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ABSTRACT

THE RELATIONSHIP OF PERCEIVED STRESS LEVELS, POSITIVE
PSYCHOLOGICAL CAPITAL AND LOCUS OF CONTROL IN UNIVERSITY
STUDENTS

Universities conduct their educational activities with young people who have passed
adolescence. The mental health of this young generation is important for every country in the
world. This is because the skilled workforce that will build the future of societies is educated
in universities. Studies show that perceived stress, locus of control, and positive psychological
capital are concepts that directly and indirectly affect university students. The purpose of this
study is to examine the relationship between perceived stress, positive psychological capital,
and locus of control in individuals pursuing their university education. The relationship between
perceived stress, positive psychological capital and locus of control was investigated in relation
to some demographic variables in the study, which was conducted using the relational screening
model among individuals continuing their university education in Rize, Turkey. A total of 777
university students, 513 females and 264 males, participated in the study. Participants were
interviewed using the Perceived Stress Scale, the Positive Psychological Capital Scale, the
Locus of Control Scale, and the Demographic Information Form. As a result of the study, it was
found that women are more stressed than men and they attribute events more to fate. It was
found that they believe that the world is fairer than men and their perception of trust is very low
compared to men. The high stress level of university students reduces their psychological
capital. It was found that locus of control beliefs increased perceived stress and there was no
direct relationship between locus of control beliefs and psychological capital. However, no
relationship was found between locus of control and psychological capital. According to the
correlation results, a positive and significant correlation was found between perceived stress
scale scores and participants' perceived stress scale scores. Based on these findings, it is
recommended that units and mechanisms be put in place to provide psychosocial support for
female students. Various training programmes can be used to ensure that stress is within
controllable ranges. In addition, various educational and psychological support programmes

can be implemented to improve the locus of control and increase psychological capital. It is



believed that these programmes will contribute greatly to the mental health of the young

generation that will shape the future.
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OZET
UNIVERSITE OGRENCILERINDE ALGILANAN STRES DUZEYLERI, POZITIF
PSIKOLOJIK SERMAYE VE KONTROL ODAGININ ILiSKisi

Universiteler egitim faaliyetlerini ergenlik dénemini geride birakmig genglerle
yapmaktadir. Bu geng neslin ruh saglklart diinyanin her {ilkesi igin 6nemlidir. Ciinkii
toplumlar geleceklerini insa edecek kalifiye insan giicli iiniversitelerde yetismektedir.
Aragtirmalar algilanan stres, kontrol odagi ve pozitif psikolojik sermayenin iiniversite
dgrencilerini dogrudan ve dolayl etkileyen kavramlar oldugunu géstermektedir. Bu ¢alismanm
amacl, lniversite egitimlerine devam eden bireylerde, algilanan stres, pozitif psikolojik
sermaye ve kontrol odaklar: arasindaki iliskiyi incelemektir. Tiirkiye’de Rize Ilinde finiversite
egitimlerine devam eden bireylerde iligkisel tarama modeli ile gerceklestirilen arastirmada
algilanan stres, pozitif psikolojik sermaye ve kontrol odag: arasindaki iliski, bazi demografik
degiskenler agisindan arastirilmistir. Calismaya 513 kadin, 264 erkek olmak iizere toplam 777
iiniversite 6grencisi katilmistir ve katilimeilara Algilanan Stres Olgegi, Pozitif Psikolojik
Sermaye Olgegi, Kontrol Odag1 Olcegi ve Demografik Bilgi Formu uygulanmistir. Arastirma
sonucunda kadinlarm erkeklere oranla daha fazla stresli olduklar1 ve olaylar1 daha fazla kadere
bagladiklar1 bulunmustur. Erkeklere oranla diinyamin daha adil olduguna inandiklari, giiven
algilarmin erkeklere oranla gok diisiik oldugu tespit edilmistir. Universite dgrencilerinin stres
duizeylerinin yiiksekligi psikolojik sermayelerini diiglirmektedir. Kontrol odaklihign algilanan
stresi artirdifi, kontrol odakli olmak ile psikolojik sermaye arasinda ise dogrudan iliki
olmadif1 sonucuna ulasilmistir. Yalmz kontrol odakli olma ile psikolojik sermaye arasinda
herhangi bir iliskiye rastlanmamugstir. Korelasyon sonuglarma gore, katilimeilarin algilanan
stres Olgegi geneli puanlar arttikga aralarinda pozitif yonlii ve anlamli korelasyon bulunmustur.
Bu sonuglara gore, kadin 6grencilere yonelik psikososyal agidan destek saglayacak birim ve
mekanizmalarin igler hale getirilmesi onerilir. Cesitli egitim programlari ile stresin kontrol
edilebilir araliklarda olmasiin saglanabilir. Ayrica kontrol odagim gelistirmek ve psikolojik
sermayeyi artirmak igin gesitli egitim ve psikolojik destek programlar1 yapilabilir. Yapilacak
programlarin gelecegi insa edecek geng neslin ruh saghgma biiyiik katkilar saglayacag

diistiniilmektedir

Anahtar Kelimeler: Algilanan Stres, Pozitif Psikolojik Sermaye, Kontrol Odag:
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CHAPTER 1
INTRODUCTION

Universities conduct their educational activities with young people who have passed
adolescence. At the end of 2018, 219,043,865 university students were in education
worldwide (drdatastats, 2020). These figures are estimated to increase to 262 million by 2025
(YTB, 2020). In Turkey, according to YOK statistics for 2020, 11,763,563 people are studying
at a university (YOK, 2020).

University students experience physical, social and mental changes very quickly. It is of great
importance for all countries to protect the mental health of university students who will build
the future of the countries. Students who are estranged from their families have trouble
adjusting to the new environment. Others have problems in coping with stress (Dogan & Eser,
2013).

Today, stress has become a part of daily life. Stress manifests itself in different ways in each
person. Everyone has different symptoms. People are constantly exposed to high levels of

stress. Therefore, it is not possible to return to a normal level (Amount, 2000).

Scientific studies show that stress has a negative impact on mental health (Schneiderman,
Ironson, & D. Siegel, 2004). These effects vary from person to person (Megan & Quevendo,
2007). Stress is now one of the leading causes of cardiovascular disease leading to death
(Everson-Rose & Lewis, 2005).

Positive psychology, which builds bridges between the past and the future, is an important
clement in stress management (Kalem Ertal, 2017). Positive psychology scientifically focuses
on the positive side of human beings. With this perspective, it makes a positive contribution
to both individuals and institutions (Brandt, Gomes, & Boyanova, 201 1). Nowadays, there is
a growing interest in positive psychology. It is considered as the ability to cope with pain, be

connected to life, survive in difficult situations, and recover from trauma (Biricik, 2012).

To cope with stress, it is necessary to show resistance (Luthans, Youssef, & Avolio, 2006).
The locus of control, on the other hand, shows the individual's potential to cope. Internal locus
of control indicates individual control over one's life. External locus of control means that
events are associated with chance, fate, and external factors. People's responses to problems

vary (Wong-McDonald & Gorsuch, 2004). University students with a high internal locus of



control and psychological capital cope more easily with difficulties (Luthans, Youssef, &
Avolio, 2006).

The stress level of young people who continue their educational life in universities should be
controllable. Young people must have a healthy psychological structure. Positive
psychological capital and control beliefs are two important elements to control stress. This

study shows the extent to which stress in university students is related to these two variables.

1.1. Problem Status

Stress has now become a part of daily life that affects human life. Stress causes psychosomatic
diseases in people whom it affects for a long period of time. Therefore, many functions are
affected. Two-thirds of the 200 million students in the world suffer from anxiety and stress
(Journal Ist, 2017). It is necessary to support university students who have gone through many
psychological stages in this process. The healthier the stages are, the better will be the
qualified intelligence of the countries. If the coping strategies against stress are kept at a high
level during the students' education period, it will make an important contribution to the

countries.

University students are in the final stage of beginning life. During this period, students go
through psychosocial stages. It is normal for them to have adjustment problems during this
time of change. Attitudes toward coping with stress are also important. Those who develop
the right coping methods make a positive contribution to their lives. Those who use the wrong
coping methods encounter problems in the process. (Deniz and Yilmaz, 2005). Stress coping
strategies are behaviours that are exhibited to overcome problems later in life (Folkman,
2010). Studies show that university students around the world are exposed to severe stress
(Mesidor & Sly, 2016).

The most important component of stress management is positive psychology. This is because
it does not focus on the weaknesses of the individual. On the contrary, it focuses on the
strengths and aspects that are capable of development. It emphasises the provision of their
inner dynamics in conflict (Haffernon & Boniwell, 2014). Positive psychological capital is
considered the most effective strategy for negative situations (Avey, Luthans, & Jensen,
2009).



Another important component is locus of control. The concept of locus of control refers to
how a person defines and explains events in social life. People with a high internal locus of
control believe that things are under their control. In contrast, those with an external locus of
control attribute events to luck and fate (Uenuevar, 2012). There is no significant difference
between genders in the studies. Individuals with an internal locus of control are solution-
oriented during conflicts. Those with an external locus of control avoid problems (Taylor M.
2010).

During university, young people, who are often starting a family for the first time, are at great
risk. During this time, young people need psychosocial support. For this, it is important to
establish support programmes. If there are no support programmes, the risk of stress,
depression and suicide is a major problem. This problem leading to disconnection from the

current time is a big risk.

The university years are an intense time for students where they are challenged mentally,
physically, spiritually, and emotionally. During this time, the negative effects of perceived
stress should be controlled. If it cannot be controlled by the youth, the skilled human resources
of their country will be affected. An important component in providing this control is
increasing psychological capital. Another is addressing the compulsion to control. Addressing
these components along with perceived stress fills an important gap in this research. There is
no comprehensive study in this area on this topic. In this regard, the relationship between
perceived stress, positive psychological capital, and locus of control in university students has

been accepted as the main problem in this research.

1.2.  Purpose of the research

* The purpose of this study is to find out whether there is a significant relationship
between perceived stress, positive psychological capital, and locus of control in
university students. The study examined whether the scores obtained from the scales
differed according to socio-demographic variables. Then, the correlation analyses
were evaluated. The structural equation model was used to examine the effects of the

values determined from the scales on each other. Finally, answers to the research



1.3.

questions were sought according to the research model. The sub-objectives of the

research are listed below;

Is there any relationship between the scores of the perceived stress scale, positive

psychological capital scale and students' locus of control scale?

Is there any relationship between the scores of perceived stress scale and socio-

demographic characteristics of students?

Is there a relationship between the scores of the Positive Psychological Capital Scale

and the socio-demographic characteristics of the students?

Is there a relationship between the results of the students' sense of control scale and

their socio-demographic characteristics?

Do the results of the perceived stress scale, the positive psychological capital scale,

and the students' locus of control scale influence each other?

Importance of the research

The Turkish population is very young. Young people make up 15.4% of the population. The

ratio between the age group 18-24, which is the subject of the study, and the young population

is 71.5% (TUIK, 2020). It is necessary to minimise the conflicts that these young people may

experience during their university education. Because the health of society depends on the

mental health of young people. The aim is to scientifically uncover the risks, needs and

expectations of students who are in the final stage of their education. The research aims to

identify the risk factors of university students in coping with stress in order to contribute to

the development of protective measures and solution strategies. While 39% of university

students are moderately happy, 11% are unhappy. The self-esteem of those who are happy is

also high (YOK, 2019). The results will help to support the strengths and improve the

weaknesses.



There are independent studies on university students on psychological capital, stress and locus
of control. This study was conducted to provide a broader perspective by looking at the three
concepts together and relating them to different demographic variables. It will give us an
important way out of stress management. Studies state that $40 billion is spent annually on
avoidable stress in the United States (Goh, Pfeffer, and Zenios, 2019). Looking at the world
in general, this burden is much higher. This research is the first quantitative study to consider
the variables of perceived stress, positive psychological capital, and locus of control together.
In this regard, it should be a source of inspiration for the world of academia, practitioners, and

policy developers.

1.4. Limitations of the Research

(1) This research is limited to the opinions of 777 students who participated in the survey of

18293 students pursuing their education at Rize Recep Tayyip Erdogan University in Turkey.

(2) The data collection period for the survey is limited to the 2018-2019 academic year.

(3) The data collected in the study is limited to the Demographic Information Form, Perceived

Stress Scale, Locus of Control Scale, and Positive Psychological Capital Scale.

1.5. Definitions

Stress: it is the usual reaction of the organism to any change, person, organ or mental
structure. Stress is the name given to the tensions that arise in the organism due to physical,

mental and emotional strain (Altintas, 2014).

Coping: This is the thoughts and behaviours of a person towards internal and external factors

to cope with stressful events (Folkman, 2010).

Locus of Control: it is the equity that individuals use to overcome obstacles and succeed in
their jobs. The internal locus of control belief indicates that an individual can control his or
her life. External locus of control, on the other hand, refers to factors such as luck, chance,

and fate (Wong-McDonald and Gorsuch, 2004).



Positive psychology: positive psychology is a discipline that aims to enhance an individual's
positive personal attributes and protect his or her physical, mental, and emotional health

(Seligman and Csikszentmihalyi, 2000).



CHAPTER 2
CONCEPTUAL FRAMEWORK, RELATED RESEARCH

In this part of the study, stress, the theoretical approach to stress, positive psychological capital
and its subcomponents, locus of control and its subcomponents, and related research in this

area are mentioned.

2.1.  Stress

Stress is a concept as old as human history. From the earliest humans to the present, people
have been exposed to stress at all times. Even though it has not been expressed as a concept
until recently, man has experienced stress since his first day on earth. Naturally, he has
developed methods of coping with stress. Stress in its current meaning has been used since
the 17th century. Stress is closely related to many disciplines. From physics to medicine,
anthropology, sociology and psychology are some of them. H. Selye, who was the first to
work in this field, defines stress as the body's response to internal and external factors
(Defrank and Vancevich, 1998). Stress is also expressed as the preservation of natural integrity

or the effort to return to that integrity (Baltas and Baltas, 2004).

Today, we are faced with stressors that never stop due to constant change ( Ciiceloglu, 1991).
Coping with stress can be considered as the task of providing mental balance with the
experience gained in the face of events and this knowledge (Oztas, 1990). Stress is the
interaction between stimulus and response (Baltas, 2000). It is defined as the organism's

response to the threat of constraint (Baltas and Baltas, 2004).

Stress is the emergence of the pressure exerted on the organism by internal or external factors.
(Artan, 1986) In the literature, stress is defined as a response to stressors, a process in which
a person interacts with his environment. Those who are exposed to stress are affected at
various levels. It affects the physiology, emotional structure, cognitive or behavioural
dimension of a person (Tarhan, 2008). Monat and Lazarus (1991) have discussed stress under

three headings. These are physiological stress, psychological stress and social stress.

Individuals exposed to man-made traumatic events exhibit post-traumatic stress disorder

(Charuvastra & Cloitre, 2008). Suicidal tendencies can be observed in individuals exposed to



stress (Eskin, Akoglu & Uygur, 2006). Stress also increases the risk of substance use
(Pilowsky, Keyes & Hasin, 2008). Currently, the creation of a new branch in medicine dealing
with psychosomatic disorders is being discussed (Cevik and Sentiirk, 2008). This is because
people who are exposed to stress cannot think rationally. This situation leads to a loss of
efficiency in the work done (Malik, 2011)..

2.2, Theoretical Approaches to Stress

2.2.1. Theories of Biological Approach to Stress

2.2.1.1.  General Adaptation Syndrome

In experiments with mice in the laboratory environment, it was observed that the mice
responded the same way to variables such as temperature and pressure, depending on the type
of stimuli. From these experiments, it was concluded that the organism develops many somatic
discomfort responses and that discomfort is associated with these disorders (Selye, 1965).
Selye defined stress as the alarm phase, the resistance phase, and the exhaustion phase. It is
said that if healthy resistance does not develop during these phases, stress can even lead to
death during the exhaustion phase (Selye, 1965). Stress has an intense effect on the
hippocampus, amygdala, and frontal region of the brain. Especially in stressful situations,

increased amygdala activation leads to addiction and psychiatric risks (Sapolsky, 2015).

2.2.1.2.  Genetic Structural Approach Theory
Genetic makeup determines responses to stressors. It causes people to develop resistance at
different levels. In some individuals, sensitivity occurs in the digestive system, while in others,

sensitivity occurs in the cardiovascular system (Akman, 2004).

2.2.1.3.  The Stress Susceptibility Approach

This model arose as a synthesis of the two previous models. It assumes that the genetic
structures of individuals and environmental factors interact with each other. There is an effect
of heredity and environment ($ahin, 2013). It should also be considered that susceptibility
does not always lead to stress in people with low-stress resistance. A person with a tendency

to stress can remain healthy in a stress-free environment (Akman, 2004).

2.2.2. Psychological Approach
2.2.2.1. Psychodynamic Approach Theory

Unconscious dynamics is an approach proposed by Freud. In this approach, the reflection of



repressed impulses creates anxiety and tension in the individual (Akman, 2004). Freud talks
about objective anxiety, neurotic anxiety and moral anxiety which cause stress. This is because
the person experiences stress due to the emergence of repressed emotions. Overloading of
defence mechanisms beyond normal levels causes the development of pathological diseases
(Shultz and Shultz, 2001).

2.2.2.2.  Cognitive Theory

According to this theory, the development of stress in individuals is the result of the interaction
of the individual with the environment. This theory focuses on cognitive appraisals. People
are constantly evaluating their interaction with the environment. These evaluations are useful
to the person in terms of content and help them understand risky things (Akman, 2004). The
first stage assesses whether events in the environment cause stress. The second stage examines
the harmful and threatening situation of the events. In the third stage, it is determined how the
events affect the person's normal state. A person's coping strategies vary from both the

individual and the environment (Lazarus and Folkman, 1984).

2.2.2.3. Learning Theory

The theory is that conditioning experienced in early childhood comes into play in adulthood.
Russian scientist Pavlov's experiment with dogs is called classical conditioning. Watson's
experiment with Albert was called operant conditioning and it has been generalized. By
establishing a link between conditioned and unconditioned stimuli, stress is eliminated when

the reward is received (Akman, 2004).

2.2.3. Live Systems Theory

In this approach, it is emphasised that living individuals keep their lives in equilibrium with
respect to all internal and external variables. This is called homeostatic equilibrium. For
example, ensuring biological equilibrium can be expressed by a body temperature of 36.5
degrees. Psychological balance, on the other hand, is the situation in which feelings, thoughts,
and behaviours influence each other. Cognitively, it is the meanings that a person ascribes to
the outside world with the schemas in their mind. Stress occurs when the balance between all

these factors is disturbed. It reveals the existence of the problem (Akman, 2004).
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2.2.4. Psychosomatic Theory

According to this theory, there are meanings that people mentally assign to events. People
who are under the influence of these meanings for a long time run the risk of developing
psychosomatic complaints. If this effect is not controlled, stress leads to an effect that can

damage the body (Sahin, 2013).

2.2.5. Neurobiological Theory

Increasing research on the brain has led to some developments. Your brain has a folded and
layered structure, and if there is a relationship between these layers, stress can become a
situation that contributes to human life. Neurobiological theory is a new and current approach
that also incorporates psychodynamic theory, learning theory, and Eastern philosophy (Siegel,
2012). The lower layer of the brain gives the fight or flight command. The brain stem, also
known as the reptilian brain, ensures that reflexes increase in the face of danger. The limbic
system, referred to as the middle layer, is the area where anger, fear, and anxiety occur and is
responsible for initial learning and memory. The upper brain is the region where cortical
abilities are used at a high level and data from the sensory organs is evaluated. The feature
that distinguishes humans from other creatures is the prefrontal cortex region of the brain.
This region is the area where information from other areas and external stimuli are linked.
This area includes functions such as establishing harmonious communication, establishing
emotional balance, balancing fear and anxiety, the ability to empathize, intuition, and

flexibility of responses (Siegel, 2012).

2.3.  Theories of Coping with Stress

2.3.1. Lazarus and Folkman's Theory

This theory dates back to 1966. There are problem-oriented coping approaches and emotion-
oriented coping approaches. Problem-oriented coping is an attempt to identify the problem
and calmly and consciously eliminate the cause. Emotion-oriented coping is a strategy to
eliminate the negative emotions caused by stress. These strategies can take the form of

avoidance, escapism, and emotional support (Folkman, 2010).

2.3.2. Pearlin and Schooler's Theory
This theory states that the negativities that individuals experience in their lives form a coping
repertoire. It is necessary to understand the marks that compelling events leave on people.

This includes changing the situation in the face of a challenging event, changing the meaning
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of the event when it occurs, and coping with stress when it comes to the stage of stress. A

person's personality traits also influence coping (Pearlin and Schooler, 1978).

2.3.3. Billings and Moos Theory

In this theory, coping is treated under three categories and a total of nine subtitles. The first is
appraisal coping, which is the process of making sense of the stressful situation. The second
is emotion-oriented coping. There are the sub-dimensions of emotional regulation, submission
and acceptance, and emotional discharge. Problem-oriented coping involves seeking
information or suggestions about the problem, attempting to solve the problem, and

developing reward alternatives (Billings & Moos, 1984).

2.3.4. The Theory of Carver, Scheier, and Weintraub

This theory has similarities with Lazarus' theory. They have identified 13 different coping
styles. These are as follows. The active coping method aims to reduce the effects of stress
through effort and action steps. Planning is identified as planning the best steps to take against
stress. The displacing, competing activities focus on the threat and struggle by leaving other
jobs if necessary to control the stress. Do not hold back, but wait for the right time without
rushing in the face of the problem. The instrumental causes of seeking social support consist
of the stages of seeking support, seeking information, and seeking advice for the problem.
Social support for emotional reasons is the phase of receiving moral support as an emotion-
oriented coping method. Focusing and expressing emotions focus and express problems and
concerns. Behavioural withdrawal; giving up because you do not think you can handle it.
Mental withdrawal; mentally shifting to other areas, i.e. turning to actions such as watching
television or daydreaming to get away from the problems. Positive reinterpretation; trying to
see the positive side of the problem. Acceptance; It has a functional quality when it is not
possible to change the source of the stress. Denial; To say that there is no source of stress is
to act like it. Orientation to religion is an approach that opens the door to a positive

interpretation of events (Carver, Scheier and Weintraub, 1989).

2.3.5. Endler and Parker's Theory
In this theory, stress coping strategy is determined in three dimensions. Task-oriented coping
refers to the steps taken to eliminate the functionality of the source of stress. Emotion-oriented

refers to the development of responses that have an emotional dimension in their content.
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Avoidance-oriented refers to distracting oneself or directing oneself toward others (Endler &

Parker, 1990).

2.3.6. Schwarzer and Taubert's Theory

In this theory, coping strategies are discussed under four main headings. Reactive coping
recognizes that what is described as harm or loss that has happened in the past, re-plans the
future. Anticipatory coping consists of thinking of the benefits of situations that will soon
occur and are seen as threatening situations, such as exams, dentist appointments, promotions.
Preventive coping is preventing the development of acute stress by imagining possible
situations that may occur in the distant future. Proactive coping means developing one's vision
and imagining that risky situations that may occur in the future offer an opportunity for their

development (Schwarzer and Taubert, 2002).

24.  Psychological Capital and Its Sub-Components

Psychologists have defined positive psychology as a concept that transcends human
capabilities. It has been interpreted as psychology itself (Sheldon & King, 2001). Looking at
the last 200 years, from the establishment of the first psychology laboratory in 1789 to the
20th century, the science of psychology has been more concerned with the negative aspects
of human beings. Psychology has not done much to improve the good sides of man. (Snyder
C. R., 2000). This may be understandable. Until the 1990s, the focus was on healing trauma.
Positive psychology came on the agenda of psychology when Martin Seligman became
president of APA. He pioneered research on the topic (Schulman, 2009). Seligman noted that
work on improving the good and fulfilling life was neglected during his presidency (Linley,
2009).

Maslow is one of the psychologists who laid the foundations of positive psychology. Although
it takes a different path than humanistic psychology, it shares similarities with positive
psychology. While positive psychology relies on experimental studies, humanistic psycholo gy
is based on the personal stories of self-actualized people (Schultz & Schultz, 2008). It
expresses the best performance of people, groups, and organisations as a function and study
of these situations (Gable & Haidt, 2005). Positive psychology includes the abilities, skills,
perseverance, acsthetic feelings, spiritual aspects, and love skills of individuals (Seligman &

Csikszentmihalyi, 2000). In order to live a qualified life, individuals must be the subject of
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research, gather studies under one umbrella, and present these studies using a scientific
method (Schulman, 2009; Taylor, Reed, Bower & Gruenewald, 2000).

Positive psychology focuses on the truth in people and seeks to discover the good. Focusing
on the best in people aims to feed the person with their positive aspects. Meanwhile, it does
not ignore the negative. It sees them as a chain of events that happen and are likely to happen
in the normal course of life. It builds a bridge between yesterday, today and tomorrow. It
builds happiness for today and hope for the future by feeding off the good and satisfying
events of the past. It is broad enough to be used in many fields, from education to business to
therapy (Kalem Ertal, 2017). In a study conducted with cancer patients, disease progression
slowed in individuals who focused on discovering their abilities (Biricik, 2012). Positive
psychology focuses on strengths, not weaknesses. For example, compassion means that the
affluent help the needy. Positive traits in humans not only protect against disease, but also
reduce the damage of stress and many related illnesses (Gable and Haidt, 2005). Studies show
that dealing with negativity, belief, and optimism also protect human health (Taylor, Reed,
Bower, and Gruenewald, 2000). Second, psychology has turned entirely to the psychology of
war, particularly after World War II (Gable and Haidt, 2005). The research conducted during
this period is indicative of what the science of psychology focused on. According to Luthans,
two hundred thousand articles were written on mental illness and its treatment, while one

thousand articles were written on the positive qualities of people (Luthans F., 2002).

It can be said that positive psychology has come to the fore as a preventive measure in the
1990s. It was found that there is a strong link between positive interaction and positive events
in daily life (Gable and Haidt, 2005).

2.4.1. Self-sufficiency

The ability to cope with possible situations that may arise is defined as confidence and belief
in one's own abilities (Stajkovic and Luthans, 1998). Self-efficacy expresses how much
people believe in their abilities rather than how skilled they are (Ozkalp, 2009). There are
three important dimensions of self-efficacy. The first is the degree of self-efficacy of a
person. The second is whether the person's self-efficacy is strong or weak. Strength means
perseverance and effort in a difficult situation, while weakness means giving up the struggle
in a difficult situation. The third aspect is that the self-efficacy component can be developed

(Stajkovic and Luthans, 1998). Those who have a sense of doubt about their potential
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experience anxiety by avoiding the struggle at the slightest obstacle. People with high self-
efficacy can develop various alternative solutions in difficult situations (Caprara and
Cervone, 2003).

2.4.2. Optimism

Optimism is defined in connection with good humour, perseverance, success, physical health.
Lack of optimism is associated with passivity, failure, and illness (Peterson, 2000). Optimism
refers to people who have high life energy, hope for the future, and positive expectations.
Negative optimism refers to people who are pessimistic and have negative feelings and
thoughts (Luthans, Youssef and Avolio, 2007). When individuals' optimism is high, they tend
to keep their physical health and mood good (Seligman and Csikszentmihalyi, 2000).
Optimistic people may be more motivated in their work life (Keles, 2011). In times of
negativity, optimistic people achieve success by maintaining their expectations (Avey,
Wernsing and Luthans, 2008).

2.4.3. Hope

Hope is the person's motivation to achieve the desired goal, to find a way to achieve the goal,
and the perception of self-sufficiency for these processes (Snyder, 2002). Hope is defined as
a cognitive state in which there are necessary alternatives for people to achieve their goals
(Snyder et al., 1991). Hope is a trait that motivates people to perceive themselves as good and
to act (Akman & Korkut, 1993). There is a positive relationship between academic
achievement, physical health, athletic success, and psychological status of individuals with
high levels of hope (Snyder, 2002). The hope component of positive psychological capital is
a highly motivational tool (Luthans and Jensen, 2005). There are also some practices and

approaches to increase people's hope levels (Luthans, Youssef, and Avolio, 2007).

2.4.4. Durability

The resilience component of positive psychological capital is defined as a person's ability to
withstand and recover from all kinds of difficulties in the face of failure and conflict, in
difficult and arduous processes (Luthans, 2002). Resilience has three dimensions, which are
accepting the existing reality, finding a strong base of values and understanding and
perceiving the natural flow of events (Coutu, 2002). It expresses the challenge and
development of all the risks that life may bring before the events occur (Youssef & Luthans,
2007). Resilience is a multidimensional component that consists of a person's adaptation to

all kinds of changes as long as his life lasts, his attitude towards psychological stress and this
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adaptation process (Ozkalp, 2009). Although resilience is a person's response to all types of
situations, it is most effective in negative situations. In a negative situation, we can say that it

is an important factor in fighting stress and anger (Luthans, 2002).

Positive psychology has led to the study of where people's happiness comes from, where they
get their life energy from and how it affects people's well-being. These studies show that
people can provide immunity and coping support against illness and seriously support

recovery from disease states with less harm.

2.5. Locus of Control

The concept first appeared with Julian Rotter's social learning theory (Rotter, 1966). The
Locus of Control became widely accepted through Rotter's work. People who believe that
events are under their control have an internal locus of control. People who believe that events
depend on chance and fate have an external Locus of Control (Rotter, 1966). Later, it was also
used as a locus of control in translations. We have chosen to use the concept of locus of
control. The internal locus of control or the external locus of control varies from individual to
individual. Individuals may not fully belong to a field. Which side is more dominant

determines the direction of the person's internal or external locus of control (Madu, 2018).

2.5.1. Internal Locus of Control

Individuals with an internal locus of control interpret events in the face of any situation by
drawing strength from their behaviour and personality traits. In coping with problems, they
use the internal locus of control when they are successful and the external locus of control
when they are unsuccessful. People with high internal control beliefs do not involve luck, fate,
and belief in an unfair world in their lives (Akin, 2007). When faced with a difficult task, a
person with an internal locus of control focuses more on research, gathering information, and
finding solutions. In simple tasks, there may be no difference between the internal and external
control centre (Spector, 1982). Individuals with an internal locus of control exhibit more
sincere and honest behaviour (Carlson and HYDE, 1980). They find more original strategies
to find unique solutions to the problem (Cohen & Oden, 1974). In the event of failure,
individuals with an internal locus of control take responsibility, whereas individuals with an

external locus of control tend to blame others (Phares, Wilson, and Kgyver, 1971).
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2.5.2. External Locus of Control

People with an external locus of control strongly believe that the entire outcome in case of
failure or success depends on external factors such as luck, fate, and chance (Akin, 2007).
They use more defence mechanisms, show more identity confusion and distrustful behaviour
(Yasar, 2013). We can say that individuals with a high internal locus of control are better able
to cope with pathological situations, while individuals with an external locus of control are

more susceptible to.

2.6.  Related Studies
2.6.1. Stress and Studies Related to Stress in University Students
In some studies conducted in Russia, suicide attempts among university students were found

to increase in stress-related depression (Sych, Matafonov, Belinskaya, and Ferreira, 2005).

In a study conducted in Taiwan, it was found that 84.2% of university students suffered from
depression and 15.3% experienced depression every day. It has been shown that interpersonal

relationships and academic problems are the main causes of depression as they cause stress
(Wen, 2010).

Stress has also been the subject of studies among international students that they are exposed
to high levels of stress due to reasons such as language, new culture, homesickness, finances,
immigration, and learning adjustment (Mesidor & Sly, 2016). Similar results were found in a

study of 229 Turkish students studying in the United States (Duru & Poyrazli, 2011).

In the study conducted by Kilig and Inci, it was found that young professionals with low
education levels are at greater risk for occupational shocks (Kilig and Inci, 2015). People
under the age of 25 have higher levels of post-traumatic stress regardless of gender and
education level. Accordingly, high school graduates were found to be more negatively
affected by traumatic events than university graduates, and people under 25 were found to be

more negatively affected than people over 25.

The tendency to resort to incorrect coping methods may also increase among university
students who experience excessive anxiety and stress. It has been found that they may take
refuge in alcohol and drug addiction to cope with the tension they experience (Duran &
Goezden, 2016).
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According to the study conducted by Akga et al. (2017), 917 adolescents were sampled and it
was found that attention deficit and hyperactivity, depression, and anxiety-related problems
were at a higher level than other mental health problems in the top three ranks in the sample
group (Akga, Selen, Demir, & Demir, 2017). Girls were found to be at higher risk of
depression and anxiety disorders compared to boys, and boys were more likely to have

psychosis and alcohol dependence-related problems than girls.

University students who are exposed to many sources of stress use different coping methods.
University students define stress as a mental state. They include methods such as adequate
sleep, social support, and walking with a group of friends among their coping methods. Those
who are satisfied with the university environment rarely request social support. Moreover, the

perceived stress level was found to be higher in girls than in boys (Hancioglu, 2017).

University students have been found to belong to the high-risk group in terms of stress coping
strategies, and some stress coping strategies that support students' well-being significantly

reduce students' anxiety and perceived stress (Yusufov, Nicoloro-Santa Barbara, Grey,
Moyer, & Lobel, 2019).

According to the study conducted by Ge et al. (2020) on 1137 medical students, it was found
that as the amount of time spent in front of a screen increased, female students were at a higher

risk of stress than male students (Ge, et al., 2020).

According to the study conducted by Choi (2020), students with high perceived stress levels

were found to consume more convenience foods and unhealthy foods.

According to the study conducted by Gupta and NC (2021), the research findings reflect that
there is a significant difference in empathy among university students in terms of gender, girls

have more empathy than boys but the perceived stress level is higher than boys.

In the study of Tam et al (2020), it was found that resilience has a strong mediation effect with

the impact of perceived stress on the use of psychotropic drugs.
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A study conducted by Brubaker and Beverley (2020) on burnout, perceived stress, sleep
quality, and smartphone use in osteopathic medical students found independent relationships
between perceived stress, sleep quality, smartphone addiction, emotional exhaustion, and

depersonalization. Medical students were found to be at higher risk for burnout.

2.6.2. Research on Positive Psychological Capital

In the study conducted by Luthans et al. (2006), the psychological capital of business students
increased after the microintervention to increase positive psychological capital. This effect
was not found in the control group. A similar increase in psychological capital was found in

a study conducted among managers of different professions.

Karairmak and Sivis (2008) suggested that steps should be taken to incorporate positive
psychological capital more into mental health activities. They expressed that it should be
possible to have children, adolescents, adults, and the elderly benefit more from mental health
services while they are still in school. They stated that this should be done in healthy people

before individual problems arise and said that this would contribute to society.

In the study conducted by Avey et al (2009), it was found that there was a positive and
significant relationship between the subcomponents of positive psychological capital and

perceived stress, sales performance, intention to quit and job search behaviour.

Akgay (2011) recommends studies to make a competitive advantage sustainable and to

measure and develop psychological capital by considering the uniqueness of human beings.

In the field study conducted by Erkus and Findikli (2012), positive psychological capital was

found to have a positive and significant effect on working individuals.

Nguyen and Nguyen (2012) in their study of 364 marketing professionals found that positive
psychological capital has a significant effect on work performance and quality of life of
marketing professionals. As an example of positive psychological interventions, Eryilmaz
(2017) found that Peseschkian and Seligman's approaches, which belong to positive
psychotherapy methods, are as effective as psychotherapies conducted using the classical

method.
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In the study conducted by Eser (2018) with teachers, a significant and positive relationship
was found between the variables of positive psychological capital, ethical leadership, work,
and creating integrity. A similar study was conducted by Cakmak and Arabaci (2017). In the
study, it was found that participants' positive psychological capital had a positive and
significant relationship with their job satisfaction and organisational commitment. Anik
(2018) found that there was a significant and positive relationship between participants'
positive psychological capital and their problem-solving skills. In a similar study by Ciftci
(2019), it was found that the psychological capital of married middle school teachers was

higher than that of single teachers, regardless of gender.

Thomas (2018) found a positive and significant relationship between communication skills

and self-efficacy in a study of 98 students of different nationalities with high self-efficacy.

According to Yildimm and Toesten's (2020) descriptive and relational survey model
conducted on 374 teachers, it was found that there was a moderate, positive and significant
relationship between teachers' commitment to their profession and their positive

psychological capital.

The research conducted by Polatg1 (2014) was related to police officers. According to the
study, although the total scores of positive psychological capital had a significant effect on
job performance, this was not the case for the sub-dimensions. While the sub-dimensions of
resilience and hope influenced performance, self-efficacy and optimism had no significant

effect.

2.6.3. Research on Locus of Control
(1983) found that first-year university students from large settlements had a stronger internal

control mechanism than students from small settlements.

Argun's (1995) study on the effect of individual upbringing on control beliefs found that the
internal control beliefs of students who received affection from their parents, whose behaviour
was approved and whose needs were met were higher than those who did not experience these

situations.
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According to Aricak's (1995) research, it was found that there was a significant difference
between self-esteem, gender, and control beliefs among university students, that those with
high self-esteem and boys had higher internal control beliefs than girls, and that there was no

significant relationship between genders in relation to aggression. was conducted.

In a study conducted by Rotsztein (2003) to examine the relationship between locus of control
and Internet use, it was found that Internet use increased among university students who had
external locus of control. A significant and positive relationship was found with external locus
of control. It was found that the probability of reporting problems related to internet use was
high.

To investigate the relationship between stress and depression, Akbag et al. (2005) concluded
in a study of university students that individuals with an external locus of control were more

affected by sources of stress.

In the study conducted by Chang and DeSimone (2001) on university students, a significant
and positive relationship was found between hope and coping, a component of the internal
locus of control. Ciarrchi et al (2007) found that there is a positive relationship between hope,
self-esteem and academic achievement. They came to this conclusion in their study of 784

high school students.

In the study conducted by Durna and Sentuerk (2012), no significant difference was found
between different demographic variables (gender, grade level, parental education level, family
residence, etc.) and locus of control in university students, but there were significant

differences according to parents' occupation and educational faculties.

In the study conducted by Ye et al. (2015) on university students, it was found that students
with an external locus of control were more likely to engage in online social interactions. In
order to control students' online social interaction, it is recommended to strengthen the internal
control mechanism. A similar study was conducted by Hou et al. (2017) with university
students on the use of mobile phones and social networks. In the study, it was found that the
problematic use of social networks and mobile phones was related to an external control

centre.
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In the research conducted by Bitsadze and Japaridze (2016), it was found that among 407
teachers working in official public schools in Georgia, those with an internal locus of control
were less likely to experience burnout, and studies to improve the internal locus of control

were recommended.

In a study conducted with preschool teachers in Germany, it was concluded that the
professional success of teachers with an internal locus of control was positively influenced
and that of teachers with an external locus of control was negatively influenced (Smidt,

Kammermeyer, Roux, Theisen, & Weber, 2018).

In a study conducted with 279 university students, self-efficacy was found to have a significant

mediating effect between subjective well-being and life stress (Kang, 2020).

In a study conducted with 165 students at Southern Luzon State University, it was found that
there is a negative correlation between internal locus of control and academic stress. Although
they are not predictors of each other, a positive correlation was also found between the

courageous behaviour of students with an internal locus of control (Quing & Baudin, 2021).
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CHAPTER 3
METHOD OF THE RESEARCH

In this section, the research model, universe and sample, data collection tools, application of

the research and statistical analysis methods of the data are explained.

3.1. Model of the Research

This research is quantitative research and a general screening method was applied. A relational
screening model was used between dependent and independent variables. A relational survey
model is an approach that aims to determine the change between two or more variables by

scanning the entire universe or the sample taken to reach a general opinion about the universe

(Karasar, 2011).

The research model is shown in Figure 1.

Perceived Stress Scale

Locus of Contrel Scale . | Pasitive Psychological
Capital Scale

Figure 1: Research Model 1

3.2. Universe and Sample

The population of the study consists of 18,293 students who were enrolled and continuing
their education in different departments of Recep Tayyip Erdogan University in the academic
year 2018-19. Since it is impossible to reach the entire population due to limited time, cost

and control difficulties, sampling across the population was preferred.

What needs to be considered when determining the number of samples is the characteristics
of the target population of the sample (Ural and Kilig, 2013). The aim was to reach enough

people to represent the students in the population who were included in the sample using the
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simple random sampling method. Each person who constitutes the population has an equal
chance of being included in the sample through simple random sampling (Arikan, 2007).
Although there are many formulas for calculating sample size, this study used the formula
developed by Yaman for simple random sampling (Yaman, 2001).

The reason why the sample size is calculated based on the ratio "p" is because of the questions
in the questionnaire we used. Since the scale of the questions used in the survey is not based
on a real measurement scale, it is not quantitative when we use it as a variable. The questions
of the questionnaire that we prepared depending on the options have the character of a
"qualitative variable". Therefore, for each question, the participant answers either "agree" or
"other options". From this situation arises the need to calculate a sample size that depends on

the "p" ratio.

In order to create the formula, the researcher needs to make some predictions about the
parameters in advance. The p-value was set at 0.5 because there was no previous research on
our research topic. In determining the number of samples, the acceptable margin of error
shows the incompatibility between the target group that is the subject of the research and the
selected target group (cited from Hurst, Artuger, 2011). In calculating the sample size of this
study, the ratios of "p" and "q" in the formulas were assumed to be 0.5 and an attempt was

made to obtain the highest sample size.

The acceptable error value "d" is the maximum difference between the mean of the population
and that of the sample. It is the tolerance that the researcher will observe in estimating the
value of the population. The acceptable standard error rate should be between 3-5%. The
closer it is to 3, the larger the diameter, and the closer it is to 5, the smaller the sample size. In
this study, the acceptable error rate was set at 5% considering the financial capabilities and
time factor. Confidence level is another parameter that is set by the researcher. Research in
the field of social sciences is conducted with a confidence level of 99% or 95%. The value
that completes the confidence level to 100% is the probability of being wrong or the
significance level (Kilig and Pelit, 2004; Karasar, 2011). In this study, the confidence level
was 95%, accordingly, the Z value was assumed to be 1.96 with a sensitivity of 5% (d=0.05)
and the sample size was determined in this way. Thus, the sample size of the study was

calculated as follows.
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According to Yamane's Formula,

If the Universe Diameter is less than

10000; n: Number of Samples
N N: Universe Diameter
= 1-|—N—.(e)2 z: Confidence Level (%95)
If the Universe Diameter is greater than d-e: Amount of Sensitivity (0,05)
10000; p: Aspect Ratio (0,50)
L N-z%p.q q: Invisible Rate (0,50)
N.d? + z2.p.q

- 18293 * (1,96)2 * 0,50 * 0,50
™ = (18293 — 1)(0,05)% + (1,96)Z = 0,50 » 0,50

_ 18293 = 3,8416 * 0,25
18293 % 0,0025 + 3,8416 0,25

n = 376

According to this calculation, 18,293 students enrolled in Recep Tayyip Erdogan University
were considered as research universe. It was considered sufficient to collect data from 376
individuals with an acceptable margin of error of 5% and a confidence level of 95%. It was
decided to collect data from 1,128 students as it was believed that increasing the size of the
sample would have a positive effect on the representativeness of the population by
increasing it by three times. 1500 forms were distributed and 1,035 completed forms were
collected. After sorting out the incompletely filled forms, 777 forms formed the sample for
the study. A proportional distribution was made among the sections for the sample to be
surveyed and care was taken to ensure that each section was represented in the sample. The

personal details of the 777 students who participated in the study can be found in Table 1.
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N %

Gender Female 513 66,02
Male 264 33,98

Age 18-19 years 163 20,98
20-21 years 321 41,31

22-23 years 169 21,75

24 years > 124 15,96

Civil situation Married 43 5,53
Single 734 94,47

Associate Degree 328 42,21

School type Licence 387 49,81
MSc/Doctorate 62 7,98

Ist Class 273 35,14

Class 2 st Class 323 41,57

3 st Class 72 9,27

4 st Class > 109 14,03

Successful 333 42,86

Middle 411 52,90

Unsuccessful 33 4,25
Study workef' 129 16,60
Inoperative 648 83,40
Brother <2 siblings 189 24,32
number 3-4 siblings 437 56,24
5 siblings > 151 19,43
Bay 175 22,52

The Longest District 220 28,31
living place Province 231 29,73
Big city 151 19,43
Apartment 501 64,48
Seated Detached house 154 19,82
Village house 122 15,70
Type of house Family House 591 76,06
Rent 186 23,94
0-1850 TL 243 31,27
Seated 1851-3700TL 354 45,56
ownership of the house 3701 TL = 180 23,17
Country 394 5071

family income On Rent (Solo/Friend) 101 13,00
With Parents 212 27,28

Other 70 9,01
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Table 1.

Personal characteristics of students (Continued)

Current place of stay < 6 Hours 311 40,03
7-8 Hours 355 45,69

9 Hours > 111 14,29

illiterate 70 9,01

Primary school 400 51,48

Middle School 175 22,52

High school 98 12,61

Licence 34 4,38

Father Primary school 291 37,45
education Middle School 212 27,28
level High school 180 23,17
Licence 94 12,10

The married 690 88,80

Mom dad Divorced/Separate 34 4,38
deceased 53 6,82

Togetherness Good 547 70,40
Middle 173 2297

Bad 57 7.34

Mom dad Diseased 626 80,57
Illness Free 151 19,43

According to the data, 66.02% of the participants are female. 41.31% are between 20 and 21
years old, 21.75% are between 21 and 22 years old, and 20.98% are between 18 and 19
years old. 94.47% of male and female participants are single; 49.81% have a bachelor's
degree, 42.21% have an associate's degree; 41.57% were in 2nd grade. Class and 35.14%
were in Ist class; 52.90% of them have intermediate level of achievement, 42.86% of them
are successful; 83.40% of the participants are not working, 56.24% of them have 3-4
siblings. 37.84% of them are the first child and 29.73% of them live in the province for the
longest time, 28.31% in the district; 64.48% of them live in an apartment and 76.06% of

them live on their family's property.

The participants consist of 45.56% of people whose family income is between 1851and

3700 TL and 50.71% of people who live in a dormitory. Daily sleep duration is 7-8 hours for
45.69%, 6 hours or less for 40.03%. The mother's education level was primary school
51.48%; the father's education level is 37.45%, while those with primary education is

27.28%. The parents of 88.80% of the students are together, and 70.40% of them have a
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good relationship with their parents. On the other hand, 80.57% of the students did not have

any serious illness before (Table 1).

T A R W VO B

Geographical Region

Shape 1. Geographical regions of students

Students are mostly from the Black Sea region, 56.50%, and from the Marmara region,
11.97% (Figure 1).

Way of spending free time

UTER INTERNET | SOCIAL  AEABING  SPORT  MUSIC ART TRAVEL  OTH
dit MEDIA :

Shape 2.The way students spend their free time

It was observed that the participants spent their free time on social media at a rate of

64.09%, with music at a rate of 49.16% and by reading a book at a rate of 38.61% (Figure
33
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3.3. Data Collection Tools

A questionnaire was used to collect data from the participants. The questionnaire, which was
given to the participants, consisted of four parts. The first part collected the socio-
demographic data of the participants. In the second part, the Perceived Stress Level Scale
(PSS) was used to measure the stress level. In the third part, the Positive Psychological Capital
Scale was used to measure their positive psychological capital. In the fourth chapter, the Locus

of Control Scale (LOS) was used to determine the locus of control of inheritance.

3.3.1. Information on Demographic Characteristics of Participants

In the personal information form, there are statements to determine the demographic
characteristics of the students. Their gender, age, department and class are added. They were
asked how many siblings they had and how many siblings they had. The students were tried
to be understood in depth by asking questions about the place where they were born and raised,
the house they lived in, the education level of the parents, the income status of the family,
whether the parents were together or not, and how they were related to the parents in the
family. Questions to determine the situation of the students in general and to determine the
effect on other variables were prepared by the researcher. 16 questions were asked to

determine demographic characteristics.

3.3.2. Perceived Stress Scale

The Perceived Stress Scale (PSS), developed by Cohen, Kamarck, and Mermelstein (1983) to
determine the stress level of specific situations in a person's life, is a 14-item scale. A 5-point
Likert rating was given on the scale, ranging from "Never (0)" to "Very often (4)". 7 of the
items with positive expressions have a reverse score. The internal consistency coefficient of
the Turkish ASO-14 is 0.84; the test-retest reliability coefficient was reported as 0.87. The
stress level scores obtained with the PSS were positively correlated with depression and life
events. There is a negative correlation coefficient with scores for satisfaction, self-esteem, and
perceived social support. The scale was translated into Turkish by Eskin, Harlak, Demirkiran,
and Dereboy (Eskin, Harlak, & Demirkiran, 2013). The scores of the PSS-14 range from 0 to

56, which means that a person with a high score also has a high sense of stress.

3.3.3. Locus of Control Scale
The Locus of Control Scale is a 29-item forced-choice questionnaire first developed by Rotter

(1966) to measure differences in people's views about luck, talent, and fate. The restriction to
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two choices on the Rotter Internal-External Locus of Control Scale led some participants to
complain that neither answer applied to me. To prevent these complaints, the Locus Scale
(KO) was created as a Likert-type of (Dag, 2002). The scale was created as not at all true, not
very true, true, fairly true, completely true and scored accordingly. A high score indicates the
level of external locus of control. Of the items in the scale, 42 were scored straight and 38
were scored from the opposite direction. The SDL consists of 47 items and the internal
consistency coefficient was found to be Cronbach's alpha = 0.92. There is no time limit for

the application.

3.3.4. Positive Psychological Capital Scale

This is a scale developed to measure psychological capital (Luthans, Avolio, Avey, &
Norman, 2007). Luthans et al. (2007) used this scale on different samples and the alpha value
of reliability of the scale was reported to be 89%. The self-efficacy, hope, flexibility, and
optimism subscales were found to be highly reliable, with the highest alpha values of 85%,
80%, 72%, and 79%, respectively (Luthans, Avolio, Avey, & Norman, 2007). The scale
consists of 24 questions. To ensure that the four components of self-efficacy, hope, optimism,
and flexibility are equally weighted, 6 equally weighted questions were asked that are believed
to best represent the subcomponents. Since there is no reverse scoring on the scale, a high
score means that psychological capital is high. The internal alpha consistency coefficient
calculated for the scores obtained from the scale with all dimensions is 0.79 for the first
dimension, 0.80 for the second dimension, 0.82 for the third dimension, 0.79 for the fourth
dimension, 0.75 for the fifth dimension, and 0.72 for the sixth dimension. The alpha
consistency coefficient of the six-dimensional scale is 0.92. The positive psychological capital

scale conducted by Tésten and Ozgan (2014) is used to test validity and reliability.

3.4. Application of Research

By letter dated 06/02/2019 and numbered 87374136-302.08.01-E.247, permission was
granted for the survey at Recep Tayyip Erdogan University, a state university in Rize, Turkey.
Ethics Committee approval was granted by Near East University, dated 12.02.2019 and
numbered NEU/SB/2018/341. The fact that 3 institutes, 12 faculties, 6 schools and 6
vocational schools continue education in 13 different locations of the university where the
survey is to be conducted under the obtained permissions has complicated the implementation
process. For this reason, the survey application was collected in 4 months between

18/02/2019-23/06/2019. In the units where the number of valid questionnaires could not be
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achieved to represent the respective unit, the questionnaire was re-deployed in different
classes. The response to the questionnaire was voluntary and followed a simple random
procedure. The classes to be surveyed were drawn and the questionnaire was distributed
according to the seating arrangement in the classrooms starting with the first person in the
class first entered and skipping one person. This procedure was continued in the drawn classes.
Questionnaires were distributed on days when classes were in session in at least 75% of all
departments, taking into account the number of persons who would reach the sample number
representative of the population by going to the departments in person. In this way, all

departments were able to participate in the survey to the maximum extent possible.

3.5. Statistical Analysis of Data

The data of this study were analyzed using the programs IBM SPSS 24.0 for Windows and
AMOS 24.0. The internal consistency coefficient of the Perceived Stress scale was 0.672, the
internal consistency coefficient of the Locus of Control scale was 0.856, and the internal
consistency coefficient of the Positive Psychological Capital scale was 0.924. The results of
the Perceived Stress scale, Locus of Control scale, and Positive Psychological Capital scale
were presented, and nonparametric hypothesis tests were applied to compare these results with
sociodemographic characteristics. The reason why the Kolmogorov-Smirnov test and
nonparametric hypothesis tests are preferred in comparisons is that the assumption of
normality is not given. Thus, in comparisons, the Mann-Whitney U test was used when two
variables were compared and the Kruskal-Wallis H test was used when three or more variables
were compared. The relationship between the perceived stress scale, the locus of control scale,
and the positive psychological capital scale was examined using the Spearman test. Structural
equation modelling (SEM) was used to determine if the Perceived Stress and Locus of Control

scales predicted the Positive Psychological Capital scale.
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CHAPTER 4
RESULTS

In this section, the total scores and sub-dimensions of the scales and descriptive statistics were
examined according to demographic data. Correlations between students' perceived stress,
locus of control and positive psychological capital scale scores were examined. Finally,
according to the structural equation model, the results of the path analysis regarding the effect
of the Locus of Control Scale and Perceived Stress Scale scores on the Positive Psychological

Capital Scale were examined.

4.1. Descriptive Statistics

Table 2. Descriptive statistics of students’ perceived stress scale scores

X S.S. Smallest Largest
Insufficient self-efficacy perception 15,29 3,36 0 27
Stress/ Perception of discomfort 16,95 3,68 0 28
Perceived Stress Scale 3224 5,84 0 54

Considering the responses of the participants to the perceived stress scale, the overall scale
scores were 32.24+5.84, the perception of insufficient self-efficacy scores were 15.29+3.36,

and the perception of stress/discomfort scores were 16.95+3.68 (Table 2).

Table 3. Descriptive statistics of students' locus of control scale scores

X S.S. Smallest Largest
Personal control 58,37 9,93 18 89
Believing in luck 29,11 4,77 11 55
The futility of striving 24,71 6,30 10 50
Fatalism 10,79 2,41 3 15
Unjust world belief 11,84 3,66 5 25
Locus of Control Scale 134,81 18,03 47 234

When we examine Table 22, which contains the averages of the answers given by the
participants to the locus of control scale; it is seen that the students' control scores are
58.37+9.93. It is seen that the scores of believing in luck are 29.11+4.77. In addition, it is seen

that the meaninglessness of effort scores are 24.71+6.30, and the fatalism scores are
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10.79+2.41. Apart from this, it is seen that the unjust world belief scores are 11.84+3.66 and

the locus of control scale overall scores are 134.81+£18.03.

Table 4. Descriptive statistics of students’ positive psychological capital scale scores

X S.S. Smallest Largest
Self-sufficiency 8,20 3,06 4 20
Optimism 11,01 4,41 5 25
Confidence 7,49 2,77 4 20
Extroversion 11,25 4,09 5 25
Psychological resilience 10,32 3,86 5 25
Hope 5,39 2:32 3 15
Positive Psychological Capital Scale 53,67 15,50 26 130

When we examine Table 4, where the averages of the answers given by the participants to the
positive psychological capital scale are found; it is seen that the students' positive
psychological capital scale overall scores are 53.67+15.50. It is seen that the highest mean
among the sub-dimensions of the scale is the extraversion dimension with 11.25+4.09. The
mean scores of the other sub-dimensions are 8.20+3.06 in the self-efficacy dimension,
11.01+4.41 in the optimism dimension, and 7.49+2.77 in the confidence dimension. In
addition, it is 10.32+3.86 in the psychological resilience dimension and 5.3942.32 in the hope

dimension with the lowest mean score.
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4.2. Comparison of Demographic Variables and Key Variables

Table 5. Mann-Whitney U test results of comparing students' perceived stress scale scores

by gender
Scale Gender X  SS. Med Lower Top SO Z p
Insufficient Female 15,30 3,06 15 0 26 387,56
-0,251 0,802
Self-efficacy perception Male 15,27 3,88 15 0 27 391,80
Female 17,44 3,29 17 7 28 415,61
-4,626  0,000%*
Stress/Discomfort Male 16,00 4,18 16 0 28 337,30
perception Female 32.75 5,07 33 7 54 406,15
22,976 0,003%*
Male 31,26 7,01 32 0 54 355,67
**n<0,01

As can be seen in the table, we can mention that female students' overall perceived stress
scores and the stress/discomfort perception sub-dimension of the scale are significantly higher

than that of male students (p<0.01; Table 5.).

Table 6.Mann-Whitney U test results of comparing students’ locus of control scale scores by

gender
Scale Gender X 8.8, Med. Lower Top SO VA p
Personal Female 58,34 9,63 57 21 89 388,75
-0,043 0,966
control Male 58,43 10,50 57 18 88 389,48
Female 29,02 4,44 29 18 55 384,75
-0,737 0,461
don't believe Male 29,28 5,34 29 11 52 397,25
in luck Female 24,42 5,99 24 10 50 379,67
-1,618 0,106
Your effort Male 25,26 6,84 25 10 48 407,13
meaninglessness Female 11,03 2,40 11 3 15 409,19
-3,525 0,000%*
Male 10,33 2,38 10 3 15 349,77
Fatalism Female 11,38 3,53 11 5 25 361,62
-4,758 0,000%*
Male 12,72 3,76 13 5 23 44221
Unfair Female 134,19 16,91 134 74 234 378,61
-1,800 0,072
Male 136,02 20,02 136 47 224 409,19
¥n<0,01

The fatalism levels of female participants are higher than male participants, and their belief in

an unfair world is lower than that of male participants (Table 6.).
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Table 7. Mann-Whitney U test results of the comparison of students’ positive psychological

capital scale scores by gender

Scale Gender X S.S. Med. Lower Top SO Z P

Self-sufficiency Female 8.29 3,01 8 4 20 397.61
-1,500 0,134

Male 8,04 3,14 8 4 20 37229

Optimism Female 11,10 4,53 10 5 25 391,27
-0,393 0,694

Male 10,84 4,17 10 3 25 384,60

Confidence Female 7,32 2,66 7 4 20 376,48
-2,185 0,029*

Male 7,81 2,96 8 4 20 413,33

extraversion Female 11,38 4,08 11 =) 25 396,77
21,349 0,177

Male 11,02 4,11 11 5 25 373,90

Psychological Female 10,42 3,88 10 5 25 395,79
21,180 0,238

durability Male 10,11 3,83 10 5 25 375,81

Female 5,33 2,28 5 3 15 382,30
21,182 0,237

Hope Boy 5,53 2,39 5.5 3 13 402,01

Female 53,83 15,13 53 26 130 303,66
-0,807 0,420

Male 53,35 16,22 52 26 130 379,94

*<0,05

When the data in the table were analysed, the result of comparing the scores of female and
male students from the positive psychological capital scale showed that the scores of female
students in the trust sub-dimension of the scale were significantly lower than those of male

students (p < 0.05; Table 7).
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Table 8. Kruskal-Wallis H test results of comparing students' perceived stress scale scores

by age
Scales Age X S.S. Med. Lower Top SO 12 p Diff.
18-19 years 14,95 3,65 15 0 26 362,07 8,860 0,031* a-d
Inadequate
20-21 years 15,27 3,41 15 0 27 391,42
perception of
22-23 years 15,20 3,23 15 2 26 375,02
self-efficacy
24 years > 15,91 2,95 16 0 22 437,19
Perseption of  18-19 years 17,16 3,82 18 2 28 408,78 3,006 0,391
Stres/ 20-21 years 16,81 3,59 17 0 27 377,91
Discomfort 22-23 years 16,81 3,78 17 5 26 379,36
24 years > 17,23 3,63 17 0 24 404,85
18-19 years 32,11 6,30 33 3 54 387,63 4,693 0,196
Perceived
20-21 years 32,09 5,79 32 0 54 380,13
Stress Scale
22-23 years 32,01 5,64 32 8 46 378.40
24 years > 33,14 5,60 33 0 44 428,23

*0<0,05

According to the participants' responses on the stress perception scale, the inadequate self-

efficacy perception scores of students aged 18-19 years are significantly different from the

scores of students aged 24 years and older and are lower (p < 0.05; Table 8).



36

Table 9. Kruskal-Wallis H test results of comparing students' locus of control scale scores

by age
Scales Age X S§.8. Med. Lower Top SO ' P Diff.
Personal 18-19 years 57,31 9,44 57 18 85 370,69 7,736 0,052
e 20-21years 5798 931 57 21 88 382,07
22-23 years 60,19 10,29 59 35 89 430,60
24 years > 58,29 11,33 56 18 89 374,32
18-19 years 29,02 4,67 29 17 45 38942 2,727 0436
luckily 20-21 years 2804 474 29 11 48 381,84
don't believe
22-23 years 29,72 5,09 29 18 55 412,68
24 years > 28,81 4,49 29 11 45 374,70
18-19 years 25,37 6,00 25 12 41 41582 6,689 0,082
voureffort 5001 years 2430 646 24 10 47 376,76
meaninglessness
22-23 years 25.43 6,47 24 13 50 408,12
24 years > 23,91 5,91 24 10 40 359,36
18-19 years 10,88 2,40 11 4 15 39647 3,672 0,299
Hatglim 20-21years 10,89 241 11 3 15 401,34
22-23 years 10,75 2,35 11 5 15 380,31
24 years > 10,48 2,52 105 3 15 359,07
18-19 years 11,64 3,59 11 5 22 379,64 6,434 0,092
uafaiy 20-21 years 1182 3,66 12 5 23 386,85
22-23 years 12,41 3,77 12 5 25 42347
24 years > 11,35 3,54 11 5 21 359,88
world faith 18-19 years 13423 17,19 135 61 177 391,18 8912  0,030% c-d
20-21 years 133,93 17,68 133 63 217 374,56
22-23 years 138,49 18,65 137 92 234 431,85
24 years > 132,84 18,70 133 47 202 365,12

*n<0,05

When comparing the participants' Control Belief Scale scores according to their age, it was

found that the total Control Belief Scale scores of students aged 22-23 years had a significant

difference from students aged 24 years and older. They were also found to be higher than

students aged 24 years and above (p < 0.05; Table 9).
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Table 10. Kruskal-Wallis H test results of the comparison of students' positive

psychological capital scale scores by age

Scales Yas X S.S. Med. Lower Top SO ' p Diff.
18-19 years 839 3,06 8 4 16 40522 11,901 0,008%% a-d
20-21 years 8,40 3,03 8 4 18 404,13 b-d
Self-suffiency

22-23 years 820 2,95 8 4 20 390,05 c-d

24 years > 748 3,18 7 4 20 327,07
18-19 years 11,83 4,54 11 5 25 43208 13,158 0,004**  ad
20-21 years 10,98 4723 10 5 25 389,63 b-d

Optimism

22-23 years 10,98 4,55 10 5 25 38544 c-d

24 years > 10,04 4,36 10 5 25 33557
18-19 years 7,71 2,86 8 4 18 407,20 24,619 0,000%% a-d
20-21 years 7.64 248 7 4 20 410,98 b-d

Confidence

22-23 years 7,67 3,10 7 4 20 395,71 c-d

24 years > 6,56 2,75 6 4 20 299,02
18-19 years 11,69 422 12 5 23 409,18 28,727 0,000%* a-d
20-21 years 11,56 3,81 12 5 24 412,05 b-d

Extraversion

22-23 years 11,44 426 11 5 25 397,60 c-d

24 years > 9,64 4,04 9 5 25 291,09
18-19 years 10,66 4,24 10 5 24 404,17 12,938  0,005%*  a-d
Psychological 20-21 years 10,50 3,58 10 5 21 404,62 b-d
durability 22-23 years 10,40 3,96 10 5 25 392,57 cd

24 years = 9,27 3,79 9 5 25 323,75
18-19 years 5,55 231 6 3 12 406,98 8972  0,030* ad
20-21 years 556 2,33 6 3 15 407,27 b-d

Hope
22-23 years 515 2725 5 3 15 364,12
24 years > 508 2,36 4 3 15 351,96

18-19 years 5583 15,19 54 26 100 42552 29,448 0,000%* a-d

Positive 20-21 years 54,64 14,17 53 26 91 407,77 b-d
Psychological

. 22-23 years 53,84 1632 52 26 130 388,85 c-d
Capital Scale

24 years> 4807 16,86 46 26 130 292,60

*<0,05, **p<0,0]

In the table comparing the scores of the positive psychological capital scale by age of the

students, it was found that the scores of the participants aged 24 years and above on the total
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positive psychological capital scale and the sub-dimensions of self-efficacy, optimism, self-
confidence, extraversion and resilience are significantly lower than the scores of all other age
groups. In addition, the scores of students aged 24 and older on the Hope sub-dimension are
significantly lower than those of 18-19-year-olds and 20-21-year-olds (p < 0.05, p <0.01;
Table 10.).

Table 11.Mann-Whitney U test results of comparing students' perceived stress scale scores
34 p g P

according to marital status

Scales Marital status X 8.8, Med. Lower Top SO zZ p
Insufficient The married 15,63 3,90 16 0 22 421,16
. . -0,973 0,331
self-efficacy perception single 1527 3,33 15 0 27 387,12
The married 16,37 4,25 16 0 24 352,65
: ; -1,097 0,272
Stress/Discomfort Single 16,99 3,65 17 0 28 391,13
perception The married 32,00 7,51 33 0 44 388,40
: -0,018 0,985
Single 32,26 5,73 33 0 54 389,04

The perceived stress level of the participants shows no significant difference depending on
their marital status as the significance value of the perceived stress scale and its sub-
dimensions, perception of inadequate self-efficacy and perception of stress/discomfort, of

the students participating in the study was p > 0.05 (Table 11.).
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Table 12. Results of the Mann-Whitney U test comparing student control belief scale scores

by marital status.

Scales

Marital status

¢

S.8.

Med Low Top SO Z p

The married 57.26 12,23 54 18 89 355,15

Personal Control -1,018 0,309
Single 5844 978 57 18 89 390,98
The married 28,42 4.47 29 11 37 379,36

don't believe in luck -0,291 0.771
Single 29,15 4,78 29 bl 55 389,56
your effort The married 23,07 5,32 24 10 32 339,86

-1,479 0,139
meaninglessness Single 24,81 6,34 24 10 50 391,88
The married 10,02 2,69 9 3 15 318,49

Fatalism -2,138  0,033%*
Single 10,83 2,39 11 3 15 393,13
The married 11,05 3,66 11 5 21 347,77

Unfair World faith ) -1,244 0,213
Single 11,88 3,66 12 5 25 391,42
The married 129,81 19,10 133 47 158 348,29

Locus Control Scale -1,224 0,221
Single 135,10 17,94 135 61 234 391,38

*0<0,05

In line with the data obtained from the table, we can mention that the fatalism sub-dimension

of the students' locus of control scale is p<0.05, and the fatalism scores of the participants

make a significant difference according to their marital status. Accordingly, the fatalism level

of married students is lower than that of single students (Table 12.).
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Table 13.Mann-Whitney U test results of the comparison of students’ positive psychological

capital scale scores according to their marital status

Scales Marital Status X S.S. Med. Lower Top SO Z p
The married 747 3,72 6 4 20 308,22
Self-sufficiency ) -2,443 0,015*
Single 8,25 3,01 8 4 20 393,73
The married 9,21 4,60 9 5 25 277,88
Optimism -3,350 0,001 *=*
Single 11,11 4,38 10,5 5 25 395,51
The married 6,49 3,46 5 4 20 270,84
Confidence -3,580  0,000%*
Single 7,54 2,72 7 4 20 395,92
The married 9,26 525 7 5 25 257,64
Extraversion -3,961  0,000%*
Single 11,37 3,99 11 5 25 396,70
Psychological The married 8,74 3113 74 5 25 262,52
-3,819  0,000%*
durability Single 10,41 3,76 10 5 25 396,41
The married 5,37 2,88 4 3 15 366,40
Hope . -0,693 0,488
Single 5,40 2,28 5 3 15 390,32
Positive Psychological ~ The married 46,53 22,55 41 26 130 246,67
) . -4,279  0,000%*
Capital Scale Single 54,08 14,90 353 26 130 397,34

*0<0,05, **p=<0,0]

The results of the comparison of positive psychological capital scores of the students
participating in the study according to their marital status show that the levels of positive
psychological capital scale-wide sub-dimensions of self-efficacy, optimism, confidence,
extraversion and resilience of married students are significantly lower than those of single
students (Table 13.).
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Table 14.Kruskal-Wallis test results of comparing students' locus of control scale scores

according to school type

Scales School Type X S§.8. Med. Lower Top SO x p Diff.
Associate degree 5847 1048 57 18 89 390,92 478 0,091
Personal .
Licence 5795 915 57 30 88 37837
control
MSc/PhD 60,52 1142 615 18 89 44520
Associate degree
2962 513 29 14 55 41611 8485 0014* ab
luckily
don't believe ~ Licence 28,76 441 28 11 45 370,85 a-c
MSe/PhD 2850 468 28 11 43 358,82
Youreffort ~ /Ssociate degree 2532 662 25 10 50 412,15 6,109 0047* a<
meninglessness  Licence 2430 6,05 24 10 44 373,08
MSc/PhD 2403 598 24 10 40 36592
Associate degree 1098 240 11 4 15 406,70 6,909 0032% a-c
Fatalism  Licence 1073 239 11 3 15 38372
MSc/PhD 10,11 252 10 3 15 32828
Unfair World ~ /Associate degree 11,98 381 12 5 25 398,01 1312 0519
faith Licence 11,71 353 11 5 23 379,78
MSc/PhD 11,90 3,70 12 5 20 398,90
Associate degree 13637 19,69 137 61 234 40945 6212 0,045% a-c
Locus Control Li
1cence. 13345 1591 133 63 202 368,87
Scale
MSc/PhD 13506 20,78 135 47 185 40644
*<0,05

When comparing by school type, participants' scores on the control belief scale and the sub-

dimensions of belief in happiness, futility of effort, and fatalism show a significant difference

by school type (p < 0.05). The overall control belief scale and sub-dimensions of

meaninglessness of effort and fatalism were higher in associate degree students than

graduate/PhD students; their belief in chance is also higher than undergraduate or
graduate/PhD students (Table 14).
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Table 15. Kruskal-Wallis test results of comparing students' perceived stress scale scores

according to school type

Scales School type X S.S. Med. Low Top SO a p
Inadequate Associate degree 14,95 3,67 15 0 27 367,72 5,162 0,076
perception of Licence 15,55 3,06 16 0 26 404,44
self-efficacy MSc/PhD
15,48 3,31 15,9 0 22 405,17
Stress/Discomfort  Associate degree 16,83 3,85 17 0 28 383,04 1.522 0,467
perception Licence 17,12 3,43 17 0 28 397,82
MSc/PhD 16,53 4,25 16,5 0 26 365,48
Perceived Stress Assaciate degree 31,78 6,36 32 0 54 372,26 3,670 0,160
Scale Licence 32,67 5:21 33 0 54 404,22
MS¢/PhD 32,02 6,56 32,5 0 42 382,59

Since the participants' stress perception scale and its sub-dimensions, perception of inadequate

self-efficacy and perception of stress/discomfort, have a significance level of p > 0.05, we can

conclude that students' stress perception does not differ significantly according to school type

(Table 15).
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Table 16. Kruskal-Wallis test results of the comparison of students' positive psychological

capital scale scores according to school type

Scales School Type X S.S. Med. Lower Top SO 12 p Diff.
Associate degree 0,000%*
7,70 3,13 5 4 20 347,06 29478 ; a-b
Self-sufficiency
Licence 8,74 2,95 9 4 20 432,57 b-c
MSc/PhD 7,55 2,76 7 4 15 338,93
Associate degree 10,77 4,45 10 5 25 373,39 5,286 0,071
Optimism Licence 11,30 4,36 L 5 25 407,12
MSc/PhD 10,45 4,48 10 5 24 358,49
Associate degree 0,002*
7,43 2,79 7 4 20 383,14 12,205 . a-c
Confidence
Licence 7,68 2,75 7 4 20 407,74 b-c
MSc/PhD 6,56 2,66 6 4 17 303,06
Associate degree 0,001*
11,28 4,34 11 3 25 386,18 14,377 . a-c
Exraversion
Licence 11,49 3,87 12 5 25 407,04 b-c
MSe/PhD 9,69 3,77 9,5 5 25 291,35
Associate degree 0,003*
) 10,01 3,97 10 5 25 366,77 11,396 b-c
Psychological *
durability Licence 10,69 3,73 10 5 25 41539
MSe¢/PhD 9,63 3,93 9,5 5 25 34191
Associate degree 5,19 227 4 3 15 366,28 6,586  0,037* b-¢
Hope Licence 5,58 2:33 5 3 15 408,64
MSc/PhD 5,35 2,41 5 3 15 386,56
Associate degree 15,6 0,000%*
52,37 3 51 26 130 368,12 17,634 . b-c
Positive
Licence 15,0
Psychological 55,48 5 54 26 130 419,37
Capital Scale
MSc/PhD 16,1
49,24 o 46,5 29 112 309,90

*p<0,05, **p<0,01

The self-efficacy scores of undergraduate students are higher than those of graduate and
doctoral students (p < 0.01). The general psychological capital scale and self-confidence,
extraversion, resilience, and hope scores of master's/doctoral degree students are significantly
lower than those of bachelor's degree students. The scores for confidence and extraversion are
lower among students with master's/doctoral degrees than among students with associate

degrees (Table 16).
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Table 17. Kruskal-Wallis H test results of comparing students’ perceived siress scale scores

by class
Scales Class X S.S. Med. Lower Top SO 2 p
Ist Class 14,86 3,63 15 0 27 361,12 7,520 0,057
Insufficient
2st Class 1541 - 3,36 15 0 26 398,48
self-efficacy
3st Class 15:53 2,78 15 7 21 401,56
perception
4stClass> 15,83 2,89 16 7 26 422,43
st Class 16,68 3,92 17 0 28 375,16 4,437 0,218
Stress/
) 2st Class 1720 3,64 17 0 28 408,97
Discomfort
) 3st Class 16,83 3,44 17 5 24 371,28
perception
4st Class > 16,96 3,33 17 10 26 376,21
) Ist Class 31,55 6,36 32 0 54 363,39 5,933 0,115
Perceived
2st Class 32,61 5,91 33 0 54 407,14
Stress
1 3st Class 32,36 4,69 32 13 40 388,72
scale
4st Class> 32,80 4,78 33 18 44 399,59

According to the data in the table, the perceived stress levels of the students are similar

according to their classes (Table 17.).



45

Table 18.Kruskal-Wallis H test results of comparing students' locus of control scale scores

by class
Scales Class X S.S. Med. Lower Top SO e p
1st Class 58,52 9,90 57 a2 89 389,51 3,045 0,385
2st Class 58.36 10,35 58 18 89 391,50
Personal Control
3st Class 56,72 8,61 56 38 84 348,81
4st Class > 59,14 9,55 57 35 86 406,87
1st Class 28,73 4,69 28 14 48 373,42 2,424 0,489
2st Class 29,41 513 29 11 55 401,08
Luckily don’t belive
3st Class 29,19 4,34 29 18 42 398,78
4st Class > 29,07 4,02 29 20 45 385,77
1st Class 24,51 6,32 24 11 47 381,56 3,994 0,262
Your effort 2st Class 25,14 6,61 25 10 50 406,01
meninglessness 3st Class 24,61 5,67 24 14 43 384,58
4st Class > 24,02 5,67 23 13 44 360,15
1st Class 10,86 2,52 11 4 15 394,42 6,943 0.074
2st Class 10,83 2,38 11 3 15 396,74
Fatalism
3st Class 11,08 2,92 11 7 15 410,77
4st Class > 10,30 2,33 10 5 15 338,11
1st Class 11,56 3,73 11 5 21 374,02 3,952 0,267
Unfair 2st Class 11,98 3,75 12 5 25 394,84
World Faith 3st Class 12,47 3,41 12 5 21 429,88
4st Class > 11,69 2:31 11 5 20 382,23
1st Class 134,18 18,19 135 70 217 380,66 2,291 0,514
Locus of Control
Sl 2st Class 135,71 19,48 136 47 234 403,29
cale
3st Class 134,08 13,01 135 105 165 377,51

4st Class = 134,22 16,03 134 98 202 375,14

Since students' locus of control scale and its sub-dimensions are significant, p>0.035, the scores
of the participants from the locus of control scale and its sub-dimensions do not differ

significantly according to their classes (Table 18.).
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Table 19.Kruskal-Wallis H test results of the comparison of students’ positive psychological

capital scale scores by class

Scales Class X S.S. Med. Lower Top SO %2 p
1st Class 7,89 3,14 8 4 17 363,55 6,153 0,104
2st Class 8,44 3,01 8 4 20 408,58
Self-sufficiency
3st Class 8,38 3,19 8 4 20 397,78
4st Class > 8,17 2,85 8 4 16 388,91
1st Class 10,99 4,54 10 5 25 385,88 3,139 0,371
2st Class 11,08 4,35 10 5 25 393,89
Optimism
3st Class 11,53 4,39 11 5 25 419,66
4st Class > 10,51 4,30 10 5 23 362,06
1st Class 7,38 2,67 7 4 17 382,07 1,528 0,676
2st Class 7,61 2,88 7 4 20 396,99
Confidence
3st Class 7,75 3,10 7 4 20 403,33
4st Class > 7,22 2,48 7 4 16 373,20
1st Class 11,23 425 11 5 24 383,86 5,292 0,152
) 2st Class 11,49 4,01 12 5 25 405,00
Extraversion
3st Class 11,36 4,05 11 5 25 396,66
4st Class > 10,54 3,89 10 5 23 349,41
1st Class 10,03 3,97 10 5 24 367,65 5,860 0,119
Psychological 2st Class 10,49 3,79 10 5 25 402,59
durability 3st Class 11,03 4,34 11 5 25 425,44
4st Class > 10,05 3,43 10 3 19 378,12
1st Class 5,20 2,11 = 3 12 374,41 3,806 0,283
2st Class 5,63 2,534 5 3 15 407,13
Hope
3st Class 5,42 2,56 5 3 15 381,17
4st Class > 5,16 1,89 3 3 12 376,99
1st Class 52.73 15,24 51 26 100 375,66 5,180 0,159
Positive ;
2st Class 54,74 1571 54 26 130 404,96
Psychological
) 3st Class 55,46 16,92 54 26 130 411,97
Capital Scale

4st Class > 51,65 14,28 50 26 89 359,94

As it can be seen from the above table results, the scores of the participants in the positive
psychological capital scale in general and in all its sub-dimensions do not show a significant

difference according to their classes (Table 19.).
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Table 20.Kruskal-Wallis H test results of comparing students' perceived stress scale scores

according to their success at school

P Diﬁf‘

sCaIes Succes X S.S. Med. Lower Top SO XI
, Successful 1559 3,42 16 0 26 41571 9,218 0,010% a-b
Insufficient )
cleinsy A 1502 332 15 0 27 36618 b-c
perception ~ umsuceessful  y559 30y 15 8 22 403,71
Successful 17,35 347 17 0 26 411,68 9,282 0,010% ab
Stress/ )
Dissoritgy 0L 1654 380 17 0 28 366,55 b-c
perception  umsuceessful g5 3 66 18 12 28 439,79
, Successful 32,94 5,68 33 0 46 420,01 14,898  0,001%* a-b
perceived Middl
1 =
Stress 31,56 6,01 32 0 54 35993 bc
scale Unsuccessful 3354 493 33 25 44 438,15

*p<0,05, *¥p<0,0]

The perceived stress scale and sub-dimensions of inadequate self-efficacy and

stress/discomfort perception scores of the students participating in the study show a significant

difference according to their success at school (p<0.05, p<0.01). In addition, it is seen that

students with moderate success have lower perceived stress scores than other students (Table

20.).
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Table 21. Kruskal-Wallis H test results of comparing students' locus of control scale scores

according to their success at school

Scales Succes X S.S. Med. Lower Top SO % p
Successful 57,62 9,54 57 18 89 376,10 2,225 0,329
Personal .
Middle 58,85 10,06 57 30 89 397,03
control
Unsuccesstul 60,03 11,68 62 39 84 419,17
Successful 29,08 5,04 29 11 55 384,08 0455 0,797
Luckil .
4 Middle 29,06 4,49 29 11 52 391,44

don't believe
Unsuccessful 2997 5,28 29 22 45 408,29

Successful 2471 6,50 24 10 50 384,50 0,946 0,623

Your effort :
Middle 24,68 6,04 24 10 48 394,91
meaninglessness
Unsuccesstul 2509 7,57 22 15 41 360,71
Successful 10,74 2,36 11 3 15 382,57 4,543 0,103
Fatalism Middle 10,78 2,43 11 3 15 387,79
Unsuccessful 11,45 2,80 12 3 15 468,89
Successful 11,86 3,55 12 5 25 392,61 1,460 0,482
Unfair .
Middle 11,87 3,74 12 5 23 389,73
world faith
Unsuccesstul 1115 3,74 11 5 21 343,45

Successful 134,01 1845 134 47 234 378,18 1,498 0,473

Locus of Control :
Seal Middle 13523 17,59 135 63 224 39598
cale

Unsuccessful 137,70 19,31 134 104 202 411,27

Looking at the data in the table, it was determined that the scores of the participants on the
locus of control scale and its sub-dimensions did not show a significant difference according

to their success at school (p>0.05; Table 21.).
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Table 22.Kruskal-Wallis H test results of the comparison of students’ positive

psychological capital scale scores according to their success at school

Scales Succes X 8.8. Med. Lower Top SO 7 p Diff.
Successful 7,68  3.01 7 4 20 34791 22438 0,000%* ab
Self-sufficiency Middle 8,51 2,96 8 4 17 414,92 a-c
Unsuccessful 9,64 3,75 10 4 20 480,83 b-c
Successful 10,53 4,29 10 5 25 363,52 12,673  0,002%%  a-b
Optimism Middle 11,21 4,39 11 5 25 401,31 a-c
Unsuccessful 13,36 5,08 13 6 25 49286 b-c
Successful 7,20 2,82 7 4 20 360,59 10,716  0,005**  a-b
Confidence Middle 7.64 2,65 7 4 20 406,98 a-c
Unsuccessful 8,42 3,43 8 4 20 451,70 b-c
Successful 10,16 3,83 10 5 25 327,28 44,532 0,000%*  a-b
Extraversion Middle 12,03 4,01 12 5 24 434,02 a-c
Unsuccessful 12,67 4,99 13 5 25 451,18
Pychological Succfessful 9,56 3,64 9 5 25 34441 23,589  0,000%*  a-b
dusability Middle 10,83 3,85 10 5 25 420,58 a-c
Unsuccessful 11,48 4,85 11 5 25 445,59 b-c
Successful 5,23 2,25 5 3 15 371,68 3,639 0,162
Hope Middle 5,50 2,33 5 3 15 401,49
Unsuccessful 5,70 2,78 6 3 15 408,23
Positive Successful 50,37 1541 49 26 130 336,39 33,812  0,000%*  a-b
Psychological Middle 55,73 14,64 55 26 103 424,44 a-c
Capital Scale Unsuccessful 61,27 19,66 65 30 130 478,53 b-c
*Hp<0,01

According to data, the scores of the successful students in the total scale of positive
psychological capital and the sub-dimensions of self-efficacy, optimism, self-confidence,
extraversion and resilience are significantly different from the scores of the other students (p
< 0.01). Accordingly, the scores of the total scale of positive psychological capital and sub-
dimensions of self-efficacy, optimism, confidence, extroversion and resilience are lower in
successful students than unsuccessful and moderately successful students. On the other hand,
the scores of moderately successful students in school in the general scale of positive
psychological capital and sub-dimensions of self-efficacy, optimism, confidence and

resilience are significantly lower than the scores of unsuccessful students (p < 0.01; Table 22).
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Table 23. Kruskal-Wallis H test results of the comparison of students' perceived stress scale

scores according to the number of siblings

Scales Number of siblings X S.S.  Med. Lower Top SO Zz P
Insufficient <2 sibling 15,52 3,61 15 0 27 400,03 0,813 0,666
self-efficacy 3-4 sibling 15,27 3,26 15 0 26 387,89
perception 5 sibling > 1507 3,34 15 0 23 378,40

Stress/ < 2 sibling 17,15 3,53 17 3 27 400,85 2,196 0,333
Discomfort 3-4 sibling 16,81 3,66 17 0 28 378,57
perception 5 sibling > 17,10 3,92 18 0 26 404,35
Perceived <2 sibling 32,67 6,07 33 3 54 400,36 2,597 0,273
Stress 3-4 sibling 32,08 5,63 32 0 54 371,73
scale 5 sibling > 32,17 6,17 33 0 44 399,87

According to the data, since the Perceived Stress Scale and its sub-dimensions, Perception of
Inadequate Self-Efficacy and Perception of Stress/Distress, have a significance value of p >
0.05. It goes without saying that the scores of the perceived stress scale of the participants
have no significant difference depending on the number of siblings and the scores are similar
(Table 23).
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Table 24. Kruskal-Wallis H test results of comparing students' locus of control scale scores

according to the number of siblings

Scales Number of siblings X S§.S. Med. Lower Top SO r p
<2 sibling 59,02 10,46 58 33 86 398,03 0450 0,799
Personal control 3-4 sibling 58,22 9.74 57 18 89 387,24
5 siblings > 58,00 9,83 57 18 88 382,77
<2 sibling 29,02 4,92 28 18 52 374,08 4,168 0,124
Luckily
3-4 sibling 28,94 4,61 29 11 55 384,31
don't believe
5 sibling > 29,71 4,98 29 11 44 421,25
<2 sibling 24,57 6,75 24 10 48 37942 0,666 0,717
Your effort
. 3-4 sibling 24,82 6,32 24 10 50 394,57
meaninglessness
5 sibling > 24,56 5,68 24 10 43 384,87
<2 sibling 10,49 2,42 11 3 15 364,09 3,502 0,174
Fatalism 3-4 sibling 10,85 2,46 11 3 15 393,72
5 sibling > 10,99 2,23 i} 3 15 406,53
<2 sibling 12,01 3,72 12 5 23 399,53 1,216 0,545
Unfair World faith 3-4 sibling 11,84 3,62 12 3 25 390,03
5 sibling > 11,60 3,72 11 5 23 372,85
< 2 sibling 13511 17,87 134 83 224 386,84 0,073 0,964
Locus of Control
- 3-4 sibling 134,66 1836 135 61 234 390,91
cale
5 sibling 134,87 1737 135 47 187 386,17

Since the scores of the students participating in the study in the overall scale of locus of control
and the sub-dimensions of personal control, belief in luck, the meaninglessness of effort,
fatalism and belief in an unfair world were p>0.05, the significance level of the scores of the
participants' locus of control scale did not differ significantly according to the number of
siblings. (Table 24.).
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Table 25. Kruskal-Wallis H test results of the comparison of students' positive

psychological capital scale scores according to the number of siblings

Kardes —

Scales X S.S. Med. Lower Top S0 i p
Sayis1

<2 sibling 8,29 3,22 8 4 20 393,28 0,191 0,909
Self-sufficiency 3-4 sibling 8,12 2,91 8 4 17 385,92
5 sibling > 8,34 325 8 - 20 392,56

<2 sibling 11,43 5,03 11 5 25 401,43 5,910 0,052
Optimism 3-4 sibling 10,59 3,96 10 5 24 3720
5 sibling > 11,68 4,72 11 5 25 420,59

<2 sibling 7,71 2,98 7 4 20 402,35 2,382 0,304
Confidence 3-4 sibling 7,31 2,58 7 4 17 378,13
5 sibling > 771 3,02 8 e 20 403,74

<2 sibling 11,35 4,05 11 5 25 396,75 0,326 0,849
Extraversion 3-4 sibling 11,17 3,99 11 5 23 385,62
5 sibling > 11,38 4,43 11 5 25 389,09

<2 sibling 10,40 3,82 10 3 25 395,89 0,444 0,801

Psychological o

durability 3-4 sibling 10,23 3,75 10 5 22 384,33
5 sibling = 10,48 4,24 10 5 25 393,90

< 2 sibling 5,68 2,58 6 3 15 410,12 2,330 0,312
Hope 3-4 sibling 5,27 2,14 5 3 15 381,29
5 sibling > 5,40 2,44 5 3 15 384,86

Positive <2 sibling 54,86 16,83 53 26 130 401,92 1,964 0,375
Psychological 3-4 sibling 52,70 14,23 52 26 101 379,05
Capital Scale 5 sibling > 54,99 17,11 53 27 130 401,63

Since the overall positive psychological capital scale and the significance level of all sub-
dimensions of the students participating in the study were p>0.05, the positive psychological
capital scale scores of the participants did not show a significant difference according to the
number of siblings (Table 25).
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Table 26.Kruskal-Wallis H test results of comparing students' perceived stress scale scores

according to the place where they live the longest.

Scales Location X S8.S. Med. Lower Top SO e p Diff.
) Village 1523 344 15 0 27 384,37 1,728 0,631
Insufficient
County 15,10 3,68 15 0 26 375,45
self-efficacy )
) Province 1532 3,17 16 0 26 396,21
perception )
Metropolitan 15,58 3,06 16 5 24 403,07
Village 16,51. 3,51 17 3 27 363,15 10,640 0,014* a-b
Stress/
County 17,09 4,00 17 0 28 401,15 b-c
Discomfort .
) Province 16,68 3,74 17 0 25 368,59
perception
Metropolitan 17,67 3,20 18 6 26 432,49
) Village 31,75 586 32 3 54 366,79 7,055 0,070
Perceived
County 32,19 6,53 33 0 54 392,02
Stress
' Province 32,00 5,57 32 0 44 377,24
scale
Metropolitan 33,25 5,03 34 15 46 428,33
*n<0,05

When we look at the findings obtained from the table, it is seen that the perceived stress scale's

stress/discomfort sub-dimension scores of the participants whose place of residence is the

county for the longest time show a significant difference and are higher than the students

whose place of residence is the village and the province the longest (p<0.05; Table 26).
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Table 27.Kruskal-Wallis H test results of comparing students' locus of control scale scores

according to the place where they lived the longest.

Scales Yer X S.S. Med. Lower Top SO x? p
Village 58,59 8,65 57 36 86 396,05 4,658 0,199
County 58,30 10,18 58 18 89 392,21
Personal control
Province 57,51 10,86 56 21 88 364,80
Metropolitan 59,54 9,41 58 36 88 413,16
Village 29,46 4,07 29 18 48 408,34 4,491 0,213
Luckily County 29,29 5,08 29 11 55 403,03
don't believe Province 28,76 5,21 28 11 52 368,71
Metropolitan 28,95 4,30 28 18 42 377,19
Village 24,90 5,81 25 12 47 397,93 4,546 0,208
vour effort County 25,30 6,78 25 10 50 411,00
meaninglessness Province 24,30 6,24 24 10 48 B73.37
Metropolitan 24,25 6,20 24 11 42 370,52
Village 10,87 2,20 11 6 15 395,67 2,009 0,570
) County 10,93 241 11 3 15 403,12
Fatalism
Province 10,68 2,54 10 3 15 377,54
Metropolitan 10,66 2,46 11 3 15 378,24
Village 11,44 3,73 11 5 23 365,66 5,304 0,151
County 12,29 375 12 5 25 416,04
Unfair world faith
Province 11,78 3.52 11 5 23 384,26
Metropolitan 11,73 3,64 12 5 21 383,91
Village 135,27 15,40 134 85 217 388,66 3,526 0,317
County 136,11 20,22 136 47 234 409,85
Locus of control scale
Province 133,03 18,97 134 63 224 370,21

Metropolitan 135,13 15,82 135 102 190 387,76

As a result of comparing the scores on the Locus of Control scale of the study participants
according to the place where they lived the longest, it was found that the scores of the students
whose place of residence was a village, district, province, or metropolitan area were similar

and there was no significant difference between their scores (p > 0.05; Table 27).
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Table 28.Kruskal-Wallis H test results of the comparison of students' positive psychological

capital scale scores according to the place where they lived the longest.

Scales Location X S.S. Med. Lower Top SO ¥ p
Village 8,22 3,00 8 4 18 390,05 0,294 0,961
County 8,26 3,13 8 4 17 392,89
Self-sufficiency
Province 8,14 3,16 8 4 20 382,52
Metropolitan 8,21 2,87 8 4 17 392,03
Village 10,86 3,99 10 5 25 387,43 1131 0,770
) County 10,90 4,37 10 5 25 384,08
Optimism
Province 11,03 4,80 10 5 25 383,68
Metropolitan 11,29 4,35 11 5 25 406,13
Village e | 2,77 7 4 20 392,57 0,524 0,914
County 7,40 2,71 7 4 17 380,56
Confidence
Province 7,63 3,03 7 4 20 394,88
Metropolitan 7,36 2,45 7 4 16 388,17
Village 11,50 3,97 12 5 24 407,22 4,795 0,187
County 11,30 4,06 11 5 25 392,46
Extraversion
Province 11,41 4,34 11 5 25 394,05
Metropolitan 10,66 3,85 10 5 23 355,11
Village 1038 3,57 10 5 24 400,76 2,245 0,523
Psychological County 10,47 3,86 10 5 25 397,75
durability Province 10,42 430 10 5 25 385,67
Metropolitan 9,87 3,48 10 5 19 367,71
Village 5,10 1,98 5 3 12 368,32 2,842 0,417
County 5,61 2,58 6 3 15 401,37
Hope
Province 543 2,23 5 3 15 398,15
Metropolitan 5,35 2,39 5 3 15 380,94
Village 53,58 14,57 53 26 100 394,47 0,679 0,878
Positive
County 53,96 15,63 52 26 112 392,52
Psychological
Province 54,06 17,07 52 26 130 390,07
Capital Scale
Metropolitan 52,74 13,83 50 27 91 375,89

Considering the data in the table, since the positive psychological capital scale significance
value of the participants was p>0.05, it was determined that there was no significant difference
when the scale scores were compared according to the place where they lived for the longest
time (Table 28.).
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Table 29.Kruskal-Wallis H test results of the comparison of students' perceived stress scale

scores according to house type

Scales House X §.8. Med. Lower Top SO 1 P

Insufficient Apartment 15,37 3,32 15 0 27 393,66 0,619 0,734
self-efficacy Family house 15,10 3,58 15 0 26 381,30
perception Village house 15,22 3,28 15 0 24 379,58

Stress/ Apartment 16,95 3,58 17 0 28 385,78 0,322 0,851
Discomfort Family house 16,90 4,04 17 0 25 392,82
perception Village house 17,04 3,64 17 3 28 397,40

Perceived Apartment 3231 5,69 33 0 54 388,75 0,006 0,997
Stress Family house 31,99 6,54 33 0 44 390,21
scale Village house 32,26 5,56 32 3 46 388,48

The scores of the students who participated in the study from the perceived stress scale and

its sub-dimensions do not make a significant difference according to the type of house
(p>0.05; Table 29.).

Table 30.Kruskal-Wallis H test results of comparing students' locus of control scale scores

according to house type

Scales House X S.8. Med. Lower Top SO 1 p Diff.
Apartment 58,46 10,20 57 18 89 38944 5344 0,069
Personal control Family house 59,26 10,16 59 18 88 415,97
Village house 56,91 8,27 56 34 78 353,16
Apartment 29,00 4,79 29 14 55 381,17 2358 0,308
Luckily
Family house 29,40 512 29 11 44 412,74
don't believe
Village house 29,16 4,18 29 18 43 391,20
Apartment 2437 6,25 24 10 50 37529 5,967 0,051
Your effort
) Family house 25,56 6,97 25 10 44 423,84
meaninglessness .
Village house 25,01 5,52 25 12 43 401,34
Apartment 10,69 2,43 11 3 15 378,92 3546 0,170
Fatalism Family house 10,88 2,54 11 3 15 397,69
Village house 11,08 2,18 11 6 15 419,43
Apartment 11,79 3,68 12 5 25 385,70 3,223 0,200
Unfair
Family house 12,21 3,70 12 5 21 415,45
world faith
Village house 11,54 3,53 11 5 23 369,18
Apartment 134,32 18,12 134 61 234 382,19 7,074  0,029* a-b
Locus of control
; Family house 137,31 20,27 137 47 190 430,25 b-c
scale
Village house 133,70 14,11 132 106 170 364,91

*<0,05
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As a result of comparing the participants' control centre scale scores according to the type of
house, it was found that the scores of the students living in a single-family house were
significantly different from the scores of the other students in the general control centre scale
and were higher than those of the students living in an apartment or a village house (p < 0.05;
Table 30).

Table 31. Kruskal-Wallis H test results of the comparison of students’ positive

psychological capital scale scores according to house type

Scales House X SS. Med Lower Top SO o2 p  Diff.

Apartment 8,06 3,04 8 4 20 378,13 4,604 0,100
Self-sufficiency Family house 8,62 3,09 8 4 17 422,12
Village house 8,27 3,07 8 4 18 391,82

Apartment 10,86 4,47 10 5 25 379,44 3,626 0,163
Optimism Family house 11,50 436 11 5 25 418,64
Village house 11,01 4,23 10 5 25 390,86

Apartment 7,39 2,72 7 4 20 381,22 1,998 0,368
Confidence Family house 7,61 2,94 7 4 20 396,85
Village house 7,74 2,77 7 4 15 411,04

Apartment 10,91 3,94 11 5 25 371,07 9,155 0,010% ab

Extraversion  Family house 12,05 4,53 12 5 25 42523
Village house 11,69 3,94 11,5 3 22 416,91

Piselidlopical Apartment 10,14 3,78 10 5 25 378,37 3,920 0,141
durability Family house 10,59 4,29 10 5 25 398,11
Village house 10,71 3,62 11 5 24 421,17

Apartment 545 2,26 5 3 15 397,83 4,494 0,106
Hope Family house 5,58 2,73 3 15 390,54
Village house 4,94 1,90 4 3 12 350,78

Positive Apartment 52,80 1532 52 26 130 376,33 4,699 0,095
Psychological ~Family house 55,95 16,58 54 26 112 41743
Capital Scale  Village house 54,36 14,57 53 26 100 405,13

*<0,05

Comparison of the positive psychological capital scores of the students in the study by type
of house shows that the scores of the participants living in an apartment have a significant
difference in the extraversion subdimension from those living in a single-family house (p <
0.05). The extraversion scores of students living in an apartment are lower than those of

students living in a single-family house (Table 31).
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Table 32. Kruskal-Wallis H test results of the comparison of students’ perceived stress scale

scores according to family income

Scales Family income X §.S. Med. Lower Top SO ¥ p
Insufficient 0-1850 TL 14,97 3,00 15 0 27 361,64 5,828 0,054
self-efficacy 1851-3700TL 15,44 3,39 15 0 26 396,54
perception 3701 TL > 15,43 3,73 16 0 26 411,12

Stress/ 0-1850 TL 17,19 352 18 0 27 402,35 3,881 0,144
Discomfort 1851-3700TL 17,06 3,66 17 3 28 394,09
perception 3701 TL 2 1642 389 16 0 28 36098

Perceived 0-1850 TL 32,16 5,31 33 0 54 379,83 1,026 0,599

Stress 1851-3700TL 32,50 311 33 3 46 397,72

scale 3701 TL = 31,84 6,72 33 0 54 384,24

Since the perceived stress scale and its sub-dimensions, the perception of inadequate self-
efficacy and the stress/discomfort dimensions of the students in the study are significant p>
0.05, the data in the table show that the perceived stress level of the students has no significant
difference depending on their family income. In other words, the perceived stress level of the

participants depending on their family income is similar (Table 32).
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Table 33. Kruskal-Wallis H test results of comparing students' locus of control scale scores

according to family income

Scales Family income X §8.8. Med. Lower Top SO i p Diff.
0-1850 TL 58,09 9,43 57 18 87 385,00 0,700 0,705
Personal control 1851-3700TL 5827 9,62 S 18 89 AR5.51
3701 TL = 58,95 11,16 58 21 89 401,26
0-1850 TL 2941 4,45 29 11 48 410,13 5,848 0,054
Luckily don’t
el 1851-3700TL 29,15 4,87 29 17 55 39072
elive
3701 TL= 28,61 4,94 28 11 52 357,08
0-1850 TL 25,26 6,35 25 10 47 409,32 3,036 0,219
Your effort
) 1851-3700TL 24.56 6,23 24 10 50 382,26
meaninglessness
3701 TL > 24,26 6,36 24 10 48 374,83
0-1850 TL 11,05 2,32 11 3 15 409,60 9,832  0,007**  a-b
Fatalism 1851-3700TL 10,85 2,43 11 3 15 397,54 a-c
3701 TL > 10,32 2,45 10 3 15 344,40
0-1850 TL 11,81 3,71 12 3 23 388,38 0,250 0,882
Unfair world
- 1851-3700TL 11,90 3,60 12 5 25 39271
ait
3701 TL > 11,73 3,72 11,5 5 23 38253

0-1850 TL 13561 17,10 136 47 217 401,76 1,144 0,564
1851-3700TL 134,74 18,01 134 61 234 38296
3701 TL > 13387 19,32 135 63 224 383,66

Locus of control

scale

520,01

The comparison of the control beliefs scale scores of the students who participated in the study
according to the income of their families shows that the scores of the participants whose family
income is 0-1850 TL have a significant difference from the scores of the other students in the
fatalism subdimension. It also shows that the level of fatalism is higher than the students

whose families have a higher income (p < 0.01; Table 33).
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Table 34. Kruskal-Wallis H test results of the comparison of students' positive

psychological capital scale scores according to family income

Scales Family income X S.S. Med. Lower Top SO 52 p

0-1850 TL 8,63 3,31 8 4 20 417,15 5,631 0,060
Self-sufficiency 1851-3700TL 8,02 2,94 8 - 20 376,23
3701 TL > 7,98 2,86 8 4 17 376,11

0-1850 TL 11,16 4,43 10 5 25 397,22 0,801 0,670
Optimism 1851-3700TL 10,91 4,48 10 5 25 381,33
3701 TL > 11,01 4,28 11 5 25 392,99

0-1850 TL 773 291 7 4 20 407,34 2,445 0,294
Confidence 1851-3700TL 7,36 2,68 7 4 20 379,19
3701 TL = 7,42 2,77 9 4 18 383,54

0-1850 TL 11,49 4,13 11 5 25 402,02 2,464 0,292
Extraversion 1851-3700TL 11,31 4,18 11 3 25 390,85
3701 TL > 10,84 3,84 10 5 21 367,79

Psychological 0-1850 TL 10,77 4,12 10 S 25 413,72 5,410 0,067
durability 1851-3700TL 10,24 3,78 10 5 25 384,93
3701 TL= 9,86 3,62 10 5 25 363,63

0-1850 TL 5,52 2,40 5 3 15 399,50 1,069 0,586
Hope 1851-3700TL 5,31 2,29 ] 3 15 380,73
3701 TL > 5,39 227 5 3 15 391,08

Positive 0-1850 TL 55,30 16,06 54 26 130 415,85 5,208 0,074
Psychological 1851-3700TL 53,14 1517 a1 26 130 37942
Capital Scale 3701 TL > 52,51 15,27 52 26 103 371,60

When the data in the table were examined, it was found that the participants' scores did not
differ significantly according to the income of their families, as the scores of the scale of
positive psychological capital of the students were p > 0.05. The scores of the positive

psychological capital scale were similar regardless of family income (Table 34).
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Table 35.Kruskal-Wallis H test results of comparing students' perceived stress scale scores

according to their current residence

Scales Location X S.S. Med. Lower Top SO r p Diff.
Yurtta 15,49 3,06 15 0 26 396,63 1,110 0,775
Insufficient
Kirada 15,02 3,94 15 0 27 377,52
self-efficacy )
) Alleyle 15,08 3,46 15 0 23 379,61
perception ;
Diger 15,20 3,71 16 0 22 391,09
Yurtta 17,39 3,36 17 0 28 414,05 10,257 0,017* a-c
Stress/ )
) Kirada 16,69 4,34 17 0 28 371,27 a-d
Discomfort .
. Aileyle 16,44 3,70 17 3 24 361,76
perception )
Diger 16,39 4,08 16 0 24 356,09
) Yurtta 32,88 5,09 33 0 54 409,58 7,119 0,068
Perceived
Kirada 31,71 7,15 32 0 54 377,69
Stress .
| Aileyle 31,52 5,98 32 3 46 361,83
scale
Diger 31,59 6,92 325 0 44 371,76
*n<0,01

According to the test results, the scores of the students who took part in the study and stated

that they are currently living in the dormitory in the stress/discomfort sub-dimension of the

perceived stress scale are significantly higher than the students who are currently staying with

their families and choosing the "other" option as their current residence (p<0, 01; Table 35.).
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Table 36. Kruskal-Wallis H test results of comparing students' locus of control scale scores

according to their current residence

X

Scales Location S.S. Med. Lower Top SO i p
Dormitory 58,28 8,99 57 32 86 356,70 4,341 0,114
Personal On rent 59,58 11,20 58 21 88 384,80
control Family home 57,32 10,30 56 18 89 334,31
Other 60,33 11,52 60 18 89
Dormitory 2927 4,56 29 14 45 363,77 5,808 0,055
Luckily On rent 29,51 4,77 29 11 48 374,06
don't believe Family home 28,63 4,97 28 17 55 326,29
Other 29,03 5.25 29 11 52
Dormitory 24,78 6,34 24 10 44 353,52 0,636 0,728
Your effort On rent 24,43 6,30 24 10 47 341,34
meaninglessness  Family home 25,05 6,01 25 12 50 360,93
Other 23,70 6,95 23 10 48
Dormitory 10,87 229 11 3 15 35541 0414 0813
T On rent 10,64 2,43 il 3 15 342,12
Family home 10,89 2,52 11 4 15 357,04
Other 10,27 2,71 10 3 15
Dormitory 11,84 3,50 12 5 22 353,77 0,703 0,703
A — On rent 12,25 3,94 12 5 23 368,26
Family home 11,84 3,78 11 5 25 347,64
Other 11,21 3,75 11 5 23
Dormitory 135,04 16,44 135 70 202 354,40 0,804 0,669
Locus of control On rent 136,42 20,09 135 63 217 368,46
scale Family home 133,72 18,58 134 61 234 346,37
Other 134,54 21,68 134 47 224

According to the result obtained from the Kruskal Wallis H test, the students' locus of control
scale scores do not show a significant difference according to the place they are currently

staying, since the overall locus of control scale and all sub-dimensions of the participants were
p>0.05 (Table 36.).
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Table 37.Kruskal-Wallis H test results of the comparison of students' positive psychological

capital scale scores according to their current residence

Scales Location X S.S. Med. Lower Top SO v p
Dormitory 8,49 3,03 8 4 18 367,93 4,265 0,119
On rent 8,15 3,13 8 4 20 341,01
Self-sufficiency
Family home 8,01 2,99 8 4 17 334,30
Other 7,23 3,06 7 4 20
Dormitory 11,16 4,36 10,5 8 25 355,63 0,062 0,970
On rent 11,18 4,62 10 5 25 350,79
Optimism
Family home 11,13 4,45 11 5 25 352,50
Other 9,51 4,06 9 5 25
Dormitory 7,70 2,72 8 s 20 363,51 1,960 0,375
On rent 7,51 2,96 7 4 20 341,50
Confidence
Family home 7,48 2,70 7 -+ 18 342,28
Other 6,29 297 6 4 20
Dormitory 11,56 3,96 12 3 24 364,60 2,694 0,260
On rent 11,03 3,86 11 5 25 331,83
Extraversion
Family home 11,32 4,05 11 5 22 344,85
Other 9,64 4,90 9 5 25
Dormitory 10,56 3,70 10 5 24 363.83 2,910 0,233
Psychological On rent 10,62 4,14 10 5 25 356,81
durability Family home 10,09 3,61 10 5 21 334,40
Other 9,20 4,84 8 5 25
Dormitory 5,50 2,28 5 3 15 362,71 1,821 0,402
On rent 5,37 2.57 5 3 15 336,94
Hope
Family home 5,32 2,21 5 3 15 345,93
Other 5,09 2,49 4 3 15
Dormitory 54,98 14,77 54 26 100 365,59 2,895 0,235
Positive
On rent 53,86 16,84 52 29 130 336,66
Psychological
Family home 53,35 14,36 52 26 101 340,72
Capital Scale
Other 46,96 19,02 44,5 26 130

In the table comparing the scores of the positive psychological capital scale of the participants
according to their current place of residence, it can be seen that the scores of the students in
the scale and all sub-dimensions are similar and do not result in a significant difference (p>

0.05; Table 37).
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Table 38. Kruskal-Wallis H test results of comparing students' perceived stress scale scores

according to sleep duration

Scales Sleep Time X S8.S. Med. Lower Top SO 12 p Diff.
Insufficient < 6 Hours 15,70 3,15 16 0 26 412,11 6,181 0,045% a-c
self-efficacy 7-8 Hours 15,10 3,38 15 0 27 378,11
perception 9 Hours > 14,77 3,74 15 0 26 359,07
Stress/ < 6 Hours 17.35 3,30 17 0 28 411,30 6,307 0,043# a-c
Discomfort 7-8 Hours 16,83 3,83 17 0 28 380,31
perception 9 Hours > 16,21 4,07 17 0 24 354,32
Perceived < 6 Hours 33,05 5,24 33 0 54 417,00 8,891 0,012* a-c
Stress 7-8 Hours 31,93 5,98 32 0 54 375,45
scale 9 Hours > 30,97 6,67 32 0 42 353,89
*n<0,01

Since the significance level of the participants' perceived stress scale and all its sub-

dimensions was p < 0.01, it was found that the students' perceived stress scale scores showed

a significant difference as a function of sleep duration. Accordingly, the perceived stress level

of students with sleep duration of 6 hours or less is significantly higher than that of students

with sleep duration of 9 hours or more (Table 38).
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Table 39.Kruskal-Wallis H test results of comparing students' locus of control scale scores

according to sleep duration

Scales Sleep Time X S.S. Med. Lower Top SO P p Diff.
<6 Hours 58,62 9,51 57 18 88 392,53 0,273 0,872
Personal
7-8 Hours 58,23 10,03 57 18 89 384,43
control
9 Hours > 58,14 10,81 58 30 86 393,71
) <6 Hours 29,37 4,88 29 11 52 401,70 4,902 0,086
Luckily
7-8 Hours 28,76 4,52 28 14 55 370,10
don't believe
9 Hours > 29,46 5,17 30 11 45 413,86
< 6 Hours 25,05 6,27 24 10 48 401,62 7,383 0,025*  a-b
Your effort
) 7-8 Hours 24,10 6,29 24 11 50 366,67 b-c
meaninglessness
9 Hours > 25,70 6,28 24 10 41 425,07
< 6 Hours 10,77 2,28 11 3 15 386,38 0,074 0,964
Fatalism 7-8 Hours 10,79 2,49 11 3 15 390,47
9 Hours > 10,86 2,55 11 3 15 391,63
<6 Hours 11,67 3,59 12 5 23 380,51 4,527 0,104
Unfair
7-8 Hours 11,74 3,60 11 5 25 383,40
world faith
9 Hours > 12,61 3,96 12 5 22 430,68
<6 Hours 135,47 17,54 135 47 224 398,95 5,247 0,073
Locus of control
1 7-8 Hours 133,62 17,81 134 61 234 370,41
scale
9 Hours > 136,77 19,92 137 63 202 420,59
*n<0,05

According to the table, it was determined that the scores of the students whose sleep duration

was 7-8 hours in the meaninglessness of effort sub-dimension made a significant difference

compared to the other students, and the level of the meaninglessness of trying was lower than

the other students (p<0.05; Table 39.).
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Table 40.Kruskal-Wallis H test results of the comparison of students' positive psychological

capital scale scores according to sleep duration

Scales Sleep —

T X §.8. Med. Lower Top SO ¥ p Diff.

Self-sufficiency <6 Hours 8,06 3,09 8 4 20 378,33 1,994 0,369
7-8 Hours 8,21 2,94 8 4 18 390,93
9Hours> 859 328 8 4 17 412,72

Optimism <6Hours 10,85 4,26 10 5 25 383,99 0452 0,798
7-8 Hours 11,01 4,34 10 5 25 389,81
9Hours> 11,45 5,03 11 5 25 400,45

Confidence =< 6 Hours 7,31 2,92 7 4 20 368,58 7,608 0,022
7-8 Hours 7,46 2,55 7) 4 17 392,24
9Hours> 8,07 2,98 8 4 20 435,86

extraversion <6 Hours 10,84 4,20 11 2 25 364,10 9,848  0,007%* a-c

7-8 Hours 11,27 3,70 11 5 23 394,89
9Hours> 12,37 4,73 12 5 24 439,92

Psychological <6 Hours 10,10 4,00 10 5 25 372,08 5,809 0,055
durability 7-8 Hours 10,23 3,46 10 5 21 390,54
9Hours> 11,23 4,53 11 3 25 43147

<6 Hours 5,32 2,52 5 3 15 371,09 3,995 0,136
Hope 7-8 Hours 5,39 2,14 5 3 15 396,68
9Hours> 5,61 2,28 6 3 12 414,62

Positive <6 Hours 5249 1643 51 26 130 368,69 8,149  0,017* a-c

Psychological 7-8 Hours 53,55 14,00 52 26 101 391,07
Capital Scale 9Hours> 57,33 16,89 57 26 103 439,27

#<0,05, ¥*p<0,0]

According to the table, it was determined that the scores of the students whose sleep duration
was 6 hours or less in the general positive psychological capital scale and the extraversion
sub-dimension were significantly lower than the students whose sleep duration was 9 hours
and above (Table 40.).
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Table 41.Kruskal-Wallis H test results of the comparison of students’ perceived stress scale

scores according to their mothers' educational status

Scales Mom education X S8.8. Med. Lower Top SO 1 P

illiterate 1526 3,14 15 0 21 389,63 2,005 0,735
Insufficient Primary school 1544 3,06 15 2 26 395,24
self-efficacy Middle School 1534 3,30 15 0 23 392,51
perception High school 14,80 4,10 15 0 27 360,93
Licence 14,82 4,84 15 0 26 377,09

illiterate 17,09 4,02 17 0 28 399,61 6,383 0,172
Stress/ Primary school 17,03 3,39 17 5 26 391,87
Discomfort Middle School 17,29 3,34 17 3 25 407,80
perception High school 16,11 4,36 16 0 27 339,20
Licence 16,47 528 17 0 28 380,21

illiterate 3234 570 33,5 0 42 407,82 7,039 0,134
Perceived Primary school 32,46 5,18 33 8 46 393,03
Stress Middle School 32,63 5,49 33 3 44 403,53
scale High school 30,91 7,20 31 0 54 335,20
Licence 31,29 949 32,5 0 54 383,15

According to the table, it is seen that the perceived stress scale and its sub-dimensions, the
perception of insufficient self-efficacy and the perception of stress/discomfort, do not differ
significantly according to the educational status of their mothers (p>0.05). In other words, the

students' perceived stress scale scores according to their mothers' educational status are similar

(Table 41.).
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Table 42. Kruskal-Wallis H test results of comparing students' locus of control scale scores

according to their mothers' educational status

Scales Mom education X S.S. Med. Lower Top SO o p
illiterate 58,23 10,81 57 18 88 388,19 2,448 0,654
Primary school 58,85 9,53 57 18 89 399,96
Personal
Middle School 57,85 10,15 57 33 89 371,27
control )
High school 57,44 10,16 57 21 86 374,94
Licence 58,50 11,08 59 32 85 393,54
illiterate 29,39 4,64 29 11 44 409,74 6,152 0,188
Primary school 29,19 4,51 29 17 52 394,05
Luckily
Middle School 29,35 4,86 29 19 55 400,74
don't believe
High school 28,52 5,38 28 11 48 352,84
Licence 28,03 5,50 295 14 45 330,69
illiterate 2441 6,25 24 10 43 379,59 2,017 0,733
Primary school 24,83 6,01 24,5 10 48 394,25
Your effort
) Middle School 2497 6,43 24 10 50 395,92
meaninglessness
High school 24,46 6,94 24 10 47 376,60
Licence 23,26 7,30 23 10 38 346,76
illiterate 11,19 237 11 3 15 428,90 8,244 0,083
Primary school 10,90 2,36 11 4 15 396,63
Fatalism Middle School 10,72 2,44 11 3 14 385,40
High school 10,48 2,49 10 3 15 362,56
Licence 9,88 2,39 10 3 15 311,78
illiterate 12,20 3,55 12 5 21 411,43 6,658 0,155
Primary school 11,59 3,69 11 5 23 373,71
Unfair
Middle School 12,07 3,56 12 5 25 402,61
world faith
High school 12,35 3,74 12 5 21 42433
Licence 11,26 3,72 11 5 21 350,82
illiterate 135,41 20,00 134 47 190 394,13 1,310 0,860
Primary school 135,36 17,17 134 61 224 394,71
Locus of control
i Middle School 134,96 17,59 135 91 234 386,54
scale
High school 133,24 20,05 135,5 63 217 378,09
Licence 130,94 20,12 135 70 173 355,40

We can mention that the scores of the students in the study in the locus of control scale in
general and in its sub-dimensions did not differ significantly according to the educational

status of their mothers (p>0.05; Table 42).
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Table 43. Kruskal-Wallis H test results of the comparison of students’ positive

psychological capital scale scores according to their mothers’ educational status

Scales Mom eduction X S.S. Med. Lower Top SO 12 p Diff.

illiterate 8,46 3,64 8 < 200 39262 2,046 0,727
Primary school 8,05 2,98 8 4 20 379,01
Self-sufficiency Middle School 8,45 3,05 8 4 17 406,10
High school 8,28 2,94 8 4 16 398,50
Licence 8,06 2,98 8 4 17 383,71

illiterate 11,44 5,16 10 ) 25 396,46 1,528 0,822
Primary school 11,02 449 10 5 25 388,12
Optimism Middle School 11,05 4,10 11 5 25 397,11
High school 10,51 4,07 10 3 23 366,50
Licence 11,29 447 105 5 22 407,10

illiterate 7,56 8,25 7 4 20 38042 3,799 0,434
Primary school 7,45 2,73 7/ 4 20 388,28
Confidence Middle School 7,30 2,72 7 4 17 37143
High school 771 2,61 7 4 16 413,90
Licence 8,09 3,04 8 4 18 433,78

illiterate 1143 4,56 11,5 5 25 393,15 5,438 0,245
Primary school 11,01 4,17 11 5 25 374,86
Extraversion Middle School 11,55 4,02 11 5 21 403,37
High school 11,82 3,57 12 5 23 426,26
Licence 10,71 3,76 10 5 20 363541

illiterate 10,40 4,50 10 3 25 382,12 0,241 0,993
Psychological Pri.ma.ry school 10,30 3,85 10 5 25 388,07
- Middle School 10,38 4,01 10 5 22 388,20
High school 10,26 347 10 5 21 395,11
Licence 10,29 3,06 10 5 16 400,66

illiterate 5,21 2,56 4,5 ) 15 35821 12,143 0,016% a-e
Primary school 527 2,31 5 3 15 373,88 b-e

Hope Middle School 5,46 2,31 5 3 15 398,11
High school 567 2728 6 3 15 424,16
Licence 6,06 1,95 6 3 12 482,10

illiterate 54,50 19,97 52 26 130 383,39 1,267 0,867
Positive Primary school 53,08 15,54 52 26 130 381,68
Psychological Middle School 54,18 14,51 52 26 89 396,62
capital scale High school 5424 13,63 53 27 94 404,38
Licence 54,50 15,14 32 32 84 403,18

*n<0,05

According to the data obtained from the table, it is seen that the scores of the students whose

mothers are undergraduates in the hope sub-dimension of the positive psychological capital
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scale are significantly higher than the students whose mother's education level is a primary
g 4

school and whose mother is illiterate (p<0.05; Table 43).

Table 44.Kruskal-Wallis H test results of the comparison of students' perceived stress scale

scores according to their father's educational status

Scales Father education X S.S. Med. Lower Top SO ¥ p
Primary school 15,42 3,18 16 0 26 396,60 1,732 0,630
Insufficient
Middle School 15,07 3,23 15 0 23 375,83
self-efficacy .
) High school 15,43 3,45 16 2 27 398,86
perception
Licence 15,12 3,98 15 0 26 376,30
S Primary school 16,97 3,46 17 0 28 384,77 1,684 0,641
tress
) Middle School 17,19 3,65 17 3 26 405,36
Discomfort
) High school 16,73 3,80 17 2 27 378,13
perception
Licence 16,78 4,19 17 0 28 386,02
] Primary school 32,39 5,33 33 0 44 390,92 0,207 0,977
Perceived
5 Middle School 32,26 5,72 33 3 46 392,27
tress
: High school 32,16 6,10 33 5 54 386,02
scale
Licence 31,89 7,06 32,5 0 54 381,40

When we look at the table, the perceived stress scale scores of the students according to the

educational status of their fathers are similar (Table 44).
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Table 45.Kruskal-Wallis H test results of comparing students' locus of control scale scores

according to their father's educational status

Scales Father education X S.S. Med. Lower Top SO a p

Primary school 58,50 9,51 57 18 89 390,21 1,097 0,778
Personal Middle School 58,30 11,06 57 18 89 390,20
control High school 58,75 9,52 58 37 86 396,84
Licence 5741 9,33 56 30 84 367,52

Primary school 29,07 433 29 11 44 393,27 3,031 0,387
Luckily Middle School 29,48 5,51 29 17 55 396,06
don't believe High school 29,19 4,37 29 18 48 393,40
Licence 28,20 4,92 28 11 38 351,46

Primary school 24,65 6,00 24 10 43 386,34 3,366 0,339
Your effort Middle School 24,75 6,68 24 10 50 382,34
meaninglessness High school 25,26 6,30 25 10 47 413,32
Licence 23,74 6,32 24 10 40 365,66

Primary school 10,88 2,34 11 3 15 395,64 6,838 0,077
Farsiient Middle School 10,89 2,53 11 3 15 400,34
High school 10,88 225 11 5 15 393,84
Licence 10,11 2,60 10 3 15 333,14

Primary school 11,69 3,67 12 5 22 382,05 0,879 0,831
ifabensrii Middle School 11,86 3,74 12 5 25 385,99
High school 11,96 3,62 12 5 23 396,68
Licence 11,98 3155 12 5 21 402,59

Primary school 134,80 16,57 134 47 190 383,59 3,672 0,299
Locus of control Middle School 135,27 20,94 134,5 61 234 388,54
scale High school 136,04 16,96 136 85 AT 412,89
Licence 131,45 17,15 133 63 164 361,03

In line with the data in the table, we can state that the locus of control scale scores of the

participants does not differ significantly according to the educational status of their fathers
(p>0.05; Table 45).
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Table 46. Kruskal-Wallis H test results of the comparison of students’ positive psychological

capital scale scores according to their father's educational status

Father —
Scales X S.S. Med. Lower Top SO & p
education
Primary school 8,16 2,99 8 4 18 386,73 2.305 0,512
Middle School 8,29 3,23 8 4 20 388,91
Self-sufficiency
High school 7,99 2,96 8 4 17 376,91
Licence 8,33 3,03 9 4 17 419,40
Primary school 10,89 4,48 10 5 25 380,44 4,663 0,198
Middle School 10,72 4,29 10 5 25 376,37
Optimism
High school 11,12 4,36 10 5 25 395,46
Licence 11,81 4,54 11 5 23 431,62
Primary school 7,60 2,83 7 4 20 397,33 4,354 0,226
Middle School 7,29 2,99 7 4 20 362,82
Confidence
High school 7,48 2,61 7 4 18 305,11
Licence 7,61 2,37 7 4 14 410,55
Primary school 11,18 4,23 11 5 25 382,96 1,570 0,666
Middle School 11,17 4,35 11 5 25 381,38
Extraversion
High school 11,56 3,80 IL5 5 23 406,50
Licence 11,12 3,55 11 5 19 391,39
Primary school 10,53 3,93 10 5 25 400,17 3,400 0,334
Psychological Middle School 10,10 4,27 10 5 25 368,86
durability High school 10,16 3,46 10 5 19 383,60
Licence 10,47 342 1T 5 19 410,19
Primary school 5,33 2,30 5 3 15 381,53 3,654 0,301
Middle School 5,28 2,39 3 3 15 374,34
Hope .
High school 5,46 2,15 6 3 12 403,24
Licence 5473 2.52 5.5 3 15 417,94
Primary school 53,69 15,97 53 26 112 388,48 3;231 0,357
Positive Psychological Middle School 52,85 16,52 50 26 130 371,27
Capital scale High school 53,76 13,91 52 26 91 394,52
Licence 55,27 14,57 54,5 26 89 420,03

When the participants' overall positive psychological capital scale and all sub-dimensions
scores were compared according to their father's education level, no significant difference was

found (p>0.05; Table 46).
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Table 47. Kruskal-Wallis H test results of the comparison of students’ perceived stress scale

scores according to the state of being together with their parents

Parental relationship —

Secales X S§.8. Med. Lower Top SO v p
status

Insufficient The married 15,27 3,40 15 0 27 388,61 2,179 0,336
self-efficacy Divorced/Separate 15,00 2,82 14,5 10 21 348,24
perception Dead 1575 3,15 16 7 24 420,27

Stress/ The married 16,87 3,74 17 0 28 384,91 2,806 0,235
Discomfort Divorced/Separate 17,12 3,07 17 8 23 394,10
perception Dead 17,85 3,18 18 10 26 438,94

Perceived The married 32,14 5,95 33 0 54 386,00 2,861 0,239
Stress Divorced/Separate 32,12 4,68 315 19 41 373,13
scale Dead 33,60 4,97 34 23 44 438,28

The perceived stress levels of students whose parents are married, divorced/separated or

deceased are similar (Table 47).

Table 48. Kruskal-Wallis H test results of the comparison of students' locus of control scale

scores according to their parents' coexistence

Parental relationship —

Scales X S.S. Med. Lower Top SO r p
status
The married 58,42 9,84 57 18 88 390,50 0471 0,790
Personal
l Divorced/Separate 57,41 10,78 56 39 88 363,87
contro
Dead 58,30 10,63 56 35 89 385,54
The married 29,09 4,78 29 11 52 388,26 0,073 0,964
Luckily
Divorced/Separate 29,29 4,24 29 22 43 397,10
don't believe
Dead 29,23 5,03 29 19 53 393,47
The married 24,66 6,28 24 10 48 387,83 0,471 0,790
your effort .
) Divorced/Separate 25,65 6,50 24,5 11 40 414,81
meaninglessness
Dead 24,79 6,49 24 13 50 387,64
The married 10,82 2,39 11 3 15 391,66 4465 0,107
Fatalism Divorced/Separate 9,88 2,40 10 3 15 311,51
Dead 10,96 2,62 11 5 15 404,09
The married 11,85 3,66 B 5 23 389,43 0,693 0,707
Unfair
Divorced/Separate 12,24 237 12 7 20 410,15
world faith
Dead 11,40 3,80 11 3 25 369,90
The married 134,84 17,89 135 47 224 390,26 0,247 0,884
Locus of control
Divorced/Separate 134,47 16,29 133 110 179 372,16

scale
Dead 134,68 21,01 135 85 234 383,38




74

According to the data obtained from the table, the values of the control scale general and
personal control, belief in happiness, futility of effort, fatalism, and belief in an unjust world

are similar according to the relationship status of the students' parents (Table 48).

Table 49. Kruskal-Wallis H test results of the comparison of students' positive psychological

capital scale scores according to their parents' coexistence.

Parental relationship -

Scales X S8.8. Med. Lower Top SO ¥ p
status

The married 8,18 3,02 8 4 20 38786 0466 0,792
Self-sufficiency Divorced/Separate 8,62 3,36 9 4 16 414,54
Dead 8,30 3,37 8 4 20 387,49

The married 10,99 4,33 10 5 25 389,20 0,924 0,630
Optimism Divorced/Separate 11,56 4,68 10 5 25 416,12
Dead 10,94 5,26 10 3 25 368,99

The married 7,50 2,77 7 4 20 390,32 0,288 0,866
Confidence Divorced/Separate 7.24 2.51 7 4 17 370,54
Dead 747 3,04 7 4 20 383,71

The married 11,27 4,10 11 3 25 389,53 0,052 0,974
Extraversion Divorced/Separate 11,18 3,68 11 5 21 388,78
Dead 11,08 4,23 11 3 25 382,24

PayEtislosical | The married 10,28 3,81 10 5 25 38745 0,341 0,843
durability Divorced/Separate 10,53 432 10 5 24 394,84
Dead 10,66 4,30 10 5 25 405,38

The married 5,38 2,28 3 15 388,73 1,285 0,526
Hope Divorced/Separate 5,06 2,15 4 3 12 357,82
Dead 5,83 2,83 5 3 15 412,45

Positive The married 53,59 15,22 52 26 130 388,59 0,103 0,950
Psychological Divorced/Separate 54,18 14,06 52,5 26 100 400,87
Capital Scale Dead 54,28 19,67 55 26 130 386,67

The positive psychological capital scale scores of students whose parents are married,

divorced/separated or deceased are similar (Table 49.).
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Table 50. Kruskal-Wallis H test results of the comparison of students' perceived stress scale

scores according to the evaluation of their parents' relationship

Scales Parent relationship X S.8. Med. Lower Top SO i p Diff.
Insufficient Good 15,33 3,48 15 0 27 392,61 1275 0,529
self-efficacy Middle 1528 3,12 15 0 26 38791
perception Bad 15,00 2,95 15 6 22 357,62

Stress/ Good 16,67 3,71 17 0 28 371,07 12,274 0,002%¢  a-c
Discomfort Middle 17,55 3,58 18 0 28 426,42
perception Bad 17,81 3,42 18 8 23 44747
Perceived Good 32,00 6,08 33 0 54 378,19 4,343 0,114

Stress Middle 32,83 534 33 0 44 416,37

scale Bad 32,81 4,81 33 19 44 409,68

*Ep<0,01

The stress/discomfort perception of the students whose parents have a good relationship is

lower than the students whose parents have a bad relationship (Table 50).
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Table 51.Kruskal-Wallis H test results of the comparison of students' locus of control scale

scores according to the evaluation of their parents' relationship

Scales Parent relationship X S.S. Med. Low Top SO ¥ p
Good 58,64 9,87 ST 18 89 394,27 2,148 0,342
Personal
Middle 57,37 10,13 57 18 88 367,45
control
Bad 58,88 9,85 58 39 81 403,83
Good 28,96 4,90 29 11 55 378,29 4,421 0,110
Luckily
Middle 29,53 4,59 29 11 45 418,14
don't believe
Bad 29,25 3,92 29 22 43 403,36
Good 24,37 6,26 24 10 50 377,27 5,116 0,077
Your effort
Middle 25,64 6,54 25 10 44 418,87
meaninglessness
Bad 25,12 5,70 25 11 40 410,91
Good 10,88 2,39 11 3 15 395,70 3,147 0,207
Fatalism Middle 10,69 2,43 11 3 15 383,30
Bad 10,25 2.55 10 3 15 342,04
Good 11,84 3,71 12 5 25 389,15 1,301 0,522
Unfair world faith Middle 11,99 3,59 12 5 23 398,29
Bad 11,32 3,41 11 5 19 359,35
Good 134,68 18,17 134 61 234 384,78 0,680 0,712
Locus of control
i Middle 13522 18,43 136 47 202 400,40
scale
Bad 134,81 15,54 136 101 179 394,94

Scores on the control belief scale overall and on the subdimensions of personal control,
belief in happiness, futility of effort, fatalism, and belief in an unfair world do not differ
significantly with respect to ratings of the relationship with parents, and scores are similar
(p>0.05; Table 51).
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Table 52. Kruskal-Wallis H test results of the comparison of students' positive

psychological capital scale scores according to the evaluation of their parents' relationship

Scales Parent relationship X S8.8. Med. Lower Top SO ¢ i P Diff.
Good 7,90 291 8 4 20 368,65 15,670 0,000%% a-b
Self-sufficiency Middle 8,83 3,23 9 4 20 432,83 a-c
Bad 919 344 9 4 17 45125
Good 10,69 426 10 5 25 373,28 9,256 0,010* a-b
Optimism Middle 11,68 4,60 11 5 25 42324 a-c
Bad 12,05 4,89 11 5 25 435,92
Good 742 2,75 7 4 20 38346 1,604 0,448
Confidence Middle 7,76 2,96 7 4 20 407,89
Bad 7,30 2,30 7 4 16 384,78
Good 11,15 4,10 11 5 25 383,56 1,104 0,576
Extraversion Middle 11,55 4,23 11 5 25 402,86
Bad 11,32 3,59 11 5 21 399,11
PyEhaTasiial G.OOd 10,04 3,71 10 5 25 374,73 7,532 0,023* a-b
durability Middle 10,99 4721 10 5 25 423,15 a-c
Bad 10,89 3,99 11 ) 24 42224
Good 541 229 5 3 15 392,27 1,630 0,443
Hope Middle 547 2,50 3 15 390,43
Bad 496 1,94 4 3 12 35497
Positive Good 52,62 1536 51 26 130 373,67 8,641 0,013* a-b
Psychological Middle 56,29 16,06 54 27 130 424,40 a-c
Capital Scale Bad 55,72 14,18 54 26 100 428,68

*<0,05, **p<0,01

When examining the data obtained from the table, the participants' scores in the overall scale
of positive psychological capital and the sub-dimensions of self-efficacy, optimism and
resilience show a significant difference (p < 0.05, p < 0.01). Accordingly, students who rate
the relationship with their parents as good have lower scores for self-efficacy, optimism, and

resilience on the overall scale of positive psychological capital and its sub-dimensions (Table
52).
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The correlation results obtained using Spearman's test show that as the total scores of the
participants' stress perception scale increase, the scores of the total scale of the centre of control
and the sub-dimensions of personal control, belief in happiness, and fatalism, which have
positive and significant correlations, also increase. On the other hand, the scores of the total
scale of positive psychological capital and sub-dimensions of self-efficacy, self-confidence,
extraversion, resilience and hope, which have negative and significant correlations, decrease (p
<0.05, p<0.01).

There was significant and positive correlation between the scores of perceived stress sub-
dimensions, inadequate self-efficacy perception and total perceived stress and stress/discomfort
scale, total sense of control and personal control scale and fatalism scores which were positively
correlated. Negative and significant correlations were also observed between the total scale of
positive psychological capital and all its sub-dimensions except hope (p < 0.05, p < 0.01).
Accordingly, as students' inadequate self-efficacy increases, the scores of the total perceived
stress scale and the perceived stressand discomfort scale, the total sense of control scale, the
personal control scale, and the fatalism scale also increase, while the scores of futility of effort,
the total positive psychological capital scale, self-efficacy, optimism, confidence, extraversion,

and resilience decrease.

The data from the table shows that with the increase in stressand discomfort perception of the
students, the scores of perceived stress, personal control, belief in happiness, meaninglessness
of effort, fatalism, total locus of control scale and optimism scale which are significantly and

positively correlated with each other also increase (p < 0.05). , p < 0.01).

There is a positive and strong correlation between participants' scores on the personal control
sub-dimension and total scores for happiness belief, fatalism and locus of control. There are
negative and strong correlations between self-efficacy, optimism, confidence, resilience, hope,
and total positive psychological capital scale scores (p < 0.01). As students' control scores
increase, their happiness belief, fatalism, and locus of control scores also increase, but their
self-efficacy, optimism, confidence, resilience, hope, and total positive psychological capital
scores decrease.

To the extent that students' scores on the happiness belief subdimension increase, so do their
scores on the meaninglessness of effort, fatalism, belief in an unfair world, and control belief

scales, which are strongly and positively correlated with each other. As the values for
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Meaninglessness of Effort increase, so do the positive correlations between the cross-scale
values for Fatalism, Belief in an Unjust World, and Control Belief. At the same time, their
scores on the total scale of positive psychological capital and all its sub-dimensions also
increase (p < 0.01).

There was a positive and significant difference between the students' scores on the sub-
dimension of fatalism and the total scale of locus of control. It was found that there were
negative and significant correlations between confidence and resilience sub-dimensions (p <
0.05, p < 0.01). Accordingly, when the students' fatalism scores increase, the scores of the
overall control belief scale also increase, while the scores for confidence and resilience

decrease.

It can be seen that there are strong and positive correlations between the scores of the students
who participated in the study in the Unjust Worldview sub-dimension and the total scores of
the Control Belief, Self-Efficacy, Self-Confidence, Extraversion, Resilience, Hope, and
Positive Psychological Capital scales (p < 0.05, p < 0.01). As participants' scores on the unfair
world belief increase, so do their total scores on the control beliefs, self-efficacy, self-

confidence, extraversion, resilience, hope, and positive psychological capital scales.

Positive and strong correlations were found between scores on the self-efficacy sub-dimensions
and the total positive psychological capital scale, as well as scores on the optimism, confidence,
extraversion, resilience, and hope sub-dimensions (p < 0.01). When self-efficacy scores
increase, total positive psychological capital scores and optimism, confidence, extraversion,
resilience, and hope scores also increase. Positive and strong correlations were found between
participants' total positive psychological capital scale scores and scores on the sub-dimensions
of optimism, extraversion, resilience, and hope (p < 0.01). It was found that as optimism scores
increased, so did total positive psychological capital scale scores and scores for trust,
extraversion, resilience, and hope. When scores on the student confidence sub-dimension
increase, scores on the overall positive psychological capital scale and extraversion, resilience,
and hope also increase. As scores on extraversion increase, scores on the Positive Psychological
Capital scale also increase overall and for resilience and hope. As psychological resilience
scores increase, scores for the Hope and Positive Psychological Capital scales increase overall.
As hope increases, scores for the Positive Psychological Capital scale increase overall (Table
4.71).
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After the correlation analysis, the structural equation model was used to examine the effects of

locus of control and perceived stress on positive psychological capital.

4.4. Structural Equation Model

7

Perceived Stress
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Figure 3. Path analysis results regarding the effect of Locus of Control Scale and Perceived

Stress Scale scores on Positive Psychological Capital Scale

The path analysis of the structural equation model is shown in Figure 3. It was found that
students' scores on the Locus of Control Scale did not statistically significantly predict scores
on the Positive Psychological Capital Scale (=0.01; p > 0.05). It was found that students' scores
on the Perceived Stress Scale statistically significantly and negatively predicted scores on the
Positive Psychological Capital Scale ($=-0.12 ; p < 0.05). In addition, it was found that the
Locus of Control Scale scores of the students participating in the study positively predicted the
Perceived Stress Scale scores ($=0.24; p < 0.03).
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CHAPTER 5

DISCUSSION

In this study, the relationship between the stressful situations of students pursuing their
university education in Rize, Turkey, and the interaction between their control centre and their
psychological capital is analysed and evaluated. In this section, the findings of the study are

discussed in the context of previous studies on this topic.

5.1. Discussion

Stress is the result of pressure exerted on the organism by internal or external factors, which
vary from person to person and according to the way the individual perceives events. Therefore,
personality traits are as much a source of stress as events. In this context, the study investigated
whether perceived stress, locus of control, and positive psychological capital differ as a function
of 18 demographic variables at a level that reveals students' personality traits and reveals

environmental influences, whether they influence each other, and what their relationship is.

In the study, it was found that women are more stressed than men. Hancioglu's study also found
that women are more stressed than men in terms of gender and perceived stress levels
(Hancioglu, 2017). Stress was compareci with different variables and it was found that with
increasing time spent in front of a screen, female students have a higher risk of stress than male
students (Ge et al., 2020). Another study came to similar conclusions and found that among
university students, females showed more empathy than males, but perceived stress levels were
higher than males (Gupta and NC, 2021). Studies have found that among university students,
females have higher levels of anxiety, depression or stress than them (Rizvi, Qureshi, Rajput,
& Afzal, 2015). These studies are consistent with our research findings. It is believed that
women are more sensitive and this situation causes a higher level of stress. It is important that
women receive training in an environment that is suitable for them and that they are competent
enough to empathise with the nature of the people they will come in contact with. Studies on
understanding women's perceptions of stress and their expectations can be stimulating in this

regard.

In the study, it was found that women mostly attribute events to fate, which corresponds to the
control belief subdimension, but they believe that the world is more just than men. In the studies
conducted, no significant difference was found between gender and control beliefs in university
students (Durna & Sentuerk, 2012). In the study conducted with teacher candidates on the
relationship between locus of control and gender, no significant difference was found in the

sub-dimensions of locus of control and the total scale (Demirtag & Yener, 2019). In a study
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conducted by Altinkurt (2012), it was found that women have stronger external locus of control
beliefs. As a result of the research, it is believed that it will contribute to the literature with the

finding that the gender factor affects the locus of control beliefs.

In the study, it was found that the perception of trust, the positive sub-dimension of
psychological capital, was very low in female participants compared to males. Considering the
variables in similar studies (Ciftgi, 2019), there was no relationship between positive
psychological capital and gender. According to Yetkin's (2017) study, no relationship was
found between gender and perception of positive psychological capital. Our research does not
overlap with other studies. In this regard, the results can be retested with other studies.
However, it is believed that social perspective has a negative influence on women's perception
of confidence, which is reflected in the results of this research. It is understandable that female
students who leave their parents' home for studies and try to stand on their own feet are more
sceptical about the external environment with their first life experiences, biological structures

and psychosocial factors.

In the study, those over the age of 24 were found to be more stressed and more inclined to give
up more quickly than those aged 18-19. In terms of locus of control, those aged 22-23 have a
higher locus of control than those over 24, and their psychological capital is very low compared
to the other age groups. In the study conducted by Kili¢ and Inci, which includes the youth over
25 years of age, it was found that young workers are at a greater risk of occupational trauma,
and the scores of post-traumatic stress in individuals under 25 years of age were higher
regardless of gender and education level (Kilig and inci, 2015). According to Tarhan and
Bekaroglu, this period is expressed in terms of Erikson's psychosocial developmental stages as
the stage of loneliness versus intimacy, the transition period from the search for identity to one's
own identity (Tarhan and Bekaroglu, 2021). Another risk of the age group of 18to 25 years old
is the risk that exists in this period in terms of substance abuse histories (Cakici, Cakici,
Karaaziz, Tutar, & Es, 2014). According to the research conducted by Yilmaz (2020) on
psychological capital, the perception of positive psychological capital did not differ
significantly by age. Akduru (2019), on the other hand, found that positive psychological capital
was high in the 26-35 age group. Considering that the age group in question is mostly in the
period of postgraduate education, the results become even more significant. The difficulty of
postgraduate education is the most important factor to be considered in this sense. A recent
study supports this point of view. The study states that almost half of the students who continue

their postgraduate education have to give up their education and cannot graduate (Arastaman,
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Uslu, Arslan and Guelsoy Kerimoglu, 2020). Revealing the situation of people who are in a
situation of giving up and especially reviewing the processes and workflows in graduate

education can be helpful in solving this problem.

In the study, those aged 22 to 23 showed a higher locus of control than those aged 24 and over.
In a study conducted on 126 individuals without any pathology, a significant relationship was
found between the internal locus of control and advanced age (Tuekel and Goek, 1996). In
another study, the focus of internal control was found to increase with age in individuals who
are married (Dibekoglu, 2006). The results are consistent with the studies. Advanced age and
increased experience contribute to viewing events from a broader perspective. It is believed that
the out-of-school experience for university students has a positive effect on their horizon of

control and improves their ability to empathise.

Research has shown that the psychological capital of students over the age of 24 is significantly
lower than that of 18 to 21-year-olds. Considering university life in terms of developmental
stages, according to Tarhan and Bekaroglu, this period is referred to as the stage of intimacy
versus loneliness, the transitional period from the search for an identity to one's own identity in
terms of Erikson's psychosocial stages of development (Tarhan & Bekaroglu, 2021). In the
study conducted with 148 elementary school teachers, it was concluded that there is a positive
relationship between age and self-efficacy, the sub-dimension of psychological capital. 22-
year-old students have higher self-efficacy than students in the age group 20-21 (Oguz, 2009).
In a similar study, it was found that the level of self-efficacy is high in students over the age of
22 (Alemdag, 2015). In the study, those aged 24 and older make up 16% of the sample. Half of
them are students pursuing postgraduate education. This data is meaningful because students
above 24 years old have low psychological capital. This is because a recent study states that
almost half of the students who continue their postgraduate education have to abandon their
education and fail to graduate (Arastaman, Uslu, Arslan, & Guelsoy Kerimoglu, 2020). This
dropout can be an important indication of how difficult the studies are and how important
psychological resilience is in coping. It can be said that making individuals who have had to
drop out of graduate education the subject of research will contribute to the revision of processes

and procedures in graduate education.

In the study, the fact that the participants were married or single was not perceived as a source
of stress. Studies have shown that married workers are more affected by stress (Kejriwal, 2019).

It is also found that married international students have psychological problems (Masharipov,



85

2017). The results are not consistent with the studies. Since the marriage rate of the study

participants was low, no generalisation was made.

In the study, it was found that the fatalism level of married students is lower than that of single
students. These findings are supported by the studies conducted. In the study conducted by
Dibekoglu (2006), it was found that internal locus of control is high in married individuals. It
is believed that being married is an important obstacle that has been overcome at a time when

the winds of youth are blowing and helps young people to be more confident about the future.

Research has shown that the psychological capital of married students is lower than that of
single students. In a study on this topic, it was found that health, good personal relationships,
and marital status are important factors that increase the level of psychological capital in terms
of effective teaching (Wang, Chen, & Hsu, 2014). A similar study also states that the
psychological capital of married teachers is high (Toesten & Oezgan, 2014). While being
married increases the psychological capital of professionals, it is noteworthy that it is low
among students. The fact that no data on married students could be found in the literature

suggests that the topic should be studied with different variables.

The study found that school type was not a cause of stress. However, it was found that almost
half of the students enrolled in graduate and doctoral education were unable to complete their
thesis because they felt too much time pressure and this made it difficult to connect this work
with their lives (Arastaman, Uslu, Arslan, & Giilsoy Kerimoglu, 2020). Although the types of
schools do not clearly indicate the perception of stress, as the weighting of courses varies
between departments and programmes, conducting in-depth studies with different variables will

contribute to this area.

In the study, it was found that students with an associate degree tend to believe in the locus of
control and are more fortunate than graduate and doctoral students. No research on this topic
was found in the domestic and international literature. It is believed that students with an
associate degree finish school and get a job in a short period of time and that the expectations
create some level of anxiety and this anxiety increases their focus on external control. It is
believed that active associate degree departments and programmes for career and employment

areas will positively contribute to the Locus of Control of associate degrees.

In the study, it was found that types of schools are not the cause of stress, associate degree

students' thoughts of effort and endeavour are weaker than others and they attribute more
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importance to fate, and postgraduate and doctoral students are more likely to have a sense of
burnout in terms of psychological capital. Considering the studies, it was found that although
postgraduate education seems inspiring and very attractive in terms of educational attainment,
the individual sacrifices are high and the problems and financial difficulties encountered wear
away (Spaulding & Rockinson-Szapkiw, 2012). Again, a similar result was found that almost
half of the students enrolled in postgraduate education, especially doctoral education, are unable
to complete their dissertation, feel too much time pressure, and find the connection between
this work and their lives difficult (Arastaman, Uslu, Arslan, & Guelsoy Kerimoglu, 2020). It
can be assumed that postgraduate and doctoral students in Yiiksel feel hopeless due to the job
and career expectations of their social circles and experience social pressure from their
surroundings to stand on their own feet. Considering that graduate education is an arduous
process, providing economic support through projects during education and creating
opportunities for students to be more productive in graduate education could be the solution. It
is believed that the high stress level among associate degree students is due to their anxiety

about finding a job after completing a two-year degree.

From the study data, it was concluded that the participants' class levels did not affect the
perceived stress. In Akbag's (2000) study of university students' methods of coping with stress,
it was found that class level had no effect on stress. In the study supporting this result, a study
was conducted on 238 university students and found that class levels had no influence on stress
(Taggm & Caglayan, 2011). In contrast, in a study with first-year nursing students, university
students were found to have high levels of stress due to adjustment problems (Oztiirk, 2020).
In a study conducted with first-year university students, the stress level of separation anxiety
was found to be high in first-year university students (Akhunlar Turgut, Sariot Ertuerk, Karsh,
& Sakiroglu, 2020). Considering the different results in the studies on a departmental basis, it
is suspected that it might be higher among students in the field of health, especially considering

the difficulties of health-related education programmes.

In the study, participants' scores on the control beliefs scale and its sub-dimensions showed no
significant difference depending on their grade levels. In a study of nursing students, it was
found that first-year students were more likely to have external locus of control beliefs and
seniors were more likely to have internal locus of control beliefs in a sample of 289 individuals

(Guemuesen & Uestuen, 2011). In another study, it was found that there is no difference
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between grade levels (Karaman, Koekkaya, Obuz, Coskun, & Aldal, 2019). The results of the

study are consistent with the second study:.

According to the study, no difference was found in students' psychological capital according to
their grade level. In the study conducted with 134 students, students' psychological capital
differed significantly according to grade level. The psychological capital of first graders was
higher than that of second graders (Istar Isikli, 2018). The research is not in line with the

literature. The research subject can be reexamined in other sample groups.

The study found that student success had no effect on their control beliefs. A look at the
literature shows different results. In the study conducted on 447 university students from
different universities, it was found that there was no relationship between students' success and
their locus of control beliefs (Baba, 2012). In another study, it was found that those with an
internal locus of control were more successful than those with an external locus of control
(Yesilyaprak, 2020). Studies in the literature have not agreed on a common basis. Studies with

larger sample groups may provide generalizable results.

According to the researches, it was found that the psychological capital of students with
medium success is lower than that of unsuccessful students. There are research findings that
psychological capital must be high for academic success to be high (Jafri, 2013). High
psychological capital also affects the level of learning and success in social relationships (You,
2016). In another study conducted with 240 students, it was found that students with high grades
have high psychological capital (Luthans, Luthans, & Jensen, 2012). According to the research
conducted by Ergin and Karatas, it was found that success is an important factor in motivating
students (Engin & Karatas, 2018). According to these results, the research does not agree with
the existing literature. The high psychological capital of the unsuccessful student is not
considered as a meaningful result. It can be considered as information that can be confirmed by
revisiting new studies. In addition, it was found that men experience more career stress due to
the high social expectations for men at university (Bozkurt, Yemenici, & Ozkara, 2020).
Success and failure are important concepts that cause stress in university students. Even small
failures can cause feelings of intense stress in those who consistently strive for high
achievement. On the other hand, those who are at an intermediate level have allowed themselves
to go with the flow of events, which results in their stress being lower. However, if we consider
that life is not just about being a student, the important factor that attracts attention here is the

low level of psychological capital that will provide energy to cope with difficulties in the future.
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In this regard, the variables of success - stress - psychological capital can be the subject of

research.

In the research, students' perception of stress is not affected by whether they are working or not.
In one study, it was emphasised that although the working conditions of university students do
not directly affect their stress, their socioeconomic status can develop an avoidance reflex
(Saver & Aysan, 2014). Interestingly, working students in this study constitute 16% of the
participants and their psychological capital is low. Although there is no difference in their stress
perception, it is believed that those who are working students are very exhausted in terms of
working conditions and class participation. In this regard, it can be ensured that the working
conditions of those who receive higher education are adjusted so that they do not interfere with
schooling. A study states that working people look at life with a much more hopeful perspective
than non-working people (Ogiit¢ii Zeman, Celikay Séyler, & Ender Altintoprak, 2019).
Consideration can be given to creating opportunities for students to combine work with their

education and studying the impact of these opportunities.

In research, students' perception of stress is not affected by whether they are working or not. In
one study, it was emphasised that although the working conditions of university students do not
directly affect their stress, their socioeconomic status can develop an avoidance reflex (Saver
& Aysan, 2014). Interestingly, working students in this study constitute 16% of the participants
and their psychological capital is low. Although there is no difference in their stress perception,
it is believed that those who are working students are very exhausted in terms of working
conditions and class participation. In this regard, it can be ensured that the working conditions
of those who receive higher education are adjusted so that they do not interfere with schooling.
A study states that working people look at life with a much more hopeful perspective than non-
working people (Ogiit¢ii Zeman, Celikay Soyler, & Ender Altintoprak, 2019). Consideration
can be given to creating opportunities for students to combine work with their education and

studying the impact of these opportunities.

In the study, the number of siblings of the participants did not affect the increase or decrease of
their stress. In a similar study, it was found that as the number of siblings increased, the focus
on stress decreased and the perception of stress was affected in terms of perceived stress and
coping strategies among university students (Saver & Aysan, 2014). In another study, no
significant difference was found between the number of siblings and perceived stress (Turan,
Durgun, Kaya, Gonca, & Kuvan, 2019). The results of the second study are consistent with the

results of our study. It is believed that if there are too many siblings, there may be economic
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problems and especially the attention of parents is not enough, but in the case of an only child,

the lack of peers and stress have a negative effect on children.

In the study, no relationship was found between the number of siblings and the locus of control.
In a study conducted with 150 health management students, no relationship between the number
of siblings and locus of control was found in the literature (Karaman, Kékkaya, Obuz, Coskun,
& Aldal, 2019). According to these results, the research findings are consistent with the

literature.

Although the number of siblings in the study varied and almost all participants had siblings, it
did not affect stress. Similarly, locus of control and psychological capital. One study states that
there is no difference between attachment, self-esteem, and emotional intelligence of the first
and second child (Rahmani & Ulu, 2020). We could not find any study that examined the
relationship between the number of siblings in university students and our variables. The results

suggest that siblings are perceived as a natural part of the normal course of life.

In the study, it was found that the stress of participants who lived in the district for a long time
was higher than those who lived in the province and village. There is no difference between the
Locus of Control of those who reported their residence as village, district or province. The
Locus of Control was higher among those who lived in a single family house than those who
lived in a family house. In a study conducted in the literature, it was found that those living in
the city have an external locus of control due to external factors that they cannot control, while
those events in the countryside have an internal locus of control due to the processes that can
be controlled and the results of which can be observed. This situation has been found to support
a belief in a more just world (Corcoran, et al., 2017). It is believed that the development of a
person's internal locus of control is related to how much they can control events. Many
uncontrolled sources of stress in the city come to the agenda without losing their effect. It can
be said that this out of control situation triggers the belief of an unjust world. In addition, the
perception of the threat varies from person to person. It is not the events themselves but the way
they are perceived that creates the perception of threat in the individual. Activities that lead to
learning how events should be perceived can help make cities livable places. This data can be
accessed through the psychosocial structures of settlements. Although the sources of stress in
the provinces are high, the variety of opportunities to relieve stress and the possibility to move
freely in the villages are considered factors that reduce stress. Perhaps it is necessary to diversify

the fields of activities of young people according to the demands of modern life in the districts.



90

Testing groups whose fields of activity are intensive by making them the subject of research

may open new horizons in this field.

The results of the research show that the stress of the participants does not change depending
on the type of house they live in. A study on this topic states that where one lives can affect the
perception of stress (Ross, Niebling, & Helkert, 1999). The results are not consistent with the
current study. However, it is believed that students' dorms and places of residence have now

reached a certain standard and this is not perceived as a source of stress in normal life.

Those who live in a single-family house have higher external control than those who live in an
flat or village house. It has been found that those who live in an flat are introverted in terms of
psychological capital. It is believed that those who lived in the flat had problems due to the
impossible physical conditions and vertical neighbourhood. In a study that supports this idea, it
is found that closed housing complexes cause a great weakening of neighbourly relations and
social relationships (Yilmaz, 2020). In urban sociology, crowded and high settlements are
called urban pathology (Keles, 2004). It is claimed that living in high-rise buildings, which is
also the subject of literature, isolates the individual, is a mass without aesthetics and soul, and
that people who live in these places treat others with suspicion and fear (Stirgit, 2019). Multi-
storey buildings are believed to leave negative marks on human psychology in many issues

such as freedom, belongingness and privacy.

In the study, family economic income was not perceived as a source of stress. Studies show that
family income is an important factor in coping with stress (Kaya, Geng, Kaya, & Pehlivan,
2007). An economic income that enables one to sustain daily life is one of the most important
coping resources. The fact that students do not consider family income as a source of stress in
the current situation draws attention as important data. Since almost half of the participants
reported income equal to the minimum wage, it can be assumed that students' scholarship
opportunities, the amount of expenses in the city where they live, and the cost of living in the

city for students can be considered as factors and are the subject of research.

According to the research, it was found that the level of fatalism, which is the sub-dimension
of control beliefs, is high among individuals whose family income is below the minimum wage.
In the literature, a study conducted with 1419 students in Istanbul and Ankara found that the
economic income level of university students has a significant impact on their hope level (Zafer,
2019). Low socioeconomic status also affects people's substance use (Cakici Es, Cakici,

[skender, and Kizilgiil, 2020). The results are consistent with the studies conducted. It is an
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important criterion for individuals to live their lives according to the average standard of living.
It is an expected result that the dimension of fatalism, which is the sub-dimension of control
beliefs, is high among those who fall below this standard. Income status did not change their
psychological capital. Low socioeconomic status even has an impact on substance use among
individuals (Cakic1 Es, Cakici, Iskender, & Kizilgiil, 2020). An income that is in line with
human dignity is also a prerequisite for social justice. It is believed that creating a system in
which everyone can benefit from the opportunities at the highest level will contribute greatly to

the welfare of society in the design of social policies.

In the study, it was found that the stress level of students living in dormitory is high. In the
study of Kaya et al (Kaya, Geng, Kaya, & Pehlivan, 2007) on university students, it was found
that family social support is an important coping tool for stress management. In another study,
it is found that university students overcome their adjustment problems with the support of their
families ( Miiezzin & Kaya, 2018). The low stress level of those who live with their families
can be considered as an indicator of the importance of family support. The high stress
perception of students living in dormitories attracted attention as a dimension that should be
investigated. A building that is not under the control of the students living in the dormitories
can be considered as a source of stress. University, where the first step in life is taken, is the
place where the first experiences are made. Uncontrollable external factors can increase the
stress level of people. As an alternative to overcrowded dormitories, alternative places can be
created in every city where students feel like they are at home. It is believed that this will be in
demand commercially as well as have a positive impact on the mental makeup of students.
Various studies can be carried out to determine the quality of students' requirements and to

guide policy.

In the study, it was found that the stress level of the participants who had less than 6 hours of
sleep was high. In the study conducted by Oguz et al. on 84 young adults aged 18-25 years, it
was found that exercise increased sleep quality in the experimental and control groups and that
increased sleep quality and duration had a positive effect on stress (Oguz, Keskin Dilbay,
Celiktas, Balcilar, & Polat, 2008). 2019). In a similar study conducted on 153 caregivers, it was
found that as caregivers' stress levels increased, their sleep quality deteriorated, while those
with good sleep quality had controllable stress levels (Yildirim, 2021). The research supports
the studies in the literature. The fact that the studies contain similar results also shows the
importance of sleep. It is important to create awareness that sleep is a necessity like air and

water for healthy continuation of daily life. There are many techniques such as sleep hygiene,
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exercise, aromatherapy, and music to improve the quality of sleep (Tang, Liou, & Lin, 2010).
It is believed that sleep quality is a trait that is lost over time because we forget to breathe
properly, but this awareness can be regained through education, and insomnia negatively affects

social relationships.

Studies show that sleeping 7-8 hours a day predicts more health-promoting behaviours, but
more than half of university students do not sleep regularly. Regular sleep has been found to
increase perceptions of control (Harlak, 2014). In another study, poor sleep quality was found
to trigger feelings of aggression and anger (Zlatan & Garret, 2019). Again, studies on people
with sleep problems are consistent with our findings. It can be said that those who do not get
enough sleep negatively affect their health and also experience serious coping conflicts. It can

be recommended to raise awareness about sleep duration and quality.

In the study, it was found that the scores of students whose sleep duration was 6 hours or less
were significantly lower in the scale of general positive psychological capital and extraversion
sub-dimension than the scores of students whose sleep duration was 9 hours or more. Ertiirk
(2017), in the study that investigated the relationship between positive psychological capital
and sleep, found a significant relationship between sleepiness and positive psychological capital
of individuals who had an accident at work. It was found that those who had an accident had
low levels of positive psychological capital in those with high sleepiness, and it was found that
psychological resilience and self-efficacy perceptions were also negatively affected. Sleep is
important for all age groups. Sleep quality is just as important as sleep itself. In one study, a
lack of quality sleep was found to lead to an increase in emotions such as anger, irritability, and
aggression (Zlatan & Garret, 2019). Our research supports the studies in the literature. The fact
that the studies contain similar results also shows how important sleep is. It is important to
create awareness that sleep is a necessity like air and water for the healthy continuation of daily
life. There are many techniques such as sleep hygiene, exercise, aromatherapy, and music to
improve the quality of sleep (Tang, Liou, & Lin, 2010). It is believed that sleep quality is a trait
that is lost over time when we forget to breathe properly, but this awareness can be regained
with education. And insomnia has a negative effect on social relationships. It is believed that

people who sleep an average of 7-8 hours per day have more coping skills.

In the study, the educational status of the parents made no difference in the perception of stress.
In a similar study, the mother's educational status was found to have a significant effect on the
stress management of university students studying medicine and health (Kaya, Geng, Kaya &

Pehlivan, 2007). In this context, Akbag (2000) states that a mother's educational level is
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effective in coping with stress. However, in another study, it is found that parents' educational
level has no effect on students' stress perception (Turan, Durgun, Kaya, Gonca, & Kuvan,
2019).

In the study, it was found that although there was no difference in stress and locus of control
beliefs among those whose mothers had a university degree, it had a positive effect on their
psychological capital. In contrast, the educational status of the father had no effect on the
participants. A similar study to our study found that the mother's educational status had a
significant effect on the stress-coping of university students studying medicine and health
(Kaya, Geng, Kaya, & Pehlivan, 2007). In this context, Akbag (2000) states that a mother's
educational level is effective in coping with stress. It is believed that mothers and expectant
mothers contribute positively to the generations they raise. It can be said that studies are needed

to expand the diversity of education and create equity in access.

In the study, no relationship was found between parents' level of education and locus of control.
The same result was obtained in a similar study between parental educational status and Locus
of Control (Karaman, Koekkaya, Obuz, Coskun, & Aldal, 201 9). Our research result is

consistent with the literature.

According to the research findings, the situations in which parents are together, divorced, or
deceased do not affect the stress, locus of control beliefs, and psychological capital of our
participants. Poor relationship with a single parent proved to be a stress-increasing factor. It is
believed that students accept their parents' current situation and that they are now able to look
at the actual situation and not just the emotional one. This can be considered as important
information to be able to exist and continue in this life. However, it can be assumed that a bad
relationship makes life unbearable and they prefer not to be close to their parents rather than

being under the constant psychological influence of a bad relationship.

According to the results of the correlation test conducted in the study, it was found that the
locus of control of the students whose perceived stress increased also increased and there was
a positive and significant relationship between them but as their perceived stress increased, their
psychological capital in general and sub-dimensions decreased and there was a negative and
significant relationship between them. No significant relationship was found between the centre

of control and psychological capital.

When the studies were examined, it was found that university students who are more affected

by sources of stress have an external locus of control in relation to locus of control (Sayimer &
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Soezen, 2005). Barutgu et al. investigated the relationship between positive psychological
capital and ways of coping with stress in 75 university graduates and found that there is a
significant and positive relationship between positive psychological capital and strategies for
coping with stress (Barutgu, Mengueloglu, & Sirma, 2020). Kaur and Amin examined the
relationship between psychological capital and stress in a sample of university students in India
and found that there is a negative relationship between positive psychological capital and stress
(Kaur and Amin, 2017). In a study conducted on 834 university students in the Mediterranean
region of Turkey, a significant relationship was found with the stress level of students with high
psychological capital that they are in control (Terzioglu & Cakir, 2020). Again, a similar study
was conducted with 745 university students and it was found that the reduction of negative
emotions occurs with conscious mindfulness and there is a significant relationship between
mindfulness and stress (Cenkseven Onder & Utkan, 2018). In Tekeli's study, locus of control
was found to be significantly related to resilience and emotional intelligence, and internal locus
of control had a positive effect on resilience (Tekeli & Tekeli, 2021). In a study conducted by
Erdem et al., a significant relationship was found between personality traits and extraversion in
a sample of 158 individuals (Erdem, Kalkin Erkan, & Bulut, 2016). These studies are consistent
with our research findings. By increasing the psychological capital and internal locus of control

of university students, stress can be kept within a controllable range.

According to the structural equation model, the influence of locus of control and perceived
stress on positive psychological capital, locus of control scale scores had no influence on
positive psychological capital scale scores, perceived stress scores had a negative influence on
psychological capital scores, and locus of control had a positive influence on perceived stress.
A study examining these three variables together was not found in the literature. It is believed
that this study examining three concepts together will make an important contribution to the

literature..
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CHAPTER 6
CONCLUSION AND RECOMMENDATIONS

This research is a quantitative study conducted to determine the relationship between perceived
stress levels, positive psychological capital, and locus of control beliefs among university
students. A total of 777 respondents, 513 females and 264 males, were interviewed from a
population of 18,293 individuals pursuing their education at Turkey-Rize State University. In

this part of the study, the findings and recommendations are presented.

6.1. Conclusion

The results of the study suggest that the stress level of university students who continue their
education in Rize decreases their psychological capital, their control centre increases their
perceived stress, and there is no direct effect between their control centre and their

psychological capital.

It was found that women are more stressed than men and attribute more events to faté, but they
believe that the world is more just than men and their perception of trust is very low compared

to men.

It was found that students over the age of 24 are more stressed and tend to give up faster than
students aged 18-19, and the psychological capital of students over the age of 24 is lower than
that of other age groups.

It was found that married or single status of students is not a source of stress and married people

have high internal locus of control but low psychological capital.

It was found that school type does not cause stress for students, associate degree students think
less about effort than others and they give more importance to fate, and graduate and doctoral

students experience more burnout in terms of psychological capital.

It was concluded that students' grades had no effect on perceived stress and locus of control,

but students with moderate success had low stress but also low psychological capital.
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It was concluded that moderately successful students had less stress, control beliefs were not
affected by success, and their positive psychological capital was lower than unsuccessful

students.

It was found that a low or high number of students' siblings did not increase stress and did not

affect locus of control, but the psychological capital of first siblings was high.

It was found that the stress of students living in the district for a long time was higher than that
of students living in the province and village, and this did not change their locus of control and

psychological capital.

It was found that the stress of students did not change according to the type of house and those

who lived in a detached house had the belief of an unjust world in terms of control orientation.

It was found that family economic income was not perceived as a source of stress by the

students, but the people from the low-income group believed more in luck and fate.

The conclusion is that the stress level of students living in dormitory is high and their control

centre and psychological capital are not affected by the place where they live.

It was concluded that the students whose sleep duration is less than 6 hours have high stress

level, low psychological capital and high internal locus of control in relation to locus of control.

It was found that there was no difference in the stress and locus of control of the students whose
mother had a university degree, but it had a positive effect on their psychological capital and

the father's educational level had no effect on the students.

The study concluded that parents' divorce or death had no effect on students' stress, locus of
control, and psychological capital, but poor relationship between parents was a stress-increasing

factor.
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6.2.  Suggestions
Recommendations to Practitioners;

v" According to the results of the research, it was found that the stress level of women is
much higher than that of men. In this regard, considering that women's dispositions are
more sensitive, it is recommended to design educational environments and residences
accordingly and activate units and mechanisms that provide psychosocial support for
female students.

v' Adaptation education for college students who have started their studies and
psychoeducation from the first years should be systematically inserted into their
educational periods. In addition to college student-centred approaches, especially in
quality and accreditation processes, social support channels can be provided to control
stress, increase their psychological capital, and focus on internal control to provide
continuous active service.

v" Considering that insomnia is a source of stress, reduces psychological capital and
negatively affects locus of control, exercise, aromatherapy, music, etc. can improve
sleep quality and sleep hygiene. Awareness and training can be organized with methods.

v" To control the stress caused by the poor parental relationship, training can be organized

for the family institution with a transcultural approach.

Advice to Policy Makers;

v" Given the low psychological capital of graduate students and the burnout of doctoral
students, the educational policy can be updated by revising the processes and workflows
in graduate education that contribute significantly to the personality development, stress
management, and psychological capital of those pursuing academic careers.

v" Due to the low psychological capital of married students, employment opportunities and
incentives can be provided for the economic well-being of married students.

v" Due to the high sense of stress among the youth living in the district, it is recommended
that the youth oriented activities should be diversified by the demands of modern life,
which will contribute to the psychosocial development of the youth in the districts.

v" Based on the conclusion that overcrowded dormitories are a source of stress, it 1s
recommended to develop modern accommodation alternatives where students can
establish an individual bond at each university where they feel at home in order to

positively influence the psychological structure of students.
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v Part-time work alternatives can be expanded where students who are believed to
contribute positively to students' stress perception and psychological capital can work
alongside their education.

v’ As a state policy, awareness and encouraging practises can be spread so that sleep and

nutrition can be made aware of.

Suggestions to Researchers;

v’ Stress, psychological capital, and locus of control can be compared with different
variables, and current studies can be conducted with larger sample groups on the risk
factors of stress sources, stress perception, psychological capital, and locus of control
beliefs of college students.

v Qualified scientific programs with a transcultural approach can be created to manage
stress perception, increase psychological capital and develop a locus of control.

v Educational and psychological support programs can be developed with various
educational programs that keep stress within controllable ranges, develop locus of
control, increase psychological capital in various ways, and help students know
themselves.

In order for the variables used in this study to provide more generalizable results, studies can
be conducted by expanding the population and sample. In addition to quantitative studies,
qualitative studies can also be conducted. Different research methods can be used to contribute

to this topic.
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Bu anket formu, Yakin Dogu Universitesi Doktora Tez ¢alismasi igin tasarlanmis olup;
algilanan stres diizeyleri ile, pozitif psikolojik sermaye ve denetim odag arasindaki iliskiyi
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ALGILANAN STRES OLCEGI

Asagida gectifimiz ay igerisindeki kisisel deneyimleriniz hakkinda bir dizi soru
yoneltilmektedir. Her soruyu dikkatlice okuyarak size en uygun secenegin altindaki kutuya bir
carpi isareti koyarak cevaplaymiz. Sorularin dogru veya yanlis cevabi yoktur. Onemli olan sizin

duygu ve distincelerinizi yansitan yanitlar1 vermenizdir.

Hig

Neredeyse hig
Bazen
Sikga

GCok SiIk

Son bir ay iginde, beklenmedik sekilde gerceklesen olaylardan dolayi ne sklkta
lzlldtntz?

Son bir ay i¢inde ne sklikta, yagamnizdaki dnemli seyleri kontrol edemediginizi
hissettiniz?

3 |Son bir ayiginde kendinizi ne sikikta, gergin ve stresli hissettiniz?

KONTROL ODAGI OLCEGI
Bu anket, insanlarm yasama iliskin bazi diistincelerini belirlemeyi amaclamaktadir. Sizden, bu
maddelerde yansitilan diigiincelere ne dlgiide katildiginizi ifade etmeniz istenmektedir. Bunun
i¢in, her maddeyi dikkatle okuyunuz ve o maddede ifade edilen diisiincenin sizin
diigtincelerinize uygunluk derecesini belirtiniz. Bunun igin de, her ifadenin karsisindaki
seceneklerden sizin goriisiiniizii yansitan kutucuga bir (X) isareti koymaniz yeterlidir. “Dogru”
va da “yanlis” cevap diye bir sey séz konusu degildir.

Tiim maddeleri eksiksiz olarak ve i¢tenlikle cevaplayacaginizi umuyor ve arastirmaya

yardimer oldugunuz igin ¢ok tesekkiir ediyoruz.

Hig uygun dedil
Pek uygun dedil
Qldukga uygun
Tamam en uygun

LIygun

1. Insanin yasamindaki mutsuziukiarn codu, biraz da sansszligina baghdrr.

2. Insan ne yaparsa yapsin Uslitdp hasta olmanin 6nine gegemez.

3. Bir seyin olacadl varsa eninde sonunda mutlaka olur.




115

PSIKOLOJIK SERMAYE OLCEGI

Bu ¢alismada, doktora tezinde kullanilmak tizere 6grencilerin pozitif psikolojik sermaye
yeterliklerinin incelenmesi amaglanmaktadir. Size gore uygun segenegin icine “X” isareti
koyarak cevaplaymiz. Bu formda yer alan hicbir sorunun kesin dogru ya da yanlis cevabi
yoktur. Bu nedenle sorular cevaplarken géstereceginiz samimiyet mevcut durumun ortaya
konulmasinda onemlidir. Olgekten elde edilen veriler yalmizca akademik amaglarla

kullanilacaktir. Ayirdigimiz zaman igin simdiden tesekkiir ederim.

£ 2
s | &
> = £
= T £ 2
itfen aga§daki fadelerde belitilen niteliklers ne olglide katidiyne ‘isaretieyiniz c z £ S -
3 N = =
E = o - W
A A R RE
= O v < a%
1{Yaptdm iglerin tim asamalannda kendimden eminimdir.
2| Kendime giveninm.
3|Bagan igin yapmam gerekeni biliyorum.
PERMISSIONS
Permission to Use Positive Psychological Capital Scale
rasim tdsten <rasimtosten@hotmail.com> 12 Kasim 2018 13:40

Alict: Hasan ORUCU <hasan.orucu@erdogan.edu.tr>

Saym Hocam kullanabilirsiniz. Doktora tezimde dlgege ait her seyi bulabilirsiniz. yi

calismalar dilerim.

Dr. Ogr. Uyesi Rasim TOSTEN
Stirt Universitesi

Beden Egitimi ve Spor Yiiksekokulu
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Gonderen: Hasan ORUCU <hasan.orucu@erdogan.edu.tr>
Gonderildi: 12 Kasim 2018 Pazartesi 13:43
Kime: rasimtosten@hotmail.com

Konu: Fwd: Olcek Kullanim izin Talebi

---------- Forwarded message e
From: Hasan ORUCU <hasan.orucu@erdogan.edu.tr>
Date: 12 Kas 2018 Pzt, 13:41
Subject: Olgek Kullanim Izin Talebi

To: <rasimtosten@siirt.edu.tr>

Saygideger Hocam,

Yapacagim akademik calismamda 2014 yilinda gecerlilik ve giivenilirlik ¢alismasim
yaptigumz Pozitif Psikolojik Sermaye Olgegini kullanmak istiyorum. Kullanim i¢in gerekli
iznin ve 6lgegin sorularinm paylasilmasin talep ediyorum. Uygun gdrmeniz beni mutlu
edecektir.

Saygilar sunar, cevabinizi beklerim.

Hasan ORUCU

Recep Tayyip Erdogan Universitesi Ogretim Gorevlisi
Adalet Meslek Yiiksekokulu Miidiir Yardimcisi

Rektor Ozel Kalemi

Adres: Fener Mahallesi / Zihni Derin Yerleskesi / REKTORLUK
Merkez / RIZE
Tel: (0464) 223 81 00- 223 71 00
Fax: (0464) 223 63 28
E-Mail: hasan.orucu@erdogan.edu.tr
ozel. kalem@erdogan.edu.tr

O Bir agag kurtarin. Liitfen gerekmedikge yazdirmayin.

https://mail.google.com/mail/u/1 2ui=2&ik=e5e80b3e62veview=lgvepermmsgid=msg-
£:1616924343735342010
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Permission to Use Perceived Stress Scale (PSS)

MEHMET ESKiN 4 Kas 2018
00:01 (8 giin
once)

Alict: ben

Kullanabilirsiniz, makale ekte. Olgek ve kullanim igin gerekli bilgiler makalede mevcut.

Basarilar.

Prof. Dr. Mehmet Eskin
Kog Universitesi
Psikoloji Boliimii

Sariyer, Istanbul

Hasan ORUCU <hasan.orucu@erdogan.edu.tr>, 1 Kas 2018 Per, 20:22 tarihinde sunu yazd:

Saygideger Hocam,

Yapacagim akademik ¢alismamda 2013 yilinda giivenirlik ve gegerlik calismasim yaptigimniz
Algilanan Stres Olgegini (ASO) kullanmak istiyorum. Kullanim igin gerekli iznin verilmesi ve
dlgegin sorularinin paylasilmasin talep ediyorum. Uygun gérmeniz beni mutlu edecektir.
Saygilar sunar, cevabinizi beklerim.

Ogr. Gor. Hasan ORUCU

Recep Tayyip Erdogan Universitesi Ogretim Gérevlisi

Adalet Meslek Yiiksekokulu Miidiiv Yardimcisi

Rektor Ozel Kalemi

Adres: Fener Mahallesi / Zihni Derin Yerleskesi / REKTORLUK
Merkez / RIZE

Tel: (0464) 223 81 00- 223 71 00

Fax: (0464) 223 63 28

E-Mail: hasan.orucu@erdogan.edu.tr

ozel.kalem@erdogan.edu.tr

O Bir agag kurtarm. Liitfen gerekmedikce yazdirmayin.
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https://mail.google.com/mail/u/1/#inbox/QgrcJHmxTPnDDTdFGRSsTXFigtGfXPPPv

PQ

Locus of Control Scale Permission to Use

Thsan Dag 2 Kasim Cum
09:12 (10 giin
once)

Alici: ben

Sayin Ogr. Gor. Hasan ORUCU,

Calismamzda, uyarlamasini yaptigim Rotter’in ig-Dis Kontrol Odagi Olgegi’ni (RIDKOO) ya
da isterseniz maddeleri biiyikk ol¢iide bu &lgege dayanan ama Likert tipte cevaplanan
uyarlamam Kontrol Odag1 Olgegini (KOO) kullanabilirsiniz. Scales ve makaleleri ektedir.

Basarilar dilerim.

Prof. Dr. ihsan DAG

Hacettepe Universitesi Edebiyat Fakiiltesi Psikoloji Boliimii

Beytepe Kampiisii 06800 — Ankara - Tiirkiye

Tel: 0312 297 83 26 Tel (IP): 0 312 780 53 26
E posta: thsandag@hacettepe.edu.tr Web Sitesi: www.ihsandag.gen.tr

Twitter: @profdrihsandag Instagram 1: @ihsandagl959 Instagram 2: @flowerstherapy2.0
Dijital Fotograf Sergisi: https://www.flickr.com/photos/147893013@N02/

From: Hasan ORUCU <hasan.orucu@erdogan.edu.tr>

Sent: Thursday, November 1, 2018 7:56 PM

To: ihsandag@hacettepe.edu.tr; dagihsan@gmail .com

Subject: Rotter I¢-Dis Denetim Odag1 Olgegi icin izin talebi

Saygideger Hocam,
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Yapacagim akademik calismamda 1991 yilinda giivenirlik ve gegerlik caligmasim yaptigmiz
Rotter I¢-Dis Denetim Odagi Olgegini kullanmak istiyorum. Kullanim i¢in gerekli iznin ve
dlgegin sorularinin paylasilmasin talep ediyorum. Uygun gérmeniz beni mutlu edecektir.
Saygilar sunar, cevabinizi beklerim.

Ogr. Gor. Hasan ORUCU

Recep Tayyip Erdogan Universitesi Ogretim Gérevlisi
Adalet Meslek Yiiksekokulu Miidiir Yardimcis:
Rektor Ozel Kalemi

Adres: Fener Mahallesi / Zihni Derin Yerleskesi / REKTORLUK
Merkez / RIZE

Tel: (0464) 223 81 00- 223 71 00

Fax: (0464) 223 63 28

E-Mail: hasan.orucu@erdogan.edu.tr

ozel.kalem@erdogan.edu.tr

O Bir agac kurtarn. Liitfen gerekmedikge yazdirmaymn.
https://mail.google.com/mail/u/1/#inbox/FENDWNXsBvS{PX TNjijHRDMrpKIslmJG
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RESUME

Hasan Orticii was born in Artvin in 1976. He attended primary school in 4 different schools and
graduated from the first school opened in his village. He started secondary school in
Artvin/Yusufeli and finished high school in Bursa Gemlik from the third grade. He graduated
from the Faculty of Theology at Yiiziincii Y1l University in 2002 and started his master's degree
at the Institute of Social Sciences. He completed his master's degree in 2006, associate degree
in justice in 2015, undergraduate education in Sociology in 2020, and still continues his

undergraduate education in Child Development.

He completed his Positive Psychotherapy basic training in 2020 and received the title of
Counselor. In addition, she completed her Family Counseling training in 2021 and received her
family counseling certificate. He is about to complete his General Psychology doctorate
education, which he started at IMBL University in Russia in 2014, in TRNC with the protocol
signed with Near East University. He has been working as an Instructor at RTEU Vocational
School of Justice since 2013. He teaches Introduction to Psychology, Anger Control and Stress
Method, Social Psychology, Psychosocial Approaches in Penitentiary Institutions, 10 Finger
Writing Techniques. He carries out the duties of assistant director, university private secretary,

university quality and accreditation commission member in the department.

He has a published book, two book chapters, articles and papers. He also works in the field of

academic publishing as the owner and editor of Kagkar Journal of Social Sciences.

Oriicii is married and has three daughters.
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YAKIN DOGU ONIvERSITESI

BILIMSEL ARASTIRMALAR ETIK KURULU

Saymn Hasan Oriict

Bilimsel Aragtrmalar Etik Kurulu'na yapmuy oldugunuz YDU/SB/2018/341 proje numarals
ve “Universite Ogrencilerinde Algilanan Stres Diizeyleri ile Pozitif Psikolojik Sermaye
ve Denetim Odagt Arasindaki Digkinin Incelenmesi” baslikli proje dnerisi kurulumuzea
degerlendirilmig olup, agagidaki dneri dikkate almmak izere, etik olarak uygun bulunmustur.
Bu yazn ile birlikte, bagvuru formunuzda belirttiginiz bilgilerin dismna ¢ikmamak suretiyle
aragtirmaya baglayabilirsiniz,

¢ Recep Tayyip Erdogan Universitesi'nden izin alinmasi gerekmektedir.

Dogent Doktor Direng Kanol
Bilimsel Aragtirmalar Etik Kurulu Raportéris

T ieene Kanod

Not: Eger bir kuruma resmi bir kabul yazist sunmak istiyorsaniz, Yakin Dogu Universitesi
Bilimsel Aragtirmalar Etik Kurulu'na bu yaz ile bagvurup, kurulun bagkanmin imzasing
tagiyan resmi bir yazs temin edebilirsiniz.



