than using literary adaptations for the purpose of literary
analysis. When a literary text becomes a film adaptation, the changes that have been
done by the scriptwriters and the differences between the written text and the film
version create an environment that enables students to improve their language skills
through the class discussions. It supports the idea that students learn various accents
from the language of the actors through imitations and it enhances students’ motivation
to be familiar with the world of films and to the literary adaptations (Roell, 2010). The
study also argues that literary adaptations should be implemented as a kind of visual
aids after reading the text, in order to help students understand the text better (Koksal,

2004).



Limitations
The study was limited in its findings in the following ways:
1. This study was limited to get data only in Kurdistan Region-Iraq, the cities of Erbil,
Duhok and Sulaimaniah.
2. The participants were from the preparatory schools only in the grades 11"Mand 12™.
3. Only those preparatory schools in which teachers were using literary adaptations in

English language classes were included in the study.



CHAPTER II

LITERATURE REVIEW

Historical Background

For the first time, two scientific researchers, Thomas Edison and William
Dickson, around 1890, created the moving film image. These scientific researchers
used films to capture scenes of real moving images. Then, Lumiere brothers of France
developed this technology, which was similar to Thomas Edison and William Dicksons'
inventions. This allowed them to record the routines of daily life, particularly street
scenes (Young, Long & Myers, 2010). Later in the 20™ century, The Jazz Singer made
history in 1927 as the first dialogue feature in motion picture, and the first musical film
with sound. The Jazz Singer was an American musical film and the first feature-length
motion picture with synchronized dialogue sequences directed by Alan Crosland and
produced by Warner Bros. The film is based on The Day of Atonement, a play by
Samson Raphaelson (Tankel, 1978).

Following the development of this technology, the National Council of Teachers
of English (NCTE) recognized this medium officially in 1932, and suggested that
teachers could use literary adaptations in English classes as a study guide (Young, Long
& Myers, 2010). The practice of using film in educational fields was first not well
received by teachers because they thought that film was the substation of teacher and
time filler, which had less importance than the printed texts (Hobbs, 2006). Then, films
secured their position and teachers routinely used them in their classrooms as means of
illuminating written texts (Sheridan et al., 1994). After that, the British Film Institute
(BFI) began to publish short series of books as a guide for teachers, which were
describing their work in film and television studies. Among these series of books: Film

7
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Teaching (1964), Talking about Television (1966) and Talking about the Cinema
(1966) were widespread. In 1966, the BFI also published Film Making in Schools and
Colleges, which was about the “connection between the development of practical and
creative skills the language in use and studying the films made by professionals”
(Watson, 2003. p. 5). These publications illustrated the significance of using literary
adaptations in teaching and learning and they were like a guide for teachers on how to
use film at their teaching courses. Then, Boyum and Pradl in 1974 attempted to find
appropriate context in teaching with films. Their discussion gave a guideline for
teachers in order to be able to use literary adaptations in the instructional environments
(as cited in Smith, 2009).

Watson (2003) points out that literary adaptation has been studied earlier, but
the “resources that weren’t available in the 1960s, and were scarcely available in the
1970s, were sufficiently widespread by the end of the 1980s for new approaches to be
initiated” (p. 9). Mekheimer (2011) indicates that the use of video boomed in the late
1970s but published media-based material appeared commonly in the 1980s.

One of the widespread approaches to study a literary text is the analysis of the
text through literary adaptations. It can be seen that the sources of many literary
adaptations are frequently derived from literary sources (Ayan & Cubukcu, 2009). In
addition to that, films can be regarded as valuable learning resources that demonstrate
aspects of spoken language and pronunciation. Moreover, films provide opportunity for
students to hear idiom, slang, and regional accents that are commonplace among native
speakers in everyday interactions (Stewart, 2006). While viewing a film, students have
the chance to observe non-verbal language such as the speaker's tone, facial expression,
and gestures (Koksal, 2004). On the other hand, many websites are designed for

teachers and students to comment, download, and share their knowledge and experience
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regarding the textbooks and the films as parts of their curriculum. Together with this,
there are a lot of articles and journals available on the internet that students and teachers

can use for the purpose of getting further information (Scacco, 2007).

Teaching English as a Foreign Language

With the growth of the British Empire, English really became a world language
especially with the influence of the agricultural and industrial revolutions in 19"
century. Day by day English language has become an international language, and due to
its use in many fields, non-English speakers pay more attention to it as a means of
communication all around the world (Malkawi, 2010). It is the most widely used among
4000 to 5000 living languages all over the word (Broughton et al., 2003). In the
globalised world, the modern information technology has become increasingly
significant in all aspects of the academic fields. In the light of these developments, the
function of teaching foreign languages appears as a usable language means in education
system (Palacios, 2002).

Many students around the world study English as a foreign language (EFL)
because their mother tongue is not English. Students may be strongly motivated to learn
a foreign language because they need to use it after graduating from high school,;
specifically they need a good skill of English for university level (Broughton et al.,
2003). On the other hand, sometimes students face difficulties to understand the
colloquial English with idiomatic expressions that are used by native speakers. In this
case, watching English movies facilitates understanding of all these expressions for
students (Stewart, 2006). Literary adaptations create opportunities for students to

develop their language skills such as listening and speaking. Via film, foreign language
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learners hear the right pronunciation from native speakers, which improve their

pronunciation and fluency through imitations (Stewart, 2006).

English Language Teaching Approaches

In most of the educational environments where a course of learning will be
studied, the main factor to take into account is the approach, which supports the course.
The use of literary adaptations can be regarded as one of the materials that provides
teachers to contextualize their instructions within students’ lives (Golden, 2001). The
main advantage of using literary adaptations in classrooms is to show learners a real
language in a real life situation, which has “a positive effect on student motivation;
giving authentic cultural information; exposing students to real language; relating more
closely to students’ needs; supporting a more creative approach to teaching” (Berardo,
2006, p. 64). Therefore, the following are the main English language approaches that
can be practiced in language classrooms according to the teachers’ and learners’ needs

and their objectives with using literary adaptations in teaching and learning EFL.

Communicative Approach

The Communicative Approach, which was also called Communicative
Language Teaching (CLT) was first found when British language teaching tradition
changed in the late of 1960s (Jin, 2008). This approach became popular in 1970s
(Hymes, 1972), when educators and linguists realized that the audio-lingual and
grammar translation methods which rely heavily on repetition and drills, cannot provide
opportunities for students to practice the language in real communication situations.
Students were not able to learn the whole language, the social expressions and

nonverbal features such as gestures and facial expressions (Gillies, 2007). This



11
approach focuses on four language skills, which are listening, speaking, reading, and
writing. The four language skills cannot be taught in isolation and even grammar of the
target language cannot be taught in isolation. The skills can be developed through the
use of functions of grammar in the communication situations (Basta, 2011). In a study,
Wilt found that people spent 45% of their communication time in listening
comprehension, 30% of communication time was spent in speaking, 16% in reading,
and nine per cent in writing (as cited in Malkawi, 2010).

Jin (2008) defines the communicative approach, as “a set of principles about
teaching including recommendations about method and syllabus where the focus is on
meaningful communication not structure, use not usage” (p.81). The importance of the
communicative approach in language teaching is the use of language for different
purposes. Learners acquire language for the purpose of negotiation either interactional
or transactional. In this case communicative competence needs linguistic competence
(Nunan, 1999). The learner in the interactive communication model may concentrate on
how two people communicate, who is the sender of the information and who is the
receiver of the massage. On the other hand, learners acquire language in the
transactional communication in order to negotiate in the communicative situations via a
medium. Moreover, the interactional model involves not only messages sent but also
the feedback from the receiver where as in transactional model besides sending
messages and giving a feedback the learners also have nonverbal messages.

The relationship between linguistic systems and their communicative values in
texts and discourses helps learners to develop their linguistic structure (Canale &
Swain, 1980). According to Pennycook, the communicative approach in language
teaching starts from a theory of language as communication. Chomsky in the 1960s

stressed on the goal of language teaching to develop communicative competence. In
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other words, communicative competence uses language as a tool for communication (as
cited in Basta, 2011).

According to Larsen (2000), one of the important components of the
communicative approach is the use of different materials. Using literary adaptation can
be one of the materials, which plays a great role in the communicative situations
because through films, learners create a dialogue in which someone talks and others
listen. These contexts that appear in the film enable students to discuss different issues
in relation to the events and circumstances that they see in the movie (Stewart, 2006).
Through this communicative environment, students recognize a story that has already
been told but re-contextualized and re-structured in the form of adaptation (Stam &
Raengo, 2006). While showing literary adaptation, and through the tasks which are
given by teachers, students use language instead of studying language. Through the use
of literary adaptations and instead of developing only the structure of the language
functions of language and fluency are developed more than accuracy in speaking (Jin,

2008).

Multimodal Approach

The rapid developments of new technology changed the ways through which
students communicate, as well as affecting the ways that texts are understood. The
emerged of the new technology facilitated the ways in which teachers teach and
students study by using the multimodal approach (Young, Long & Myers, 2010). Kress
and Leeuwen (2001) compare multimodality between traditional approaches and new
approaches as:

The traditional linguistic account is one in which meaning is made once, so to

speak. By contrast, we see the multimodal resources, which are available in a
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culture used to make meanings in any and every sign, at any level, and in any
mode. Where traditional linguistics had defined language as a system that
worked through double articulation, where a message was an articulation as a
form and as a meaning, we see multimodal texts as making meaning in multiple
articulations. (p. 4)

This model enables learners to view film as multimodal texts because studying
literary adaptations with literary texts can combine the story from two different modes.
The connections between the two studies push students to think “about the ideas in any
one text further by its examination in another text of a different media” (Yancey, 2009.
p. 15). According to Yancey (2009), multimodality is a production of text, image,
audio, and video combinations in innovative ways. Furthermore, as multimodal users,
students can create meaning through the interaction between visual and verbal
resources. Teasley and Wilder (1997) define this approach as “read the book see the
movie pattern” (p. 6) because words and pictures together are more effective than
words alone (Gilakjani et al., 2011). In a research at a primary school in Sydney, Walsh
(2010) reports that multimodal texts help students to understand when printed-based
form integrated with technology. According to Walsh (2010), multimodal is a literacy
technique, which refers to reading, viewing, understanding, responding, and interacting
with multimedia. Furthermore, this approach may include oral and gestural modes of
talking, listening and dramatizing as well as writing, through the use of literary
adaptations as a multimodal approach. Multimodal learning provides an opportunity to
students to show their experiences in a meaningful way. When students are provided
with different modes, they may have a chance to retain complex information (Weir,

2008).
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Multimodal teaching incorporates variations of learning styles while teaching

EFL. A recent survey by Cisco system (2008), which has been conducted among 6000
students in America under the title of ‘Multimodal Learning Through Media: What
the Research Says, reports that students tend to learn more when they are taught
through multiple modes and media rather than through a single mode. Therefore, this
approach allows teachers to select literary adaptation as another mode of teaching

English as a foreign language within the textbook.

The Use of Literary Texts and Literary Adaptations in Language Classrooms

Literary texts play a great role in language classrooms as widespread materials
around the world. Even though it has been considered as good tools for teaching,
literary texts will never be perfect for every teaching environment. For this reason, the
literary texts need adapting, and modifying or supplementing so that teachers could use
them in other forms such as literary adaptations in their teaching classrooms (Ling,
2009). Many literary texts especially novels and plays have been made into films and
the two media are easily combined. Campoux (1999) points out that students learn
more about the concepts and the events of a novel easily when it is presented in both
verbal and visual forms. They are similar to ‘tandem’ bicycle, which has two riders
(Gareis el al., 1998). Reading the text then watching the literary adaptation of the same
text helps students to study the same story twice. Moreover, the visual information from
watching film and written information from reading text promote students’ knowledge
and motivate learning.

According to Sommer (as cited in Smith, 2009) teachers can develop students’
ability through a wide variety of texts. Using literary texts in films can equally promote

students ability. Films can be used as another kind of text that help students to
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understand the story since films like literary texts such as novels, plays, and drama are
designed for particular audiences by particular people. Studying literary texts with
literary adaptations brings the four categories of context to the study such as,
“intratextuality (inside the text), intertextuality (relationship between texts),
circumtextuality (the situation around the text), and extratextuality (elements outside
the text)” (Smith, 2009. pp. 11-12). Therefore, the identifications of contexts not only
help students to comprehend the story, but also enable students to combine the literary
adaptation with the textbook.

Literary adaptations are usually not the same as texts because “adaptation is
primarily a phenomenon of re-contextualization of the text, or, even better, of
reformulation of its communicative situation” (Stem & Raengo, 2006. p. 83). Ayan and
Cubukcu (2009) state that adaptations of literary works mean change in the structure or
in the originality of the literary text into visual scenes. The changes made in the written
form of the literary text intend to express the scriptwriters’ opinions of the events
adding to the text’s meaning. The scriptwriters may have changed some sequences and
events of the original texts, this may help students to raise critical questions and
become critical viewers about the effects of the change rather than asking about the
change itself. The relationship between literary adaptations and the source of literary
adaptations may take more students’ time for discussion especially the modes of
“borrowing, intersection, and fidelity of transformation” (Andrew, 1984. p. 98).

Based on some results in their study, Bousted and Ozturk (as cited in Smith,
2009) reported that students need both the text and the film to cover all of the
components of the text in both written and visual forms. The participants were given
the text of Silas Marner (1861) by George Eliot and a film version of the same text to

study. The purpose of the study was to find the students’ responses as viewers and
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readers towards these two different versions of George Eliot’s work. Bousted and
Ozturk found that students face difficulty while reading the text and watching the film
in similar ways because, some elements of the novel are not translated well into the
literary adaptation. For these reasons the weak points of the film version encourage the
students to read the text again. Sometimes the changes have been made in the text to
inspire the students to watch the film because the changes are new for them. Then, the
research concludes that the differences between printed and visual texts can complete
each other and facilitate understanding. When a text and its movie version are available
as two parallel texts, which are more or less faithful to one another, students will be

able to use the text to understand the film or vice versa.

The Effect of Literary Adaptations in English Language Classrooms

The technological development has brought literary adaptations as a
complimentary tool in the educational environment (Thompson, 2003). Generally,
when studying a film based on curriculum or the use of film in a context, learning
language can be considered as the main objectives that teachers create through
discussions. While teaching language courses via the use of literary adaptations,
teachers do not need to be an expert in film studies because being an English teacher
does not mean teaching the film (Golden, 2007). However, it can be used as a
supplementary resource for helping students to learn better.

According to Brown (2011), one of the pedagogical approaches that support
learning a language is the use of literary adaptations as a transmission model of
learning. In this case, “students are able to construct their own meanings of
contemporary events by having to explore different situations, understand the different

predicaments confronted by others and to appreciate the different choices that
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characters have to make” (p. 244). Williams (as cited in Brown, 2011) has written about
film and cinema as an area of study which has two advantages: first, they provide an
opportunity for criticism: secondly, cinema as an institution is a part of students’
sociology. Because film is a reflection of society, it brings different stories that people
reflect on during their daily communication. Although, film brings the stories of the
societies, it represents different issues or different meanings to different people.
Moreover, through watching literary adaptations students may observe ‘talking’ of
different groups of people and analyse the social classes and cultures of the
communities critically. The use of literary adaptations can be regarded as another way
of facilitating learning because it tells stories through its characters. The characters can
be a reference point and a source of entertainment for the viewer because literary
adaptations offer not only the text but also a spoken version for different students in
different level (Brown, 2011). For this reason, when students view a literary adaptation
in their classrooms, they will see and hear the characters while communicating in
English. At the same time, it allows them to contextualize words and meanings more
easily and more effectively. The spoken language in a film is the rapid performance of
the text, which becomes part of everyday speech, and through this process, the
language of the native speaker transfers to the language of the non-native speaker

directly.

Film Selection

When more materials and information are available, teachers need to know how
to find and select relevant materials, which would become lifelong and effective
information (Watkins et al., 2007). There are some films that students may like to

watch but they do not inspire them to say much about. Every year, many films are
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produced, which are designed to attract large numbers of young people all over the
world, but they are not didactic enough to be used in language classes because majority
of them expose sex and violence (Stewart, 2006; Bernardi, 2009; Kroeber, 2006).
Therefore, the most significant factor in the success or failure of a selected movie is the
quality of the content rather than the use of the technology that has been used in it. A
selected film may have a chance of success to be used in the educational fields when
age, grade level, gender, ethnicity and the language dominance of the students are taken
into account (Smith, 2009).

Bumpus (2005) suggests that films can be selected based on a number of
principles, including the ability of the film to attract students’ attention such as the
length of the film, the previous use of the film in courses i.e. whether the students have
seen the film before or not, and the availability or accessibility of the film. Here, the
choice of the film depends on the course and its objectives. Stewart (2006) points out
that the “judgments about specific films and classes have to be made by teachers
themselves” (p.6). Moreover, Brumus (2005) elaborates that there are a lot of
advantages of showing films during the class time than outside classroom. Showing the
film during class time makes more sense as some students might have problems
accessing the film. In addition, showing films during class time creates discussions for
students to share their experience collaboratively. In contrast, if a film is watched at
home or outside the classroom students might not learn too much due to the lack of
their participation in class discussions.

Another reason to incorporate film selection is the universality of movies. In
order to reinforce the class activities in the process of teaching simply teachers can

select those films, which have universal themes with regard to time, place and culture.
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Taking these aspects is important because learning a language cannot be separated from
its cultural background (Mathews et al., 2012).

According to Arreygue as cited in Smith (2009) there are a lot of versions of a
text which are available as tools for teaching and learning such as different film
versions of Lord of the Flies (1954). For example, the 1963 version is more faithful to
the book because the transformation of the text keeps its fidelity to the plot. In contrast,
the 1990 version is more modern but violent with a lot of changes from the original
text. In case of having different film versions of a text, the teacher should use the one,
which reflects the plot closely. On the other hand, if the film version is different from
the original text, it can still be selected. The instructor may get benefit from the changes
by encouraging class discussion so that the students could express their opinion about
the change in the story and in the film.

On the other hand, selecting a film with or without ‘subtitle’ with the students’
first language is one of the most significant factors that should be taken into
consideration. With the increase of TV, LCD, DVD projectors, laptops, DVD players,
and video materials in classrooms, subtitles appear either with first language (L1) or in
the target language (TL) in order to facilitate the comprehensibility of these materials
(Cakir, 2006). However, Taylor (2005) reports that many language teachers are against
the use of films with subtitle because they believe that using subtitles distracts learners’
attention from the actual spoken language to written text that might create a sense of
laziness on the part of students. When students watch films without subtitles, they are
exposed to develop listening comprehension through hearing and recognizing the real
sound of the spoken language. If learners watch a film without any subtitles, they
concentrate on sounds, visual clues, words and phrases used by the actors. While

watching films with subtitles, viewers concentrate on watching subtitles more than the
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images and sounds presented in the film because reading is often easier and faster than
listening. In spite of all the disadvantages of using films with subtitles, it assists

learners to understand the story of the films more easily.

Useful Activities to Use with Literary Adaptations

The use of literary adaptations and its accompanied text can provide the
language teachers with many activities that may enrich the courses of English. In
addition, there are many traditional classrooms still lacking of these activities, which
may improve students’ language skills. It can be seen that in English language
classrooms, students eagerly sit in front of a screen and watch a film as part of their
English language learning (Scacco, 2007). By creating activities that encourage
students to reflect on their backgrounds, interests, and experiences through watching
movies in class, teachers may have the opportunity to contextualize their instruction
within the students’ needs (Koksal, 2004). Therefore, teachers play a great role in the
success or failure of using any literary adaptation and its impact on students’ speed for
learning the language.

Novels, plays and their literary adaptations within a wide variety of teaching
and learning styles can be used in the EFL classrooms. The modes of teaching and
learning can be progressed through some activities like individual work and
collaboration (Gareis et al., 1998). In order to enrich the classroom environments,
teachers might employ some of the following techniques with literary adaptations: pre-
viewing, while-viewing and post-viewing (Scacco, 2007; Golden, 2001; Roell, 2010;

Whatley, 2012; Koksal, 2004; and Vazquez, 2009).
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Pre-viewing

Pre-viewing is a kind of warming up activity that some teachers perform before
viewing a film. This technique of teaching provides prior knowledge to the learners and
the acquisition of learning language may take place more smoothly (Golden, 2001).
The historical background information of a film can be explained in this activity
concerning its title, the director, the characters, the plot, and its settings (Vetrie, 2004).
In addition to that, pre-viewing provides “learners with an introduction to the film or a
particular scene before they actually watch it” (Roell, 2010. p. 5). According to Scacco
(2007), pre-viewing activities have some advantages for students. For example,
teachers can ask their students to make predictions about the title of the film or the
names of the main characters. In spite of students’ predictions about the film, they may
also develop further knowledge and understanding about the characters.

Before watching a film, it is helpful to pre-teach difficult vocabulary so that
students could understand the language of the film. Many films have screenplay, which
is available on the Internet. If the screenplay is not available on the Internet, the teacher
can prepare a list of difficult words and expressions from the scenes of the film and
then students put these words into sentences (Roell, 2010). Furthermore, students can
be familiarized with the new vocabulary and expressions through activities such as

brainstorming, puzzles, matching activities, and crosswords exercises (Stewart, 2006).

While-viewing

When students are viewing literary adaptations, they see and hear the characters
in an actual spoken language. The real voices of the actors give students the opportunity
to develop their language skills especially listening and speaking skills. Students are

motivated to express their feelings and imaginations through class discussions. The
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main discussion happens in this part of activity because it encourages students to
explain the elements of the literary adaptation in relation with the textbook (Smith,
2009).

Stempleski (2008) states that the role of teachers in this type of activity is to get
students’ attention and explains that the job of the teacher is encouraging “students to
focus their eyes, ears, and minds on the video in ways that will increase both
comprehension and recall and add to the satisfaction they gain from viewing” (p. 365).
The teachers can choose part of the film to play and pause to discuss then replay it
again. The scenes of the film or the film can be shown more than one time because in
the first showing, listening comprehension may be increased but in the second and third

showing the language of the film may be mastered.

Post-viewing

After completing while-viewing activities, post-viewing activity can be
conducted. This activity can only take place when students have already seen the end of
the film. The students may get answers for their previous predictions. Through post-
viewing activities, students can check their comprehension and practice the new
language that they have learned in order to develop their language skills further
(Whatley, 2012). This activity can be regarded as one of the important activities to
learn English because students increase their “critical thinking abilities to synthesize
information and present their own ideas and conclusions™ (Roell, 2010. p. 6). Then, the
teachers may choose a dialogue in the film and give the students roles to play relevant
to the movie. In this situation, the students will take roles of the characters and use the

language of the film. Moreover, students can improve their writings through
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summarizing the scenes of the film and writing paragraphs on the characters. Koksal
(2004) points out that:

Activities like summarizing, after both reading the novel and viewing its film

version, taking notes when viewing to answer comprehension questions, and
making notes when reading the novel to make comparisons, are all of great
importance in enhancing the use of cognitive strategies, which help students

manipulate and transform the target language. (p. 64)

For further reading practice, the students can search, read and collect
information from printed articles, Internet, journals and other sources as reviews on the
film. In addition, students may raise critical questions, analyse and debate the film with
reference to well-known schools of film theory such as feminist, Marxist, semiotic, and
psychoanalytic theories. They can be encouraged to focus on issues related to women,
class struggle, and language through commenting on the film and on the text (Bywater

& Sobchack, 1989).

The Impact of Literary Adaptations in Teaching Language Skills

Theories and practice in teaching and learning language have changed in
fundamental ways. In this aspect communicative approach has focused on pragmatic
skills including listening, reading, speaking and writing in which functions of language
are the targets of learners (Morley, 2001). When students acquire language through
hearing and speaking then, through reading and writing, they will be encouraged to
become active learners. Students can enhance their language skills through different
styles of learning such as “visual (seeing), auditory (hearing), kinaesthetic (moving) or
tactile (touching)” (Koksal, 2004. p. 64). Istanto (2009) at the National University of

Singapore has investigated whether watching films can enhance students’ language
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skills. Istanto (2009) found that watching films can enhance students’ language skills.
The participants consisted of twenty-two students. The respondents studied different
modules at intermediate-low, intermediate high and advance low levels. Then, they
were shown four Indonesian films in Bahasa Indonesia program. After watching the
four films:
Ten students wrote that by watching the film/s, their listening skills were
enhanced; five students wrote that they developed listening and speaking skills;
two students wrote that they develop listening and writing skills; two students
wrote that they develop listening and reading skills; two students wrote that
their listening, speaking and writing skills were enhanced, and one student
wrote that his speaking and reading skills were enhanced. (p. 289)
This research shows that watching a film enhances students’ language abilities,
which includes receptive skills (listening, and reading) and productive skills (speaking,

and writing) while it makes learning easier too.

Listening

Listening as a first skill can be regarded as a basis for language acquisition and
enables learners to interact in spoken form of communication. It can be considered a
key to other skills because it provides the foundation for other aspects of language
learning. Listening is regarded to have an important role in the foreign language
classroom because without possessing listening skills, the other skills cannot be
comprehended (Nunan, 2008). Listening is being recognized as a fundamental skill
because comprehension is certainly the end product of listening. According to Field
(2008) comprehension has a great role in teaching listening because the experience of a

target language through recognition, understanding and forming hypothesis can be
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heard in a right way. Comprehension in language learning emphasises on understanding
of the meaning of language rather than speaking because understanding meaning gives
learners information to build up the knowledge necessary for using the language. It is
viewed as the basic skill that allows speaking, reading and writing to progress
spontaneously.

The role of teachers in teaching listening is to activate the classroom by guiding
learners through the process of listening, monitoring their listening, rearranging the
classroom tasks, and giving them the opportunity to be aware of how to listen (Richards
& Renanday, 2008). While listening, it is not as important for students to understand
every word as understanding the general overview of the main story (Scrivener, 2005).
According to Donald and Kneale (2001), the best way to increase students’ listening
skills is to use recorded materials, which learners “can play and re-play over and over
again” (p. 14). By using literary adaptations, teachers can encourage the students to
listen to speaker's pronunciation, grammar, and vocabulary. Showing literary
adaptations can be regarded as a “live listening” (Scrivener, 2005. p. 183) because
students will listen to real people speaking directly on a screen and representing the
story of the book through their conversations. Furthermore, listening to conversations
of the film enables students to repeat the dialogue and imitate pronunciation patterns.
According to Nunan (1999), while learners are listening to understand a spoken
language, they face two different modes, which work together in a cooperative process;
these are the bottom-up processing and the top-down interpretation. In bottom-up mode
of language processing, the listener focuses on every point in detail. This process of
listening starts from the smallest meaningful units to complete texts. The understanding
of a language starts from hearing sounds to words, words to phrases, phrases to

utterances, and the form of utterances complete the text. In this kind of listening the
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message arrives at the end of the process. On the other hand, top-down process of
listening involves the listener’s ability to use prior information about the context to
understand the heard language. It involves prediction about the topics that takes place
in relation with the events in the world. While listening to a film, the students use their
knowledge to understand the content of the story. By using their knowledge of context,
students then may be able to guess the meaning of the unknown words, and understand

the general ideas.

Speaking

The development of speaking skill is closely related to listening comprehension
because if someone does not understand what is said, s/he cannot speak and answer
(Murphy, 1991). Spoken language needs to be developed by providing learners with
materials to encourage them to talk about certain topics. In this aspect, the use of
literary adaptations enables teachers to help students develop their abilities to
communicate in the target language (Leitch, 2007; Golden, 2001; Smith, 2009). As
literary adaptation represents the target language, it may encourage speakers to use and
imitate the target language through verbal and non-verbal communications.
Furthermore, it provides fluency in speaking and a lot of idiomatic expressions, these
may give students the opportunity to speak in oral communications because “oral
communication requires the ability to use the language appropriately in social
interactions” (Shumin, 2008. p. 204). The sociolinguistic side of the language; for
example, the study of language and its relationship with culture and society helps
learners to communicate through asking and answering questions about certain topics

that the literary adaptation includes (Stewart, 2006).
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The role of teachers in teaching the speaking skill is to find the relevant
materials and topics which provide learners the opportunity to communicate through
the activities and encourage learners to talk, interact, and share their information with
each other practically (Brown & Yule, 1983). According to Lazaraton (2001), the
availability of literary adaptation in classroom enables the teacher to show the story of
the book that can be enjoyable for students and can provide them with authentic
practice in listening to native speaker speech. The practice of speaking starts from
watching the conversations such as greetings, progressing talking, leave-taking,
invitation, and different topics according to the storytelling that the characters create in
the film. Then, the conversations automatically are transferred to the classroom and
create a class discussion (Tsang & Wong, 2008). Discussion is one of the important
activities that teachers can use in teaching the speaking skill. Firstly, students are
introduced to the story once they watch the literary adaptation. They are then asked to
get into pairs or groups and given the responsibility to do the work so that the class
discussion could progress. The instructor intervenes when the discussion is faltered.
Teaching speaking can also be developed by engaging the learners in role-play
activities because it pushes students to speak, act, and use the target language
(Lazaraton, 2001).

Watching films in English assists learners to practice and acquire good
pronunciation skills. Learners will be familiarized with sounds and sound segments as
well as supra-segmental features such as stress, rhyme, and intonations. When students
hear native English speakers, they will be motivated to imitate the language of the
actors, and then practice the language through communicating with each other

(Richards & Renanday, 2008).
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Reading

Studying literary texts in literary adaptations is a multimodal approach because
it uses two modes; the first one is reading the text, and the second one is watching the
literary adaptation. Whenever, students have questions about the differences and
similarities between the literary adaptation and the textbook, they need to read the story
intensively once again in order to get detailed meaning (Bousted and Ozturk, as cited
in Smith, 2009).

Roell (2010) points out that those films having subtitles in English facilitate
students’ understanding of the target language and improve their reading skills.
Moreover, students collect information about the film and the text as Stewart (2006)
names “secondary reading” (p. 8) via the internet, magazines, or other sources to
improve vocabulary and comprehension. This kind of reading can be regarded as
extensive reading or as part of students’ entertainment to review the film through
searching for more information. Extensive reading helps students to be familiarized
with different materials because it “involves rapid reading of large quantities of
materials or longer readings” (Carrell & Carson, 1997. p. 49). The role of the teacher
in extensive reading is guiding students to read and collect information from a wide
variety of sources by providing them some beneficial websites and some suitable

materials according to their proficiency levels.

Writing

Writing, which is a productive skill in the written modes, seems to be the
hardest of the skills even for the native English speakers (Nunan, 1999). At the same
time, it can be regarded as a means of communication between writers and readers or

between teachers and students. After watching a literary adaptation, students can write
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a summary about the film, the scenes and the characters of the film with their own
language (Koksal, 2004). Boyd and Robitaille (1987) suggest that a film provides a lot
of topics for writing compositions. They concentrate on the use of movies and
television to help students develop their critical thinking while writing. The students
may write about certain topics after they read the story and watch the adaptation
because writing provides students the opportunity to place themselves directly in the
learning experience. Krueger and Christel (2001) point out that after students gained the
information through watching the film, they have to arrange the story by writing
assignments so as to make sure whether they have understood the film and the story.

Writing includes “planning, drafting, revising, and editing” (Seow, 2008. p.
315) that are suitable to be practiced especially in post-viewing activities. In these kinds
of activities, students might be required to write a paragraph or an essay about the film
that they have seen. Kasper (2002) demonstrates that film can be used to help students
develop their writing skills because film presents images or pictures in the viewers’
mind. This helps students visualise the written material through words, sentences, and
utterances in the film and transforming the visualized knowledge from the film into
their writings.

According to Peck and Coyle (2005), Wyrick (2002), and Neman (1995),
students should pay attention to unity, cohesion and coherence while writing. Unity
focuses on consistency of the essay with relevant sentences in relation to the
introduction. Neman (1995) states that “if students have focused their entire paper upon
supporting their central point, their papers will automatically be unified” (p. 148). But,
cohesion refers to the connections between sentences syntactically, and the
relationships between component parts of the text with each other. Likewise, coherence

in writing refers to the basic structure of an essay, such as introduction, body
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paragraphs, and conclusion. Moreover, coherence is the connections between sentences

and ideas in all of the paragraphs that make the essay clear and logical (Wyrick, 2002).

Conclusion

In this chapter, the impacts of literary adaptations in EFL classrooms and some
instructional approaches have been discussed in relation to the current literature. The
literature review suggests that the use of literary adaptations enhances teaching and
learning. Therefore, it is very important for teachers to use literary adaptations as part
of their language teaching methods. Furthermore, it supports the idea that using literary
adaptations to the screen helps students to improve their language skills and enable

them to understand the story better.



CHAPTER 111

METHODOLOGY

Presentation

This chapter presents detailed information about the research design of the
study. It gives information about the participants of the study and their working
experience. It also presents information about context of the study, procedures,

materials used to collect data, validity and reliability and data analysis.

Research Design

This study was designed by using mixed methods approach where quantitative
and qualitative data collection tools were used for collecting and analysing data about
teachers’ perceptions and students’ opinions towards literary adaptations in EFL
classrooms.

According to Tashakkori and Teddlie (2003), the mixed method is the third
paradigm coming after qualitative and quantitative methods. In addition, Strauss and
Corbin (1990) argue that qualitative and quantitative research can be combined because
the combinations of the mixed methods approach provides more comprehensive
answers to the research questions.

The main aim of this research design method was to study a large group of
individuals and frequencies. Therefore, mixed methods approach was used in the study
by designing a survey questionnaire for collecting quantitative data since survey
method is a part of the descriptive design which tries to analyse the attitudes through

the answers of the participants (Jackson, 2009). As for qualitative data some open-
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ended questions were utilised in order to investigate teachers’ and students’ perceptions

towards literary adaptations in EFL classrooms.

Participants

The participants of this study are of two types. The first type was students which
consisted of 457 participants from Kurdistan Region-Iraq, in the cities of Erbil, Duhok,
and Sulaimaniah. The participants were selected randomly from preparatory schools for
the academic year (2012-2013) during the fall semester. The background information of
the participants consisted of four groups as shown in table 1. The first group was
designed to examine ages of the participants through which they were put into three
subgroups according to their ages. One hundred and ninety nine of students were
between the ages of 15 to 17 (43.5%), 212 of students were between the ages of 17 to

19 (46.4%) and 46 of students were over the age of 19 (10.1%).

Table 1
Distribution of Students’ Demographic Differences
N Groups Subgroups Frequency Percentage
Between (15-17) years 199 43.5%
1 Age Between (17-19) years 212 46.4%
Over (19) years 46 10.1%
11" Grade 225 49.2%
2 Class -
12" Grade 232 50.8%
Male 243 53.2%
3 Gender
Female 214 46.8%
Public 221 48.4%
4 School _
Private 236 51.6%

The second group of the participants was the class distribution in which they
were 11" grade and 12" grade. The 11" grade consisted of 225 students (49.2%) and

12" grade consisted of 232 students (50.8%). In terms of gender distribution, male
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students were 243 (53.2%) and female students were 214 (46.8%). Thus, the results
presented in this study will reflect the views of male and female participants. The last
group for distribution of students’ demographic differences according to their schools,
221 participants were in the public schools which is 48.4% and 236 participants were in
the private schools, which is 51.6%.

On the other hand, the second type of the participants for this study was teacher
participants which consisted of 67 English language teachers from preparatory schools.
They were put into three groups according to their gender, school, and teaching
experience. These groups were included in order that the researcher could carry out
statistical analysis based on different demographic background information. The first
randomly selected teachers were categorized according to their gender. Thirty one of
them were male teachers (46.3%), while 36 of them were female teachers (53.7%) as

shown in table 2.

Table 2
Distribution of Teachers’ Demographic Differences
N Groups Subgroups Frequency Percentage
Male 31 46.3%
1 Gender
Female 36 53.7%
Private 27 40 %
2 School i
Public 40 60 %
Between (1-5) years 20 29.9%
3 Teaching Between (5-10) years 19 28.4%
Experience Between (10-15) years 15 22.4%
Over (15) years 13 19.4%

The participants for school distributions consisted of 27 English language
teachers who were teaching in private schools which represents 40% and 40 English

language teachers were in public schools, which represents 60%.
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The last category in the teachers’ background information was the distribution
of participants according to their teaching experiences. Twenty of these teachers had
one to five years’ of teaching experience (29.9%), 19 of them had five to ten years’ of
teaching experience (28.4%), 15 of these teachers had ten to 15 years’ of teaching
experience (22.4%) and 13 of these teachers had over 15 years’ of teaching experience

(19.4%).

Context of the Study

In Irag, the system of education developed in various forms in order to help
students reach the international levels and promote the quality of learning (MOE, 2001,
para. 2). The development of modern educational system in Iraq also brought new
methods of teaching and learning. In the academic year 1999-2000, the Ministry of
Education in Kurdistan Region Government (MOE-KRG) by support of Macmillan
Education designed a new curriculum of English language which is called ‘Sunrise’ for
the sake of a transition to a more learner-centred approach. According to the new
program, teachers can use the methods that motivate students including the use of
literary adaptations (Mahmud, 2013).

Sunrise in Kurdistan Region-Ilraq is a complete English course designed
especially for primary and secondary school students. The course has a communicative
approach, integrating listening, speaking, reading and writing, with a clear focus on
grammar structures as well as studying literary texts. At the end of the course book,
especially in the preparatory schools a novel is attached such as: “Round the World in
Eighty Days” (Macfarlane, 2009, p. 16) by Jules Verne in grade 10; “Great

Expectations” (Macfarlane, 2010, p. 75) by Charles Dickens in grade 11; and “Treasure
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Island” (Macfarlane, 2011, p. 66) by Robert Louis Stevenson in grade 12. The author of
Sunrise, Macfarlane (2010) states that:

The Literary Readers in Grades 10-12 are an important part of the English

curriculum requirements. As such, they also contribute significantly to the

student’s annual and final school exam results. It is therefore very important that

these materials receive the full attention of the teacher and the students. (p.

125).

The course of Sunrise provides all the essential material for each lesson such as
using videos, CDs, cassettes and flashcards. Macfarlane (2011) in the methodology of
‘Sunrise’ states that teachers can bring their own materials and ideas to the classroom in
which develop students’ knowledge. Therefore, this curriculum allows teachers to use
literary adaptations in their classrooms.

The English lessons in the preparatory schools of Kurdistan Region-lraq are
five hours a week and the teachers usually use one hour for studying the novels. In the
same time, the teachers usually use the literary adaptations of these novels at the middle
or at the end of the semester in order to let the students study the novel first and then
watch the literary adaptation. Therefore, the attitudes of teachers and students towards

literary adaptations in EFL classrooms would be the target of the researcher.

Procedures

For the present study, the researcher as a first step took permission from the
Ministry of Education-Kurdistan Region Government as shown in (Appendix D) to
carry out the study in the preparatory schools in the cities of Erbil, Duhok and
Sulaimaniah. Second step was visiting some preparatory schools in order to get

permission from the headmasters and preparing the students for the survey. The
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students were informed that the research would be anonymous and kept confidential.
Then, the questionnaires were handed to the students who accepted to participate in the
research. The researcher was present to explain any unclear statements and questions.
After the questionnaires were filled out by the students, the researcher collected them
immediately.

For the teachers’ questionnaire, the researcher handed the questionnaires to the
teachers who accepted to participate in the research in their schools. The researchers
sent some teachers the questionnaires through emails as well. Data were collected in the
teachers’ room for those teachers who filled the questionnaire at that time, but some
teachers took the questionnaires home in order to have time to think then complete the
questionnaire. The researcher was also ready to explain any questions and statements

which were not clear to them.

Materials

Two questionnaires were carefully designed for this study as a means of data
collection (See appendix A and B). The first was the students’ questionnaire, which
consisted of two parts. Part A was background information of the students for the
purpose of getting some demographic information of the participants like age, class,
gender, and school. Part B of the students’ questionnaire consisted of ten statements.
For each statement the participants were asked to choose the option which best reflects
their opinion. The statements consisted of five-point Likert-scale with parts as: strongly
disagree, disagree, neutral, agree and strongly agree. In addition, there was a question
to find out students’ opinion about the most developed learning skill while studying

literary adaptations. The students also were asked four Yes/ No questions with one
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open-ended question to express students’ opinions towards literary adaptations in EFL
classrooms.

The structure of the students’ questionnaire was adapted to English language
then translated into Kurdish language (See Appendix C) according to some steps. In the
first step, two independent experts who graduated from a translation department
translated the questionnaire into Kurdish. Then, another translator combined the two
versions. Then, in order to show the reliability of the questionnaire it was given to a
group of students (n=32) as a pilot test. The results of the survey showed that the
questionnaire was reliable because the Cronbach’s Alpha score was .702. For the next
step, the Kurdish version was translated back to English by two different experts. Later,
another expert combined the two English versions into one version. In the last step,
another expert compared the final version with the original one to prove the validity of
the translation as stated by Frankel and Walled (2007). After that, the results indicated
that the questionnaire was reliable and valid, the students’ questionnaire was ready for
the application.

The second questionnaire was designed for the teachers in order to find out their
attitudes towards using literary adaptation in EFL classrooms. Teachers’ questionnaire
was of two parts, the first part consisted of background information of the participants
like gender, school, and teaching experience which aimed to collect data about
demographic information of the respondents. In the second part, there were 11
statements. The teachers were asked to indicate their opinions for each statement
designed as five-point Likert-scales with the options of: strongly agree, agree, neutral,
disagree, and strongly disagree. The respondents were also asked to indicate the most
developed learning skill while using literary adaptations. In addition to that, two

Yes/No questions and five open-ended questions were designed so as to enable the
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researcher to investigate teachers’ perceptions towards using literary adaptation in EFL

classrooms.

Reliability and Validity

The scale Reliability was used to find the reliability of the students’
questionnaire and teachers’ questionnaire. The analysis was conducted by using the
Alpha Model. The Cronbach’s Alpha reliability of the instrument was calculated as .78
for the students’ questionnaire and .822 for the teachers’ questionnaire. Therefore, the
questionnaires were found to be reliable and consistent.

For validity, two expert researchers checked the questionnaires and made some
suggestions about the formats of the questionnaires. Then, another language expert
analytically viewed the questionnaires. These suggestions followed by some changes in
the format and in the language as well, for these reasons the questionnaires were found

to be a valid instrument.

Data Analysis

After the collection of the questionnaires, the results of the data were analysed
by using the Statistical Package for Social Sciences (SPSS 20) for windows. The data
was analysed quantitatively and qualitatively. The analyses of the questionnaires were
distributed according to the research questions as designed in chapter one. While
analysing the data, the descriptive statistics was used to find out the percentages,
frequencies, means, means differences, and standard deviations of the variables. In
comparing two groups according to gender, class, and school, Independent Sample T-
test has been used. Likewise, for comparing more than two groups, One-Way ANOVA

has been used for analysing the significant differences of each group according to age
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and teaching experience by using Post Hoc-LSD tests afterwards to determine the
differences among groups.

For analysing the open-ended questions, the researcher followed some steps. In
the first step, the researcher has read each of the responses of the open-ended questions
in order to get a feeling for the data and the common themes. After the initial review, in
the second step, the general themes were minimized. In the next step, the relevant
responses were highlighted. Then, three or four of the most appropriate responses were
chosen for the date analysis. Finally, for interpretations to be meaningful and logical,
the responses were analysed by referring to relevant literature. According to Frankel
and Walled (2007) open-ended questions “can be used with greater confidence,
particular questions of special interest or value can be pursued in depth, follow-up
questions can be asked, and items that are unclear can be explained” (p. 12). Therefore,
the analysis of the open-ended questions relied on the logical responses of the

respondents.

Conclusion

This chapter provided detailed information about the demographic features of
the participants and the procedures involved in the process of data collection.
Furthermore, this chapter focused on research design, validity and reliability as well as

the analysis of the study.



CHAPTER IV

FINDINGS AND DISCUSSIONS

Introduction

This chapter aims to present the results of the questionnaires applied to 457
students in the preparatory schools and 67 teachers in Kurdistan Region-Irag. This
section includes the significant differences that have been found by data analysis.
Additionally, the results were analysed according to the quantitative data collected from
the opinions of both teachers and students towards literary adaptation in EFL
classrooms. The analyses of the statements were carried out according to the research

questions as designed in chapter one.

Students’ Perceptions towards the Study of Literary Adaptations in EFL
Classrooms

Table 3 shows the results of the students’ attitudes on studying literary
adaptations in EFL classroom. In statement 10, most of the respondents (79.7%) agreed
or strongly agreed (M=4.14, SD=1.17) that studying literary adaptations helps them to
consider the differences between the written text and the film version. Bo (2008)
suggests that students need both the text and the film to cover all of the components of
the text in both written and visual forms. According to Stam and Raengo (2006),
literary adaptations are usually not the same as texts. Some of the events may have been
changed. This may encourage students to comment on the discrepancies and the part
which has been changed.

Then, three quarters of the students (75.1%) agreed or strongly agreed that

studying literary adaptations increases their motivation to collect information on the

40
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written text and on the literary adaptation. The students seem to have agreed that
literary adaptations effectively encourage them to collect more information on the
adaptation version as well as the text (M=3.98, SD=1.22).

Table 3

Students’ Perceptions towards the Study of Literary Adaptations in EFL Classrooms

SI\][' Statements N  Options Percentage Mean SD
10 The study of literary adaptations on film SD 5.7%
and TV encourages me to consider the D 7.0%
differences between the written text and 457 N 7.5% 414 117
the film version. A 27.0%
SA 52.7%
8  The study of literary adaptations on film SD 7.7%
and TV increases my motivation to D 6.6%
collect information on the written textand 457 N 10.7% 3.98 1.22
on the film. A 30.2%
SA 44.9%
6  The study of literary adaptations on film SD 6.8%
and TV encourages me to participate in D 9.0%
the class discussions. 457 N 10.3% 3.86 1.18
A 38.7%
SA 35.2%
15 I would prefer to study literary adaptations 457 Yes 63.0% 136 483
on film and TV after reading the book. No 37.0% ' '

Stewart (2006) states that reading skills can be enhanced through collecting
information on the film as secondary reading; it improves students’ vocabulary and
comprehension. In addition, Stewart (2006) states his experience in this aspect as the
following;

In addition to reading exercises associated with closed captioning, | use

secondary readings on films to improve vocabulary and comprehension. Such

readings include reviews, biographical sketches on filmmakers and stars, studio
publicity, background information on film subject matter, news about the film

industry, and simple film analysis. (p. 8)
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Students may use the internet, journals, articles, and other sources to collect
information on the film and the text thus improving their reading skills. Similarly,
Hobbs (2001) points out that “films, web sites, television programs, magazines,
newspapers and even music are simply other forms of texts that communicate and carry
meaning to readers” (p. 45).

Most of the respondents (73.9%) agreed or strongly agreed that studying literary
adaptations has encouraged them to participate in class discussions (M=3.86,
SD=1.18). Forney (2004) points out that “films can provide common images and a
common framework to support discussion of difficult subjects” (p. 6). The class
discussion is one of the significant activities that encourage students to talk about the
issues related to the literary adaptation (Brown & Yule, 1983). In this case, the students
interact and discuss certain topics with each other especially during the post-viewing
activities because in this stage the students have seen the end of the film and they may
be ready to participate in the class discussions (Whatley, 2012). Likewise, the majority
of the respondents believe that studying literary adaptations is preferable after reading
the book. 63% of the students replied ‘Yes’ and 37% of the respondents replied ‘No’
(M=1.36, SD=.483). Golden (2001) suggests that students should watch literary
adaptations after they read the text. If not, they may get inaccurate information. After
students read the book then watch the film they can understand all of the components of
the text in both written and visual forms.

The data collected in the last open-ended question “Do you face any challenges
when studying literary adaptations on film and TV? If so explain briefly” showed that
students face difficulties when studying literary adaptations. In the total number of the
457 students, 188 (41%) of students wrote nothing; this either shows that they do not

face any challenges or that they do not want to express their problems. However, the
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rest 269 (59%) of the students explained their problems in different ways. One of the
students stated that “Because I have problem with English language, | cannot
understand some words and phrases of the actors. Moreover, | cannot understand the
film adaptation of Great Expectations well”. One of the problems that students face
while learning a foreign language is that they cannot understand the language
(Chambers & Gregory, 2006). When students face difficulty in understanding words
and expressions of the actors they cannot understand the film easily. Another student
mentioned that “The only problem that I face is the American accent”. Because they
learn the British accent at school and their teachers speak in British accent. In this case
they may face difficulties in understanding actors who speak with an American accent.
Likewise, another student said that “I don’t understand the film ‘Treasure Island’
without subtitles in my native language”. Students of grade 12 in Kurdistan Region-
Iraq are studying the novel ‘Treasure Island’ by Robert Louis Stevenson as a module in
English. When their teachers use the literary adaptations of that novel without subtitles,
some students face difficulties in understanding the story. This finding shows that
students like to watch films with subtitles in spite of its disadvantages. On the other
hand, another student expressed that “Because the actors are speaking very rapidly, I
cannot understand the film well”. For some students, the fast speech of actors hinders
their understanding of the film. In this case, they may not concentrate on the events of
the film. Moreover, for some foreign learners, understanding some expressions and

colloquial English prove to be difficult.

Students’ Perceptions on Watching Literary Adaptations for Enjoyment
As it can be seen in table 4, the majority of the respondents (82.5%) in first

statement agreed or strongly agreed with a mean score of 4.09 (SD=1.14) that watching
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literary adaptations in class are enjoyable. Forney (2004) states that the new generation
gets entertainment from film and other media because, “entertainment media can
provide learning opportunities that would be difficult or impossible to create through
traditional means” (p. 2). The content of literary adaptations represent students’ daily
life and make students become active learners. According to Ismaili (2013), films are
an enjoyable source of entertainment and language acquisition because films permit
students to hear native speakers while interacting in everyday conversational situations.
Table 4

Students’ Perceptions on Watching Literary Adaptations for Enjoyment

St.

N Statements N Options Percentage Mean SD
1 I find watching literary adaptations on SD 6.3%
filmand TV in class enjoyable. D 6.1%
457 N 5.0% 409 114
A 36.3%
SA 46.2%
14 Do you enjoy watching films with Yes 68.9%
subtitles in your first language? 457 No 31.1% 136 483
13 Do you enjoy watching films in English Yes 70.0%
Language? 457 No 30.0% 1.29 458
12 Do you enjoy watching films at home? Yes 82.9%
457 No 17.1% 1.17 376

Then, the students were asked whether they enjoyed watching films with
subtitles in their first language or not. 68.9% of the students responded ‘Yes’ and
31.1% responded ‘No’ with a mean score of 1.36 (SD=.483). This finding shows that
the majority of students like to watch films with subtitles in their first language because
subtitles may help them to understand the story. By contrast, Baltova (1999), Alyona
(2012), and Taylor (2005) point out that watching film with subtitles distract students’
attention from listening to reading. They also suggest that subtitles should be in English
not in students’ first language. In this case, students would concentrate on reading

English sentences and improve their reading skills.
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After that 70% of the respondents replied ‘Yes’ and 30% of the students
replied ‘No’ with a mean score of 1.29 (SD=.458) for the question “Do you enjoy
watching films in English language”. According to Alyona (2012) watching films in
English is one of the pleasant ways to learn English. English films help students to
imitate the spoken language of the film, improve their pronunciation and increase their
vocabulary. Szynalski (n.d.) states that watching films in English gives students the
opportunity to listen to the actors’ voices actually more than the dubbed films. When
students are watching the original version of the film in English, they will get lots of
correct English sentences. And then, these sentences become their own through
practising the language whether by writing or by speaking with each other. By contrast,
the dubbed films distract students’ attention from the actual spoken language and it
excludes the opportunities of learning English language.
Finally, 82.9% of the respondents replied ‘Yes’ and 17.1% replied ‘No’ with a
mean score of 1.17 (SD=.376) that they enjoy watching films at home. Forney (2004)
states that film has a great impact on students’ language learning and encourages them
to continue learning even out of their classrooms. Therefore, TV can be regarded as a

medium in this aspect through which students watch and enjoy films (Watson, 2003).

Students’ Perceptions on Studying Literary Adaptations to Improve Language
Skills

The data collected from the students’ questionnaire in order to know the
attitudes of students whether studying literary adaptations improves their language
skills. The data showed that a high percentage of the students agreed that studying
literary adaptations as a kind of learning English improves their language skills. As it

can be seen from the data obtained in statement number five, the majority of the
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respondents (80.7%) agreed or strongly agreed with a mean score of 4.14 (SD=1.15)
that the proficiency of students’ speaking has improved while studying literary
adaptations.

Table 5

Students’ Perceptions on Studying Literary Adaptations to Improve Language Skills

St.

N Statements N  Options Percentage Mean SD
5  The study of literary adaptations on SD 5.5%
film and TV improves my spoken D 7.0%
English. 457 N 6.8% 414 115
A 28.7%
SA 52.0%
2  The study of literary adaptations on SD 3.5%
film and TV improves my D 7.7%
vocabulary. 457 N 8.4% 413 1.08
A 33.0%
SA 47.5%
9  The study of literary adaptations on SD 2.6%
film and TV improves my writing D 5.7%
skills. 457 N 12.0% 4.10 .998
A 37.4%
SA 42.2%
4 The study of literary adaptations on SD 2.8%
film and TV provides an opportunity D 5.5%
for me to practice my listening skills. 457 N 12.7% 4.09 1.00
A 37.0%
SA 42.0%
7  The study of literary adaptations on SD 2.4%
film and TV gives me the opportunity D 10.1%
to practice my pronunciation skills. 457 N 11.2% 4.00 1.05
A 37.9%
SA 38.5%
3 The study of literary adaptations on SD 4.6%
film and TV improves my D 11.6%
understanding of grammar. 457 N 13.3% 3.86 1.16
A 33.7%
SA 36.8%
11 Which one of the following learning Listening  19.0%
skills is developed the most while Speaking  19.0%
studying a film adaptation? 457 Reading 6.3% 350 167

Writing 3.5%
All Skills ~ 52.1%

Accordingly Leitch (2007) states that literary adaptations encourage students to

communicate in target language. Moreover, literary adaptations represent certain topics
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and conversations that encourage learners to interact with each other and imitate the
language of the characters. Then, for statement number two, most of the respondents
(80.5%) agreed or strongly agreed with a mean score of 4.13 (SD=1.08) that studying
literary adaptations improves their vocabulary. According to Greg and Cook (2008),
films improve students’ vocabulary because they are really a series of dialogues set in
different situations that can help students to improve their vocabulary. Roell (2010) also
suggests that literary adaptations increase students’ vocabulary for a different reason.
Films use language in a real communication, students contextualize words and phrases
while watching it or by doing activities such as crosswords, puzzles and brainstorming
exercises. Concerning the study of literary adaptations to improve the writing skill,
79.6% of the respondents agreed or strongly agreed with a mean score of 4.10
(SD=.998) that writing skills can be developed through studying literary adaptations.
Koksal, (2004); Boyd and Robitaille (1987), and Krueger and Christel (2001), explain
that students can write a summary about a film, a scene in a film and the characters of a
film with their own language. The literary adaptation provides a lot of topics for writing
compositions after students read the story and watch the film. Writing also gives
students the opportunity to place themselves directly in the learning experience to
improve their comprehension. Therefore, writing enables the teachers to ensure that
students have understood the film and the story.

The majority of the respondents (79%) with the mean score of 4.09 (SD=1.00)
agreed or strongly agreed that studying literary adaptations provides an opportunity for
students to practice their listening skills. According to Moulic (2012), the listening skill
involves four separate but interrelated processes such as: attention, hearing,
understanding and remembering. Moulic (2012) also explains that listening

comprehension may be practiced with studying film or short video clips because these
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materials enable learners to be active and receive the language easily. Listening is a key
to an effective communication, without the ability to listen effectively messages are
easily misunderstood. Then, for statement number seven, almost three quarters of the
respondents (76.4%) agreed or strongly agreed with a mean score of 4.00 (SD=1.05)
that studying literary adaptations gives them the opportunity to practice their
pronunciation skills. According to Hebret (2008), language learners need to become
more proficient in using language. In addition, right pronunciation encourages the
listener and speaker to communicate and understand each other easily. Actors often
speak fluently and pronounce words and phrases well. Good pronunciations will
motivate students to imitate the right pronunciation such as stress, rhyme and
intonation. The next statement was about the influence of studying literary adaptations
to understand grammar. Almost three quarters of students (70.5%, M=3.86, SD=1.16)
agreed or strongly agreed that studying literary adaptations improves their
understanding of grammar. The literary adaptation is an effective material to improve
grammar as it provides a rich and interesting context to develop grammar in the English
language courses (Ishihara & Chi, 2004). Moreover, Lommel et al. (2006) point out that
students can develop their understanding of grammar in a foreign language by watching
films with subtitles in the target language. In this case, the learners compare the
grammatical rules of the target language with their first language.

The last question in table 5 was designed to discover the students’ opinions
about which one of the learning skills is developed the most while studying a literary
adaptation. The majority of the students (52.1%) selected ‘All Skills’ (M=3.50,
SD=1.67). This may be because they think that learning the four language skills can be
developed together. When studying a literary adaptation the four skills in the

acquisition of knowledge of a foreign language can be taught in a coherent way, and
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practiced together, in spite of the influence of one upon the other. Then, the options of
‘Listening’ and ‘Speaking’ received the same score (19% each). This may be because
students consider listening as the first skill and foundation for learning other skills
(Malkawi, 2010). In addition to that, they may feel that studying literary adaptations
gives them the opportunity to speak and communicate in the target language (Golden,
2001; Smith, 2009). However, the options of ‘reading’ and ‘writing’ received a very
low score; 6.3% of the students selected ‘Reading’ and 3.5% of the respondents
selected ‘Writing’. This may be because they think that when studying literary
adaptations ‘reading and writing’ cannot be well developed unlike the ‘listing and

speaking’ skills.

Students’ Perceptions on Studying Literary Adaptations According to Their
Gender

The T-test results regarding the significant relationship between gender of the
participants and their responses to the statements are shown in table 6. This table shows
the significant statements according to gender differences at the value of P<0.05. In
addition to that descriptive statistics, the mean (M), standard deviation (SD), mean
difference (MD), T-test and significant relationship are explained.

Among all of the significant statements for gender group only the statements
number eight and two are meaningful. The data obtained in statement eight indicates
that the female students (M=4.18, SD=1.00) have different opinion compared to the
male students (M=3.79, SD=1.37). This statement is significant at the value (P=.000).
This may be because the female students are eager to collect information on the film
and on the text through research more than the male students. Ehrman and Oxford

found that females have more general strategies for studying than males such as
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strategies for authentic language use, strategies for searching for collecting information
and communicating meaning (as cited in Varol & Yilmaz, 2010). Another reason is
that, the female students may be aware of their homework which is given by their
teachers to collect information more than the male students.

Table 6
Significant T-test Results of Students’ Perceptions on Studying Literary Adaptations
According to Their Gender

ﬁlt' Statements G N M SD MD T Sig

8  The study of literary adaptations on
film and TV increases my motivations

<

243 379 137

to collect information on the written F 214 418 1.00 388 3.41 .00
text and on the film.
2  The study of literary adaptations on
. . M 243 4.03 1.15
film and TV improves my E 214 424 984 211 2.08 .008
vocabulary.
15 1 would prefer to study literary
adaptations on film and TV after M 243 142 495 124 276 .000
. F 214 130 .460
reading the book.
4 The study of literary adaptations on
film and TV provides an opportunity M 243 413 102 .088 .937 .035
. . . F 214 4.05 .984
for me to practice my listening skills.
7  The study of literary adaptations on
film and TV gives me the opportunity M 243 404 112 a0 gg5 028
. L . F 214 395 .982
to practice my pronunciation skills.
5  The study of literary adaptations on
. . M 243 410 1.23
film fand TV improves my spoken E 214 419 106 085 .786 .038
English.
3 The study of literary adaptations on
filmand TV improves my :;/I ;ﬁ 28(2) 13‘7" 079 725 .021
understanding of grammar. ' '
13 Do you enjoy watching films in M 243 132 .469
English Language? F 214 127 445 054 125 .012
11 Which one of the following learning
skills is developed the most while M 243 348 172 51 305 046
. ) ) F 214 353 163
studying a film adaptation?
12 Do you enjoy watching films at M 243 118 .392
home? F 214 114 357 039 112,024

As for statement two, with a mean difference of .211 indicates that female
students (M=4.24, SD=.984) have different point of view compared to the male
students (M=4.03, SD=1.15), concerning the study of literary adaptations to improve

vocabulary. This may be because the female students see studying literary adaptations
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as a way to increase their vocabulary. According to Sasser (2010), females develop
their vocabulary more rapidly than males while they are watching, listening, and taking
notes simultaneously.

On the other hand, the rest of the statements showed that the opinions of the
male and female students bear similarities. These statements indicate that there are
statistically significant at P<0.05 level but they are not very meaningful because the
means are close to each other. This may be because both groups have understood that
watching literary adaptations in English language enables them to learn English better.
Moreover, they may have understood that watching literary adaptations gives them the
opportunity to listen to English native speakers with better pronunciation, and improves

their language skills.

Students’ Perceptions on Studying Literary Adaptations According to Their Age

The results of ANOVA and Post Hoc (LSD) tests illustrate the significant
relationship of students’ perceptions of studying literary adaptations according to their
age. Table 9 shows the significant relationship of the statements between age groups of
participants at P<0.05 level. Together with this, mean differences and F values are
illustrated.

As it can be seen from table 9, in most of the significant statements, the students
of ages 17-19 think differently compared to age group of 15-17 and age group of over
19. This may be because the students of these ages have reached 12™ grade at school
and they may have more experience in studying literary adaptations. Another reason is
that, the students of these ages may think that watching literary adaptation enables them

to be active listeners.
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Significant ANOVA Results of Students’ Perceptions on Studying Literary Adaptations

According to Their Age

st Comparing
N' Statements Age MD F Sig.
Variables
1 I find watching literary adaptations on film 15-17& 17-19 .68738*
and TV in class enjoyable. 15-17& Ov 19 65600* 215 .000
10 The study of literary adaptations on film and
TV encourages me to consider the 15-17& 17-19 .65655* 174 000
differences between the written text and the 15-17& Ov 19 ATT72* B
film version.
8  The study of literary adaptations on film and
TV increases my motivation to collect 15-17& 17-19 .65016* 156 000
information on the written text and on the 15-17& Ov 19 .50229* o
film.
5  The study of literary adaptations on filmand  15-17& 17-19 .61545* 153 000
TV improves my spoken English. 15-17& Ov 19 37242* T
3 The study of literary adaptations on film and
. . 15-17& 17-19 .58434*
TV improves my understanding of grammar. 15-17& OV 19 A5226* 13.9 .000
4 The study of literary adaptations on film and
TV provides an opportunity for me to iggg gi% gggg: 16.6 .000
practice my listening skills. ; v '
2 The_study of literary adaptations on film and 15-17& 17-19 54308* 137 000
TV improves my vocabulary.
7  The study of literary adaptations on film and
. ; . 15-17& 17-19 54177*
TV gives me the_opportumty to practice my 15-17& Ov 19 44866* 14.8 .000
pronunciation skills.
9  The study of literary adaptations on film and
TV improves my writing skills. 15-17& 17-19 50422* 138 .000
11 Which one of the following learning skills is
. . . 15-17& 17-19 AT7322*
developed the most while studying a film 15-17& OV 19 29397* 6.44 .002
adaptation?
14 Do you enjoy watching films with subtitles in
15-17& 17-19 10299* 3.17 .043

your first language?

* The mean difference is significant at the 0.05 level.

Then, age group of over 19 comes with higher mean score than age groups of

15-17. Winitz claims that older learners can develop their receptive skills especially

‘listening skills’ more rapidly than younger learners (as cited in Mary, 1987).

In

addition to that, the older learners may pay more attention to the actors’ voices than

younger learners. They may have the ability to imitate the dialogues of the actors and

pronounce words and phrases in the target language accurately. Moreover, because the
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age group of over 19 are older and more experienced, they may have learnt lots of
vocabulary that helps them to understand the film. The age group of over 19 in
statement number 11 indicate that studying literary adaptations helps them to learn
language skills all together (M=4.00). They agreed that learning language skills can be
developed without separating any of listening, speaking, reading and writing skills.
This may be because their life experience with studying literary adaptations has proved
that all skills can be developed together.

Regarding the different age groups, the age group of 15-17 received a lower
mean score compared to the two former groups. The students of this age group may
have problems with the fast speech of the actors and this prevents them from
understanding the film well. When they do not understand the film they may not have

the ability to practice the language.

Students’ Perceptions on Studying Literary Adaptations According to Their
School

The T- test results of table 8 show the significant relationship of the students’
opinions on studying literary adaptations in EFL classrooms according to their school.

As it can be seen from the table, in most of the statements, the students of
private schools think differently than the students of public schools. They did not share
the same view about studying literary adaptations in EFL classrooms. The means of the
students in private schools received the highest score compared to the means of the
students in public schools. This may be because the classes of the private schools are
not as crowded as the classes of public schools. In this case, the students of private

schools may have more opportunity to participate in the class discussions.



Table 8
Significant T-test Results of Students’ Perceptions on Studying Literary Adaptations

According to Their School
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ﬁlt' Statements S N M SD MD T Sig
11 Which one of the following learning
skills is developed the most while Elrj ggé ggg igg 882 5.81 .026
studying a film adaptation? ' '
10 The study of literary adaptations on
film and TV encourages me to Pu 221 370 1.36
consider the differences betweenthe Pr 234 455 752 854831000
written text and the film version.
5  The study of literary adaptations on
film and TV improves my spoken Elrj ggg 2;3 1722 775 757 .000
English. ' '
3 The study of literary adaptations on
. . Pu 221 350 127
film and T\_/ improves my Pr 236 420 936 701 6.71 .000
understanding of grammar.
1 Ifind watching literary adaptations Pu 221 375 1.32
on film and TV in class enjoyable. Pr 236 441 .839 663 6.43 .000
8  The study of literary adaptations on
film and TV increases my Pu 221 368 1.43
motivation to collect informationon  Pr 236 4.25 .919 566 5.05 000
the written text and on the film.
7  The study of literary adaptations on
filmand TV gives me the Pu 221 372 1.17
opportunity to practice my Pr 236 425 .853 534557 .000
pronunciation skills.
4  The study of literary adaptations on
filmand TV provides an opportunity Pu 221 3.87 1.09
for me to practice my listening Pr 236 430 .870 427463 000
skills.
2  The study of literary adaptations on
. . Pu 221 391 114
filmand TV improves my Pr 234 433 972 423 425 017
vocabulary.
9  The study of literary adaptations on
. . " Pu 221 392 1.06
zll!irnsand TV improves my writing Pr 236 428 899 360 392 .012
6  The study of literary adaptations on
film and TV encourages me to Pu 221370 120 319 290 .026
. . . . Pr 236 4.02 1.15
participate in the class discussions.
14 Do you enjoy watching films with Pu 221 142 .495
subtitles in your first language? Pr 236 120 .403 221 526 .000
13 Do you enjoy watching films in Pu 221 136 .482
English Language? Pr 236 123 426 20 303 000
12 Do you enjoy watching films at Pu 221 122 416
home? Pr 236 112 .329 098 282 .000
15 1 would prefer to study literary
. ; Pu 221 139 .489
adaptations on film and TV after Pr 236 134 477 046 1.02 .045

reading the book.
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By contrast, the numbers of students in the public schools are very crowded and
they may not have chances of participation. Another reason is that, a suitable hall for
showing the film, DVD player or video recorder are more likely to be available in the
private schools than in the public schools. The students of private schools may have
understood that literary adaptations facilitate the process of language acquisition more
than the students of public schools.

On the other hand, the students of public schools (M=1.42, SD=.495) have
different opinion compared to the students of private schools (M=1.20, SD=.403)
concerning question 14. The mean difference of .221 with T-score of 5.26 indicates that
this question is significant at P=000 level. This may be because the students of public
schools think that watching literary adaptations with subtitles in their first language
helps them to understand the story more than the students of private schools. At the
same time, in the statements of number 12, 13 and 15, the opinions of the students in
public schools and private schools are close to each other. These statements are
statistically significant but they are not very meaningful because the means are close to
each other. Both groups think that watching films in English is enjoyable. At the same
time, they prefer to watch the literary adaptations after they have read the story in the

textbook.

Students’ Perceptions on Studying Literary Adaptations According to their Class
As it can be seen from table 7, in most of the significant statements for class

differences, the grade 12 students think differently compared to the grade 11 students.
The Independent Samples T-test for comparing means showed that the grade 12

students received higher mean score than the grade 11 students at P<0.05 level. This

may be because grade 12 students have more experience than grade 11 students.
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Table 9
Significant T-test Results of Students’ Perceptions on Studying Literary Adaptations
According to Their Class

S,’j’ Statements C N M SD MD T Sig.
8  The study of literary adaptations on
film and TV increases my 11" 225 354 142

motivation to collect informationon 12" 232 4.40 .794 862 8.00 -000

the written text and on the film.

1 |find watching literary adaptations 11" 225 373 1.31

on film and TV in class enjoyable. 120 232 445 825 719 7.03 000
10 The study of literary adaptations on

film and TV encourages me to th

consider the differences between ﬁm ggg 222 182?1 665 6.28 .000

the written text and the film ' '

version.
5  The study of literary adaptations on 1" 295 382 135

film and TV improves my spoken : :

P yp 12" 232 445 g5 631 603 .000

English.

3 The study of literary adaptations on
film and TV improves my
understanding of grammar.

11™ 225 356 1.25

12" 232 415 og7 599 567 .00

11 Which one of the following learning
skills is developed the most while
studying a film adaptation?

11" 225 323 171
12" 232 377 160 240 348 010

7  The study of literary adaptations on
filmand TV gives me the 11" 225 373 1.16
opportunity to practice my 12" 232 425 .869
pronunciation skills.

525 5.47 .000

4  The study of literary adaptations on

filmand TV provides an 11" 225 3.85 1.09 517 002
opportunity for me to practice my 12" 232 433 851 A4 ' '
listening skills.

2 The study of literary adaptations on
film and TV improves my
vocabulary.

11" 225 3.90 1.13

12" 232 435 .gg 452 45 012

9  The study of literary adaptations on

th
film and TV improves my writin 11" 225 3.88 1.08
skills. P Y J 12" 232 433 g4 401 496  .003

6  The study of literary adaptations on
film and TV encourages me to
participate in the class discussions.

11" 225 3.64 1.27

12" 232 407 105 428 391 000

13 Do you enjoy watching films in 11" 225 134 475
12 Do you enjoy watching films at 11" 225 120 .400

home? 12" 232 114 350 057 164 .00
14 Do you enjoy watching films with 11" 225 133 472 102 041

subtitles in your first language? 12" 232 128 454 044
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According to Prathoomthin (2009), films can be selected as a means or medium
to increase students’ experiences and to enhance learners’ language acquisition. In
addition to that, the grade 12 students studied three novels and they may have seen
literary adaptations of these three novels at their schools. At the same time, the students
of grade 11 studied two novels and they may have seen the film adaptations of two
novels in their classes. Another reason for that is because the grade 12 students reach
their last year at their preparatory schools and their grades will be counted for
admission to universities. They pay more attention to understanding subjects in order to
get a higher grade more than the students of grade 11.

On the other hand, the grade 12 students share the same view compared to the
grade 11 students for the questions of number 12, 13 and 14. These questions
statistically are significant at the level of P<0.05 but they are not very meaningful
because the means of these statements are close to each other and their opinions are
similar to each other. Both groups think that watching films is enjoyable. In addition to
that, they want to watch films with subtitles in their first language, because they think

that subtitles help them to understand the story and improve their reading skills.

Teachers’ Perceptions towards the Use of Literary Adaptations in EFL
Classrooms

Some of the statements in the research as shown in table 10 were designed to
discover the attitudes of teachers on using the literary adaptations in EFL classrooms.
Furthermore, there were some open-ended questions designed to discover more about
the attitudes of teachers on using literary adaptations.

In the first statement, the majority of teachers (85.1%) agreed or strongly

agreed (M=4.13, SD=1.08) that students find watching film adaptations enjoyable.
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According to Forney (2004) and Magolda (2001) film as an entertainment media can be
used in teaching the English language, because films connect students with the course
material. Moreover, it enables students to engage with the learning process, whether the
learning occurs in classroom or out of classroom.

Table 10

Teachers’ Perceptions towards the Use of Literary Adaptations in EFL Classrooms

S,’j’ Statements N Options Percentage Mean SD
1 Students find watching literary adaptations SD 7.5%
on film and TV enjoyable. D 0%
67 N 7.5% 413 1.08
A 41.8%
SA 43.3%
11 Film adaptations can be used to develop SD 1.5%
students’ imaginative processes. D 4.5%
67 N 13.4% 4.07 .892
A 46.3%
SA 34.3%
6  Using literary adaptations on film and TV SD 4.5%
encourages students to participate in the D 4.5%
class discussions. 67 N 9.0% 4.00 1.00
A 50.7%
SA 31.3%
10 Using literary adaptations on film and TV SD 1.5%
encourages students to discuss the D 11.9%
differences between the written text and 67 N 14.9% 391 1.05
the film version. A 37.3%
SA 34.3%
8  Using literary adaptations on film and TV SD 9.0%
increases students’ motivation to read and D 4.5%
collect information on the writtentextand 67 N 14.9% 3.77 117
on the film. A 43.3%
SA 28.4%
14 I?o you allow your stqdents to Wa'gch th(_e Yes 36.4%
literary adaptations with subtitles in their 67 No 63.6% 1.63 .484
first language? '
13 I would prefer to use literary adaptations on 67 Yes 74.6% 195 438
film and TV after reading the book. No 25.4% ' '

Likewise, the majority of the teachers (80.6%) agreed or strongly agreed
(M=4.07, SD=.892) that using literary adaptations helps students to develop their

imaginative processes. While watching literary adaptations, students see some events
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and some images that they might not have seen before. These imaginative situations
may help students to get entertainment from the film (Johnson & Giorgis, 2003;
lannone, 2001). After that, the majority of the respondents (82%) agreed or strongly
agreed that “Using literary adaptations on film and TV encourages students to
participate in the class discussions” (M=4.00, SD=1.00). As Roell (2010) points out,
watching literary adaptations encourages students to discuss critical question and share
their information with each other. After the students watch the film, the teacher can
divide them into groups in order to discuss the film together. In addition to that,
teachers can give students role-play activities. In this case, the students will take the
role of characters and use the language of the film in practice (Whatley, 2012).

As it can be seen from table 10, the majority of teachers (71.6%) agreed or
strongly agreed that “Using literary adaptations on film and TV encourages students to
discuss the differences between the written text and the film version” (M=3.91,
SD=1.05). Literary adaptations are not always faithful to the texts (Golden, 2001).
Some sequences and events of the story may have been changed. According to Muller
(2006) teachers can ask students to find differences between the printed text and the
movie version. As Watson (2003) elaborates:

Adaptation from a literary original a novel, novel extract or short story helps to

clarify similarities and differences between forms and brings out the critical

discipline that inheres in creative expression. Mediating between written
narrative and its potential transformation into film narrative, students ask ‘How
does this work in film?” but also, ‘What is its function in the novel?’. The
process of selection, deletion and addition of material is analytical and

evaluative. (p. 61)
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The students may find and discuss the parts which are included into the film and
the parts which are excluded in the text. Furthermore, the discussions may help them to
develop their comprehension. Then, statement eight comes with a mean score of 3.77
(SD=1.17). The majority of respondents (71.7%) agreed or strongly agreed that “Using
literary adaptations on film and TV increases students’ motivation to read and collect
information on the written text and on the film”. According to teachers’ perceptions,
using literary adaptations encourages students to collect information on the film and on
the text as well, such as collecting information from the internet, articles and other
sources. Moreover, teachers can ask students to collect information about the writer’s
life, the characters of the film, filmmakers and news about the film (Stewart, 2006).
Then, for the question “Do you allow your students to watch the literary adaptations
with subtitles in their first language?”, 63.6% of the respondents answered ‘No’ and
36.4% answered ‘Yes’ with a mean score of 1.63 (SD=.484). According to teachers’
attitudes, using films with subtitles has disadvantages, for this reason the majority of
them rejected to use it in their teaching courses. This may be because they think that
subtitles distract students’ attention from listening to the real voice of the actors to
reading the scripts on the screen (Taylor, 2005). Finally, 74.6% of the teachers with a
mean score of 1.25 (SD=.438) preferred to use literary adaptations after reading the
book. This may be because they think that if they use the literary adaptation before
reading the text it would make it less likely for students to read the story.

Likewise, the teachers for the open-ended questions expressed their attitudes in
different ways. For the first open-ended question “Do you have any experience and
difficulties when using literary adaptations on film and TV in EFL classrooms?” one of
the teachers expressed his/her idea in this way: “Students tend to enjoy it, but the main

difficulty is the language of the film. They prefer to be with native language subtitles”.
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When students do not understand the language of the film, they want to look for the
version which has subtitles. This makes students to pay more attention to read the
scripts on the screen than listening to the actors’ voices. Another teacher mentioned that
“I have four years’ experience Of using literary adaptations without any difficulties,
because students like it very much”. Accordingly Roell (2010) states that films bring
pleasure to students because spoken language is supported by visual elements. This
would be a good reason for teachers to use literary adaptations in their classes and
encourage their students to watch films. Another teacher mentioned that “The crowded
classes are the main problem”. When the classes are crowded teachers face difficulties
in managing class discussions. Then, for the question “Do you assign any specific tasks
to assess your students after watching the film? If so, what are they?” one of the
teachers expressed that “The only task would be commenting on the events, and then
comparing it (if it’s possible) to the events in the text”. Teachers can assess their
students by giving them the opportunity to comment on the events of the story. In this
case, the students can develop their understanding of the story. In addition to that, the
teachers can have a conversation with the students so that they could compare the
events of the literary adaptation with the events of the written text (Koksal, 2004).
According to Whatley (2012), students can be assessed through the activities of post-
viewing, because they have seen the end of the film and they may answer some critical
questions. Another teacher mentioned that “I will assess my students by giving them
writing homework about the characters of the film then, discuss their summaries at
class with each other ”. Students can write their own reflections as a summary about the
characters of the film and the story. This helps teachers to have a better understanding

of whether the students have understood the film and the story.
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For question “In what way does the study of literary adaptations on film and TV

assist teachers to teach English language?” one of the respondents expressed that “It
helps teachers to find the ways that facilitate their teaching ”. Teachers can use literary
adaptations as a method of teaching language to improve students’ language skills
(Buckingham, 2003). Therefore, literary adaptations facilitate teaching by providing a
good communication between teachers and students. At the same time, a good
communication helps students to interact effectively and then comprehend the story.
Then, another teacher mentioned that “Literary adaptations help teachers to bring a
real context into the classroom . The use of literary adaptations can be regarded as one
of the materials that brings different contexts into the classroom (Golden, 2001).
According to Berardo (2006), the main advantage of using literary adaptation in
classroom is to show the learners the real voice of the actors. Furthermore, it helps
teachers to show students how native speakers interact in their communities. The
different contexts may have a positive effect on student motivation to know more about
the speakers’ accent and their background cultures. In response to the question “How
does the study of literary adaptations on film and TV assist students to improve their
language skills?” one of the teachers stated “By imitating the characters’ speech,
students learn how natives are speaking”. Teaching speaking can be developed by
giving the learners role-play and presentation activities. These may motivate the
students to speak, act, and practice their language skills (Lazaraton, 2001; Richards &
Renanday, 2008). Another teacher said that “Students’ language skills can be improved
through communication”. Watching literary adaptations encourages students to interact
and communicate with each other to develop their language skills more than studying
language through the tasks. At the same time, communication helps students to use

functions of language instead of structure of language.
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Finally, for the question “If there is more than one version of film adaptation
available, how do you select which one to use?” the respondents had different points of
view. One of the teachers said that “I select a film that has been adapted to a great
degree on the original text of the novel/play”. Some screenwriters or directors and film
production companies tend to add/delete many things in the original text of the
novel/play according to the needs of the cinema marketing. When there are major
differences between the text book and the film version, students may be confused about
the sequences of the events. Another teacher mentioned that “l watch all of them and
then | select the one which is more didactic for the students”. The pedagogical use of
film in foreign language classrooms should be taken into account according to the
objectives of language teaching. One of the objectives of teaching may be achieved
through using literary adaptations pedagogically. Many things should be taken into
consideration when using literary adaptations in classrooms such as age and
background of the students. According to Smith (2009), many companies nowadays are
producing films that attract a large number of young people but they are not appropriate

to be used in educational environments because they feature scenes of sex and violence.

Teachers’ Perceptions on Using Literary Adaptations to Teach Language Skills
The data collected from teachers’ questionnaire on using literary adaptations to
teach language skills indicated that a high percentage of the participants agreed that
using literary adaptations assists them to teach language skills. Data about the
statements, the frequency of the teachers, mean and standard deviation are shown in
table 11. As it can be seen from the findings obtained in statement five, the majority of
the respondents (77.6%) agreed or strongly agreed that using literary adaptations

provides useful material for speaking activities (M=4.05, SD=.919). According to
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Brown and Yule (1983) and Tsang and Wong (2008) the role of teachers in teaching
speaking skill is to bring the relevant materials and topics into classroom. Literary
adaptations provide learners the opportunity to communicate through the activities and

encourage learners to talk, interact, and share their information with each other

practically.
Table 11
Teachers’ Perceptions on Using Literary Adaptations to Teach Language Skills
S,i' Statements N Options Percentage Mean SD
5  Using literary adaptations on film SD 1.5%
and TV provides useful material D 4.5%
for speaking activities. 67 N 16.4% 4.05 919
A 41.8%
SA 35.8%
7 Using literary adaptations on film SD 6.0%
and TV gives students the D 3.0%
opportunity to practice their 67 N 9.0% 4.05 1.07
pronunciation skills. A 43.3%
SA 38.8%
4 Using literary adaptations on film SD 4.5%
and TV provides useful material D 3.0%
for listening activities. 67 N 7.5% 4.04 .960
A 53.7%
SA 31.3%
2 Using literary adaptations on film SD 7.5%
and TV provides vocabulary D 3.0%
activities. 67 N 4.5% 3.94 1.05
A 58.2%
SA 26.9%
9  Using literary adaptations on film SD 0%
and TV provides topics for D 14.9%
writing assignments. 67 N 19.4% 3.76 1.00
A 40.3%
SA 25.4%
3 Using literary adaptations on film SD 3.0%
and TV is effective for teaching D 16.4%
grammar. 67 N 23.9% 3.59 1.12
A 31.3%
SA 25.4
12 Which one of the following Listening  65.2%
learning skills is developed the Speaking  21.2%
most while using a film 67  Reading 3.0% 1.69 1.25
adaptation? Writing 0%

All Skills  10.6%
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Then, statement seven also received a high percentage (82.1%). The majority of
respondents think that using literary adaptations gives students the opportunity to
practice their pronunciation skills. While watching literary adaptations students will be
motivated to imitate the actors’ voices such as stress, rhyme and intonations because
native speakers pronounce words correctly. Having good pronunciation of English
helps students to communicate and speak more in English (Nation & Newton, 2009).
After that, 85% of the participants agreed or strongly agreed (M=4.04, SD=.960) that
using literary adaptations provides useful material for listening activities. Lin (2002)
suggests that teachers can use DVD films as an effective material to enhance students’
listening skills. According to Lin (2012) when teachers practice listening skills in the
classroom, they can focus on intensive listening such as how native speakers use
interactional language in the story.

Then, 85.1% of teachers (M=3.94, SD=1.05) agreed or strongly agreed that
“Using literary adaptations on film and TV provides vocabulary activities”. Teachers
can use a variety of techniques to help students increase their vocabulary such as
guessing vocabulary from the context of the film, playing vocabulary games, and
exploring new words and phrases in small groups. Richards and Renanday (2008) states
that if teachers do not have teaching strategies for new vocabulary such as watching
film, learners will be discouraged from making use of language learning opportunities.
According to Ismaili (2013), “while watching the movie and completing the vocabulary
activities, students acquire and use new words. Learning new vocabulary helps students
become more fluent because the more words they know, the easier it is to express
themselves” (p. 128).

As for statement nine, 65.7% of the respondents agreed or strongly agreed that

“Using literary adaptations on film and TV provides topics for writing assignments”
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(M=3.76, SD=1.00). The findings obtained from this statement indicate that teachers
can find lots of topics for writing assignments by showing students a scene of the film
and then each student writes a summary about it. Then, the statement “Using literary
adaptations on film and TV is effective for teaching grammar” received a mean score of
M=3.59 (SD=1.12). Ishihara and Chi (2004) state that films consist of a set of
conversations that teacher can use them to teach grammar. These conversations present
grammar and structures of a spoken language. Then, learners will follow the rules of
grammar and the structures of spoken languages through watching films (Carter &
McCarthy, 2006).

Finally, the majority of the respondents (86.4%) in statement 12 indicated that
‘Listening’ and ‘Speaking’ skills were the most developed skills while using literary
adaptations. This may be because they think that listening is a key to teach other skills
and it is a foundation to teach other skills (Nunan, 2008). At the same time, the teachers
may think that good listening encourages students to interact and speak better. By
contrast, the options of ‘Reading, Writing and All Skills’ received very low score
(13.6%), this may be because these skills cannot be as well developed as listening and
speaking skills. A similar study by Ismaili (2013) found that using films is a useful
resource for teaching listening and speaking. Ismaili (2013) in a study under the title
“The Effectiveness of Using Movies in the EFL Classroom-A Study Conducted at
South East European University” (p.121) found that using films improves students’
listening and speaking skills. Film-based instructions can increase students’ interests
and learning motivation. The activities derived from the films, such as the oral

presentations enhance students’ listening and speaking skills.
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Teachers’ Perceptions on Using Literary Adaptations According to Their Gender

The Independent Sample T-test results about the significant relationship
between gender of the participants and their responses to the statements are shown in
table 12. In most of the significant statements for gender differences, the female
teachers have different points of view compared to the male teachers.

As it can be seen from the table, female teachers scored significantly higher
than male teachers. This may be because the females use literary adaptations for their
courses more than the male teachers. The female teachers may have understood that the
use of literary adaptations enables students to get entertainment, as shown in statement
number one with a mean difference of .670 and a T score of 2.63. The female teachers
may think that students learn more vocabulary thorough discussions with each other.
Moreover, the female teachers may think that students can develop their language skills
when they are in the centre of learning. Zhou and Xu (2007) in a research conducted in
the Canadian universities found that “females were more likely to use student-centred
pedagogical approaches in teaching than males” (p.140). Ehrman and Oxford elaborate
that females have more strategies for using a real language in real context than males
(as cited in Varol & Yilmaz, 2010). The female teachers may think that the use of
literary adaptations helps them to use a real language of native speakers through which
they develop their teaching style and achieve their objectives in ELT.

By contrast, the male teachers received higher mean score (M=1.38, SD=.495)
than the female teachers (M=1.13, SD=.350) in statement “l would prefer to use
literary adaptations on film and TV after reading the book”. The mean difference of
.248 with the T score of 2.39 indicates that the male teachers think differently than the

female teachers at P=.000 level. This may be because the male teachers think that
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students develop their understanding when they read the text first and then they watch

literary adaptations visually.

Table 12

Significant T-test Results of Teachers’ Perceptions on Using Literary Adaptations

According to Their Gender

St.

N Statements G N M SD MD T Sig.

1 Students find watching literary adaptations M 31 377 133
on film and TV enjoyable. F 36 4.44 694 670 263 049

2 Using literary adaptations on film and TV M 31 358 1.28 669 270 008
provides vocabulary activities. F 36 425 .691 ° ' '

6  Using literary adaptations on film and TV
encourages students to participate in the :YI gé ?1625; 16%3 .600 255 .012
class discussions. ' '

9  Using literary adaptations on film and TV M 31 348 1.06 516 216 034
provides topics for writing assignments. F 36 400 .894 - ' '

4 Using literary adaptations on film and TV
provides useful material for listening IEA gé i;; 16%3 503 220 .032
activities. ' '

11  Film ada}ptatlops can be used to develop M 31 380 1.07 499 235 015
students’ imaginative processes. F 36 430 .624

8  Using literary adaptations on film and TV
increases students’ motivation to read and M 31 351 1.36 483 170 049
collect information on the writtentextandon F 36 4.00 .956 ' '
the film.

10 Using literary adaptations on film and TV
encourages students to discuss the M 31 370 121 373 145 017
differences between the written textandthe F 36 4.08 .874 ' '
film version.

7 Using literary adaptations on film and TV
gives students the opportunity to practice 2" 2(13 ig; 1728 351 1.34 .033
their pronunciation skills. ' '

13 I'would prefer to use literary adaptationson M 31 1.38 .495 248 239 000
film and TV after reading the book. F 36 113 .350 ° ' '

5 Usin_g literary adaptat!ons on film _and TV M 31 393 1.09
provides useful material for speaking E 36 416 736 231 1.02 .031

activities.

Teachers’ Perceptions on Using Literary Adaptations According to Their School

Table 13 illustrates the significant relationship of the participants according to

their school and their attitudes towards the use of literary adaptations in EFL

classrooms. The results were analysed by using Independent Samples T- Test and

checked for significance.
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Table 13
Significant T-test Results of Teachers’ Perceptions on Using Literary Adaptations
According to Their School

SNt' Statements S N M SO MD T Sig
4 Using literary adaptations on film and TV
> . L Pr 27 370 1.20
pro_w_d_esuseful material for listening PU 40 427 678 571 248 .024
activities.
7 Using literary adaptations on film and TV

gives students the opportunity to practice Pro2r 374 134 534 205 .037

their pronunciation skills. Pu 40 4.27 .784

12 Which one of the following learning skills Pr 27 196 153

is devel_oped the most while using a film PuU 40 151 996 450 144 .042
adaptation?

2 Using literary adaptations on filmand TV~ Pr 27 374 1.28 334 127 035
provides vocabulary activities. Pu 40 407 .858 - ' '

14 Do you allow your students to watch the
literary adaptations with subtitles in their Pro27 173 452 155 1.28 .010

first language? Pu 40 157 .500

13 1 would prefer to use literary adaptationson Pr 27 118 .395

film and TV after reading the book. Pu 40 130 .464 114-1.05.030

As it can be seen from the table, the respondents of public school in the
statements of four, seven, two and thirteen received higher mean scores than the
respondents of private schools. The teachers of public schools think differently
compared to the teachers of private schools. This may be because the teachers of public
schools may have noticed that teaching English is easier with the use of literary
adaptations. They may think that using literary adaptations facilitates their style of
teaching by showing the text for the second time visually. Another reason is that, the
teachers of public schools may have seen how using literary adaptations helps students
increase their vocabulary and give students the opportunity to hear the actors’ voices
and develop their listening skills.

On the other hand, the teachers of private schools received higher mean scores
than the teachers of public schools for the statement “Which one of the following
learning skills is developed the most while using a film adaptation?”. This may be

because the teaching hours daily are more in the private schools than in the public



70
schools. More teaching hours give teachers the opportunity to show the literary
adaptation completely and discuss it in detail when needed. In spite of the availability
of visual equipment for showing the film, the majority of the teachers in the private
schools disagree to use films with subtitles in students’ first language. This may be
because the teachers’ of private schools are aware of the disadvantages of subtitles in
students’ first language which have a negative effect on students listening skills. In case
subtitles are used it is better to be in the foreign language. A similar study by Mitterer
and McQueen (2009) found that subtitles in students’ first language provide no benefit.
The research is done among 121 participants from Max Planck Institute in Radboud
University Nijmegen in Netherland. The participants were asked to watch films in both
English and Dutch subtitles in order to compare the effects of subtitles in the language
spoken in the film with the effects of subtitles in their native language. The study found
that foreign language subtitles are helpful but native language subtitles provide no

benefit or less benefit especially for grammar and vocabulary learning.

Teachers’ Perceptions on Using Literary Adaptations According to Their
Teaching Experience

Table 14 shows the significant relationship between years of teaching
experience of the participants. Among all of the statements for differences in the years’
of teaching experience only statement 14 with an F score of 6.14 showed significant at
P=.001 level. The teachers between 10-15 years of teaching experience totally rejected
to use literary adaptations with subtitles i.e. they all selected No (M= 2.00) as compared
to over 15 years of teaching experience (M= 1.33, MD= .66667*), one to five years of
teaching experience (M=1.50, MD=.50000*) and five to ten years of teaching

experience (M= 1.68, MD=.31579). This may be because this group of teachers prefers
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to use literary adaptations without subtitles in students’ first language. They may think
subtitles prevent students from watching the actual film. They may also think that
students concentrate on reading rather than listening to the actors’ speech.

Table 14
Significant ANOVA Results of Teachers’ Perceptions on Using Literary Adaptations
According to their Teaching Experience

Comparing
St. Teaching Years of .
N Statement Experience Teaching MD F S
Experience
14 Do you allow
your students to 10-15 2.00 10-15&0v15 .66667*
watch the literary  5-10 1.68 10-15& 1-5 .50000*
adaptations with  1-5 150 5-10&0v15 35088 014 001
subtitles in their Ov 15 133  10-15 & 5-10 31579*

first language?

* The mean difference is significant at the 0.05 level.

Then, the teachers between five to ten years of teaching experience also shared
different views compared to the group of over 15 years of teaching experience with a
mean difference of .35088. This group may have seen the advantages of using literary
adaptations in ELT without subtitles in students’ first language. The participants of this
group may have more confidence in using literary adaptations for learning than those
with over 15 years of teaching experience. Likewise, they may believe that students
become more familiar with the vocabulary of the foreign languages when the teachers

use the original version of the film without subtitles.

Conclusion
This chapter of the thesis analysed the results and findings obtained from both
students’ and teachers’ questionnaire. Comments have been made for all of the

statements and questions, also major findings have been discussed in relation to the
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current relevant literature. Furthermore, demographic differences of the participants

such as gender, age, class, school and teaching experience were discussed in detail.



CHAPTER V

CONCLUSIONS AND RECOMMENDATIONS

Presentation

This final chapter of the thesis summarizes the research process and the
findings. It then gives practical recommendations for the students when studying
literary adaptations and teachers when using literary adaptations in teaching English as
a foreign language. After analysing the findings, suggestions for further research will

be presented.

Summary of the Results

As it is mentioned in chapter one, studying literary texts through textbooks is
now insufficient in teaching English at the preparatory schools in Kurdistan Region-
Irag. Furthermore, the students should be encouraged with the activities that make the
process of learning more motivating and enjoyable. This study was designed to
investigate the attitudes of both teachers and students regarding the impacts of literary
adaptations in EFL classrooms. For these reasons, the following questions were asked
as part of the research:

1. What are students’ attitudes towards the study of literary adaptations in EFL

classrooms?

2. Does the study of literary adaptations assist students to improve their

language skills?

3. What are teachers’ attitudes towards the use of literary adaptations in EFL

classrooms?

73
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4. Does the use of literary adaptations assist teachers to teach the language
skills?

5. Are there any statistically significant differences between teachers’ and

students’ perceptions of literary adaptations and their age, gender, school, class

and teaching experiences?

In the following sections, the conclusions of each of the research questions with
the demographics differences of both students and teachers will be discussed in detailed

by depending on the findings obtained in chapter IV.

Students Attitudes towards Studying Literary Adaptations

Regarding the first research question about the attitudes of students towards the
study of literary adaptations in EFL classroom, the results revealed that studying
literary adaptations encouraged students to consider the differences between the written
text and the film version. When the students see that the adaptation version is not like
the text, this enables them to compare the events between the literary adaptation and the
textbook. Literary adaptations and their texts are two different medium representing the
story in two different modes. Students while reading the text concentrate on how the
writer has used narrative, descriptive, dialogue and figurative language. By contrast
while viewing, students focus on how the actors are speaking and using the language
such as: expressions, gestures and movements. Then, it is concluded that the study of
literary adaptations increases students’ motivation to collect information on the written
text and on the literary adaptation. As Stewart (2006) stated reading skills can be
developed through collecting more information about the adaptation and the text. The
collected information may be part of students’ homework which is given by their

teachers or it may be only students’ desire to read and collect information extensively.
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Based on the findings of this study, the participants also indicated that they prefer to
study literary adaptations after reading the book. Watching the adaptation before
reading the text makes it less likely for students to read the text because the students get
the plot of the story via watching the adaptation and they will not be motivated to read

the text.

Watching Literary Adaptations for Enjoyment

The results of the study for the first research question also suggest that students
enjoy watching film at home and at school. Based on the information provided by the
participating students, literary adaptations can be regarded as an entertainment media
because the traditional means of studying literary texts do not always provide learning
opportunities in the same way as the literary adaptation can. Watching literary
adaptations in the classroom encourages students to talk and discuss certain topics with
each other in relation to the adaptation. It is also concluded that students enjoy
watching films in English because it helps them to listen to the native speakers of
English and get the correct English language. Furthermore, the correct English words

and phrases motivate students to imitate the actors and improve their pronunciations.

Studying Literary Adaptations to Improve Language Skills

The second research question aimed to investigate whether studying literary
adaptations assists students to improve their language skills. The results of the study
concluded that most of the students are aware of the positive impact of studying literary
adaptations on improving their language skills. The findings revealed that the four

language skills can be enhanced through studying literary adaptations since watching
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literary adaptations can create communicative situations that motivate them to improve
their language skills.

According to the respondents, the results also showed that studying literary
adaptations improves students’ vocabulary. Based on the findings, the participants
indicated that vocabulary acquisition is one of the components of developing successful
communication and literacy skills, and also it has been seen as an important part of
learning a language. The findings also concluded that according to the respondents, the
study of literary adaptations improves students’ understanding of grammar. The results
showed that literary adaptation is a useful material to understand the grammar of a
target language because adaptations provide a rich context that enables students to be
familiar with the functions of grammar in the communication situations (Ishihara &

Chi, 2004).

Teachers’ Perceptions towards Using Literary Adaptations

When looking at the conclusions obtained through the third research question
and the goals that this research hoped to achieve, this study certainly was able to show
teachers’ perceptions towards using literary adaptation in EFL classrooms. The results
of the study showed that English language teachers have positive attitudes toward using
literary adaptations. They believe that using literary adaptations along with the textbook
makes teaching easier and provides the opportunity to use two modes of teaching
instead of one. The teachers are also aware that using literary adaptations as one of the
ways that encourages students to participate in the class discussions and motivate them
to consider the differences between the adaptation version and the written text. When
students compare the adaptation version with the written text they will be encouraged to

search for further information about the other works of the author or about the
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characters of the film. The results of the study also showed that teachers have different
ideas than students about using films with subtitles. Unlike students, the majority of
teachers refused to use films with subtitles because it distracts students’ from listening

to the actual spoken language.

Using Literary Adaptations to Teach Language Skills

The fourth research question was designed to find out whether using literary
adaptations assists teachers to teach language skills. The study shows that the majority
of teachers in the preparatory schools of Kurdistan Region-lraq believe that using
literary adaptation assist teachers to teach the language skills. As discussed in chapter
IV, using literary adaptations provides useful material for listening activities. When
teachers use literary adaptations they bring the real voices of English native speakers
into the classroom. The results also showed that literary adaptations provide useful
materials for speaking activities. The teachers expressed that using literary adaptations
encourage students to speak and comment about the events of the story with each other.
Moreover, it gives students the opportunity to practice their pronunciation skills. The
findings also disclosed that literary adaptations provide topics for writing assignments.
The teachers believe that literary adaptations contain many topics that they can give
students as writing assignments. It can also be concluded that literary adaptations
provide vocabulary activities. The English language teachers can use a variety of
techniques to help students explore new words and phrases such as guessing vocabulary
from the context of the adaptation and playing vocabulary games (Gareis el al., 1998).
It is also argued that, combining text with “visual elements is more effective in
facilitating vocabulary learning than providing only definitions of words” (Akbulut,

2007. p. 57). Finally, the results of the study showed that using literary adaptations is
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effective for teaching grammar. Using literary adaptations assists teachers to teach
grammar because literary adaptations show a lot of conversations and dialogues that
present grammar and structures of a spoken language. When students listen to them
they will be automatically encouraged to follow the rules of grammar and the structures

of spoken languages of the adaptation.

Students’ Demographic Differences and Literary Adaptations

When looking at the conclusions obtained through the last research question and
regarding the significant differences of the students’ demographic differences, several
conclusions can be drawn.

The results of the study for gender difference showed that the female students
are more aware of collecting information on the literary adaptation and the text than the
male students. This may be because the females are more motivated to collect
information than the male students. Based on the findings of this study, the female
participants believe that studying literary adaptations helps them to improve their
vocabulary. As Sasser (2010) states the females can develop their language faster than
males. The female students may be aware of the importance of the activities that enable
them to increase their vocabularies. At the same time, the female students take care of
their homework more than the male students. Varol and Yilmaz (2010) in their study
found that “female learners seemed to benefit from the opportunities of learning
English more than the male learners” (p.242). The participants consisted of 80 students
from a public primary school in Turkey. The study found that the female learners like
to watch English TV programs more than the male learners. The female learners are
more aware of the activities that enable them to develop their vocabulary by noting

down new words and their meanings. Likewise for the rest of the statements, the results
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showed that the male and female students share similar perspectives. The findings also
concluded that the students share the same view concerning the study of literary
adaptations. They believe that studying literary adaptations improves their listening
skills, speaking skills, pronunciations skills and understanding of grammar.

Likewise, the results obtained in chapter IV showed that grade 12 students’
think differently compared to grade 11students’. It seems that grade 12 students’ care
more about the importance of understanding literary adaptations than grade 11students’
because they are in the last grade of the preparatory school and good grades will assist
their admission to universities. This also motivates them to take part in the activities
and practice the language that they have learnt from watching the adaptation. Students’
experiences could be another reason for the positive responses of grade 12, because
they have studied more stories with their literary adaptations compared to grade
11students’.

Regarding demographic differences which relate to schools, the study showed
that students in private schools feel more positive towards studying literary adaptations
than students in public schools. Due to the fact that the number of students in the
private schools is lower than the number of students in the public schools, the former
group had more chances of participating in class discussions. By contrast, the results of
the study showed that the students of public schools are more eager to watch films with
subtitles in their first language than the students of private schools.

The One-Way analysis of variance (ANOVA) showed that the age group of 17-
19 think differently compared to the age group of 15-17. The older learners have more
positive attitude towards studying literary adaptations than younger learners. The
students’ ages 17 to 19 are in grade 12 so they have more experience in watching

literary adaptations. The positive responses of this age group showed that watching
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literary adaptations enables them to develop their language skills. Unlike the older

students, the younger students enjoy watching films with subtitles in their first language

Teachers’ Demographic Differences and Literary Adaptations

Regarding the results which relate to gender, the study showed considerable
differences based on the demographic differences of teachers. The study concluded that
the female teachers are more aware of using literary adaptations in their teaching than
the male teachers. The female teachers have a positive attitude towards using literary
adaptations as compared to the male teachers. llter (2009) states that females want to
use technology such as; films, videos, CDs and e-learning in the classrooms more than
males. It seems that using films is more enjoyable for the females than for the males.
The findings also showed that the female teachers think that literary adaptations
provide useful material for listening activities since listening activities give students the
opportunity to listen to native speakers and then practice their pronunciation skills.

As discussed in chapter 1V, the attitudes of teachers in the public and private
schools are different about using literary adaptations in EFL classrooms. The results
showed that the teachers in public schools think that using literary adaptations provides
listening activities, vocabulary activities and gives students the opportunity to practice
their pronunciation skills. The study also concluded that the teachers of the public
schools prefer to use literary adaptations after reading the book.

When the data was analysed, the results showed that the teachers with more
teaching experience do not like to allow their students to watch the literary adaptations
with subtitles in their first language. The teachers who have 10-15 and over 15 years of
teaching experience received the highest mean score compared to the teachers with

fewer years of teaching experience. The experienced teachers may have noticed that
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subtitles prevent the students from listening to the actual spoken language in the film

and encourages them, instead, to focus only on reading the subtitles.

Recommendations

This research has found that the majority of the English language teachers of
preparatory schools in Kurdistan Region-lraq were aware of using literary adaptations
in their English language courses. The attitudes of teachers are positive towards using
literary adaptations in EFL classrooms. The results concluded that using literary
adaptations provides further activities and makes teaching easier. At the same time, it
reveals that the students enjoy watching literary adaptations both in class and at home.
Moreover, studying literary adaptations improves their language skills. Therefore,
based on the conclusions of the study the following recommendations can be made:

1. The results indicated that teachers and students have positive attitudes towards
using literary adaptations. Therefore using literary adaptations should be taken
into consideration as one of the ways of teaching and learning the English
language in order to help students understand the story.

2. The students mostly stated that they face difficulty while watching literary
adaptations especially with the fast speech of the actors. Therefore, the teachers
need to use literary adaptations more than one time when needed, in order to
help students understand the language of the actors.

3. Based on the findings of the study, the students indicated that they improve their
language skills through studying literary adaptations. Therefore, teachers need
to increase the activities that enable students to develop their viewing skills
along with listening, speaking, writing, and reading skills. Integrating viewing

skills needs to be included as a valuable component in whole language
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instruction especially during pre-viewing, while-viewing and post-viewing
activities.

4. Teachers should use literary adaptations after the students read the story. When
the teachers use the text first and then use the literary adaptation, they assist
their students to understand the story better. If not, students will be discouraged
from reading the text in detail.

5. Unlike students, the majority of teachers rejected to use films with subtitles in
students first language. Therefore, using films with subtitles in students’ first
language should be avoided. When the availability of the original version of the
film there is no need for teachers to select the one which has subtitles because
subtitles cause viewers to concentrate only on reading scripts on the screen than
listening the actual spoken language. In case if still subtitles are used it is better
to be English subtitles since English subtitles connect students with the course
materials and help them to understand the story.

6. Teaching materials such as, a DVD player and a big hall should be provided by
the ministry of education especially for the public schools. If these materials are
not present in today’s digital environment at schools, the students will be
demotivated.

7. Teaching hours should be maximised in the public schools so that the teachers
could show the literary adaptation completely and the students have more

opportunities to stay at school and enjoy watching the film.

Suggestions for Further Research
Because this study was limited to the preparatory schools in Kurdistan Region-

Iraq using only the questionnaire survey instrument for data collection, additional
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studies should be conducted employing qualitative methods of data collection.
Additional qualitative techniques, such as interviews and focus groups, could be used to
explore other impacts of literary adaptations in EFL classrooms. The findings showed
that teachers and students have different points of view on using literary adaptations
according to their school. Therefore, a comparative study could be carried out to find
out more about the perspectives of teachers and students towards literary adaptations in
both private and public schools. Making comparisons on using literary adaptations
between public and private schools enables teachers to know the merits and demerits of
using literary adaptations in different places while teaching English. The findings of the
study mainly indicated that teachers and students have different perspectives
concerning using literary adaptations with subtitles. Therefore, an experimental study
should be conducted on using films with subtitles and without subtitles. Furthermore, a
comparative study should be conducted on using films with subtitles in students’ first
language and using films with subtitles in English language. This allows both teachers

and students to know more about the effects of using subtitles on students’ learning.
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APPENDIXES
Appendix A

Students’ Questionnaire

Dear Student

I am currently finishing my Master Degree in English Language Teaching at
Near East University and am working on my Thesis entitled “Teachers’ and Students’
Perceptions towards Literary Adaptations in EFL Classrooms”.

My research is based on the completion of individual teachers’ and students’
surveys. The goal of this questionnaire is to know the views of students towards literary
adaptations in EFL classrooms. Personal information collected in this questionnaire will
only be used for research purposes. It will be anonymous and will be kept confidential.
There will be no identifying information other than age, gender, class and school. |

would greatly appreciate your taking the time to complete this questionnaire.

Researcher: Amanj Abdullah Saeed
Supervisor: Asst. Prof. Dr. Mustafa Kurt
University: Near East University — Cyprus

Email: amanjarya@hotmail.com

Phone Number: (00964 750 368 01 01)


mailto:amanjarya@hotmail.com

Part A: Background information

1. Gender: Male ....... Female .......

3. School: Public ....... Private .......

4. Class: 11" Grade ....... 12" Grade .......

Part B: Tick (V) the option which best reflects your opinion.
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1 | find watching literary adaptations on film and
TV in class enjoyable.
2 The study of literary adaptations on film and
TV improves my vocabulary.
3 The study of literary adaptations on film and
TV improves my understanding of grammar.
4 The study of literary adaptations on film and
TV provides an opportunity for me to practice
my listening skills.
5 The study of literary adaptations on film and TV
improves my spoken English.
6 The study of literary adaptations on film and TV
encourages me to participate in the class
discussions.
7 The study of literary adaptations on film and TV
gives me the opportunity to practice my
pronunciation skills.
8 The study of literary adaptations on film and TV
increases my motivation to collect information
on the written text and on the film.
9 The study of literary adaptations on film and TV
improves my writing skills.
10 The study of literary adaptations on film and

TV encourages me to consider the differences
between the written text and the film version.
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11. Which one of the following learning skills is developed the most while studying a

film adaptation? Tick (\) one of them.

16. Do you face any challenges when studying literary adaptations on film and TV?

If so, explain briefly.
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Appendix B

Teachers’ Questionnaire

Dear Teacher

I am currently finishing my Master Degree in English Language Teaching at Near
East University and am working on my Thesis entitled “Teachers’ and Students’
Perceptions towards Literary Adaptations in EFL Classrooms”.

My research is based on the completion of individual teachers’ and students’
surveys. The goal of this questionnaire is to know the views of teachers towards literary
adaptations in EFL classrooms. Personal information collected in this questionnaire will
only be used for research purposes. It will be anonymous and will be kept confidential.
There will be no identifying information other than gender, school and teaching
experience. | would greatly appreciate your taking the time to complete this

questionnaire.

Researcher: Amanj Abdullah Saeed
Supervisor: Asst. Prof. Dr. Mustafa Kurt
University: Near East University — Cyprus

Email: amanjarya@hotmail.com

Phone Number: (00964 750 368 01 01)


mailto:amanjarya@hotmail.com

Part A: Background information

1. Gender: Male ....... Female .......
2. School: Private ....... Public .......
3. Teaching Experience: (1-5) years ....... (5-10) years .......

(10-15) years....... Over (15) years.......

Part B: Tick (V) the option which best reflects your opinion.
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Statements

Number
Strongly Agree
Agree

Neutral

Disagree

Strongly Disagree

1 Students find watching literary adaptations on
film and TV enjoyable.

2 Using literary adaptations on film and TV
provides vocabulary activities.

3 Using literary adaptations on film and TV is
effective for teaching grammar.

4 Using literary adaptations on film and TV
provides useful material for listening activities.

5 Using literary adaptations on film and TV
provides useful material for speaking activities.

6 Using literary adaptations on film and TV
encourages students to participate in the class
discussions.

7 Using literary adaptations on film and TV gives
students the opportunity to practice their
pronunciation skills.

8 Using literary adaptations on film and TV
increases students’ motivation to read and collect
information on the written text and on the film.

9 Using literary adaptations on film and TV
provides topics for writing assignments.

10 | Using literary adaptations on film and TV
encourages students to discuss the differences
between the written text and the film version.

11 | Film adaptations can be used to develop
students’ imaginative processes.
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12. Which one of the following learning skills is developed the most while using a film

adaptation? Tick () one of them.

14. Do you allow your students to watch the literary adaptations with subtitles in their

first language?

15. Do you have any experience and difficulties when using literary adaptations on film

and TV in EFL classrooms?

16. Do you assign any specific tasks to assess your students after watching the film? If

so, what are they?

17. In what way does the study of literary adaptations on film and TV assist teachers to

teach English language?
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18. How does the study of literary adaptations on film and TV assist students to

improve their language skills?

19. If there is more than one version of film adaptation available, how do you select

which one to use?
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Appendix C

Students’ Questionnaire in Kurdish Language
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Appendix D

Approval Letter by Ministry of Education-KRG
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